Chloi Uzzell – 2015466- ECCP7001- Word Count- 5259
Personal Learning Plan 
After completing my degree, it was a time of reflection for me as I explored options with the qualification I had gained with the course, it was clear that I enjoyed working in the education setting and was intrigued by the process of children’s development. I felt confident in being in the classroom setting and would often take the lead by running lesson introductions and focus groups. Although I wasn't confident on the planning process, I felt that I had acquired a good level of knowledge and understanding of the Curriculum for Wales, policy and legislation. In order to stay in the education setting and develop in my career I felt that the necessary step was to interview for the PGCE program as if I didn't hold that qualification, my role within the school would reach a maximum potential of a level 3 teaching assistant. The circumstances around my personal life made the route of PGCE seem unlikely, however I was offered an interview, so I decided to go, if it wasn't for the role, it was for the experience. Soon after the interview, I was offered a place onto the PGCE program where I was also told it would be possible to complete the course while still working at the setting, therefore I took the position.  
In terms of my role within the class, teaching I enjoyed but there were other areas I felt I would excel in. As my setting in placed in a deprived area, with large numbers of deprived backgrounds, poverty and ACEs, I had experiences of working with extreme challenges in behaviors. This role for me, felt natural as I really engaged with children who were struggling to maintain their behavior in school, for a number of reasons which became clear when getting to know the child more. Roles within the school like pastoral support and ALNco, I really admire as you can see first-hand the impacts they have on children and support their ability to receive a good level of education, despite their circumstances. Therefore, I started to explore more callaborative roles within school settings and the qualities within that role. 
Enrolling on the master's program meant I could develop my knowledge at a deeper level around subjects that I am genuinely interested in. The modules really reflected in areas of my knowledge I wanted to develop in, and how I could apply this knowledge to my setting. My next steps are to complete both the PGCE and the masters and gain a better understanding, apply this knowledge to my professional development and search for pastoral roles once my qualifications are complete. For now, there is a great opportunity to apply this knowledge to my setting, especially with the cohort of children we have. This will provide better learning opportunities for both my self and the children.
Concept Map 
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Individual Curricula for Education Settings in Wales 
The Curriculum for Wales, the current framework, enables each school and non-maintained setting to develop their own curriculum based on the individuality of their setting, from the ages of children 3-16. Each school must still follow the underpinning- core values of the curriculum which include implementing the four purposes and descriptions of learning as well as adhering to the statements of what matters, twelve pedagogical principles and six Areas of Learning Experiences. There is guidance and expectations within the curriculum to ensure that children within the Curriculum for Wales cohort are receiving the same level of core learning experiences, with high expectations and purposeful pedagogy. Principles behind the curriculum include proficient practitioners developing a curriculum based on real-life, authentic experiences, for children to acquire the skills to use in an evolving modern world. There are six Areas of Learning and Experiences for practitioners to plan for, being Language, Literacy and Communication, Mathematics and Numeracy, Humanities, Health and Well-being, Expressive Arts and Science and Technology. Within each Area, there is expectation for children to work towards the four purposes which are ambitious capable learner, ethical informed citizen, healthy confident individual and enterprising creative contributor. Again, within each Area there are statements of what matters, highlighting the expectations of learning experiences and skills children should acquire within that Area, as well as the descriptions of learning which set out progression steps for assessment measures (Welsh Government, 2021).  
As stated, each Area of Learning and Experience is designed to give children experiences of learning that reflect on real-life authenticity and the modernization of the century. When looking at Science and Technology for example, there are cross curricular skills of digital competencies that allow children to develop the skills of using technologies and incorporate digital use into their learning (Welsh Government, 2020). The Digital Competence Framework elaborates on a specific set of skills, using the statements of what matters, that children can learn with routes of progression. Children should have the experiences to learn fundamental computer skills like using software, learning about digital communication such as calls, text emails and many other experiences that incorporate real-life examples of digital living (Welsh Government, no date). In cases where digital learning in encouraged in education settings, Vargas and Castro (2020) highlighted a clear gap in digital literacy compared to schools who had lack of recourses to support digital learning. However, for the settings that did, the children showed advanced, transferable skills showing their ability to use technologies and media to further their learning. Many settings used the use of technology to teach in other areas of learning so children had knowledge and experience of digital competence in a variety of ways. Correspondingly, another study by Dr Nigel Newton (no date) stated that the use of ICT has little to no impact on academic attainment for children in socio-economic groups. 
Play is a prevalent factor throughout the Curriculum for Wales as the core values of the framework focus on child-centered learning, hands on learning and real-life authentic experiences. Children’s learning experiences through play support their cognitive, physical and creative development by exploring senses, environments and emotions. Play should also be an opportunity for practitioners to observe learning and enhance the experience with scaffolding, as well as record levels of ability for further development and planning (Welsh Government b, 2023). Engaging learning experiences should be delivered with multiple sensory opportunities so children can experiment through learning, linking the senses to knowledge, supporting cognitive development and problem-solving skills (Welsh Government a, 2023). Play is widely used in pedagogy and curriculum, as seen in New Zealand's curriculum framework Te Whariki, where play is similarly a foundation of the pedagogical principles, enabling authentic learning and enabling motivated learners. Likewise, teachers can embed teaching through play, providing purposeful and stimulating environments and enhancing learning with teacher interaction (Ministry of Education, 2017). 
Although the core values the of Curriculum for Wales is child-centered pedagogy, learners leading learning and building independence, the role of an enabling adult is crucial in the implementation of the curriculum. Practitioners are responsible for planning and creating enriched and purposeful learning experiences that capture the core values of the curriculum such as play, outdoor learning and stimulating experiences. It is also the practitioners role to routinely observe learners to acknowledge opportunities to enhance learners by using language rich encounters, demonstrations and engaging in play. Observation throughout learning should recognise abilities working towards the four purposes and achievements of the statements of what matters and the descriptions of learning (Welsh Government a, 2023). When reviewing teachers' perceptions on the curriculum, Newton (no date) found that many teachers stated they were unhappy or unsure of specific details of the curriculum such as the Areas of Learning and Experience and statements of what matters. Implementing each Area of Learning Experiences works towards supporting the four purposes which are ambitious, capable learner, ethical informed citizen, healthy confident individual and enterprising, creative contributor. However, (Robinson, 2022) proposed that some practitioners and settings are at a disadvantage and will struggle maintaining the four purposes in some aspects due to their locality. It is important to consider the differences that will occur when enabling an individual curriculum for each setting when considering the logistics of each setting regarding location, funding, numbers of children and their needs and staff.  
Furthermore, assessment, along with the basis of the rest of the Curriculum for Wales, is the responsbility for the setting to make appropriate arrangments. Assessment will focus mainly on the four purposes still, looking specifically at children’s demonstration and examples of the four purposes. Practitioners should observe and identify learner’s strengths and achievements, to plan future provisions to enhance strengths, and acknowledge support areas. Schools have a duty to adhere to statutory requirements and make appropriate assessment arrangements that continuously assess a child’s ability from their first to last point of education. Assessment should focus on the breadth of curriculum, demonstrating the holistic development of learners, showcasing strengths of that learner rather than the negatives. Estyn, the school inspector service, will review that schools are in line with statutory requirements for assessment criteria (Welsh Government a, 2022). 
There is an aim within the curriculum to close the attainment gap between low socio-economic groups and higher socio-economic groups (Welsh Government a, 2021). The review by Newton (no date) does propose that practitioners feel the Curriculum for Wales will positively impact lower academic groups and free school meal children. In comparison to Donaldson (2015) who suggested that assessment guidance in the previous framework was a cause for concern as many inspections of schools showed that assessment strategies were not clear, as many were unsure what they were assessing and how to do it. Donaldson suggested that there needed to be more consideration into the outcomes of assessment so that there are definitive results in measuring progress in learning and settings are working in uniformity. In later developments, the Welsh Governments reviewed Donaldson’s suggestions in Successful Futures (2015) and made considered decisions regarding developing the Curriculum for Wales. Consequently, the four purposes were developed with progression steps for every statement of what matters in aim for a clearer vision of assessment and purposes for the learning within the curriculum (Taylor and Power, 2020).  
In Wales, schools have the chance and power to develop their own curriculum that reflects their ethos, values and audience of their setting. Leaders should make informed decisions based on thorough reflection of their setting, considering the staff and pupils involved, to develop a way of practice that reflects the members of that school. Additionally, looking at the locality, funding, needs and personality of that school too. The Curriculum for Wales gives set guidance on mandatory aspects of the framework such as the four purposes, what matters statements, Area of Learning Experiences and descriptions of learning, which must be demonstrated in each settings curriculum, although how this is delivered is up the school discretion. Assessment is also mandatory for maintained schools where practitioners should measure children’s development in working towards the four purposes, which can be done through observation of meeting the descriptions of learning progression steps. Again, other assessment strategies can be arranged by the school setting, made appropriate for their children’s needs, but this must meet statutory requirements, such as regular assessment progress. There are clear aims within the curriculum, such as closing the attainment gap of socio-economic groups, however, there is no clear guidance in implementing this, particularly as some schools may be at a disadvantage with implementing the curriculum due to resources and location. Play is a prevalent aspect of the curriculum as the core learning values desire for experimentation, outdoor learning, learning through senses and real-life, authentic experiences. The Areas of Learning Experiences have been developed to provide children with the learning experiences that will prepare them for modern aspects of life. There has been more guidance on aspects such as digital competence, striving for children to incorporate digital experiences into their learning so their knowledge is building on the use and power of technologies. Finally, the four purposes highlight goals for children to achieve where they will acquire the skills needed for their education and next steps in life. The purposes, ambitious, capable learner, ethical informed citizen, healthy, confident individual and enterprising, creative contributor covers a set of skills that are applicable to all Areas of Learning Experiences and build a foundation of skilled, experienced and educated learners.  
A Case Study 
Within the setting, there are high numbers of children from backgrounds of poverty, deprivation, adverse childhood experiences (ACEs) and a free school meal percentage of 40. Behaviors are extremely challenging with 15 children on reduced timetables due to their behaviors, and 7 children enrolled part time at the school and part time at a PRU facility. There are also 15% of children diagnosed with an additional learning need, with only 5 of them children having dedicated, funded hours of extra support. The school itself is based in a deprived area, with a cohort of children in socio-economic groups. Overall, the school is underachieving against their expectations of academic attainment, with the main cause for concern being with the Areas of Learning Experiences Language, Literacy and Communication and Mathematics and Numeracy. Additionally, attendance numbers are closely monitored as it remains between 80-90% each week, being one of the poorest schools for attendance in the county. Leadership is working is extensively working towards raising attainment and attendance levels, acknowledging the problems and implementing strategies to tackle this, however, improvement is slow if not remaining static. This case study will evaluate the improvement strategies and why thus far, there has been little to now improvement in raising academic attainment for the setting.  
As stated, the setting has challenges of many sociological factors with many cases of children with examples of ACE’s. Public Health Network Cymru (2017) state that one in ten children will experience four or more ACEs in their childhood, which will have detrimental effects on their health and well-being and development. Hardcastle (et al., 2018) make the correlation between underachieving academic levels and children with ACEs in a study of interviews with individuals in England and Wales. Research found that individuals with ACEs were twice as likely to leave school with no educational qualifications due to the neurological effects on the brain ACEs has, such as poor management of stress, poor memory retention and cognitive development, ultimately impacted the developmental process. Likewise, Liscomb (et al., 2021) research study also makes the correlation between educational attainment and ACEs in children, stating that children are perceived to have a negative attitude towards education, being unable to self-regulate behaviors which leads to higher percentages of children excluded from their setting, with ACEs. However, Liscom does suggest that practitioners, if dedicating time to the child, can have positive impacts by recognising dysregulated behaviors early and supporting with regulation. 
During a retrospective study into ACEs and poor health conditions, Bellis (et al., 2018) found that there were higher reports in health conditions such as asthma and digestive systems for children with four or more ACEs. However, the largest statistic was the link between deprivation and poverty with school absenteeism, suggesting children in this category miss large amounts of school. In accordance with Liscomb (et al., 2021), Bellis suggests that attendance for schools will improve when ACEs and the effects are tackled directly, engaging pupils and supporting their mental health and equivalently raising academic attainment. The Welsh Government (b, 2021) have stated there have been significant advances with public services as large amounts of funding have gone into making public services ACEs aware. Although, the Welsh Government does also suggest that more work needs to be done in collaborating with parents and families to tackle prevention in ACEs before they happen. Despite this, the work that has already been done with schools and awareness and training on the effects on ACEs has seen positive outcomes, showing as improved behavior, attendance and education levels. 
There is a prevalent theme between poverty and poor educational outcomes, as postulated by Horgan (2007) that children who live in poverty are more likely to be excluded from school. Research also found that children developed a negative attitude towards school, related to Liscomb (et al., 2021), as they felt the setting was isolating and subjecting children in these circumstances. Children were aware of the costs of school such as uniform, school trips and resources, subjecting children to discrimination. Wheeler (et al., 2005) associated underachievement in schools with generational poverty, suggesting that children whose parents lived in poverty did not have educational qualifications themselves, thus the cycle continues with their children. Lupton (2005) suggested that the quality of schools in deprived areas provided less purposeful pedagogy and educational experiences than schools in affluent areas. Similarly, Ullucci and Howard (2014) suggest that again, schools contribute to the attainment gaps for children in poverty, suggesting that teachers are not prepared for working with high levels of poverty and discriminate in their practice.  
The Curriculum for Wales does aim to tackle to attainment gap within their framework (Welsh Government a, 2021). The new Curriculum for Wales reformed education practice and introduced new concepts of teaching and learning and ultimately outcomes for the child. The new term, the four purposes, outlines desired outcomes of learning achievements which are ambitious capable learner, ethical informed citizen, healthy, confident individual and enterprising, creative contributor. These four purposes underpin the aims and planning behind teaching and set expectations for children to work towards. Assessment in the Curriculum for Wales looks at children’s achievements in these areas, looking at a breadth of knowledge and skills, rather not set, specific goals (Welsh Government b, 2022). As stated, there is a clear aim to close the attainment gap in Wales with the aim of the curriculum acknowledging and celebrating achievements and knowledge, to highlight every child’s area of strength, supporting better educational outcomes for each child (Welsh Government a, 2021). 
The Welsh Government (b, no date) proclaims that the reform of the Curriculum for Wales will better support children who have additional learning needs as they have highlighted areas of support. Children will have measures like additional learning provision which will make appropriate changes to learning environments, timetables and any other support areas that benefit the child. As well as collaboration with parents to discuss every measure needed to support the child’s needs. Contradictorily, Knight and Crick (2021) would suggest that the Curriculum for Wales is practicing exclusion of children with additional learning needs by creating separate provisions from peers which actually creates barriers to educational outcomes, as children learn different skills at different levels. Furthermore, it highlights children’s needs to the rest of the class, isolating that child and creating a discriminatory learning environment.  
A lasting statistic spanning over years of study, continuously shows the attainment gap between free school meal and non-free school meal children, with non-free school meal children twice as likely to perform better. This statistic represents from nursery all the way to GCSE level, again showing that non-free school meal children are twice as likely to leave school with 5 or more GCSE’s. There are many factors contributing to this, however, does suggest that free  school meal children’s cognitive development proved statistically lower in skills test of reading, math and problem solving skills, again, as seen by Horgan (2007) and Liscomb (et al., 2021), further correlations were made with free school meal children living in poverty and fewer results in cognitive thinking against any other child in the study (Taylor, 2017). There has been a recent initiative from the Welsh Government to provide free school meals for every child in maintained schools, which aims to be completed by the end of 2024 ( Welsh Government c, 2023). Howveer,this will show an inaccuracy between the correlation of gaps in academic attainment and will prove hard to identify areas for concern. 
To conclude, there are many sociological factors that have barriers on children achieving good levels of academic achievement. There have been many studies to prove the correlations between such sociological factors and the effects on education, some proving neurological effects, mental health and cognitive development. There are prevalent connotations with poverty and underachieving in school, with many factors contributing such as generational attitudes towards education, location disadvantages and barriers of low income. Some suggest that additional learning needs measures aren't supportive in the education setting, thus another category of children underachieving due to incorrect guidance. the Curriculum for Wales has set out aims to close the attainment gap with a reform in education, focusing on real-life experiences and strengths of children skills through the four purposes, although statistics still show poor educational outcomes for Wales. 

Critical Reflection on Learning and Experience 
Reflective practice is an integral part of personal development and bettering your own strengths and abilities. Being able to evaluate experiences, emotions and thinking process allows the opportunity to consider if you are happy with your current practice. Routinely self-reflecting can be a hard habit to acquire but it is important there is time dedicated to the process to ensure frequent evaluations of events are happening, particularly in professions to ensure procedures are working effectively (Bassot, 2016). For early years practitioners, this is again fundamentally important. Practice in the early years and education settings are constantly evolving, with new guidance, legislation, expectations and criteria impacting the work. Additionally, the needs of children are also constantly changing, with many contributing factors it is certain that no two days are ever the same. With continuous changes, comes challenges for both children and practitioners involved. It is a strenuous task to adapt momentarily to these changes, however this is the role that practitioners face every day. Hence, the importance of self-reflection which can identify points of emotions and breakdown scenarios to evaluate them (Brock, 2015). 
There are many models of reflection, which highlight the set process of how to reflection. For example, Gibbs Reflective Cycle breaks down the process into six key areas, description, feelings, evaluation, analysis conclusion and an action plan. Description is the details of the events, where, when why and what happened. Feelings are the emotions that were felt from start to finish of the event and the ability to acknowledge and regulate these emotions during and after. Evaluation of the experience is to consider whether it was positive or negative and analysis, consider why that decision was made and the contributing factors that led to that decision. Conclusion thinks about what went well or wrong and can there be any strengths and weaknesses identified, if so, is there room for improvement. Lastly, the action plan puts the conclusion into practice and implements some of the ideas identified (Gibbs, 2013). Similarly, Driscoll’s reflective model breaks an event down into three categories, what? so what? And now what? The what aspect of the model, similar to Gibbs, asks for the details of the event, what happened and who was involved. The so what asks to consider the opinions of the events was it good, bad and how did you feel. And finally, now what implies are the further considerations that will be made in terms of bettering the next experiences (Driscoll, 2000). Although there are some similar reflections of both models, as both cover the events, feelings, opinions and next steps, Gibbs Reflective Cycle provides deeper level of reflection with the six categories, that speak more questioning and reflection. 
In terms of personal practice, Gibbs Reflective Cycle best suits the needs of the role and the setting, this is due to the challenges that occur daily. As Brock (2016) proposes, early years practitioners need to adopt reflective practice into their role due to the challenges that come with the role, as Gibbs cycle reflects on feelings and emotions in depth, it is a good cycle for practitioners. Particularly in settings where the needs of children are extremely challenging, there will be experiences where practitioners need time to reflect on their own emotions to protect their own well-being. A good practitioner will possess the ability to recognise all emotions within their practice and the experiences behind that. It is expected for practitioners to have times of vulnerability and negative experiences within their role, however, the power is to reflect and acknowledge that experience and manage emotions by regulating and communication (Colwell, 2015). It is also the responsibility of practitioners to collaborate with one another, and other settings, to evaluate on current practice, as discussed, education is a constant flow of change, with implications occurring all the time, therefore practitioners needs to hold that professional relationship to reflect and overcome barriers in practice (sims, Hewitt and Harris, 2015). It is also good practice for practitioners to acknowledge other perceptions, views and opinions by decentering with peers, and being open minded when decisions making (Mcdowell, Clark and Murray, 2012).  
When reflecting on Mcdowell, Clark and Murray (2012), there have been times in practice which remain paramount examples of time where self-reflection as a team is needed. In the educational setting, there is a variety of views, beliefs and opinions that ultimately must decipher a final answer, often this leads to conflicted conversations and battles of power. When reflecting, applying Gibb’s Reflective Cycle was highly effective in breaking down aspects of a negative experience, allowing for communication from all members of the team in an effective way that diminished room for argument. It also outlined next steps for improvement and concluded to reaching the answer for the experience's initial purpose.  
There are many times throughout the teaching profession that require you to evaluate personal circumstance, like next steps in career. For example, after graduating with a degree, there was a lingering thought of the next chapter and where the qualification could lead to. Self-reflection can be a hard concept as Lew and Schmidt (2011) explore the limitations on self-reflection. Many set their own barriers when reflecting on personal skills, abilities and achievements as they struggle to identify next steps due to lack of confidence and resilience. Some believe they do not hold the capabilities to achieve more, despite positive records of achieved and ability. Lew and Schmidt (2011) do suggest journal writing is an excellent tool for people to build resilience and truly reflect on their capabilities. They suggested that reflective learning journals help individuals acknowledge the process of learning, finding out what helped or what hindered learning, improving learning processes next time. It also helps visualise academic progress and the levels of capabilities for the individual. 
After much reflection, the decision was to further studies and enroll on to the post graduate certificate in education (PGCE). Examples of Lew and Schmidt (2011) can be seen throughout the PGCE program as it requires you to frequently self-reflect, providing learning journals as well as writing reflections and evaluations after lesson plans. Many aspects of these reflection examples reflect the basis of Gibbs, which provides a good opportunity to advance skills by deep reflection. Reflection in teaching is key as it encourages teachers to critically think on practice and develop their teaching standards. It also makes teaching self-aware, so they are continuously reflecting on expectations and their ability to meet them, as well as outlining positive experiences and strengths, building confident, self-efficient and resilient teachers (Slade et al., 2019).  Soot and Viskus (2015) advocate the importance for children to reflect on their learning, just as importantly for adults in their practice. For children to successfully do this, teachers should model goof reflection styles and incorporate reflective practice into teaching. 
In conclusion, reflective practice is a thinking process evaluating details of an experience. It can be a benefitting experience for anyone to self-reflect as it can highlight many positive, or negative aspects of an event that may not of entered a thought process of reflective practice wasn't applied. There are many examples, models or cycles of reflective practice, such as the ones discussed by Gibbs and Driscoll, for people to use which break down reflective practice into steps. Gibbs Reflective Cycle has six parts and provides an in-depth look into considerations of an experience, being descriptions, feelings, evaluations, analysis, conclusion and action plan. There are similar models, as seen with Driscoll, however Gibbs provides a cycle with the most aspects that cover a range of experiences within one event. For early years practitioners, teachers and event students, reflective practice in an integral part of bettering learning, building resilience and having in-depth knowledge of your own abilities. Reflective practice may be used in both positive and negative experiences, but it allows to opportunity to acknowledge feels and emotions and deal with them appropriately, this can be specifically beneficial for teachers due to the challenges impacted the job every day. 
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being Expressive Arts, Humanities,
Science and Technology, Health
and Well-being, Mathematics and
Numeracy and Language, Literacy
and Communication. The pedagog
behind the AoLE is for children to
have real-life authentic
experiences and prepare for a
modern world.

hat matters staement:

Four purposes





image2.png
There are four purposes set out for
goals for children to achieve, which
should be implemented in the basis
of pedagogical planning. These are
ambitious capable learner, ethical
informed citizen, healthy confident
individual and enterprising creative
contributor. Each purpose covers a
set of skills of many elements

children will acquire when working
towards the statement.

dagogical
iples

A school’s curriculum should compose of
expertise is research knowledge and
informed decisions. Practitioners should
hold the ability to work collaboratively
with their setting and other setting,

sharing on ideas and experiences to gain
other perspectives in developing the
curriculum. Collaboration should also
involve pupil and parents voices to
create a purposeful curriculum that
benefits the audience.

There are 27 mandatory
statements within the
Curriculum for Wales that must
be reflected in each schools

implemented curriculum

Play is a vital component of the
Curriculum for Wales to provide
hand- on, real life learning
experiences. The use of outdoor
provisions is emphasised so
children are experiencing
learning through the senses and

experimentation.

Real life authentic
experiences

Cross- curricular skills

The Curriculum for Wales aims to
provide an education of experiences
ready for the modern world,
Frameworks such as digital
competency have been developed to
prepare children for modern aspects
of living. there has also been further
consideration to holistic
development with the AoLE, Health
and Well-being.

Curricula should be designed for
children to acquire the skills of
speaking, reading and writing and
numeracy, number and problem
solving skills in the Literacy and
Numeracy Framework. Also be
confident in the use of technologies in
the Digital Competence Framework.




