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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Glenn Behenna


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Business School


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Senior Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Senior Lecturer, Programme Director, Admissions Tutor, Module Leader, Dissertation Supervisor, Member of Recognition of Prior and Experiential Learning (RPEL) Committee.


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS: 14                MONTHS: 6




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.







	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here

My approach to learning design is influenced by subject knowledge, as confirmed by my Chartered Management status and supported by the alignment principle i.e. the alignment of teaching, learning and assessment to intended learning outcomes [A1, A5, K1, K2, V4].  The design, alignment of learning, teaching and assessment activities, are influenced by cognitive and situational learning perspectives (Greeno, Collins and Resnick, 1996).

When designing modules and programmes I seek to ensure the needs of learners are represented.  Business management benchmarking statements are reflected upon, along with the requirements of professional bodies. [A1, K1, K2, V3, V4]

I have developed and led programmes at undergraduate and contributed at postgraduate level, [A1, A2, A5, K1, K3, K4, V1, V2, V3 V4].  As PD I ensure quality assurance and enhancement is addressed, including collating and analysing data from the Skills programmes K1, K2, K3 and K5] and presenting findings to colleagues [V3 and V4].  I have developed strong understanding and knowledge of programme development processes [V4] and experienced in leading pedagogic activities, participating and leading discussions, listening to others views, effectively summarising meetings proceedings and reporting to management [A5].

Experience at several universities enables me to positively influence colleagues in their subject teaching, moderation, feedback, quality assurance and enhancement of student experience [A1, A2, A3, A4, K1, K2, K3, K4, K5 and K6].  This experience has helped to improve the quality of delivery, assessment and feedback [A1, A2, A3, A4, A5 and V3].  My approach to teaching is based on the assumption of integrating practice, learning and theory.  This means that I espouse Kolb’s learning cycle (1974).  According to Jarvis (1992) “Learning is a process of active engagement with experience. Effective learning will lead to change, development and a desire to learn more”.

Views of employers, professionals and students have shaped the choice of modules, content and assessment.  Programme content and assessment is also influenced by the dual award which has been mapped with ILM qualification requirements. [A1, A2, A5].  
My teaching expertise have been recognised by students and management from the Open University Business School, where I received the award of ‘best tutor’ from students and also recognised as ‘best tutor’ by the OUBS Regional Manager [A1, A2, A3, A4, K1, K2, K3, K5, V1].

As PD I have led on the validation of the BA and Cert HE Skills for the Workplace, which are highly successful programmes i.e. 200 students on the Outreach evening programme, and more than 300 students on the daytime programme since September 2017.  Student retention and achievement, compares favourably with other programmes. 

These programmes are now taught at UWTSD London campus and Birmingham Learning Centre.  The dissemination of my approach to learning and teaching is further evidenced by External Examiners [A1, A2, A3, A4, A5, K1, K2, K3, K4, K5, K6].  Teaching and assessment materials have been made available to colleagues at UWTSD London campus, Birmingham Learning Centre and in South Wales, welcomed by all parties and fully used at all centres (total student numbers are about 2,000.  [A1, A2, A3, K1, K2, K3, K4, K6 and V1, V2, V3 & V4]

UWTSD programmes demand transparent achievement by design of subject material learning outcomes by means of assessment criteria [A1, A5, K1, K2, K3, K6].  The careful selection of modules and their content to suit introductory, intermediate and final level of programmes, means that students’ are able to build their business management knowledge, culminating in the development of strategies, plans and informed critique of the industry [A1, A2, A5, K1, K3, K6, V3].

I am keen to develop more innovative approaches to this as far as is possible e.g. I am exploring Vlogs (video logs as a means of teaching, assessment and feedback. because many concepts can be communicated in a Vlog in fairly simple language and do not need to be in a particular academic register. http://www.carlgombrich.org/?s=vlogging (A1, A2, A3, A5, K1, K2, K3, K4, K5, K6, V1].

In my earlier academic career, I used traditional lectures and tutorials, however over time I have grown to feel that this approach is of limited value e.g. “Academic research on student engagement - lost formulae to inspiring students Dean, AA (2010)”.  I have gradually made increased use of case studies and problem based approaches, along with appropriate discovery and experiential learning.  To enhance my effectiveness in problem based learning (PBL), I have recently completed a successful programme of study in PBL with Maastricht University through an online environment, participating in a pilot project for professional development.  PBL makes use of four modern learning principles i.e. constructive education, self-directed education, collective learning and learning in a relevant context and its use is recognised by many researchers e.g. 2PBL: Future Challenges for Educational Practice and Research, BJ Roopashree - Journal on School Educational Technology, 2014 – ERIC”.











	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

I am drawn to the cognitive and situational learning perspectives.  In class. I work to avoid redundancy, where PowerPoint slides do not replicate my verbal delivery i.e. there is a difference between slide text and my presentation, as it has been demonstrated that listening to and reading the same information is not efficient and can reduce learning. [A1, A2, V3, K2, K3, K4].  This is an effective approach to learning as the use of words and images can appeal directly to students’ imagination, adding power to the spoken words.  Anderson, Greeno, Reder, and Simon (2000)  [K2, K3, K4, V3].

I make use of the flipped approach to learning, where learners are encouraged to read ahead of a learning session, so they can participate in a richer learning experience.  This is done using Moodle and learning blogs https://www.facultyfocus.com/articles/blended-flipped-learning/expanding-definition-flipped-learning-environment/?campaign=FFA140131 [A1, A2, A4, A5, K1, K2, K3, K4, K5, K6, V3].

I take learners for walks to discuss concepts and learn in the natural environment, which makes learning more memorable, Rickinson et al. (2004), A review of research on outdoor learning. [A1, A2, K1, K2, K3, V3].

I use Moodle blog platforms to monitor student feedback, where students complete a reflective blog, focused on their learning experiences [V1]. Student comments help to inform my week-to-week development of teaching/learning practice, where such approaches allow for rapid feedback as part of ongoing DIE (diagnosis, intervention, evaluation) approach to teaching and learning [K1, K2, K3, K4]:




I have received the following student comments on these approaches:

· “Using learning blogs has made such a difference, as we could share our views of our sessions”.
· “It makes a big difference to move around when we are learning, like going for walks and talks”.
· “I discovered what I liked and did not like about learning.  I like to be actively involved”.
· “I like the use of relevant images and the stories built around them help me to remember points”.
· “Getting outside the classroom and discussing topics really helps me to remember things”.
My teaching methods seek to encourage the individual student voice, deploying the Paideia Model, where I use didactic instruction (active teaching of ideas and relationships between ideas); Socratic questioning (open questions focused on higher order ideas), where I listen to answers and look to develop deeper ideas through relevant questions; and a coached approach, which links to employability skills [K2, V1, V3, V4].

The learning environment is important and I sometimes rearrange classrooms.  Sometimes options are restricted by available space and resources, so I look for opportunities to break up the traditional somewhat passive learning environment, into a more engaging active learning environment.  The change in learning dynamics is generally well received. [A2, A4, A5].

I make use of guest lectures by experts where appropriate themes are presented to students. K1, K2, K3, K4, K5, K6 and V1, V3 & V4.

Through my professional network, I have introduced highly experienced consultants into my modules to bring real world relevance to theoretical concepts.  https://www.bigspeak.com/planning-tool/4-benefits-of-bringing-in-a-business-speaker/  These consultants have international experience at the top of their professions and bring a real world perspective linking theoretical concepts with practice in a range of leading organisations.

It should be clear that my overriding pedagogical approach is toward experiential learning (Experiential Learning and Its Relevance in Business School Curriculum) https://journals.tdl.org/absel/index.php/absel/article/download/3098/3046, which is best summed up as “being a facilitator and guide to the students’ learning, rather than the sage on the stage”. 

Programme evidence indicates gradual and steady improvements in student achievement in assessment marks, improved attendance, higher levels of student interactions in class, consistent with the periods of the introductions of the above described approaches.  Student feedback on the above approaches is particularly positive [A1, A2, A5, K2, K3, K5, K6, V1, V3].

My impact on staff is evidenced by my involvement in and leading of the introduction of team teaching, the development of learning and teaching materials and approaches and the planning, organisation, implementation, participation, monitoring and controlling of residential weekends including team teaching.  I organise peer observations, providing a structured approach and provide constructive feedback. [A2, A3, A4, A5, K1, K2, K3, K4, K5, K6].

I provide staff with examples of collaborative approaches to teaching and encourage reflective discussions.  I share examples of my feedback with the programme team and facilitate reflective discussions on this.  [A1, A2, A5, K1, K2, L5, K6, V3]. EE comments on my feedback below:

· I have been impressed by Glenn’s in depth high quality feedback to students, which enables them to not only see their strengths and weaknesses, but offers specific areas of potential improvement.
· There is clear impact in terms of feedback to students and increased levels of achievement.
· This is clear benefit to the programme teams, with noticeable improvements in the quality of staff feedback to students.
                                                      




	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

My summative assessments are influenced by QAA guidelines on “understanding assessment” (2012), where summative assessment is aligned with learning outcomes, Houghton, W. (2004). Constructive alignment: and why it is important to the learning process. Loughborough: HEA Engineering Subject Centre. This supports validity and reliability of assessment approaches, informs good feedback for learners and helps staff.  Employability skills are highly relevant to my teaching [K6] and the Skills programmes, which are closely linked to the ILM.

I use formative assessments, where students are encouraged to demonstrate their acquisition of knowledge and understanding.  The HEA describes formative assessment as follows: “Assessment that is part of the learning process that provides constructive feedback to the learner; which allows students to improve their quality of work.” https://www.heacademy.ac.uk/knowledge-hub/formative-assessment This is supported by the developmental approach to learning reflected in Kolb’s learning cycle.  Student often achieve higher final marks than in other modules due to formative feedback. Students also benefit from my face to face feedback sessions.

I provide feedback at an appropriate level for the individual learner. As I appreciate that feedback impacts on feelings of motivation and vulnerability as indicated by Hattie and Yates (2014), I encourage students to prepare a draft of their assessed work so I can provide brief feedback.  Students appreciate this service and have offered the following comments:

· “Having feedback on my draft assignments makes such a difference”.
· “I learn a lot from the feedback and have become more reflective and analytical as a result”.
· “Feedback gives me a better perspective and I can see things I have missed or misunderstood”.
I enjoy close liaison with External examiners, receiving praise on all aspects of my work as a PD, including my feedback, encouraging me to share my expertise with the two programme teams I have lead.  Students are effusive about the quality of my feedback and the difference it makes to their confidence and performance.  I make use of feedback to students via Moodle, which has contributed to better understanding of and demonstrable appreciation of the efforts of students, which is greatly appreciated [K2, K3, K4, K5, V1, V3].

To ensure quality the learning outcomes, indicative content, learning and teaching strategies and assessment are all thoroughly checked.  Each year an internal moderation process is applied prior to providing external examiners with the assessments.  Our external examiners frequently offer congratulations on the nature and quality of the assessments and feedback, their reflection of learning outcomes and module content.

Examples of my external impact are as follows: Experience as a manager for M.Sc. Leadership and Management programmes for the University of Hertfordshire working in conjunction with the Welsh Government, where I have led a team of staff.  My role with the Open University Oxford Business School (OUBS) has shown that my assessment and feedback is of a very high quality. I have also been selected as ‘best tutor’ by my students at the OUBS and recognised as such by the Regional Manager of the OUBS. I provide coaching supervision and reflection opportunities to senior coaches for the NHS in England and Wales.  [K1, K3, K4, K5 and V1 & V4]

It is important that students’ are credited for the quality of their work and should also be provided with feedback on potential areas of improvement.  The use of Grademark (Voce 2015) enables specific comments on the e-version of the student paper, general feedback and marks against the rubric.  I offer one-to-one meetings with individual students.  This integrated approach had received particular approval from external examiners. [K1, K3, K4, K5 and V1, V2, V3 & V4] Other staff have adopted my approach in this context and staff have offered the following comments:

· I have found the use of electronic feedback via Moodle to be time very effective for students.
· This allows me to be very focused in my feedback and to check if it has actually been looked at.
· Glenn’s approach to marking has made a significant difference to the quality of my work and I have seen clear benefits to the students as a result of my better feedback.
Feedback and moderation is conducted in a consistent and appropriate manner in line with the requirements of the UWTSD AQH.  Advice been readily available to staff from me as PD.  This is essential, as the SfWP is a dual award with the ILM and requiring clear marking and moderation by staff.  ILM marking criteria is criteria driven and must be clearly met to achieve outcomes.  

Colleagues views, peer observations, EE and student feedback indicate that I am a very good teacher.  Student module satisfaction surveys clearly indicate a high level of satisfaction.  
I analyse the survey information carefully so as to improve my teaching.  [K5, K6]  Coursework and exams are checked by an External Examiner against the learning outcomes of modules [K6]. 






	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

[bookmark: _GoBack]Unfortunately, at UWTSD lecturers do not have much influence on the physical learning environment, although some newer rooms offer a more flexible approach with furniture that can be moved around.                I make the most of the learning environment and like to move students around where appropriate, including taking them out for walks and talks on relevant topics, as I believe the physical environment impacts on the learning experience. [A1, A2, A4]

I design the VLE to effectively support student learning with articles, videos, current developments and case studies.  This also facilitates communication between student to student and student to tutor.  I am able to draw upon my experience as an online lecturer for the Open University Business School (OUBS), where I was awarded a prize for innovative approaches to learning.  I offer one-to-one support as a personal tutor or if convenient, I have an “open-door” approach to meeting students’. [A1, A2, A4, K1, K2, K3,].

My teaching philosophy is based on the assumption of integrating practice, learning and theory.  This means that I espouse Kolb’s learning cycle (1974). Kolb suggests that effective learning and development take place when we experience something problematic or interesting in practice, reflect on it and then find a way to conceptualise it so that we can propose actions that will improve the situation.  He further adds that putting these ideas into action gives further experience, and a further turn of the cycle.  I have used this mode of integrating practice, leaning and theory in my teaching and have used it in my teaching at the OU Business School course for practising managers or adult learners, because it allows for self-directed learning. According to Jarvis (1992, p.11) “Learning is a process of active engagement with experience. Effective learning will lead to change, development and a desire to learn more”

Every year I change the content of my teaching materials as appropriate, to better reflect current thinking as indicated by research, journal articles, quality publications, industry trends and professional bodies [A1, A2, A4, K1, K2, K3].

Experience demonstrates that people learn best when participating in active learning.  The term ‘active learning’ is used to describe a range of pedagogic approaches from the simple asking of questions in a class through highly structured problem based learning exercises and simulations to practical experiential learning in the community outside the educational institution (Felder, 2003, Fink, 1999, Prince, 2004).  In part, my interest in guiding learners contributed to my undertaking and successfully completing a post- graduate programme with Maastricht University on problem-based learning, principles and design, which provided me with an excellent professional development experience through working with an international group of education professionals across the world.  This pilot programme provided a wealth of learning for the Maastricht University programme team.

I am a programme director, senior lecturer and admissions officer for two undergraduate programmes   which seek to attract people who already in full time employment but perhaps lack formal qualifications.  In addition, from September 2017 to January 2019, I was also the PD of the new daytime delivery of the SfWP, leading a further 10 academic members of staff.  This enables me to provide a positive influence and impact on the professional development of 20 academic members of staff in all aspects of their work. including preparation, teaching, marking, moderation, feedback and reflective discussions, as well as encouraging them to apply for HEA Fellowship. [A1, A2, A3, A4, A5, K1, K2, K3, K4, K5, K6, V1, V2, V3, V4].

Further professional impact and influence is demonstrated by me is to provide coaching supervision to qualified coaches for the NHS across the UK, working with leading professional coaches who are seeking to develop managers within the NHS.

I am a strong advocate for the Institute of Leadership and Management (ILM) and encourage all students to join the professional organisation and to complete their qualifications. Programme documents are mapped to the ILM at Level 4 and Level 5 and this provides our students with an internationally recognised employer qualification in Leadership and Management.

Through the use of active learning approaches Active Learning: The Dewey, Piaget, Vygotsky, and Constructivist Theory Perspectives (2016), I am able to observe many of the key soft skills that can often be difficult to evaluate such as how they think, how they work, organise their priorities, how they work as a group, role allocation and how they manage progress and change.  This allows me to more effectively facilitate their learning and encourage them to consider their decision making processes and potential solutions.  In this way students are in a safe learning environment where they can make mistakes and in fact we can allow them to make mistakes to see the unintended consequences of their chosen actions.





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I believe that if you commit yourself to the profession of teaching, then you must commit to the concept of review and reflection (Kolb 1984) and so CPD becomes an essential part of your working life (Day 1999). In order improve my classroom performance, I have undertaken qualifications in teaching, attended courses and conferences on teaching, used peer-to-peer observations for feedback and employed module questionnaires on an annual basis. I have further qualifications in my discipline area and engaged with professional organisations by gaining professional recognition.

The University is supportive of staff development and provides staff forums to discuss good practice, with regular events provided to up-date staff for currency, such as the annual Wales NEXUS event.  I have participated on the staff team for the induction of the new Doctorate of Business Administration (DBA), where my professional expertise and range of consultancy experience has been appreciated.  The Business School organises a range of presenters from industry across a variety of disciplines that allow staff to keep up-to-date with the developments in their specialist field.  The school has a system for peer observation in which I gladly participate.  I have actively made use of UWTSD staff development programme and that of the UCU Union, in areas such as self- management, staff development, student management, teaching and presentation skills, providing feedback, plagiarism etc. [A5, K1, K2, K3, K3, V3].

Peer review is undertaken within the Business School, where appropriate suggestions may be made consistent with module outcomes and the level of study.  At the Head of School’s request, I provide feedback from peer observations to lecturers on my Skills BA and Cert HE programmes.

I am a Chartered Manager of the CMI and a Chartered IT Professional of the BCS.  This demonstrates my commitment professional recognition of my experience, expertise and qualifications.  

I have worked for other HE institutions, including the Open University Business School where I achieved top tutor status and glowing praise from students.  This was supported by the Regional Manager of the OUBS.  I have also worked as an adviser to the University of Hertfordshire on an M.Sc. Leadership and Management in Public Services playing a key role in this programme.

I have extensive experience of liaising with external examiners, including as programme director of the Skills for the Workplace programmes, which has become the most successful UWTSD programme including the BA and Cert HE. My regular interaction with EEs has provided me access to new ideas and concepts that I have been able to use and adapt, including trying new approaches to assessment which have been well received by staff and students.  I have drawn upon EEs suggestions and advice to enhance the professional development of a team of lecturing staff, assisting their development in areas of tuition, module structure, assessment and the provision of quality feedback to students.

The SfWP programmes have many hundreds of students in Wales, with about 20 staff teaching on these programmes.

My wider influence and impact is evidenced by the significant expansion of the SfWP programmes at the UWTSD London campus and the UWTSD Birmingham Learning Centre, where including South Wales, the total number of students on these programmes is now about 2,000 students.  All teaching materials, assessments and Moodle structures have been shared with colleagues, resulting in the SfWP being the most successful programmes in UWTSD.  I consider this to be a clear demonstration of my impact and influence.

UWTSD provide a range of courses to support staff which are purposeful and practical as they look to keep staff up-to-date with current requirements. Whilst not all directly linked to teaching and learning strategies, they do inform staff about issues that affect the teaching environment. In terms of influencing teaching specifically, the School has recently introduced a staff day where members present some of the classroom activities and techniques that they are using and having success with.  I have provided occasional short sessions to staff on my approaches.

Gary J. Conti, University of Georgia and Robert A. Fellenz, Montana State University (2003) expresses the view that good teachers have an open mind and can look around their environment and select and adapt appropriate strategies, tools and techniques that make learning efficient and effective but also use this important role to make learning enjoyable and lifelong.                                                                                                      











The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.



	Case Study 1. (1,000 words)


	Write your Case Study here

The Skills for the Workplace Programmes

The changing nature of the HE environment means universities need to find ways of reaching potential new students.  Universities are competing for market share in new and existing markets [V4] and I have played a part within the Business School to build a competitive advantage for UWTSD.  From its inception in 2012, I have been involved with the development, growth and leadership of two highly successful and fast growing programmes i.e. the Certificate in Higher Education Skills for the Workplace and the BA Leadership and Management Skills for the Workplace.  These programmes have demonstrated significant and continued growth from 2012 up to the present and show a high level of continuing demand and are a major contributor to the success of the Business School, the Faculty of Business and Management and UWTSD as a whole.  In total, there are hundreds of students studying on these programmes in Wales and about 2,000 students on these programmes when the London campus and the Birmingham Learning Centre are included [A1, A2, V1, V2, V4, K2, K3, K4, K5, K6]

To add significant value to the employability of our students, working with a colleague, we sought to map both programmes to the Institute of Leadership and Management (ILM) Certificate in Leadership and Management at Level 4 and at Level 5.  This required liaison with the ILM [K1, K2 and K3], including the organising of meetings to discuss and agree changes. This resulted in significant added value by creating dual qualifications for the students.  In specific recognition of the high quality of the programme mapping, implementation and quality processes, the ILM awarded Direct Claim Status.  The significant added value of this dual qualification has been recognised and highly commended by the external examiner [A1, A2, V1, V2, V4, K2, K3, K4, K5, K6]

The Skills programmes are generally aimed at people already in the workplace, are delivered at multiple campuses and community venues, have multiple entry points throughout the year and a wide age range of mature students studying on the programmes, which traverse the traditional academic year.  Residential weekends are an established part of the programmes, and are much appreciated by participating students.  The successful planning and delivery of these residential weekends requires significant management expertise in order to provide a rich learning experience for the students. Student feedback is consistently appreciative of the learning environment provided and the efforts of the programme team [A1, A2, A4, A5, K1, K2, K3, K4, K5, K6, V1, V2, V3, V4].

As programme director, I lead a team of ten lecturers on the ‘Outreach’ (evening and weekend programme) and from September 2017 to January 2019, I was also PD of daytime SfWP programmes, being delivered at Swansea, Cardiff and Newport, with another team of between seven to ten lecturers on this programme.  I continue to support the daytime PD and team.

In my role as programme director, I provide leadership, management, organisational skills and of particular importance people management skills, to bear in the context of my interactions with the two programme teams of professional staff I lead.  Quality assurance and enhancement are of course most important and I draw upon my wide ranging HE experience to support and provide leadership to both teams [K6].

My wider influence and impact is evidenced by the significant expansion of the SfWP programmes at the UWTSD London campus and the UWTSD Birmingham Learning Centre, where including South Wales, the total number of students on these programmes is now about 2,000 students.  All teaching materials, assessments and Moodle structures have been shared with colleagues, resulting in the SfWP being the most successful programmes in UWTSD.  This clearly demonstrates the widespread and strategic impact and influence of my lead to colleagues [K1, K2, K3, K4, K5, K6, V1, V2, V3, V4].

In the longest established delivery method which is now in its seventh year, the programmes are taught in the community at venues which include Carmarthen, Llanelli, Swansea, Bridgend, Cardiff and Pontypridd in Wales and at Tidworth Army camp in Southern England.  This is a dispersed team of lecturing staff, who will only regularly physically meet once every five weeks or so.  It is important that I provide leadership, management and an organisational lead to all staff on the programme, so as to ensure there is clarity of academic quality, subject focus, module specific clarity of what is being taught, programme clarity of the order of module delivery, assessment clarity of the mode and variety of assessment and timings of submission, appropriate leadership and clarity on a uniform approach to the use and population of Moodle (the VLE).

With multiple delivery venues, it is essential that staff are providing a consistent teaching and learning experience to students.  I provide effective liaison with the external examiner to this programme through regular interaction via Skype, email, phone, which enable us to discuss and share views on a wide range of programme matters, including explaining the EE’s suggestions to the teams on potential improvements to the programme and learning and teaching, ensuring that his recommendations are appropriately considered and implemented where most appropriate by the programme team.  Working closely with external examiners, I have drawn upon their suggestions and advice to enhance the professional development of the academic teams, assisting their development in areas of tuition, module structure, assessment and the provision of quality feedback to students.

As the PD of the daytime SfWP, I provided leadership, management and organisational skills to ensure that all the lecturing staff are providing a consistent teaching and learning experience across three delivery venues i.e. Swansea Business campus, Cardiff YMCA and the University of Wales Registry Cardiff and at Newport.

I ensure both teams conduct appropriate marking and moderation meetings and engage in continually evolving assessment practices, consistency of approach and knowledge sharing across the teams.  I ensure that student learning is enriched by disciplinary and pedagogic research, scholarship and professional practice.

As indicated in previous sections, EEs have provided me with particularly positive feedback on my role as PD, my leadership and my supportive interactions with the two programme teams.






	Case Study 2. (1,000 words)


	In a previous role, I acted in a Learning Design role providing advice for Elisha Consultancy and the University of Hertfordshire, I worked on a range of programmes, including the M.Sc. in Leadership and Management in Public Services for managers within the Welsh Government. I was engaged for this role, due to my skills and experience in a variety of areas related to this programme, as well as and my experience of managing staff supervisors virtually for the dissertation element, which was an important element of this M.Sc. Leadership and Management in Public Services programme [A1, A2, V1, V2, V4, K2, K3, K4, K5, K6]

Within this role, I led the development of staff resources, in support of the implementation of Technology Enhanced Learning and the influence of the cognitive perspective upon Teaching Learning and Assessment. I drew upon enquiry-based learning approaches for colleagues involved in delivering relevant leadership and management skills and provided advice on a cognitive-driven chunking approach to lecture time for colleagues within this programme.  I developed peer-teaching methods with colleagues [K2]. I have led on the design and delivered of new e-learning modules, using a new social learning centred approach to the virtual learning environment. I have mentored colleagues teaching and supervising on these courses, developing learning approaches that enhance knowledge acquisition and retention.  I have made use of cognitive learning principles (such as story chaining) along with social learning principles (learning pairs.  (Hattie & Yates, 2014) demonstrated that virtual learning is more effective in pairs.) [K1, V3]. 
Thanks to a colleague’s influence, I have also made some use of a snack and learn approach in extended lecture sessions, where energy depletion has been demonstrated to negatively impact learning attainment. I will sometime place students in learning pairs, where each week a different pair work together to hand make snacks for their peers - they present the food, discuss why they made a choice (e.g. cultural influence), and explain how their experience of working together on the task relates to the topics discussed in the module - the reflection on the learning process focuses attention on concepts of learning-to-learn, while replenishing energy resources expended during the first part of the session, as well as stimulating social learning opportunities; this practice also mirrors activities taking place in the workplace.  For example, lunchtime snack and learn sessions are used to stimulate knowledge sharing. [K1, K3, K5, V1, V4].

Again, thanks to the influence of a colleague, in a further example of leadership in practice, I have introduced peer teaching as a way to develop employability skills (e.g. communication skills), as well as improving the depth and security of knowledge, and overcoming the lecturer’s curse of knowledge, where experts (lecturers) can unconsciously miss steps in processes due to high levels of automaticity in their thinking, whereas inexperienced students analyse all steps due to their lack of confidence with the concepts at hand (Hattie & Yates, 2014) [V1, V4].  To facilitate this, one group of students, in their learning pairs, were asked to deliver a 10-minute topic per week, where students could practice using the model/framework/theory being introduced). This approach needs careful monitoring and adjusting, as I have experienced mostly positive but a small amount of negative feedback on the exercise [K2, K3, V3, V4].

Student feedback has enabled me to refine my approach to peer teaching, where I have emphasised the learning-to-learn aspects of the exercise and the relationship between the peer teaching activity and employability - this approach being informed by adult learning principles identified by Knowles et al. (2014), where the adult need to know “why” a learning activity is important directly informs their motivation and, therefore, the likelihood of knowledge acquisition and retention. The success of these adjustments is reflected in student feedback: “I really enjoyed Glenn’s teaching style, I liked that we moved around a lot, had lots of opportunities to share ideas and opinions via peer teaching, the content flowed, and I was fully engaged throughout. The end left me thirsty for more knowledge, and I would sincerely recommend the approach taken for future year groups.” (M.Sc. Leadership and Management in Public Services feedback) and “This module was a challenging one – yet one I thoroughly enjoyed! I learnt a lot from this programme and loved the teaching structure.” (M.Sc. student feedback). [K5, V4]

The experience of leading this M.Sc. Leadership and Management programme has contributed to and further informed my approaches to teaching and learning.  Likewise, my experience from this programme of supporting dissertations supervisory staff virtually, has led to me now providing coaching supervision to coaches for NHS England, which involves providing reflective coaching sessions to a group of experienced coaches, whereby they are able to reflect on their professional practice in a safe environment.  I have received excellent feedback from colleagues on these sessions [A1, A2, A3, A4, A5, K1, K2, K3, K4, K5, K6, V1, V2, V3, V4].

Finally, I also led on communication of Teaching, Learning and Assessing (TLA) practice and case study examples for Eliesha Consultancy with the University of Hertfordshire, presenting these and other activities at staff development sessions. I have received positive feedback on my approach to negotiating staff anxiety and discomfort in this area, drawing upon empathy to convey understanding and develop influence [K5].



SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr. Margaret Inman

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Business School

	Email address
	Margaret.inman@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

As my line manager and Head of School. Regular contact on wide ranging matters related to the Skills for the Workplace programmes (SfWP) and the associated interactions with two teams of 20 staff and hundreds of students via my role as Programme Director for the highly successful SfWP across South Wales.  This being the most successful programme in UWTSD.




	Second Referee:


	Name
	Dr. Louise Emanuel

	Job Title
	Senior Lecturer

	Faculty/Centre/School/Department
	Business School

	Email address
	l.emanuel@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

As the Programme Director of the Carmarthen Business School.  Regular contact on a wide range of matters including my input to the innovative BA Business Management programme which has sustainability as its core theme throughout and my contribution to learning and teaching through modules I lead on, such Leadership and Management, Strategic Management and Project Management.





SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Glenn Behenna

	Name of Signatory
	Roger Maidment

	Job Title
	Dean of Faculty of Business and Management

	Faculty/Centre/School/Department
	Faculty of Business and Management

	Email address
	r.maidment@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:


Signature:_____________________________________Date: _________________________
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