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Introduction 
[bookmark: _Int_oQKHrmug][bookmark: _Int_HVm8MM91][bookmark: _Int_6TqsF2Cb]Using vocalisation, narrative structure, and mental images, a person can communicate with an audience by telling stories, (Bietti, 2018). According to Raising Children (2023) reading to children from pre-birth through to 7 years old has many benefits for children, it can help babies in the womb get familiar with their parent's voices with the sounds and language they use developing their literacy skills from an early stage in life. This is supported by Fraser et al (2023) who promote the positive impacts reading from birth onwards can have with a baby's growth of their vocabulary. Bowkett (2021) promotes the value of storytelling in fostering language development and the advantages it offers young learners in the early years, children can participate and gain confidence via storytelling and rhymes, which can help with listening and attention abilities. Morin (no date) states that there are different stages from birth through to comprehensive age that children take from reading, looking at birth to 12 months a baby will begin to enjoy listening to the caregiver reading the stories listening to the different sounds and noises they make.  Caregivers may use soft feel books with different textures allowing the baby to use their senses while listening to the story, this supports the baby to start holding the book, babbling as they make their first sounds. Kalb (2014) carried out several studies with teachers and care givers providing them with questionnaires to evaluate the amount of time children spend reading, whether they have read to them in the past week and what level of words the children were able to read from being simple or complex. The data received resulted in showing the importance of reading to children from a young age has and the benefits evidenced on children’s development of cognitive skills which will have a significant effect through their life. Likewise, Brown et al (2017) states within research the benefits of reading to children from a young age provides them with the communication needs for developing their social and emotional skills, cognitive and literacy skills for later life.  However, research provides that within deprived areas in communities this may not take place from the early stages of an infant's life giving them poor communication and literacy skills when entering schools. Within early years the role of the practitioner can play an important part within a child’s development therefore modelling a joyful approach to learning, encourage and support children’s natural curiosity making best use of the teachable moments that occur naturally while observing or engaging in their play, (Welsh Government, 2022). Gallagher (2022) suggests within early years settings within the environment for books to be out within different set ups relating to that particular scene, having a zoo set up within our sand play area following from the children's interests placing an animal book in that set up encourages the children to involve the book within their play, taking interest in independent reading looking at the pictures, turning the pages. Within the first storytelling video reading ‘Handa’s Surprise’ you can see a traditional approach to storytelling has been taken sitting down with children between the ages of 20 months through 3.5 years reading from a book and using the real-life fruits. Huff (2000) promotes the use of props while telling stories to young children aiding them in language acquisition, bringing life to the story this allows the children to engage with the story and practise their fine motor skills while handling the props. By using the real-life fruits within the story this allows it to be brought to life for the children where they can feel the different textures of the fruit, comparing the weight and then taking the activity further to a fruit tasting session, the children can develop and practise early years skills, such as vocabulary, by naming the foods they play with, (Learning Resources, 2023). However, (Medlicott, 2019) argues that using props can cause a distraction for children while reading a story, keeping things simple using the prop to draw people in before you start, then set it away. Then using it again at the end to summarise the tale you've told. Although (Brun, no date) affirms the use of props in stories, enhancing interactions and fostering a joyful engagement with books and stories for children of all ages. Looking at the second story a digital one that has been made using PowerPoint the video is set in a cosy environment with ‘Dear Zoo’ displayed digitally for the children to see on the laptop. Within this video there are no props used it is just me reading to the children, however throughout the story sounds are used for the animals and animations to keep interest and curiosity. Barber, (2016) explains digital storytelling is the result of combining oral storytelling with various digital technologies, audio, and visuals. This is supported by (Söylemez, 2023) Text, slide displays, audio, different images, and short films are all types of digital storytelling content that are published to websites. Using animal sounds within stories and play is a positive attribution to a child’s development helping to develop their speech and language, language development in infants can begin as early as six months of age, (The Conversation, 2023). Animal noises are frequently among their first words. Digital competence is supported within the new curriculum for funded non-maintained nursery settings (2022) children ought to have the chance to explore and expand their digital knowledge and abilities in this increasingly digital world. Yuksel, (2011) states digital storytelling has limitations when used in educational settings. The technology that is utilised to teach digital storytelling is unfamiliar to many teachers/early years educators. Some teachers/early years educators may need to attend workshops and receive specialised training before it can be used. The affordability of enhanced storytelling has increased significantly due to technological advancements, opening up the prospect of making it more entertaining in its own right. The digital instruments required for stories, laptops, smartphones, and audio recording devices, are now more widely available, (Maureen, et al, 2020). Digital storytelling is an innovative pedagogical approach that has the potential to engage children in profound, meaningful, and transformative learning. It is characterised by its ability to elicit strong emotions and is a modern take on traditional storytelling that makes a wide range of digital technologies accessible to almost anyone, (Catalano, 2022). For children reading offers incredible advantages like safety and enables them with confidence, self-assurance and security, leisure and enjoyment. A child learns they matter when you read them a story and give them your entire attention. It enhances their vocabulary, fosters creativity, increases self-esteem, and even helps them sleep better, (National Literacy Trust, 2020). Bowlby’s secure attachment theory enables children to feel secure within relationships building strong emotional connections that form between a baby and their primary carer, who is typically their mother. The theory places a strong emphasis on how early experiences shape relationships and behaviour in later life, (Mcleod, 2023). This links the importance of secure attachments with children and their keyworkers within settings, babies and young children form attachments to important adults in trustworthy, respectful, caring, and loving relationships, all of which are necessary for them to flourish. The key person approach allows children to have the benefits of early love and connection experiences that last a lifetime, (Birth to 5 matters, no date). This is supported by Professional association for childcare and early years (no date) the child may relate to and rely on the significant person as a valuable role model. Professionals and practitioners who work with learners whose first language is not English should collaborate with families and gain a thorough understanding of the child’s linguistic and cultural background when they first enter a nursery or school, (National Literacy Trust, 2022). Children must be provided with regular and meaningful adult interaction opportunities in welcoming settings, (Cumbria, no date). When reading to children it is important to give the children eye contact and positive facial expressions, fully engaging with them within the story. Ansberry (2007) states the positives to giving eye contact, using facial expressions, changing the tone of voice while reading the story whether it be higher or lower, enhances the connection between the listener and the reader. Within both stories facial expression is used, eye contact and changing the tone of voice between adult and children, however it was found easier to do this while reading the traditional story with the props rather than reading the digital. Hart and Risley (1995) claims within the ‘30 million word gap’ indicated that a child's language development can be significantly advanced during the first three years of life, and this can have long-term effects on the child's success in school and in life. Researchers Todd Risley and Betty Hart examined families from varying socioeconomic backgrounds in the 1990s and discovered that during the formative years of their lives, the children of higher-income families were exposed to a significantly greater number of words than the children of lower-income families—32 million more words, to be exact, (Williams, 2020). This is supported by Gross (2021) who explains the vocabulary of children raised in poverty differs from that of children from better-off families by sixteen months to the time they are five years old. An important risk factor for following literacy and learning challenges, as well as longer-term unemployment, is early language delays, (Dockrell, et al, 2022). Within early years settings, practitioners can offer a positive and fun-loving way to learning from babies to young children, Whitehead (2009) states all children have the right to access high quality provisions giving them educational opportunities. This is supported by Welsh Government (2022) within the new curriculum for funded non-maintained nursery settings ensuring children are engaged in rich language experiences and activities to improve their speaking, listening, and communication abilities. To conclude I feel it is important early years settings embrace children within rich learning environments providing them with rich language experiences, using every opportunity throughout the day speaking to children, asking appropriate questions within day-to-day activities. It is important the children’s voice is heard and the day to day of the setting is led by their likes and interests. Within settings providing children with warm welcoming spaces where they can sit down quiet look through books, when meaningful activities and provocations to play are set up for the children taking the opportunity to set reading books out for the children to explore independently. Embracing the children in the new era of digital learning this could be with books, research and finding out different facts, looking at how things work. Using digital devices within a setting can have a positive impact on the new children of this world, enabling them to move forward to a new digital world we seem to find ourselves in now. Within my day-to-day practice within the setting, I feel I will continue to read stories to the children in the traditional way allowing them to continue with the natural way to read the story. My traditional story I feel I was able to engage more with the children, allowing me to be interactive by using the fruit as props discussing textures and heavy light. However, do feel the digital story was positive and allowed me to use my digital skills by making the story myself on PowerPoint and then reading to the children I added in animations and animal sounds to enable me to be more interactive with the children. Children should be provided with opportunities to develop a love of reading and storytelling by participating in individual and small group reading sessions, (Welsh Government, 2022). 
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