	Target 1
	To develop critical evaluations 

	Target 2 
	To ensure that all referencing meets with Harvard conventions



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
*For the purpose of this assignment, an imaginary name is being used to ensure confidentiality*
The purpose of this assignment is to explore a range of theories and literature on child development, but with the concentration being on emotional well-being and how this may further impact social development. There will be links to my previous professional experiences that will identify and reflect the responsibilities with working alongside young children. The intervention will be discussed in great detail, with the focus being on looking at how it was implemented, identified, and reflected on. This intervention should meet the needs of all learners, regardless of the setting. The process looks at developing an individual’s self-awareness and self-esteem but also looking at building their confidence and resilience in order to build new relationships. This was the chosen intervention as it was seen and observed during my professional teaching experience. 

Grace, who is eight years of age, attends an urban school, in the region of South Wales. School A consists of around 300 pupils and Grace is currently in a mixed year 3 and 4 class. When it comes to her academic ability, her numeracy and literacy scores are average for her age. Within the classroom, she is placed on the middle ability table, where she seems settled. Grace struggles with social communication, which mostly involves interacting with other learners, and at times she finds it too overwhelming to socialise within the classroom and on the playground. Holding back her emotions is something that she does not find easy and this can cause her to become very unsettled and upset. A set routine throughout the day is key, and this is something that provides her with stability. In school, she has an individual education plan (IEP) which her target is ‘to recognise and control my emotions.’ (See appendix 1) She tries to control this by doing the following: taking a deep breath, counting to ten, or to ask an adult to support her. Some strengths of Grace’s include being very artistic and creative, along with dancing and needlework. She struggles with maths and cannot cope very well if the presentation of her work is not exactly how she would like it. Grace’s mother is pregnant, and this has created some tension and worry for her as she is anxious for when the baby arrives. A sense of neglect is being felt by Grace at the moment, as she is lacking attention from her loved ones.

Emotional well-being can be defined as knowing who you are and where you fit in to be able to feel good about yourself. You also need to be able to develop respect for others, social competence, and a positive disposition to learn. (Burrell & Riley, 2005) This viewpoint may link to Carol Dweck’s theory on positive disposition. You need to have a growth mindset, rather than a fixed mindset, in order to become enthusiastic to learn and to see challenges as opportunities. (Dweck, 2012) Resilience can be a key component for children to build on their emotional well-being and development. Emotions are both a mental and physical experience that manifest during different behaviours. (Rose et al, 2016) Siegal (2017) encourages the use of ‘The Yes Brain’. The essential idea is that parents can help child develop four key characteristics, which are as followed Balance: the ability to manage behaviour and emotions, so children are less likely to become angry and lose control; Resilience: the ability to bounce back when life’s inevitable arise; Insight: the ability to look within and understand themselves and to then use this to make good decisions and be more in control of their lives; Empathy: the ability to understand the different perspective of others, then to have enough compassion to take further action to make things better.  Nowicki and Duke (1989) carried out a study that suggests children who are aware of their own feelings and sensitive to others, were not surprisingly, more emotionally stable, more popular and achieved higher than those individuals with a similar academic ability, but less emotional ability. Dowling (2010.p.78) suggests that ‘our behaviour and thinking is heavily influenced by our feelings and that emotional development in young children is rapid and profound’. 

Emotional well-being needs to be thought of in a broad context as there are many different factors that can be impacted if a child’s wellbeing is affected. Kelly (2018) states that you should be able to identify someone who has low self-esteem as they might show some of the following traits; not smiling as readily, anxious in new situations, avoiding new challenges, feeling unloved and when they are self-critical, being disappointed and saying negative things. Studies also suggest that children with social and emotional problems are more likely to experience the following things: lower educational attainment, unemployment, drug and alcohol misuse, crime, and violence in later life. (Adi et al. 2007). 

The humanistic approach to learning believes in teaching the ‘whole child’. This approach does not neglect or minimize intellectual or cognitive development. It looks to promote emotional growth, which is considered very important. The development also centres upon interpersonal relationships. (Patterson, 1977). Holt (1995) looks at putting the well-being of the child first and that children should have a self-correcting mechanism, rather than being told they are wrong. He believes this causes damage and therefore leads to children losing their confidence. Perhaps, you could suggest that this a factor that might contribute to poor emotional well-being. It could be suggested that Friere (1996) supports Holt’s theory as he developed the concept of inclusion. Children need to be active participants in learning and that we need to think of all the diverse needs that children have in order to support their well-being. This approach links well with the chosen intervention and highlights the importance of classroom practice in order for the individual to develop and progress. 

The new curriculum for Wales, which is going to be statutory from 2022, has now included Health and Wellbeing as one of the areas of learning and experience (AOLE). Emotional well-being is included in the second what matters statements and states that ‘By learning how to communicate their feelings, learners will be better placed to create a culture where talking about mental health and emotional well-being is normalised.’ (WG, 2020.p.1)This may allow teachers to have more autonomy as it allows them to use different strategies in order to help children regulate their emotions which can contribute towards good emotional well-being. In successful Futures, Donaldson (2015.p.28) states that ‘schools need to care both for children and young people’s physical and emotional needs and help them to take responsibility for their own lives.’ Perhaps, you could also suggest that within the New Curriculum for Wales, that well-being could have been a cross-curricular responsibility due to its fundamental involvement in the way a child is able to concentrate and learn. 

My chosen intervention is focused around and supported with ‘Talkabout for Children’ by Alex Kelly. This intervention helps to develop self-awareness and self-esteem by building positive relationships with other class members but for children to also realise their own self-worth. The programme focuses on a mixture of activities including group discussions, worksheets, handouts, games and some video clips. Within school A, this programme is specifically aimed at children who have ASD and other social communication and emotional difficulties. In 2010, over 400 schools in Wales had been trained in this programme through the Afasic Cymru scheme. Afasic Cymru represent children with speech and communication problems and offer training opportunities, funded by the Welsh Government. (Kelly, 2011) 
 Within the programme, an initial assessment and final assessment will take place in order to measure the progression that the child has made. The questions asked in both assessments are identical in order to compare and contrast results. (See appendix 2) Along with this, a few different activities will take place, that involve getting the individual to develop their emotional well-being. This intervention will be a 20-minute procedure that happens roughly around once a week. This will take place during assembly time where both the teacher and teaching assistant will work with a separate group. To ensure that the child feels comfortable during the intervention, it is carried out in the ‘nurture’ room which consists of a calm, quiet environment. The intervention works best when carried out in a small group, with no more than five pupils. This may also be beneficial for Grace, as it may allow her to chose children that she wants to build positive relationships with or children that she feels most comfortable with. Although, Kelly (2011) states that it is important to ensure that the group is cohesive. She believes ‘a group that does not gel will not learn or have fun’. (Kelly, 2011.p.9) Things to ensure that the group ‘gel’ is to make sure there is interpersonal attraction, a stress-free atmosphere and ensure that everyone has an equal say. (Kelly, 2011) 

The intervention allows children to express their feelings freely and Goleman (1995) believes feelings and emotions can have an effect in which the way we act and behave. He states that emotions, that lie beneath the threshold that we are unaware of can have a powerful impact on the way we react and perceive things, despite not even knowing how they work. When looking into the physiology of emotions, he also believes that both learning and strong emotions compete for space within our working memory and therefore both negative and positive feelings can impact: the way we learn, relate to others and solve problemed skills. When children are expressing themselves within the Talkabout group, Kircanski et al (2012) state that it actually might be more beneficial to the child if they label their emotions, for example ‘I feel scared’ or ‘I feel anxious’ as it then actually reduces the physiological response your body produces when you’re feeling nervous. Grace shows some characteristics that may imply that she struggles to express her emotions. This includes rarely talking about her feelings, limited vocabulary when describing herself and not being able to reach out to others for support. 

This intervention promotes the use of emotions by getting each individual within the group to answer questions like ‘Use three words to describe yourself?’ and ‘Why do you think your best friend likes you?’ These questions are used in the pre and post assessments to find out what level the individual is at with their self- awareness and self-esteem. Street and Isaacs (1998) determine self-esteem as being different from self-perception. Self-perception can be described as an individual’s assessment of themselves and the idea of how we think our ideal self should be, whereas self-esteem can be thought of as how well we think we measure up to what our ideal self should be. Maslow includes self-esteem as a fundamental need that we are all required to have. He identifies two separate self-esteem needs. It is important to realise that low self-esteem may manifest in a variety of different ways and thus, it is important to beware of this. (Shotton and Burton, 2019) Borba (1989) also foresees the importance of self-esteem but here, it is categorised into five building blocks. These building blocks consist of security, selfhood, affiliation, mission and competence. Each one of these factors link well to the chosen intervention and therefore will be discussed in more detail.

  The first building block looks at security which centres its theme around attachment. Bowlby (1959) highlights the significance of attachment and its relation to emotional wellbeing. He states that early attachment between the mother and child have long term affects. If a lack of attachment happens, it may affect many skills including interpersonal, emotional, and social. If the attachment naturally happens and is successful, it can allow the child to feel safe and secure with trust for their caregiver. Bowlby describes this relationship as an ‘internal working model’ which is how they see themselves, others, and the world. The quality of care the child receives will then further impact on how acceptable and lovable the child sees themselves as being. To help develop a sense of security, it is important that you listen to a child and understand their views points and how they see things in their world. Throughout the intervention, the focus is on the child expressing themselves and they way they feel. ‘Children have the right to express their views freely and for their views to be given due weight in matters affecting them.’ (Robinson, 2014, p18). This is also iterated under Article 12 of the United Nations Convention Rights of the child where it states that a child has the right to be listened to and for their viewpoints to be taken seriously. (UNCNC, 2016) 

Borba (1989) second building block focuses on selfhood and the feeling of being unique and having an identity. If a child is able to accept praise, then Borba identifies this as an indication of good selfhood. Conversely, an indication of weak selfhood could be seen in a child who describes themselves using negative statements and is uncomfortable with being able to praise themselves. This building block relates to Grace’s development and shows that her sense of selfhood is very low. 

Affiliation is the third building block, and this is having a sense of belonging and acceptance, especially in relationships that are important to the individual. The Talkabout resource supports Maslow’s theory as it uses a hierarchical approach to teaching the intervention. The basic self-awareness skills are taught first, followed by more complexed skills. (Kelly, 2011) His hierarchy of needs also identifies the need to belong as one of his fundamental needs, which will eventually lead to self-actualisation. This is especially important in school, as children need to feel that they are part of a ‘group’ or to have a strong friendship with someone. If a child does not feel like they belong on the school yard, it could input on their mental health. Hagerty and Williams (1999) found that feeling as though you do not belong somewhere may be a predictor of depression. As the intervention is focused on a small group, this allows Grace to choose people to build relationships with. This can help with her feeling of belonging, especially within the classroom and on the school yard. The building block of mission focuses on self-motivation and having a purpose. A child needs to be motivated in order to learn effectively and to reach their goals. This theory also may highlight links to Carol Dweck (2012) theory of a growth mindset. With a fixed mindset, a child can believe that they are not good enough and lack any power to change. On the other hand, a growth mindset gives a child the determination to succeed and overcome any challenges given. Shotton and Burton (2019) state that researchers have found that a growth mindset allows children to become more motivated and engaged in activities. 

The final building block looks at competence which look at how an individual feels effective in things that are important to them. Children tend to prefer activities in which they feel competent in due to the satisfaction. For example, Grace may feel most comfortable taking part in creative activities due to her artistic abilities.

Goleman (1995) looks at developing resilience, which has similar aspects to Borba (1989)’s view. He believes there are four different aspects to emotional intelligence. These are Social Skills, Social Awareness, Self-awareness, and Self-management. Under each of these factors are all things that needs to be promoted, but an individual need to have the confidence to thrive in order to succeed. Again, this has strong links to Dweck (2012)’s viewpoint of having a growth mindset. Although, Goleman (1995) does not state in which order the different aspects should be done in. He also refers to his theory as emotional intelligence which has been challenged, due to the fact intelligence implies that we can control and be aware of other emotions, which is not always as easy. (Barrett, 2017) Leavers (1994) theory outlines key principles that can support well-being and how involvement plays a fundamental part. They key principles include respect for the child, quality of care and provision, the power of observation, and adult interaction. Here, he focuses on the well-being and care first and then looks at the education provision. Perhaps, it is important to remember that your pastoral role is equally as important as your teaching role. This highlights that during a child’s education, there well-being should always come first. 

The ‘Talkabout’ programme focuses on a number of different activities that help to promote a child’s emotional well-being. Some activities that may be the most beneficial to the child during the intervention are: ‘This is me’ oracy activity, ‘people in my life’ and to finish the intervention off with a ‘I am great activity’. ‘This is me’ activity is the starting point for developing self-identity. It helps to encourage a feeling board which can encourage the children to talk about their feelings in more detail. The aim of the activity is to improve a child’s basic self and other awareness through talking about their likes and dislikes. (Kelly, 2011) It allows a child to also use different words to describe themselves, which can be an indication to the adult of where they are at, and the progress they are making when it comes to their self-identity.

The ‘people in my life’ activity allows individuals in the group to continue to improve their self and other awareness’ by sharing who is important to them. It also allows a child to express any emotions that they want to share with the group about family members and friends etc. For example, Grace, who has a younger sibling that will come into her life within the next few months. The activity might make her feel better discussing it and getting her emotions off her chest. 

The ‘I am great’ activity can be done at the end of the course which helps summarise what the child has learnt. Here, they are able to consider the things that makes them special and great. It is also rewarding for the teacher to see the progress the child has made when it comes to their self-identity and self-esteem. This activity should let the child’s confidence, shine through them, if the intervention has been done effectively. Although, this activity might show that more intervention is needed. This further intervention could be focused on social skills. (Kelly, 2018)

Progression is fundamental during the process of an intervention as its essential that you can see whether progress is made or not. Heritage (2008) states that learning involves progression and that teachers need to have knowledge and understanding of the pathways along which students are expected to progress. The pathways should have both instruction and assessment in order to be successful. Although, Baird et al (2017) argues that learning and assessment don’t correlate. Being able to monitor progression within a child’s development is vital to be able to see whether the intervention is actually causing an impact. 

The Education Endowment Foundation (EEF) support the use of a ‘DIY Evaluation Guide’. This helps teachers pick up on what actually caused the progression and whether it was individuals making progress or a group of learners? This tool may be able to show whether the intervention is effective or not, identify improvements for the future and may even save some teachers time. (EEF, 2018). Progression is also something that has become increasingly important within the new curriculum. There is a continuum of progression steps which outline a series out achievement outcomes, which have broad learning expectations. (WG, 2020) Here, progression describes a forward movement for each individual which is not necessarily linear, and which does not end at a given age or stage. In Successful Futures, Donaldson (2015), may suggest that learning can be conceptualised as growth. Learners may build on their knowledge and understanding through a continuous journey across each AOLE. (CAMAU, 2018) As previously mentioned, a pre and post assessment is carried out that is provided by the ‘Talkabout’ programme which allows you to compare results in order to analyse the progression made. There is also the ‘Talkabout Assessment Tool’ which is located on a CD and comes with the package. This tool has been designed so it is easy to assess the individual, which is done using a rating scale. The end summary is a visual representation of the individual’s strengths and needs, which is displayed in the shape of a wheel. The visual nature of the assessment and summary wheel makes it easy to see progression.  (Kelly, 2011)
 
Estyn (2016) recognises the Talkabout programme when looking at supporting children with adverse childhood experiences (ACES) and states how it was used to encourage friendships in order for children to develop confidence. Children are able to move on to their next stage of learning if they are able to develop both their confidence and resilience. When referring to personal experiences, I have had a first-hand experience on watching this type of intervention take place. During my last professional teaching practice, I helped assist in supporting and observing the ‘Talkabout’ interventions in order to gain a better knowledge and understanding on children’s well-being. This type of intervention seems very cost effective, as once the talkabout programme book is purchased, you have everything you need. Bywater and Sharples (2012) support this and state there is a strong case that school-based emotional well-being programmes are cost saving for the public sector. They also state that a lack of investment in the promotion of well-being in schools is likely to lead to exceptional costs for society. Kelly (2018) states that teachers promote the Talkabout books as they can work as schemes of work for a whole academic year. Thus, planning has already been done to a certain extent. It was intriguing to see the children’s excitement and enthusiasm to take part in the intervention and the thrill that it brought to their day. They seemed to enjoy being able to open up and express their viewpoints. Pupil voice is essential, especially in a group activity, as it allows each child to be heard. A chief Inspector for Estyn believes that if a child has a strong pupil voice, it can be beneficial for both the learners and the school. (Estyn, 2016) Many schools get surveyed to be recognised as a ‘rights respecting schools’. This award focuses on children’s rights and takes a whole-school approach to child rights education. They also look at how well the UNCRC is at the heart of the school’s practice to improve well-being and to help children realise their full potential. (Estyn, 2016) 
When looking at time, it is dependent on how well the individual is making progress. Due to the wide scope of activities and the differences between each child, the duration of the programme can vary greatly. Kelly (2018) states that you should start at the beginning and work your way through the programme for as long as you need too. The only possible challenges of Alex Kelly’s ‘Talkabout’ programme is that due to it being designed in a hierarchical approach, you should follow the sequence of activities and plans in order for it to work effectively. This tries to ensure that children are set up to succeed and not to fail or give up. Pupil voice is also highlighted in the mosaic approach which is also a method into focusing on the perspective of the child. Clarke and Moss (2017) state that it would be more significant to call it a ‘democratic approach’ rather than a mosaic due to stakeholders, children and parents having a key involvement. Some could argue that due to the ‘Talkabout’ programme first being developed in the 1990’s that is isn’t as credible and valid as much as other interventions for a child’s emotional well-being. Although, a 2nd edition of the original book was recently published in 2018 to ensure that the information given is kept current and up to date within the education system. 

To conclude, Kelly (2011) states that children must believe that they have the ability to achieve, and more importantly, self-esteem can be seen as crucial to a child’s happiness. An individual may feel fulfilled when they are comfortable with themselves and thus believe that they have all capabilities to succeed. Dweck’s (2012) theory on Growth Mindset promotes the need to see challenges as opportunities and this must rely on self-esteem. This intervention could be used as a whole school approach, with the activities suited to the specific age group. Weare (2015) concludes that it is vital that schools begin with a ‘central universal’ focus when promoting positive well-being across the school. This universal approach should identify well-being as the norm that allows emotions to be discussed freely and asking for help is to be considered non-stigmatising. Rather than schools simply carrying out more than one programme and rolling them out, what is actually needed is a carefully and comprehensively supported initiative that enables the schools to plan, review and deliver effective ways of taking forward work in the area of well-being, resilience and fundamentally children’s emotional health. (PPIW, 2016).  Parents can most definitely play a big role in contributing to building their child’s emotional wellbeing. As previously discussed, Siegal (2017) stated that parents may be able to support their child with the following: balance, resilience, insight and empathy. 

When looking at whether further training would be needed, it is important that teachers continue to develop their professional practice and therefore training would be beneficial. Perhaps, this training could involve new strategies to tackle poor well-being in schools or if the school has monthly meetings to monitor progress. Continuing professional development ensures that further learning is progressed in a practical, structured, and relevant way to ensure that there are applied efficiencies in learning. (CPD, 2016) Organised training days are planned through the Talkabout programme which would allow both teachers and teaching assistants to discuss good practice with other schools. Bandura (1991) states that those who have a sense of self-efficacy tend to bounce back from failures; they are able to approach situations and know how to handle them, instead of worrying about what can go wrong. This may suggest that if a child is able to have a strong self-worth then it will benefit them in order to develop and progress immensely. 
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Appendix 1 – Individual Educational Plan 

*Personal Information has been blanked out for the anonymity of the child. *

	My target
[image: ]
 
	What do I need to do? 
(Strategies) 
[image: ]
	Who is going to help me?
[image: ]
	How did I do it? Review date
[image: Cartoon Owl Teaching - Owl Singing Cartoon , Free Transparent ...]

	
T.1 – To recognise and control my emotions (DATE) 
	· Stop 
· Take a deep breath 
· Count to 10 
· Ask an adult for help
	· Class teacher 
· TA
· Parents 
	DATE

February 2020


My Individual Educational Plan

	Name:  ahahahahahah
	DOB: ahahah
	Class teacher: ahahahaha

	Areas of concern 1: Social Communication
	IEP number: 1
	ALNCO: chdshshsh

	Areas of concern 2: Emotional Well-being
	Date: haahahhah
	Parent: hahahhah



This plan is designed especially for the child. The idea is that the child’s teacher will spend some time discussing and writing the content in partnership with the child. This will allow the child to feel more involved in their education and therefore more motivated to reach the targets they have helped to set for themselves.
Article 12 - I have the right to be listened to and taken seriously 





Appendix 2 – Pre and Post assessment 
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