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Session 1
Play is described in the oxford dictionary as an activity for enjoyment, the impulse to play is intrinsic (Play work Principles (Skills Active, 2020). When given time, space or resources it is what children do best and as Dr Montessori stated it is that during self-directed play that children reveal their true nature (Feez, 2010).   
The importance of play is highlighted through many organisations and publications, such as the Foundation phase, United Nations Convention on the Rights for the Child, The Children’s Commissioner’s Office in Wales and National Minimum Standards who all recognise and require that the child has the right to play (Moyles, 2010). The Children’s Rights in Wales states that all children are legally and morally are entitled to play no matter what their impairment, background, gender, language, behaviour, need or culture. Other organisation also highlight that all children have equal opportunities to play. Play is defined in the Welsh Government Play Policy as freely chosen and personally directed’ (Play Wales, 2020).
All aspects of a child’s day playing are viewed as essential to and part of a holistic approach to early education and care for young children (Nutbrown, 2013).
Physical Play
One of the best places for physical play is outdoors, this is because this area provides space, which allows the children freedom to explore and release energy. 
Providing children with ample opportunities for vigorous physical play is vital, because it releases the build-up of excess energy which can be the reason for challenging behaviour (Daly, 2004) and (Moyles, 2010). Many professionals’ theorists and organisations agree that Physical play has a significant influence on our well-being, sense of self, brain development, social intelligence and mental health (Moyles, 2010), (Bottrill, 2018) and (Skills Active, 2020).
Physical play is vital for brain development, self-control, listening and core strength, it develops our ability to see risks and establish strategies to meet them, furthermore it supports us in making sense of the world (Bottrill, 2018). 
As we know most children love spinning around, having piggy backs, jumping on beds and rough and tumble play. These types of physical play also develop social negotiations and challenges not just physical development. For instance, When we think of babies learning to crawl, its easy to assume that they are just strengthening their physical abilities, but in fact they are also using their cognitive skills by remembering (Andrews, 2012) and social skills when they are being encouraged by adults. 
Imaginative Play: 
Isaacs (1930) believed that children are able to resolve inner conflict and anxiety when playing, especially roleplay (Moyles, 2006). Creative and imaginative activities such as roleplay is the place where children are most likely to express their-selves effectively (Moyles, 2006), this is necessary for children to build self-esteem and confidence, consequently they are able to learn efficiently. During play children’s emotions and feelings are often expressed, therefore play can be defined as the ‘child’s symbolic language of self-expression’ Vygotsky 1978 sighted in (Moyles, 2010). 
[bookmark: _Hlk29654199]The role play area should include unusual and peculiar objects, in an inspirational environment that changes to stimulate the child’s imagination (Bottrill, 2018). Real sized items that are everyday materials from their homes such as hand bags, hats, waist coats and chunky necklaces in addition to a full length mirror, will assist the child to play and master who they are and learn about their friends (Forbes, 2004). Montessori believes that these actual life size resources and activities contribute to more of a continuous support, in preparing children for social society and educational knowledge. The children’s independence and future freedom are built from these activities (Feez, 2010).
When children are allowed to play, they become more confident and over time their social skills and independence is evident from their ability to play with their peers (Moyles, 2010). Every setting will have a role play area these are vital for children’s holistic development, not just their imagination. The children could be reinforcing what they have learnt about maths, for example; counting food, grouping the same foods or colours, or they could be counting down for the rocket to take off. In addition to the maths and imagination, the children will be strengthening social skills, such as sharing and taking turns as well as communication. Acting out their thoughts and feelings helps them make sense of the world and reinforces their emotional wellbeing and boosting their self-esteem and confidence. 
Physically they could be using fine motor skills to do up buttons on fancy dress or zip up a bag. An extensive list of development will be being used enhancing the whole child. One must remember to ensure that children are free to play and that it is self-directed, meaning that they choose to go and play in the areas or with activities, this is because when children play in this way they feel free and are able to be themselves, not judged and therefore they will try new things, without fear of failure and this way they will learn more. 
The adults should be nearby to support the children if they need It, they must let children invite them to play, it is then that they can add to the child’s learning with new words or ideas. Children need to hear words that are captivating and strange, new words that inspire their imagination (Bottrill, 2018). 
When playing children are taken to the highest form of learning, this remains within the maturing child that then encourages imagination, creativity and problem-solving in adult life (Bruce, 2012).
Section 2 
It is now more acceptable that taking risks is an essential part of play (Andrews, 2012). Risky play promotes feelings of exhilaration and fear (Sandseter, 2010). Parents and carers all want to protect their children and therefore when they see danger, they want to put measures in place to prevent their children getting hurt.
Many settings carry out risk assessments on activities to reduce the risk of the children getting hurt. When really, they should implement the risk assessment to enable children to carry out risky play safely. According to the Health and Safety Executive, when planning and providing play opportunities the intention is not to eradicate risk, but to measure the benefits and the risks (Health and Safety Executive, 2020).
The Health and Safety Executive acknowledge the benefits to children of all abilities and ages from participating in challenging play. They recognise that risky play gives children challenge that expands their learning and stretches their abilities, they want to ensure that concerns over health and safety do not create sterile environments for play and consequently prevent children from being given these opportunities (Health and Safety Executive, 2020).
By ensuring that the benefits to the child outweigh the risks of injury and that suitable adult support, ratios and resources are met, in addition to making sure that children are shown how to carry out the activities safely, there is no reason why children should not be allowed to participate in such activities. In face research shows it is necessary for children.
[bookmark: _Hlk30311264]Forest schools which originated from Denmark, are schools which are run completely outdoors and usually for children from the ages of 3years old. They have many high risks such as getting burnt, running out of the boundaries (getting lost), falling over tree roots and cutting themselves but these are all managed by the slow build up of teaching the boundaries, rules and showing the children how to stay safe, as a result of putting these risk management actions in place, the risk of injury is lowered (Health and Safety Executive, 2020). Games are often used to teach these, such as 1,2,3 where are you? which is where the children play in the woods then the adult shouts ‘1,2,3 where are you?’ and the children shout back ‘1,2,3 I’m over here’ and then they go back to the adults. The children are well observed and when the adults feel they can trust the child, they can participate in more risky play. This makes the child feels respected and valued and thus respects the adult’s rules and boundaries. When children are given rules and boundaries it makes them feel secure and provides them with the notion of being protected, this then encourages the child to engage in risky play (Sandseter, 2010). 
Outdoor play, Forest Schools and other activities involving risks build self-esteem, encourages independence, are simulating, encourages exploration and problem solving all of which encourages positive behaviour (Daly, 2004). Forest Schools teach children to use tools safely for example they start by teaching children on a 1:1 ratio how to safely use knifes to whittle and other tools such as saws, this provides the child with a sense of trust and accordingly builds their self-esteem. Its not about bravery and rushing in blindly, they take time, the children are taught the dangers and work out how to overcome them (Knight, 2011) Children are taught the dangers of the fire pit which they sit around for meals and some activities, higher adult child ratios are often kept to help ensure the safety of the children, this enables the adults to carefully observe the children and allow more risky play, this trust given to the children builds their self-esteem and confidence. Tim Gill as sighted in (Knight, 2011) believes that by providing children with risk in their play we boost their resilience and self-sufficiency, promote their understanding of safety and how to manage risks and therefore providing them with more chance of keeping themselves safe. By fulling children’s instinctive desire for risk, it prevents them from seeking dangerous unmanaged risks for themselves (Knight, 2011).
Children often pursue play involving activities that are both scary and exciting. The perspective of risk varies from person to person and children who prefer intense stimulation are more likely to participate in physical risky play and behaviour (Sandseter, 2010).
During risky play children feel they are letting go of control and that they may get hurt this can lead them to feel a sense of thrill and excitement known as the paratelic state. If the child goes too far up a tree, chased too quickly, plays too rough and tumble or their activity gets too dangerous, the child will reach the telic state and will go in to too much fear. Then the child will not be activity driven but will go into telic state where the goal is to reduce arousal. So, they may withdraw from the risky play, reduce the speed or climb down the tree (Sandseter, 2010)  

Section 3
A Written observation is a continuous observation of a child for a short period of time. The adult writes what occurs and what is said through out an activity or period of time. During the recording, the observer should aim not to interpret what is seen but to provide an account of a naturally occurring behaviour (Complex needs, 2012).
They Record all observed behaviour, in great detail: actions, body and verbal language, facial expressions etcetera, they must only record what has exactly occurred. This offers valuable information of the child’s behaviour (Red Rock Community College, 2020). These observations can be written just once a term as they provide lots of information and you could cover all areas of development for example a child playing in the roleplay area you may witness that they used their left hand to pick up a cup and again to eat their food, that they tug at another child to lead them to help with putting on fancy dress. These action show which hand the child prefers to use enabling the practitioner to support the child for example by giving them the paint brush in the correct hand, that the child communicates through actions such as tugging and leading, demonstrating that the child needs support by encouraging speech. 
[bookmark: _Hlk29836309]Written observations are normally comprehensive, accurate and complete (Palaiolgou, 2008). They are quite straight forward to write as the practitioner just needs to write exactly what they see and hear, though this can be tricky if your trying to stay out of the way so not to get invited in to play with the children or there may be quite a lot of other noise in the room making it difficult to hear everything the child says.
[bookmark: _GoBack]After recording the actions of the child, the observer may write up their conclusion and briefly summarise what occurred. This helps the practitioner reflect and analyse what the next steps should be to better support the child. Written observations are a clear way to plan for and support children.
The Foundation Phase places the child at the centre of their learning and encourages practitioners to actively involve the child in their learning by ensuring they have ample opportunities to play. This inspires children to be creative, imaginative and to have fun (Welsh Government, 2015 and 2018). It is through play that children learn best.
The difficulties with written observations are that they take a little longer to write and the practitioner needs to be unengaged with the child, therefore settings may find it difficult to release a practitioner to undertake the observation (Palaiolgou, 2008). It can also be a challenge to highlight the setting for example if the environment was noisy or busy.
Making good running records calls for a good understanding of how children learn, knowledge of the child being observed, sensitivity, expertise and objectivity on the part of the observer (Complex needs, 2012).
When writing observations, it is necessary that you try to avoid interaction with the child as their behaviour will change if they are interacting with you or if they think they are being watched, it is best to sit in a corner away from the child and also avoid eye contact. To get a good picture of the child’s development we need to ensure that we record a few observations and not make judgement from just one observation, we may discover a problem from one observation but must carry out more in order to come to an informed conclusion (Sharman et al. 2018) For example, One observation maybe pure luck that they choose the right colour when asked, the second time could be a coincidence but generally three times you could be quite sure that they know that colour.
Section 4 
Vygotsky believes that by playing children achieve better understanding of situations and roles, they also learn to manage their behaviour and gain new skills (Rose and Rodgers, 2012). Therefore, when observing the child in play you will observe new skills being mastered. Play supports the holistic development of the child and is vital to children’s learning and development (Rose and Rodgers, 2012) 
When children play they forget them-selves, reaching a higher level of development and therefore show children in their true form, highlighting their abilities and their developmental needs (Bruce, 2003), they may be drawing a picture which they tell you is of their dog in heaven. This then reveals what this child is worrying about. They may be simply saying to their friend you have the orange bag and I will have the green one, this shows that they know their colours and can share. 
Children communicate in a variety of ways, when they are playing it enables practitioners to observe how and what they communicate. Activities such as roleplay, mark making, singing in addition to speech and body language are some of the ways in which children communicate (Rose and Rodgers, 2012). From observing these we are better abled to assist the child in their development. For example, the child in the role play area maybe trying to do up their coat the observer may witness the child struggling and that they get a friend to help. From this the practitioner know that the child is confident to ask a friend for help but that they need support to learn to do buttons, so the practitioner may plan an activity for that child involving buttons. 
Practitioners must ensure that they give children space and time to play, making sure that they are there to support the child if needed, this will help the child to flourish (Bruce, 2012). If practitioners intervene while children are playing the child becomes more self-conscious and therefore, they will not reveal their true self then subsequentially not reaching their full potential.
Frobel believes that play gives insight into a child’s soul and that they fully convey their true self implying that play is the best way to observe how children progress (Early Education, no date). So, by observing children in this way we get to see the real child and are therefore in a better position to offer the correct help and support needed.
In the article ‘It tickles my tummy’ they look into a study conducted on children to test what happens when a child is free to just play with what they choose and how they do it, and then when the child is told that they have to play and that they must sit at the table to play.  The experiments were implemented on children in areas they created where the child is given choice over participation and the activity was set up on the floor, so the child should perceive as play. Then they were given the same activity but this time the activity was set at the table and the child is told to participate, so the child may identify as not like play. The child’s performance was significantly improved where the child felt they were playing (Howard and McInnes, 2012).
The findings in the Article demonstrate the advantages of children perceiving activities as play, this leads to superior developmental effect because children are able to experiment with a variety of behaviour with minimal possibility of failure. When children approach an activity as play, they control the way they play and the outcome of their actions, this independence increases their confidence and self-esteem (Howard and McInnes, 2012).
Observing children while they are playing is very effective, as it can expose how much learning is really taking place (Daly, 2004). For example, children playing in the home corner laying the table could be counting and sharing the crockery and food, therefore, you could listen to how much they can count and how they share and negotiate. Play must be enjoyable for children and always have the aspect of fun. 
[bookmark: _Hlk29654093]For true play to take place it must be self-directed and freely chosen. Observations of children interacting playfully with peers and adults can contribute significant information about the child learning (Moyles 2010). When a child is absorbed in self-directed play they show their true selves and therefore when you observe the child in this form of play you are more likely to obtain the most accurate information about that child’s learning (Moyles, 2010), enabling the practitioner to support the child by planning and providing the most appropriate activities and resources. 







Reference list
Andrews, M. (2012) Exploring Play. London: Learning Matters.
Bottrill, G. (2018) Can I go & play now. London: SAGE Publications Ltd.
Bruce, T. (2003) Learning through play. London: Hodder and Stoughton.

Bruce, T. (2012) Early Childhood Practice. London: SAGE Publications Ltd.
Complex Needs (2012) Observational Methods. Available at: http://complexneeds.org.uk/modules/Module-2.4-Assessment-monitoring-and-evaluation/All/downloads/m08p110b/observational_methods.pdf (Accessed: 17th January 2020)
Daly, M. et al. (2004) Early Years Management in Practice. Oxford: Heinemann Educational Publishers. 
Early Education (no date) About Froebel. Available at: https://www.early-education.org.uk/about-froebel (Accessed: 19th January 2020).

Feez, S. (2010) Montessori and Early Childhood. London: SAGE Publications Ltd.
Forbes, R.  (2004) Beginning to Play. Berkshire: Open University Press.
Health and Safety Executive (No date) Children’s play and leisure: promoting a balanced approach https://www.hse.gov.uk/entertainment/childs-play-statement.htm (Accessed: 18th January 2020). 
Howard,J. and McInnes, K. (2012) ‘The impact of children’s perception of an activity as play rather than not play on emotional well-being’, Care, health and development, 39 (5), pp. 737-742.
Knight, Sara. (2011) Risk and Adventure in Early Years Outdoor Play. London: SAGE Publications Ltd.
Moyles, J. (2010) Thinking about Play. Berkshire: Open University Press.
Moyles, J, R. (2006) Just Playing. Berkshire: Open University Press.
Nutbrown, C. and Clough, P. (2013) Inclusion in the Early Years. London: SAGE Publications Ltd.
Palaiologou, I. (2008) Childhood Observation. Exeter: Learning Matters Ltd
Play Wales (2020) Play Work Principles. Available at: https://www.playwales.org.uk/eng/playworkprinciples (Accessed: 16th January 2020)
Rose, J. and Rodgers, S. (2012) The Role of the Adult in Early Years Settings. Berkshire: Open University Press.
Red Rock Community College (No date) Running Record Observation. Available at: https://www.rrcc.edu/sites/default/files/early-childhood-education-running-record-annotated.pdf (Accessed: 18th January 2020). 
Sandseter, E, B, H. (2010) ‘It tickles in my tummy’, Journal of early childhood research 8(1), pp. 67-88.
Sharman, C. et al. (2018) Observing Children and Young People. London: Continuum International Publishing Group.
Skills Active ( Play work principles ) available at: http://www.skillsactive.com/PDF/sectors/Playwork_Principles.pdf (Accessed: 18th January 2020).
Welsh Government (2018) National Minimum Standards. Available at: https://careinspectorate.wales/sites/default/files/2018-01/160411regchildcareen.pdf (Accessed: 16th January 2020).
Welsh Government (2015) Foundation Phase Framework. Available at: https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf (Accessed: 18th January 2020).


UNCRC, The Children’s Commissioner’s Office in Wales
The Children’s Rights in Wales states
