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Part two.
Benefits of additional methods of promoting and ensuring quality above the statutory requirements.
Introduction.
This essay will critically reflect on the benefits of additional methods used to promote and ensure quality beyond the statutory requirements. It will also critically analyse different quality assurance methods with a focus on Early years Wales and the Professional Association for Childcare and Early Years (PACEY) alongside informal approaches such as parental questionnaires and parents evening. 
Quality in early years education is a complex concept that can be understood in different ways. This is often described as a combination of structural factors such as, staff qualifications, ratios and the learning environment. The other combination is known as process factors these include the quality of the interactions between the practitioners and the children (Sylva et al, 2010). The process factors are seen as more important as they directly affect the children’s learning and experiences. Research suggests that process quality is particularly important as it directly affects the children’s learning and development (Education Policy Institute, 2018). Siraj et al, 2015 state that structural quality refers to aspects such as staff qualifications, ratios and resources. They suggest that process quality focuses on the interactions between the practitioner and the children, the teaching approaches and relationships. 
High quality early years provision is important because the early years of children’s lives are critical to their development (OECD, 2020). Research shows that children who attend high quality early years settings demonstrate better cognitive, social and emotional outcomes compared to those that attend lower rated settings (Melhuish et al, 2015). These early experiences can have long term effects on a child’s education prospects and wellbeing. More recent research carried out by the Education Endowment Foundation (EEF, 2021) also supports this as they found that high quality early years education can massively help improve children’s language development, especially for disadvantaged and vulnerable children. This plays an important role in reducing any inequalities and helping support the children to being school ready. 
In Wales the importance of quality is highlighted through polices and the National Minimum Standards (Welsh Government, 2023). These frameworks aim to ensure that children have access to safe and supportive environments.
The Welsh Government (2024) highlight the fact that access to high quality early years education is linked to improved outcomes in learning, development and wellbeing. The curriculum for Wales (Welsh Government. 2022) also emphasise the importance of providing rich and engaging experiences that are developmentally appropriate for the children. 
However, not all early year’s settings provide the same level of quality. By simply meeting statutory requirements does not guarantee positive outcomes. As a result of this there is an increasing recognition that additional quality assurance methods are needed to ensure that all children have access to high quality provision. This demonstrates that quality is not just important but also essential and that leadership and management play a key role in ensuring that high standards are achieved and maintained. 
Quality in early years education is widely recognised as a key factor in supporting children’s learning, development, wellbeing and long term outcomes. The statutory frameworks such as the National minimum standards and the Curriculum for Wales set out the legal requirements that early year’s settings must meet. However, these frameworks only set out the minimum standards so do not necessarily ensure that practice is of a high quality standard. 
The National Minimum Standards ensures that settings meet requirements for safety, staffing and organisations (Welsh Government, 2023). Alongside this the Curriculum for Wales promotes a child centred approach, emphasising learning through play and active engagement. 
A key benefit of additional quality assurance methods is that they promote reflective practice, approaches such as the early years Wales quality for all scheme encourages settings to regularly evaluate their practice and identify areas that need improvements (Early Years Wales, 2025). According to Siraj et al (2015) reflective practice allows practitioners to adapt their practice according to the individual needs of the children which can lead to better outcomes. However, reflection is not always effective in practice as it can be seen as a just a routine process. This can limit the potential impact that it may have highlighting the importance of strong leadership in supporting meaningful reflection.
Another benefit is workforce development, organisations such as PACEY provide training and professional development opportunities for practitioners (PACEY, 2024). This is important because staff knowledge and skills are closely linked to the quality of provision (Sylva et al, 2010). Despite this challenges remain which include the low pay and high work demands which can reduce engagement with professional development (Early Years Wales, 2025). This causes limits to the impact of training and highlights wider structural issues. 
Leadership and management play a crucial role in developing successful quality assurance systems that go beyond compliance and promote continuous improvement and ensure that staff feel supported to reflect on their own practice and implement changes. Distributed leadership have been shown to be successful and effective in early years settings (Siraj et al, 2015). This is where different responsibilities are shared out among staff it can help increase engagement and promote collaboration. 
However, leadership in Wales is often influenced by external factors which include lack of funding and staffing issues. These factors can limit the ability of leaders to implement quality initiatives effectively (Welsh Government, 2024). This suggests that while leadership is important it needs to be supported by structural changes. 
A key benefit of additional quality assurance methods is that they promote reflective practice. Approaches such as the Early Years Wales Quality for All scheme encourages settings to regularly evaluate their practice and identify areas for improvement (Early Years Wales, 2025). 
Another method that can help promote a child centred practice is observations. Observational assessment allows practitioners to plan activities based on the children’s interests and individual needs PACEY, 2025). This aligns with the Curriculum for Wales and supports personalised learning.
Additional quality methods also support partnership with the children’s families. Informal approaches such as parental questionnaires and parent’s evenings allow settings to gather feedback and involve the families in decision making. Strong family partnerships have been linked to improve better outcomes for children (Welsh Government, 2024).
In addition to parental questionnaires and parent’s evenings other informal methods can also contribute to promoting and ensuring quality within early years settings. For example, a regular informal discussion with parents during drop off and collection times can provide valuable insights into children’s needs and experiences. These interactions allow practitioners to build positive relationships with families and gain a deeper understanding of the child’s home environment. This can support more consistent care and learning experiences between home and the setting which is seen as important in early childhood development (Welsh Government, 2024). 
Furthermore, peer observations between practitioners can also be used as a method of improving quality. This involves practitioners observing each other’s practice and providing feedback. This can encourage the sharing of good practice and support professional development within the team. According to Siraj et al (2015), collaborative working and shared reflection can have a positive impact on the overall quality of the provision. However, like other reflective practices peer observations require a supportive environment and a strong leadership team to be effective. Without this staff may feel uncomfortable or view the process as judgemental rather than supportive.
Another important aspect to consider is the role of ongoing self-evaluation within settings. Many settings use tools such as development plans or self-evaluation forms to monitor and improve quality over time. These approaches allow leaders to identify strengths and areas for development and ensure that improvements are sustained. However, like other methods their effectiveness depends on how they are implemented, if they are treated as a formality rather than a meaningful process, their impact on quality may be limited.

Parental questionnaires are used often in settings as an informal method to gather feedback from them. A key strength is that they help support the setting to identify areas that need improvements implemented. However, parental feedback responses may be low, and the feedback may not always be representative of all families. In addition, you may find that parents/ families focus on the visible aspects of the setting rather that the underlying quality such as the teaching and interactions. 
Early Years Wales Quality for All (QfA) scheme is a formal quality assurance method that involves self evaluation, action planning and external assessment (Early Years Wales, 2025) A key strength of this scheme is that it focuses on continuous improvements, unlike the inspections which are undertaken periodically. The Early Years Wales Quality for All encourages ongoing reflection and development. This aligns with research suggesting that sustained improvement is more effective than one off evaluations (Siraj et al, 2015). The inclusion of external assessment also adds credibility and objectivity reducing the risk of bias in self evaluation. However, there are limitations the process can be time consuming and may increase workload for staff. This can lead to superficial engagement where settings focus on completing tasks rather than improving practice. Participation is voluntary meaning that not all settings engage with the scheme. This can result in variations in quality across the sector. There is a risk that settings prioritise achieving accreditation over meaningful improvements.
PACEY provides a different approach to quality assurance focusing on training and professional development rather than formal accreditation (PACEY, 2024). A strength of this approach is its practicality, it provides guidance that practitioners can apply in their daily work. This can lead to immediate improvements in practice. However, the lack of formal assessment can be seen as a limitation. Without clear measurements of impact, it is difficult to evaluate how effective the approach is in improving the quality. Training alone does not guarantee change. As Fullan (2016) argues educational change requires ongoing support, leadership and time for implementation, without these factors the impact of training may be limited. 
Conclusion.
In conclusion, quality in early years settings is essential for supporting children’s development, wellbeing and long term outcomes. Evidence shows that high quality early year’s education can improve cognitive, social and emotional development especially for disadvantaged children (OECD, 2020; Melhuish, 2016). However, achieving high quality is more complexed and cannot be guaranteed through statutory frameworks alone. 
In Wales frameworks such as the Curriculum for Wales and the National Minimum standards provide an important foundation for ensuring that basic requirements are met (Welsh Government, 2022). However, these do not ensure high quality practice on their own. Additional methods including Early Years Wales Quality for All, PACEY frameworks and informal approaches such as parental feedback play an important role in promoting and maintaining quality. These methods support reflective practice, professional development and partnership working, but have limitations such as an increased workload and inconsistent engagement.
Overall, the effectiveness of these approaches depends largely on leadership and management. Strong leadership is needed to ensure that quality assurance processes lead to meaningful improvements rather than simply meeting requirements.
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