Assignment title : Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizonal or vertical). Word count -


Part one.
Soffia Thomas is a ten-year-old girl who was diagnosed with autistic spectrum disorder (ASD) at the age of seven. Autism Spectrum disorder (ASD) is a developmental disorder that impacts an individual's ability to interact and communicate with others as well as their environment. 
Individual differences, age, and intellectual functioning all play a role in how people are affected.
 The impact on young people with ASD varies considerably depending on the person. Building relationships is a major difficulty for young people diagnosed with Autism Spectrum Disorder (ASD). Deep sensory problems are a regular characteristic in a child with ASD, along with repetitive behaviours / stimming and special Interests (Manikiza., 2017). Soffia’s autism means that she tends to socially withdraw herself and will avoid mixing with other children at school. At times she prefers to watch from the periphery, rather than join in with her friends, and will only ever interact on her own terms, ignoring bids for social attention from other people. 
Soffia attends her local primary school in the county of Pembrokeshire. However, she is now entering her final year and is preparing to transition to her local secondary school at the end of the academic year. According to educationalists, Sharon Kagan and Michelle Neuman, there are two types of transitions that a person can experience. When a child goes from one major setting to another, such as from nursery to primary school, this is referred to as a "vertical transition." Whereas a "horizontal transition" is described as the regular movements between various environments and settings, such as going from the classroom to the playground (Kagan and Neuman, 1998). In relation to Soffia’s situation, she will experience a “vertical transition” when moving from her primary school to her new secondary school. Soffia finds the transitions within her current setting a challenge, indicating that a structured transition plan needed to be in place. A child's transition from primary to secondary school is a delicate time in their development, particularly for individuals who are vulnerable, like Soffia. Her social interaction difficulties present challenges to the transition process for not only her, but also for her parents and the teachers involved (Richter, Popa-Roch and Clément, 2019). Effective and timely transition planning is crucial to supporting young people with autism spectrum disorders to help them "realise their potential and achieve individual goals" (Manikiza., 2017). According to Denkyirah and Wilson  (Denkyirah et al., 2010), children on the autism spectrum can find it difficult with transitioning from one stage of life to the next. As for the long-term welfare of autistic children, this crucial transition has the potential to "make or break" their well-being (Forest et al., 2004). Studies involving parents highlight the need of child-cantered transitions for their autistic children, and starting with an understanding of the child is necessary for effective planning (Stoner et al., 2007).  
[bookmark: _Hlk150171034]Having a diagnosis of ASD has presented Soffia with many challenges. A recent meeting involving all stakeholders, enabled the school to gather the relevant, updated information in order to plan for Soffia’s transition. This personal centred approach is advocated by The Welsh Government and has seen success in many authorities across Wales. In a report on person-centred practice in education, it was found that person-centred approaches to working with parents always begin by successfully celebrating the qualities that make each learner special and valuable (Welsh Government., 2015).  Setting goals that are in line with the learner's genuine requirements makes them easier to achieve, and everyone involved is accountable and dedicated to the process. The learner is at the core of the process, and parents and professionals work together as equal partners (Welsh Government., 2015). The personal centred planning meeting involved Soffia, her parents, class teacher, LSA, her sister, an advisory teacher for ASD and the Additional Learning Needs Coordinator (ALNCO) from both schools. This meeting was held in September, acknowledging that a year was needed to prepare Soffia for the next stage of her education, “transition needs to be considered a PROCESS rather than an EVENT”(Manikiza., 2017) The invaluable contributions from all stakeholders, especially Soffia, enabled the coordinator to gather the relevant information to create her bespoke support plan. This meeting recognised that Soffia has her own unique set of strengths and barriers. 
Part of the initial meeting involved Soffia creating a one-page profile (see part2).  This was an opportunity for her to make those involved with her support plan, aware of her likes, dislikes, and ways to best support her.  Discovering what is important to and for a learner is at the core of creating their one-page profile, helping to later develop outcomes and actions in person-centred reviews. A person-centred review ensures that the learner is at the heart of the discussion and focuses on the learner and their family's goals, helping them understand their personal targets, and addresses the issues that are critical to their development and progression (Welsh Government 2015)
According to recent research, children on the ASD spectrum exhibit much less secure attachment to their carers than children without autism (Attachment Project.2023). However, this is not the case with Soffia’s attachment style. She has resistant attachment to her parents, as suggested by Bowlby and Ainsworth in their work on the theory of attachment (Mcleod.2023). This theory suggests that Soffia is attached to her mother and can be hesitant to explore new surroundings. When separated from her mother, she experiences severe distress (separation anxiety) and becomes fearful of the teachers and children at school. She is happy to see her mother again after school and will go to her for refuge, although her mother finds it difficult to comfort her. Children with this attachment style behave in an ambivalent manner towards the attachment figure. While interacting with others, Soffia frequently displays clinging and dependent behaviour yet rejects her attachment figure. The attachment figure doesn't help her feel secure, and as a result, she shows trouble separating from her attachment figure to investigate unfamiliar environments (Mcleod.2023). Soffia’s separation anxiety has become an increasing concern for both her class teacher and her parents, as she will soon be transitioning to secondary education. In order to build a more secure attachment to her mother and decrease her separation anxiety, both Soffia’s parents and teachers have decided to integrate three new support strategies into her school day.  
Change can be anxiety-provoking for children on the autism spectrum, therefore, to ease Soffia's transition from home to school and enable her to feel ready to learn, it will be crucial to develop a routine with her family (Bombèr, 2007).  Soffia will be given the option to bring a transitional item from home to school (Bombèr, 2007) to help further decrease her separation anxiety and will also be introduced to the use of a visual timetable. Anxiety surrounding the school day can be reduced using visual timetables. Many children with autism like to follow certain routines. Additionally, unforeseen schedule adjustments can be distressing and stressful. If a child is unaware of what to expect, even the simple act of switching between routine activities can be challenging. Smoother transitions can be facilitated by providing autistic children with a visual timetable that helps them comprehend what's going to happen next. The visual timetable can also assist in learning new skills or reinforcing existing ones. A child can study, learn, and practise the anticipated behaviours of a task or activity when they are given a visual timetable (Holland., 2022). In Scotland, a study was conducted to discover pupils’ views on visual timetables and labels in mainstream primary classrooms. They found that many children with ASD, including autism, have been found to benefit from visual support strategies because they provide clarity and lessen the strain on their memory. According to studies, they seem to lessen students' anxiety, frustration, and distraction; boost work completion; encourage more peer engagement; facilitate transitions; and promote independence (Dettmer et al., 2000) However, their success depends on the level of staff training and knowledge on how to use these effectively (Wellington et al., 2011).  Although current research shows certain advantages of adopting visual support, they can also have a negative effect on certain aspect of learning. For instance, visual support systems are likely to add to the plethora of visual information already displayed in a typical classroom. Prior studies have demonstrated that some classroom displays can draw students' attention away from the teacher and have a detrimental impact on their ability to retain information, especially for students with autism  (Fisher et al., 2017).  A detailed discussion about this approach will be had during the meeting to review her support plan. Soffia's parents will also receive copies of the early morning activities to have at home, in order to further familiarise Soffia with the morning routines (Packer et al., 2021).
To help further reduce Soffia’s separation anxiety, in preparation for her move to secondary school, a transition day has been organised. During the initial meeting about Soffia’s support plan, it was agreed upon with the ALNCO from the secondary school, that a visit every half term would be an opportunity for Soffia to explore the new environment The school will ensure that they are in contact with the primary school to understand the learner and request all the required information before the learner is due to attend the transition days. Soffia will be able to explore the school, with her parents to familiarise herself with the new surroundings. She will be able to discover where she can go if she need a quiet area and who she needs to approach if she needs help. A school map and timetable will be provided to Soffia and her parents so she can continue to familiarise herself with the school when she is at home (Autism Education Trust.,2021). The secondary school also proposed the use of a mentoring system, where learners already at the school will be able to provide support and guidance to those joining the school. This can involve visiting the students at their primary school or being present when the new students arrive. The importance of allowing children to work collaboratively is supported by Vygotsky’s theory of social development. He concluded that the learner actively seeks knowledge, takes in the information from the more knowledgeable other, and applies it to inform their own decisions (Erbil, D.G., 2020). Meaning that children learn best by interacting with each other. Therefore, allowing Soffia to engage with the mentoring system will help further support her transition (Autism Education Trust.,2021). However, as previously mentioned, one of the main characteristics of autism spectrum disorders is the inability to read social situations (Reichow et al., 2012). As a result of this Soffia may find it difficult to have meaningful interactions with her mentor, making it substantially harder for her to integrate into the secondary school. This intervention will be monitored closely. 
Children learn about their society and appropriate ways to act within it through the process of social development. It is a process that teaches people attitudes, viewpoints, and behaviours. Social development is an ongoing process that continues into adulthood. When individuals realise that some behaviours are acceptable in certain situations but not permitted or viable in others, social development becomes significantly more difficult. Due to this, studying and comprehending social development is crucial in order to be able to effectively navigate social settings (Reed Hepler,. 2022). The social development theory was first proposed by scientist Lev Vygotsky. According to his theory of social development, individuals form their habits and behaviours by watching how their peers, and other people they perceive as authority figures, behave (Vygotsky., 1978). They form a mental framework through these encounters, identifying what they can accomplish on their own, what they can only do with assistance, and what they are not capable of achieving. Additionally, they establish a "zone of proximal development," which consists of certain activities and behaviours that they practise, to eventually be able to complete autonomously (Vygotsky., 1978). In relation to Soffia’s social development, she is unable to read various social situations and struggles to mimic other people’s behaviours. Therefore, while Soffia is watching those around her she is not noticing the way that they act or manage certain situations, whereas children without autism will develop their social skills by observing their surroundings. 
Soffia's class teacher has been monitoring her closely for the past month and is growing increasingly concerned about her limited social and communication skills. These are essential in order to build lasting social connections and be able to navigate through life. Many skills needed for successful social interaction are acquired naturally by ordinarily growing people and don't require direct teaching. These complex social abilities are not intrinsic in people with autism, and this has a significant influence on all aspects of their life (Owens et al., 2008). As a result, an intervention has been devised to assist Soffia in enhancing her social skills. In the PCP meeting involving the key stakeholders in the provision for Soffia, it was decided that introducing Soffia to the Lego therapy intervention would be the most appropriate provision to support her social skills (see part 2). At the foundation of LEGO therapy is the idea that learning, and behaviour improvement may be stimulated by a child's underlying interests. A typical LEGO therapy activity would involve creating a LEGO set with a focus on social cooperation. One person in a group of three is called the "engineer," another the "supplier," and a third the "builder." Soffia’s sessions will involve her, the specialist bought in to conduct the session and another autistic child from year 5. The group may consist of peers, adults, or children with autism. To finish the LEGO build, people must interact with one another and observe social norms. Every task necessitates both verbal and nonverbal communication, teamwork, cooperative problem-solving, cooperative innovation, and cooperative task-focused concentration. (LeGoff 2004). Social therapies that provide empirical support for children with ASD were examined by Rogers (Rogers., 2000) and McConnell (McConnell., 2002). They identified a number of elements that must be present for interventions to be successful, such as adult facilitation, group learning, peer mediation, utilising and using natural settings. The use of Lego therapy targets each of the above elements, making it an ideal intervention to help Soffia further develop her social skills. However, in a study that analysed the effectiveness of the Lego therapy intervention, it was found that children with ASD showed an “unwillingness to switch roles” (Cheng., 2016).  It is expected that children with ASD may find it difficulty switching role because of their anxiety and inflexibility. Soffia’s engagement with Lego therapy will be evaluated and adapted accordingly. 
During the original meeting, the use of social stories was suggested by the ASD advisor. The national Autistic Society recognise social stories as being brief descriptions of a certain circumstance, event, or action that provide details on what to expect and why (National Autistic Society., 2020). Social stories give information in a literal, "concrete" manner, which might help a child with ASD a understand a situation or action that was previously unclear. It is possible to modify the presentation and content to suit the needs of whom ever is reading them (National Autistic Society., 2020). Through providing people with an understanding of the ideas, feelings, and actions of others, social stories aim to solve issues related to "theory of mind” (Main.,2023). The idea of the theory of mind describes the ability to comprehend and define mental states, such as intents, beliefs, desires, and emotions, to both one’s self and other people (Main.,2023). The use of social stories is further promoted by educationalist Sarah Mohr. She concluded that social stories encourage the inclusion and engagement of children with autism in both classroom and community settings by teaching important social skills to an audience that has struggles in that area of development (Mohr., 2013). On the other hand Lynn McCann, an author of social stories, made it clear that “badly written social stories can seriously damage a child’s self-esteem” (McCann., 2021). This is because insisting that the child complies with something that is actually very difficult for them to do can damage the relationship between them and the teachers, making it increasingly harder for the pupil to learn (McCann., 2021). Situations in which Soffia struggle were chosen as an area of focus for the social stories, for example initiating play with her classmates. 
Evidence supplied by her parents and teachers suggests that Soffia’s cognitive development is delayed. According to psychologist Jean Piaget, who developed the four cognitive developmental stages for children, Soffia’s should be working at the third stage of cognitive development, the “Concrete Operational stage”. During this stage children between the ages of seven and eleven begin to use logical operations when solving problems, including mastery of conservation and inductive reasoning (Malik, and Marwah., 2018). Although, due to Soffia’s barriers to learning, she has been identified as working at the beginning of the second stage, the "Pre-operational" stage. This is when children, ages two to seven, apply mental models, such as language and symbolic reasoning. This age group learns basic copying and pretend play skills. This stage focuses on egocentrism, or the inability to see that others may think differently than oneself and the belief that everything, good or bad, has a connection (Malik, and Marwah., 2018). As mentioned in her one-page profile (see part 2) Soffia becomes frustrated when she can’t verbally express her feelings, demonstrating her inability to recognise that others around her may have a different point of view. To address this barrier and develop Soffia’s cognitive skills a collection of easily implemented daily matching and memory games will be used. Working memory has been shown to promote cognitive development as well as learning (Cowan, 2014). This will also provide an opportunity for Soffia to work in a small group, further developing her social and cognitive skills.  
Each stakeholder involved with the development of Soffia’s support plan, is aware of the importance of supporting her well-being. The class teacher acknowledges the need for a specialist trained in delivering Lego therapy sessions and therefore will ensure that one is available to work with Soffia. However, the class teacher will support the planning and monitoring of Soffia’s development by effectively communicating with the specialist to deliver the intervention. According to Estyn, (Estyn., 2020), half-termly meetings between intervention leaders show good practice and improve the well-being of their students. Although, in terms of Soffia’s support plan, the class teacher will communicate with the stakeholders involved at least weekly. For the interventions to be successful, a positive parent-school relationship is essential. Regular contact between the school and Soffia's parents will take place and her parents will be welcomed into the school to discuss the support plan.  A child's educational success and cognitive, social, and emotional development between the ages of 7 and 11 are largely determined by their home, or their "home learning environment" and the level of parental participation in their education (Welsh Government., 2016). It is acknowledged that positive parent-teacher interactions can enhance a child's learning (Estyn., 2018) therefore, building a strong relationship with Soffia’s parents and home life is crucial to all aspects of her development. However, if a parent does not respect their child's limits, then parental engagement may cause tension in the connection between the parent and child (Sharon., 2021). In order to make sure Soffia’s transition is as smooth as possible, a strong relationship between the primary and secondary school needs to be established and maintained throughout her transition. Establishing clear communication channels among educational environments is crucial for fostering cooperative learning. Thus, having a variety of communication channels will provide the schools with numerous chances to discuss Soffia's development (Autism Education Trust., 2021). There will be clear guidelines from the primary school on how often reviews of Soffia's progress will take place. This will make it possible for all stakeholders involved to use these opportunities in the best possible way (Autism Education Trust., 2021).
One of the main focuses of each of the stakeholders involved in Soffia’s support plan, will be to ensure that they regularly monitor her development and the impact of the plan. This is to ensure that they establish an approximate measure of her knowledge and skill set and establish in which progression step or steps she is working at across the Areas of Learning and Experience (Welsh Government, 2020). The Curriculum for Wales assesses children using progression steps. These indicate the stage of learning each child is working at. They serve as benchmarks, providing a personalised "road map" for the educational development of every child, rather than acting as general goals for the performance of all children at specific times (Donaldson., 2015). In terms of Soffia’s development, she is likely to make the most progress by being integrated into a supported social learning environment. The social learning theory works by allowing students to observe teachers or classmates and gain knowledge by imitating their behaviours. It offers an opportunity for learning to happen on several levels in a range of diverse settings, all of which depend heavily on motivation (Bandura et al., 1977). Therefore, allowing Soffia to develop in a social learning environment will not only encourage her to socialise with her peers but it will also provide her with the opportunity to observe different behaviours (Bandura et al., 1977). Exploring a range of pedagogical principles, as advised by the Curriculum for Wales, will inform Soffia’s support plan and ensure that the strategies implemented meet he needs (Welsh Government, 2020).  
The purpose of this paper was to produce a support plan to meet the needs of a child with Autistic spectrum disorder, who was transitioning to secondary school. The support plan focuses on developing her social and cognitive skills to ensure that the transition process meets her needs and allows her to reach her full potential. Soffia’s social development aligned with Vygotsky’s social development theory, which suggest that individuals form their habits and behaviours by watching how their peers, and other people they perceive as authority figures, behave (Vygotsky., 1978). The support plan takes into account the importance of meeting the needs of the whole child in a holistic approach. The Curriculum for Wales recognises this and allows schools the freedom to design a bespoke curriculum where the “four purposes are the shared vision and aspiration for every child and young person” (Welsh Government., 2020). Involving all stakeholders, with an emphasis on the importance of personal centred planning, ensures that Soffia is leading her learning pathway and gaining the necessary life skills. A QTS standard linked to the interventions used in the support plan, shows that teachers should “listen to learners”. They should demonstrate a “willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning” (Welsh Government., 2019). As an educator, completing this paper has encouraged research, evidence collecting and planning skills that will be invaluable in everyday classroom practise. Having an awareness of the strengths, weaknesses and needs of all learners allows a practitioner to support individuals in reaching their full potential. 
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Description automatically generated]Part 2What others like and admire about me.
· I am very creative, and I enjoy making things.
· I have a special smile.
· I make my family laugh.


Part two








What’s important to me:
· I love fruit. My favourite fruit is apples.
· Building with Lego. I like to build something new every time. It helps me to chill.
· I like playing with my dog.
· The people I see in school are important to me because they help me with my work.
· I like having somewhere quiet to go and be on my own.
· I enjoy listening to music through my headphones, it helps to relax me.
· I love reading my special books about feelings because they help me learn about my emotions. 













How best to support me.
· I like a visual timetable for me to see what I will be doing.
· I sometimes need time on my own to chill.
· I like a routine; it makes me feel safe.
· Please warn me about loud noises and help me, especially during assembly.
· I sometimes get angry when I feel scared. 
· Please use social stories with me.
· I like doing social stories with Mrs.









[bookmark: _Toc86237788]

Pupil Support Plan – Soffia Thomas.
[bookmark: _Hlk149758390]Soffia is 11 years old and is currently approaching her final term in primary school. She was diagnosed with autistic spectrum disorder and the age of seven. She struggles in many social situations and can find it difficult to interact with her peers. She is very caring and loves music and enjoys being creative. She lives with her father, mother, younger sister and Flo, her dog. She comes from a loving home and is close to all members of her family, especially her mum, whom she struggles to spend time apart with.
This support plan and one page profile have been created to help Soffia’s transition into secondary education and to help both her and her family’s concerns. The focus of this plan was to further support Soffia’s separation anxiety and social and cognitive development, during her transition. It was important to Soffia that the support plan was created with input from her, her parents, class teacher, LSA, sister, an advisory teacher for ASD and the Additional Learning Needs Coordinator (ALNCO) from both schools. Having a variety of different opinions and support ensures that all aspect of her social and cognitive development are achieved. This process will involve Soffia and the key stakeholders working together to input new strategies into her school day. The plan will be put into place at the beginning of her year final year in school and will be carried out during the first term. This will then allow all involved in Soffia’s support plan to meet and evaluate her plan before the second term begins. This will ensure that the activities and support plan, shown below, are reviewed, extended and modified if required.
Those involved in Soffia’s support plan looked at three specific areas of her development and the key characteristics linked to Soffia. The results are shown below: Cognitive Development
· I like maths, but I find it hard.
· I enjoy going outside for 5 minutes in the middle of the lesson to calm down.
· I find it hard to follow instructions.
· I get distracted easily.
· I use my hands to communicate.







Emotional Development
· Doesn’t like it when she can’t do her work. 
· [bookmark: _Hlk149823584]Gets frustrated when she can’t explain her feelings.
· Finds it difficult being away from her mum.
· Finds it difficult to tell if somebody is angry, sad or happy. 
 




Social Development
· Plays alongside friends because she struggle to join games.
· Enjoys adults’ company.
· She believes it is important to care for people in her class.
· She prefer to sit quietly watching an iPad or playing.









The support plan.
	Reason for support
	Support strategy
	Who will be involved?
	Opportunity to review the support plan.
	Evaluation/Comments

	Separation Anxiety
Soffia worries about spending time away from her family, especially her mum.
	Clear details of daily school routines to be provided (visual timetable) so that Soffia knows what she will be doing that day.

There will be a strong link between the primary school and secondary school. An opportunity will be organised for Soffia and her parents to visit the secondary school in order for her to familiarise herself with it.

Soffia is allowed to bring in one sensory item from home that brings her comfort. For example, a soft toy or book.

	Class teacher and LSA set up and use visual timetable.




Soffia’s class teacher and the head teacher will be in contact with the secondary school.





To agree on a suitable comfort item to bring into class.

	Meeting to be held with Soffia, and the key stakeholders involved, after 4 weeks to review the plan, the again after the 6 weeks is over. Any necessary changes will be made during the meeting at 4 weeks.
	Soffia’s emotions will be regularly monitored via class check in and one to one if needed.

It is anticipated that Soffia may feel quite anxious, but over time will be more settled and confident in being away from her mum.
Evidence to support this will be gathered by receiving feedback from Soffia, her parents, teacher and LSA.

Feedback from the staff at the secondary school will be crucial in further understanding Soffia’s development.

	Socialisation
Soffia struggles to develop and maintain friendships in school. She tends to watch her friends play from a distance and is hesitant to get involved. This may be because she finds it difficult to communicate her thoughts and feelings.
	‘This is Me’ portfolio activity as a class.

Picture cards with key words and phrases available.

Lego Therapy sessions to help her learn skills like turn-taking, sharing, listening, conversation, teamwork, shared attention and problem-solving.

Social stories will be shared with Soffia by the class teacher or LSA. These help to explain social situations to autistic children and help them learn ways of behaving in these situations.






	Class teacher


Class teacher, LSA,





Class teacher, LSA.




A specialist trained in the use of Lego therapy, as an intervention, will come into work with Soffia twice a week.
	Meeting to be held with Soffia, and the key stakeholders involved, after 4 weeks to review the plan, the again after the 6 weeks is over. Any necessary changes will be made during the meeting at 4 weeks.
	The one-page profile will be sent to the secondary school to ensure that all of Soffia’s future teachers are aware of her current needs. Although these may change.

Progress will be monitored by discussing with Soffia how she feels at the end of each day. This will be done by either the class teacher or LSA.

We will promote and appreciate parental feedback about the development of friendships outside of the school.

The class  teacher will meet with the Lego therapy specialist after each session. They will discuss Soffia’s session and share any key points.




	Cognitive development
Evidence supplied by her parents and teachers suggests that Soffia’s cognitive development is delayed. 

	Matching games/memory games - To address this barrier and develop Soffia’s cognitive skills a collection of easily implemented daily matching and memory games will be used. Working memory has been shown to promote cognitive development as well as learning (Cowan, 2014).

	Class teacher and LSA will set up an opportunity to use the memory games during the children’s morning routine and/or part of their “golden time” on Friday afternoons. 
	Meeting to be held with Soffia, and the key stakeholders involved, after 4 weeks to review the plan, the again after the 6 weeks is over. Any necessary changes will be made during the meeting at 4 weeks.

	Progress will be monitored during every session. 

The class teacher or LSA will encourage Soffia to take part in the memory game activities and will observe her closely to ensure that they are monitoring her progress each time.
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