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Introduction
This assignment will explore one learning event that has happened during my classroom observations. It will reflect on key theories of learning and make connections to classroom contexts to demonstrate my own reflective development. The learning event took place in an English medium suburban area of South Wales. The school caters for 387 children with 15.2% of children having English as an additional language (EAL). In comparison to the national average, the school has a considerably high percentage of pupils who are eligible for free school meals at 33.6% which is used a deprivation indicator by the Welsh Government to make comparisons of attainment gaps within schools (Welsh Government, 2018). The school is categorised as a Green school and their last Estyn inspection in 2014 considered pupil’s learning experiences and learning environment as good (Estyn, 2014).
[bookmark: _Hlk527504411]To ensure that safeguards are provided during my observations, the class teacher was informed about my visit prior to my observations. I have made ethical considerations in accordance with the British Educational Research Association (BERA, 2018) guidelines before any observations could undertake to ensure the anonymity and confidentiality of the child is considered. It is important that these ethical issues are considered throughout the observation process and the documentation of the observations (Palaiologou, 2016). For this essay, I will be referring to the child as Child X. 
Within education there are different theories of learning which have influenced how children learn today such as; constructivism, behaviourism and humanistic approaches to learning. There are key theorists who will be explored within this essay to make clear links behind classroom contexts. 

Observation 
The learning event I observed took place within a Year 1 class of 25 pupils which focused on how Child X interacted with the learning environment during child-led play activities. According to the Welsh Assembly Government (2008), the use of observations is crucial in enabling practitioners to help identify and monitor children’s progress whilst noting the effectiveness of the learning environment for children. In support of this, Sharman et al, (2015) states how observations are used to see how children are developing holistically. Observing children is considered good practice according to Sancisi and Edgington (2015) because it allows teachers to address how children are utilising the environment and if any changes are needed to facilitate their learning. It is necessary here to recognise that the Foundation Phase curriculum values the importance of observations across all areas of learning (Welsh Assembly Government, 2008). 

Observations can be carried out in various ways such as; checklists, narrative, event sampling, time sampling, and tracking to name a few. It was important for me to consider what method was the most appropriate to use when observing child-led activities to discover how the learning environment facilitates this. Therefore, I decided to use tracking as my method of observation. A tracking observation is defined as; 
“a method of recording how much time a child spends on an activity”
(Else, 2014, p.136)
The reason for choosing this method was because it allowed me to record what activities Child X chose and how long they choose to stayed on that activity, which Sharman et al (2015) addresses as the usual reason behind tracking observations. This shorthand method will allow me to watch and record Child X’s movements around the classroom as well at looking at the different activities and resources that are chosen and how they can extend learning as well.

This observation consisted of a diagrammatic representation of the child’s movements in the form of a floor plan. Prior to the observation, I sketched a plan of the indoor learning environment so that I could annotate it to give information regarding Child X’s movements, areas of provision used and the time (See Appendix 1). Alongside my sketch, I used a laptop to type notes relating to each movement to support my observation (See Appendix 2). The supporting narrative method will allow me to go into further detail about what I observed during the session which I can refer to which is something the tracking method alone does not provide (Hobart and Frankel, 2009).

I decided to focus on how a child initiates their own play and learning as I believe children should have opportunities for both child-initiated and adult-led learning opportunities to gain rich and stimulating learning. Bayley et al (2008) defines child-initiated play as enabling children to direct their own learning based on their interests, taking ownership of their learning and selecting what resources they want to use. This idea is supported by the Foundation Phase, a play-based curriculum in Wales which emphasises the importance of providing a balance between child-initiated play and those directed by teachers which is addressed across all seven areas of learning (Welsh Government, 2015). Some of children’s best learning experiences are because of opportunities children have to develop skills and knowledge through play which Tassoni and Hucker (2005) value as a tool that enables children to develop holistically. The Effective Provision of Pre-School Education (EPPE) project carried out the first major European longitudinal study of children’s development between the ages of 3 and 7 years and considered ‘initiation of activities’ as one of seven areas of importance for children (Slyva et al., 2004, p. 6).  Furthermore, Sylva et al., (2004) identifies how balance between child-initiated and teacher-initiated provision offers the most beneficial approach for teachers to use. Having said this, the Department for Children, Schools and Families (DCSF) acknowledge that some teachers find it hard to create a balance between adult-directed tasks, child-initiated tasks as well as opportunities for open-ended play (DCSF, 2009).

The value of play is becoming increasingly recognised within the education sector as an essential ingredient for children’s learning and development. The United Nations Conventions on the Rights of the Child is a prime example, which has led to many government departments, including education to address the rights children have to play and leisure (Lansdown, 2009). The Welsh Government is a prime example of how we have developed and implemented statutory guidance to address the value of play in children’s lives. The Play Policy (2002), Play Policy Implementation Plan (2006), Children and Families Wales (2010), Creating a Play Friendly Wales (2012) and more recently Wales: A Play Friendly Country (2014) are all examples of how the Welsh Government are committed to improve play opportunities for children (Welsh Government, 2014). 
[image: ]








Figure 1: Benefits of child-led experiences. Taken from The Education Union (2012) 

During my observation, there were plenty of opportunities for Child X to initiate play as well as tasks that were adult-led. Areas of provision were set up both indoors and outdoors for children to access which promoted child-initiated learning. Child X engaged in both indoor and outdoor activities. The design of the classroom provided access to the outdoors, encouraging children to move freely between them both. Immediately outside of the classroom, children could experience activities and resources that are set up by the class teacher for children to use. The role of the adult here is to provide a safe environment for children to explore and develop their natural curiosity (Joan and Quisenberry, 2002). Allowing children to learn through first-hand experiences is important as it enables children to be active in their learning, making connections to prior learning (Squire, 2007). 
Child X explored the sand tray, construction area and role play during my observation. These activities allowed Child X the opportunity to be independent and active, taking control of learning whilst offering challenges to ensure children do not get bored or are not interested (Griffith and Burns, 2015). Planning for these opportunities is an important role of teachers. Musgrave and Stobbs (2015) recognise the importance of careful planning for the learning environment, ensuring they take into consideration observations made of how children are engaging with activities and resources within the learning environment to see if changes are needed. Having said this, Wood (2014) identifies challenges that teacher’s face with ‘free play’ such as space and demands of an outcome driven curriculum.  
The class teacher planned appropriately for enhanced and continuous provision which had the necessary and appropriate resources for Child X to choose, play and explore with freely. Continuous provision can be defined as “to continue the provision for learning in the absence of an adult” (Bryce-Clegg, 2013, p.4).
During my observation, there were opportunities for Child X to take lead in play which was seen during time spent at the construction area (Appendix 2).  This area of continuous provision offered space for Child X to explore and engage in social play activities as well as resources and play equipment that could be accessed at any time. This allowed Child X not to feel pressured into using certain resources and equipment that resulted in completing a set activity. Even though this was not an outcome specific activity, constructive play allowed Child X to develop problem-solving skills through trial and error and cooperative skills that involved sharing and working alongside others which are skills that children should be given opportunities to develop within the Foundation Phase (Welsh Assembly Government, 2009). 
Another way in which Child X initiated play was in the outdoor environment when using the sand tray with 3 other children. There were various materials available for Child X to access which included stones, wooden spoons, shells, pebbles, funnels and buckets that were labelled in the open-access storage shed. The sand tray already had sand wheels, rakes and combs put inside by the class teacher, however Child X went to choose resources to add into the sand tray to experiment and explore with. As mentioned previously, the role of the adult here is to provide the resources and allow the child to experiment, investigate and work alongside others to share and take-turns (Sharman et al., 2015). The importance of outdoor learning to promote discovery and independence is recognised within the Foundation Phase Framework (Welsh Assembly Government, 2008). Furthermore, a comparative study carried out by Bilton and Waters (2016) looked at the different perceptions of outdoor learning between England and Wales. The study showed that Wales placed great emphasis on outdoor learning with the Foundation Phase curriculum aims reflected in teacher’s use of outdoor provision for learning. In contrast, the driving focus in England is placed on literacy and numeracy with outdoor learning taking a back seat. Allowing children to learn through play to develop and master skills is a contributing factor to the theories regarding how children learn.  
Learning Theories
Within education, there are many different perspectives and theories that support children’s learning and development which have influenced education and its approaches to learning that underpin these theories. For the focus of this assignment I will explore behaviourism, constructivism with further exploration into social constructivism and how they are influenced in the classrooms today. The three theoretical perspectives I am going to explore are B.F. Skinner, Friedrich Froebel and Lev Vygotsky whilst also mentioning any pioneers who have developed theories of learning. 

Skinner was a behaviourist who believed children are passive learners and learning occurred when there is a change in behaviour. Behaviourists consider children to be born with a clean slate to which educators can train children’s behaviour by using reinforcements (Watson, 2013). His most famous work was his series of experiments with rats that supported his theory of learning. This experiment achieved the breakthrough that resulted in what we now refer to as Operant Conditioning. 
Skinner believed that through operant conditioning, an association can be made between a behaviour observed and a consequence of that behaviour. Skinner’s experiment explored the effects of reinforcement upon the behaviour of the rats, more specifically how positive reinforcement strengthens this. From these experiments, Skinner used his observations to understand how humans behave. Sotto (2007) highlights how to see behaviour in learning develop, reinforcing rewards must be done instantly to see the benefits. Children are more likely to repeat positive behaviours willingly having been rewarded.
Examples of how reinforcement is used as a form of classroom management is teachers using stickers, verbal praise, class dojos and certificates as positive reinforcement as well as reward charts for children who demonstrate desired behaviour (Bartlett and Burton, 2012; Byrne, 2012). Reinforcement is considered by Morgan (2008) as a crucial tool for encouraging change in a child’s behaviour and learning which should immediately after the behaviour observed. During my own experience in classrooms, I acknowledge the value of reinforcement in engaging children’s learning and behaviour. Having been a one-to-one to a child, I understand how practitioners need to consider tools for managing behaviour that are going to be effective for the child. If positive reinforcements are used that children do not see the value of, the changes of behaviour may not be observed. One positive reinforcement tool I used with a child was the reward chart as a visual for the child to see their rewards which in return resulted in the positive behaviour being repeated.  However, Floress et al (2017) states how concerns held by teachers over limited training in classroom management could diminish the effectiveness of reinforcement for behaviour and learning. However, behaviourism has been criticised as many believe this approach initiates learning that is purely based on external factors as opposed to the children’s desire to learn (Mayer, 2004).
An alternative theory of learning many educators have considered is a constructivist approach. The theory of children using the environment as a tool for developing skills and knowledge through exploration is considered as a constructivist approach to learning (Conkbayir and Pascal, 2016). The development of the Foundation Phase curriculum is considered to incorporate aspects of this approach such as the focus on play, child-led activities and opportunities for exploration indoors and outdoors (Maynard et al., 2014). Constructivists value the importance of teachers providing an environment in which facilitates learners to construct their own learning and make sense of what they are learning in order to relate it to real life contexts (Bartlett and Burton, 2012). 
Friedrich Froebel, a nineteenth-century German educator, was considered an important pioneer for the early years and acknowledges a constructivist approach to learning. The theory Froebel is mostly remembered for is his work on kindergartens – garden for children, and his value of play. He considered the environment as an important contributing factor for children’s development (Pound, 2001). He believed that kindergartens allowed children to grow and learn through the outdoors which also allowed children to learn about taking responsibility for nature. The first kindergarten opened in Blankenburg in 1837 and included space outdoors for a garden area that children could grow what they like and take ownership of their own plot of land. He recognised the importance of allowing children to learn through first-hand experiences in both indoor and outdoor environments, providing opportunities for children to freely choose activities to construct their own understanding (Tassoni and Hucker, 2005). This is something the Foundation Phase recognises as an important opportunity for children to experience (Welsh Assembly Government, 2009). Froebel argued that learning should facilitate a child-initiated approach with opportunities to explore creative and imaginative play to develop social development (Gray and MacBlain, 2015) which is also acknowledged in the Foundation Phase curriculum.  
Through play outdoors, Froebel believed children developed an understanding of how to respect and take care of living things that would lead to an understanding of oneself and others. This approach allowed children to learn through self-directed activities and experiences, however Froebel acknowledged the importance of materials to help represent what children have learnt. It is argued by (Tovey, 2017) how Froebel has influenced the use of materials such as sand, water, blocks and clay in classrooms today that children use to investigate and explore. The value Froebel placed on interactions with the natural environment has been developed by Froebelian-influenced pioneers, Susan Isaacs (1930) are more recent Tina Bruce. Isaacs used observations as a way of capturing children’s play to gain an understanding of how children develop (Jarvis et al., 2017). From these observations, she placed value on the physical environment as an opportunity for children to be creative, active and explorative in their learning (Solly, 2015). This has had great influence on the Foundation Phase curriculum which values the importance of child observations to provide understanding and forthcomings for planning environments, activities and insight into how we can meet children’s needs. 
Bruce is a social learning theorist who valued both the biological and social aspects of play (Pound, 2001). She considers the role practitioners have in allowing children to explore and interpret play in their own way, use their imagination and make choices about their play (Bruce, 1991). Bruce has also developed on Froebel’s theory of play and acknowledged the importance of free-flow play (Bruce, 1991; Maciver, 2013). Similarly, to Susan Isaacs, Bruce has influenced how curriculums acknowledge free-flow play as evident within the Foundation Phase to provide children with rich learning opportunities. 

Lev Vygotsky is a theorist who placed an emphasis on social interaction when considering how children learn which is one of the foundations of the social constructivist theory. This theory of learning emphasises children as collaborative learners, with the role of social and cultural interactions in learning with teachers having a crucial role in progressing thinking and understanding. Unlike Skinner, Vygotsky believed that children are born with an innate ability which children can develop through social interactions. (MacBlain, 2014). Therefore, value is placed on the role of others to extend their learning, noting relationships with others as a key aspect that provides learning experiences for children. Furthermore, the social constructivist view recognises that for children to construct knowledge and take their learning to the next level, children need to be supported and guided by others which can be between a more knowledgeable other (Adams, 2006; Lantolf, 2008). This is also referred to as the ‘zone of proximal development’ (Lee and Smagorinsky, 2003). 
In contrast to Froebel, Vygotsky views language as the most important tool for social interactions to develop knowledge of learners and transmit meaning (Shabani, 2016). Furthermore, research has shown how opportunities for children to explore imaginative play helps to develop oral language skills by acquiring new words, as well as an increased achievement in reading later (Dickinson and Tabors, 2001; Griffin et al., 2004). Vygotsky considered how play in a social context can be also be a tool to support and develop children’s zone of proximal development (New and Cochran, 2007).
I believe that based on the theories of learning discussed, constructivism best explains how the learning event I witnessed take place. The constructivist approach acknowledges the importance of the environment and how it is crucial for children to experience rich and inviting environments that are both indoors and outdoors. As mentioned previously, learning that offers children the opportunity to explore and engage in first-hand experiences that allows for development across the curriculum is an essential role that teachers have. This opportunity was evident during my observation, Child X engaged in both indoor and outdoor activities that were able to capture creativity, imagination and exploration through areas of provision such as role-play, sand and water trays and construction.
By taking a constructivist approach to my teaching, I will carefully consider how my learning environment in planned, what opportunities does it allow for children to develop and most importantly incorporating children’s interests within all of this. 

Learning environment
The learning environment has always been considered an important factor in children’s learning and development with vast amounts of research and theories underpinning how it can enrich children’s learning (Hodgman, 2012). With a new curriculum approaching in Wales, I will consider the recommendations made by Professor Graham Donaldson to create a learning environment that challenges children and provides opportunities for problem-solving, critical thinking, creativity through real-life opportunities to create a more engaging, but challenging educational experience for learners. (Donaldson, 2015). A well-planned learning environment should allow children to develop a range of skills across the curriculum (Dean, 2009). I have decided to focus on elements of my ideal learning environment that has been planned for a Foundation Phase classroom.   

Outdoor learning will be an important aspect of my learning environment. The Foundation Phase curriculum recognises the importance of outdoor learning for children. Furthermore, an evaluation carried out by Rhys et al., (2014) highlighted the connections between outdoor learning in the Foundation Phase and how it can offer hands-on, explorative activities that require children to be physically active. 
The outdoor environment offers children opportunities to dip into their natural curiosity to explore and learn through first-hand experiences that will include the use of natural resources. 
[image: cid:5e19fd50-c8b7-4d46-9e48-6f891dd2abf2@eurprd03.prod.outlook.com]







Figure 2. Natural resources used in small world that is set up in the outdoor environment. Image taken from Pinterest. Available at: https://www.pinterest.co.uk/pin/117304765270031732/ [accessed 7th October 2018]. 

I believe that allowing children to engage in learning outdoors provides opportunities for real world skills and applications that go beyond the classroom. In recent years, children using the natural environment has been a key discussion point among the education sector, questioning how effective it is for children’s learning and development (Turtle, et al. 2015). However, the introduction of the Foundation Phase curriculum in Wales would prove differently. The benefits of outdoor learning are highlighted by Maynard and Waters (2007), who argue children’s confidence, independence and self-esteem are increased by allowing outdoor learning opportunities. It allows children to express themselves, show emotions that they may feel the indoor prohibits. Claxton and Carr (2004) address how a potentiating learning environment should reinforce positive dispositions such as confidence, resilience, curiosity and assessing and taking risks in learning for children to reach their full potential.  Specifically, I believe the outdoors can help children develop the ability of taking responsible risks – which is one of the sixteen habits of mind skills we develop to become competent learners (Costa and Kallick, 2008). Similarly, Coster and Gleeve (2008) acknowledge how children will express emotions such as happiness, excitement and enthusiasm when taking risks in play. 
In the outdoor environment, there will also be a mud kitchen for children to explore different senses whilst also engaging in imaginative play. Children can take control of their play, not having to worry about noise or mess as this contributes to the experiences they make learning outdoors. Bento and Dias (2017) acknowledges the benefits of natural resources in outdoor play, highlighting how cross-curricula links can be made through learning opportunities. Investigation with materials 
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Figure 3. Outdoor messy play wooden mud kitchen. Image taken from TTS website. Available at: https://www.tts-group.co.uk/outdoor-messy-play-wooden-mud-kitchen/1011639.html?cgid=Outdoor%3AForest_School  [accessed 9th October 2018] 

An approach to outdoor learning which I would like to introduce into my learning environment for children to be active in their learning is Forest School. Forest School is considered as;
“An inspirational process that offers children, young people and adults, regular opportunities to achieve, and develop self-confidence through hands on learning experiences in a local woodland environment.”
(Natural Resources Wales, 2015, p. 2)

This approach is now widely recognised in schools as a tool for learning. Maynard and Walters (2014) address how Forest School aims to enhance the holistic development through a child-led process which allows children to take risks in their learning, something which is often steered away from within the indoor environment.  

Role Play
Role play will be an important area of my ideal learning environment as it allows children to be imaginative and creative in their play. It is a common feature in many primary schools in the UK that teachers set up within their learning environment. Harries (2009) brings forward the idea of providing children with real experiences of what the role play will be set up as to add value. Planning a trip to the local bakery is an example of how I could provide children with knowledge and information from people who work in that environment. This will allow children to construct their own understanding and observe scenarios that they can role play with other children in the classroom which are seen in real-life situations. The role play area will be planned as part of my continuous provision for learning which will be purely child-led, encouraging children to be creative in their play. It has also been suggested that role play develops children’s social, emotional and cognitive development (Johnson et al, 2005) as they interact with others to engage in imaginative play. Similarly, Martin et al., (2012) discusses how children’s vocabulary can be extended during role play activities through new words relating to the scenario or theme.  The Foundation Phase curriculum also highlights how imaginary play allows children to become engrossed in roles that they are playing as well as communicating their feelings and emotions with their peers which benefits children who are lacking confidence in expressing their feelings (Welsh Assembly Government, 2008). However, it is important that the provision is monitored to ensure children are utilising and engaging with the learning opportunity otherwise there is a risk of children becoming disengaged with the activity due to not adapting the area in accordance to the children’s interests (Bennett et al, 1997; Prendiville and Toye, 2013). 
Reading Corner
My ideal learning environment will also include space for a reading corner where children are able to sit and enjoy reading a book in a relaxing environment. Within this area, there will be a sofa, bean bags and cushions for children to use and make themselves comfortable whilst they engage in what they are reading which is also recognised by Koza and Smith (2007). 
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Figure 4: Reading corner set up for children to access. Available at: https://www.pinterest.co.uk/pin/171207223314585455/ (Accessed 7th October).
It is important to note that children’s ability to read will differ between learners, some more advance and other’s still making the progression of developing this skill. Therefore, it is important that there is a variety of books that children can access within the class library – picture books, story books, rhymes, poems as well as comics. Offering children a wide variety of books can broaden their knowledge of vocabulary which is something that Vygotsky values as an important tool for learning (Shabani, 2016). Encouraging children to read for pleasure is a crucial role that teachers have to develop children’s love for reading (Lockwood, 2008). It is important that as a teacher I have a positive attitude to reading and incorporate the use of story books within my classroom. During my experiences in a classroom environment, I have observed how teacher’s who pose a positive attitude to reading by reading to the children as a whole class, whether this be through introducing a book as part of a learning stimulus or a book that the teacher had found interesting and wanted to share with the children. These experiences engross children and encourage children to develop an interest in reading.

Conclusion
To conclude, the learning event I witnessed showed how child-initiated play activities provide opportunities for children and how these were accessed as an approach to learning and development. From the learning event, I was able to acknowledge how the environment allowed Child X to initiate play activities which enabled the child to be active in learning and take ownership through selecting the resources they wanted to use to be creative and imaginative. The learning event was able to demonstrate how the Foundation Phase provides children opportunities to use their learning environment, both indoors and outdoors as a tool for learning. It also made clear links between the Foundation Phase and a constructivist approach to learning, which acknowledges play as an important concept to learning. I will use this learning event to reflect on my practice and knowledge that I have developed to inform my future practice on how I can provide a rich and stimulating environment for children to become active learners. Reflecting on my observational method, I would change the method I used if I were to look at a learning event again. Likewise, I would narrow my focus of my observation to look at a specific type of play in more detail. Looking back at my observation, I believe that my focus was too broad, and this restricted my ability to be critical in my writing. 
Having to consider and create my own ideal learning environment allowed me to consider aspects of the classroom that will develop learning across all areas of the curriculum. This has allowed me to gain a better understanding of what is expected of me as a teacher in relation to planning the environment to meet children’s needs whilst acknowledging their interests.  














Appendices
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Appendix 1 – Sketch of classroom and Child X’s movements. 


Appendix 2 – Written narrative notes
Written Notes 
All the class are sitting on the carpet facing the teacher listening to the activities that are set up for the afternoon. Child X is sat quietly with hands in lap listening to the class teacher. After all of the activities are explained, children are free to choose where they want to go. As a class rule, each areas of provision have a limit on the number of children who can be in an area at one time.
Creative table -  Child X stands up and walks towards the creative table and places an apron on with 5 other children. Printed pictures of pirate ships on table with resources.  Child X picks up paper plates and places one on the table along with string, lollipop stick and gold glitter. Starts cutting paper plate in halve. Child X is smiling and laughing with other children. Child X using pva glue and pours onto paper plate. Uses glue stick to spread glue. Shares this with other children. Child X picking up picture of pirate ship and looks at own design. Uses gold glitter to pour onto paper plate. Walks around table to look at other children’s designs. Uses lollipop stick and dips into black paint. Leaves stick on drying rack. Child X returns to table and is scrunching red tissue paper into round balls. Makes 8 round balls and uses glue to stick around paper plate. Child X is tiding what has dropped onto floor whilst waiting for paint to dry […] Child X returns with lollipop stick and glues onto top of plate. Child X finishes activity and helps other children put resources back into correct boxes. After this, Child X takes pirate ship model over to show the class teacher.
Child X moves on from the creative table and heads outdoors towards the sand and water tray. Here, only 4 children can choose to be at this area. Child X chooses to use the sand tray and immediately picks up one of the paint brushes that is in the sand tray. Child X engages in cooperative play which is child-led. Child X is sharing equipment with another child, taking turns to write words into the sand and reading aloud what has been written. Continues to use sand tray, now creating patterns in the sand. Child X leaves paint brushes in the tray and goes to wash hands. 
Child X walks around the classroom, observing other children in their play before heading towards the construction area. The construction area is set up in the back of the classroom and offers space and a variety of resources for children to use. Child X picks up one of the construction hats and a yellow safety jacket and puts them on. Sitting on the floor, Child X scoops up multiple foam blocks and starts placing them down in a straight line. Child X is working with 3 other children to help collect blocks. Instructive language is used amongst all four children during this activity. Child X is sharing materials with other children and takes turns to place bricks down. Continues to do this. … Child X has picked up a clip board, paper and a pencil. Still with construction hat and jacket on, Child X is walking around what they have built and is ticking sheet .Children are called back to carpet area.
Writing Tasks - Child X is called over by class teacher to join 3 children at the group table. Child X sits down and picks up a pencil. Class teacher tells children they are going to design their own wanted poster for a pirate they are looking for. Child X asks class teacher, “can we draw our own pirate man?”. The teacher explains to Child X that they can draw their own pirate but to see if they could think of words to describe their pirate. Class teacher does this as a whole task on a whiteboard. Children thinking of words to describe a pirate. Child X raises hand and says ‘old and fat’. Class teacher praises the children for thinking of words and asks them to begin their poster. Child X begins by using a pencil to draw a pirate, looks at other children’s work and then at own work. Child X compliments friends drawing and asks ‘do you like mine?’. Carries on with drawing, picks up blue pencil and colours drawing. Adds words: ‘uglee, fat, old, blue eyes, red top, 
Child X at role play corner – (Pirate Ship)
Child X is at the role play area with 4 other children. This area has dress-up clothing, children’s posters, pirate resources to include – gold coins, jewels, telescope, treasure chest, netting and flags. Child X is knelt down by treasure chest wearing a pirate hat. Child X is digging through the gold coins in the treasure chest and has a magnifying class in right hand. Spends time looking at coins, is joined by another child. Turns to child and says ‘Ahoy, Ahoy, we have real gold, look we can get lots with this’. Sat with child counting coins, making a stack…..Child X and friend stand up, walks towards basket of clothing and accessories and start pulling out items. ‘I think you should wear this’… hands friend black and white stripe top and black hat. Child X asks friend ‘What can I wear?’… Child X picks up eye patch and red top. Both put on clothing and accessories. Once dressed Child X joins other children who are sat in the pirate ship. Music is playing in this area and Child X is singing and moving arms. – Play is stopped – home time. 
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