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	Targets
	How you have worked on this
	An example can be found on

	Proof read work to avoid inaccuracies 
	I have worked on this by reading over my work continuously. I have also separated my writing into clear paragraphs for a better flow. 
	
Evident through pages 2-7.

	Use educational texts to model an academic style of writing. 
	I have used academic word and phrase banks from university to strengthen my professional language used. 
	I have represented this on page 2 when talking about literature. 






How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.




This report is based on one action point I have taken from my PTE3 school’s development plan, I will demonstrate how my chosen target was addressed and measure the impact this has on learners’ progress and achievement. In accordance with the BERA Ethical code of conduct I will be using anonymity throughout this report to protect the identity of the school, I will refer to it as ‘School X’. School X is a mainstream English language community school situated in the city and council of Swansea, catering for pupils between three and eleven years old. The latest School X Estyn inspection report (2022) has highlighted that 31.3% of pupils in the school are eligible for free school meals, this exceeds the average national proportion of 23.0%. School X consists of mixed year group classes with 30.1% of pupils receiving extra previsions for additional learning needs. The priority area specified in the school development plan (2022) that I have selected to report on is ‘reduce financial pressure and barriers for every vulnerable learner’. I have decided to focus my professional report on this area because 29.4% of pupils are eligible for the pupil development grant in my placement school. 

The school's strategic plan for improvement, known as the school development plan (SDP), outlines the steps a school will take to improve learner outcomes. This plan is influenced by conducting regular self-evaluations of its own performance and contextual data (Welsh Government , 2014). Moreover, this strategic planning supports practitioners to establish high-leverage annual and long-term improvement goals as well as improvement priorities. Embedding school priorities includes how it is achieving the national aims of improving educational standards in respect to reading and numeracy as well as decreasing the adverse impact of poverty on educational achievement (Welsh Government , 2022). Additionally, the SDP outlines how the school will accomplish its targets in regard to its identified priorities and the resources like funding at its disposal (Education Scotland , 2018). 
A key component of school development is ensuring that schools assist every student in progressing, in order to fulfil the four purposes of the curriculum. The implementation of the Curriculum for Wales (2022) has a tangible impact on achieving the well-being aims of the Welsh Government and advances our national goals as outlined in the Well-being of Future Generations Wales Act (2015). This plays a pivotal role in the metabolism of fostering the ambitious capable learners, and healthy confident individuals’ aspect of the curriculum within all areas of practise. 

The Welsh Government (2022) accentuates that to attain high standards and aspirations for all pupils, the primary objective of school improvement is to assist schools in providing pupils with the most beneficial learning experiences and outcomes, regardless of their background or personal circumstances. The unambiguous relationship between learning outcomes and a successful SDP is highlighted in an OECD (2018) report on developing schools as learning organisations. The Welsh School Learning Organisation Model (2018) was designed through a process of co-construction with key stakeholders including Estyn, Welsh Government and the National Academy for Educational Leadership. This model of cooperation within an SDP works in conjunction with the view of Bandura (2000), who stresses that a sense of collective efficacy can be procured by adults working together to solve problems which in turn can lead to shared beliefs and a willingness to act collaboratively. 

An exploratory study by Desimone and Garet (2015) emphasises that integrating more holistic approaches like development plans unifies and aligns professional development, which helps to support change within educational settings. Thus, school development plans concentrate on school necessities and identified learning problems rather than on a goal that would be difficult to achieve (Ross, 2010). Although targets can be attained, Cochran-Smith (2011) strongly contends that actions are ongoing and recursive throughout practise, thus learning to teach and provide a transformative environment for all children to thrive never ends. Practitioners involved in this evaluative process are referred to as ‘change agents’, these are individuals with the ability or chance to effectively modify parts of how an organisation functions and stimulate new ideas, whether they are classified as inside or outside the organisation (Fullan, 1993). Rogers (1995) and the latter work of Battilana & Casciaro (2013) both lay emphasis on how this concept is becoming progressively acknowledged as pivotal to the efficient administration of school systems. 

My focus area within the SDP for School X is reducing financial pressure and barriers for all vulnerable learners. Determining the impacts of poverty on children’s educational outcomes and wellbeing is important for successfully promoting equity in educational settings. The Joseph Rowntree Foundation (2023) describes poverty as living with a lack of resources below your basic minimum needs, people are referred to as living in poverty if they receive less than 60% of the average wage. The National Education Union (2021) research study procured that poverty has a long-term, negative influence on children's life chances and exacerbates existing systematic disparities. Despite having one of the most prosperous economies in the world, 4.3 million children in the UK are in abject poverty. However, the extent of this is widely mirrored in the devolved nation of Wales. According to parliamentary reports, more than a third of children in Wales are now classified as living in poverty, this is the highest proportion in the whole of the United Kingdom (BBC News, 2022). The latest figures by End Child Poverty Coalition (2022) expands on this data further, highlighting that this equates to 34% of children in Wales living in deprivation. However, this data has received critical attention by the Welsh Government (2023) due to the discrepancy in data attributed to residual bias resulting from the decrease in sample sizes due to the pandemic. Therefore, meaningful statistical analyses of trends and changes in the most recent year relative to the pre-pandemic level are not attainable. Despite this, current statistics firmly indicate that child poverty is a significant challenge to combat in order to promote full inclusion. 

The findings of an investigation report by the auditor general for Wales (2022) recognised that dealing with poverty remains an impetuous yet unfulfilled priority for Welsh government and local councils. In my own professional practise, I have continuously seen the increasing impact financial pressure has on learners due to the current ongoing cost of living crisis. Although rates of poverty have declined among specific groups in society, this has not been sufficient enough to lower overall levels of poverty in Wales, social exclusion is still a major concern (Wales Centre for Public Policy , 2022). Subsequently, the Curriculum for Wales (2022) was developed in close accordance with the Additional Learning Needs and Education Tribunal Wales Act (2018) with the intent to facilitate the development of every young person, particularly those who are underprivileged and vulnerable. This focus on supporting all disadvantaged pupils corresponds with the view of Brown (2013), who expresses the view that the function of education should be shaped by the quality of life for all individuals, especially those living in poverty. 

School X created the SDP with key stakeholders including teachers, the school family liaison officer and the ALNCO. Together these core practitioners reflected on children’s needs within the school and devised a working document containing strategic planning to meet targets. Practitioners reflect on the document in School X monthly to monitor progression and identify new vulnerable learners. The School X Development plan (2022, p.2) provides three clear priorities to focus on over the course of the academic year. The plan identifies the specific strategic actions to address priorities as well as the necessary resources to make achieving the target attainable (Woods & Brighouse, 2013). The action identified to support my chosen focus is ‘family financial support’. As a result, School X has set out 5 categories in which they can provide support to reduce financial barriers for these vulnerable learners. These include, food, wellbeing and lesson support, school trip money, uniform, and residentials cost findings. The headmaster has highlighted in the SDP that children identified as vulnerable will receive support from the pupil development grant to ensure they receive appropriate resources throughout the school year to support their learning (School X Development Plan, 2022). 

Involving key stakeholders to achieve the target plays a pivotal role in decreasing barriers for vulnerable learners. School X employs a family liaison officer to engage with guardians struggling with the cost of living, and ensure they receive full financial funding for areas like uniform and tips. A key role of the officer is to work with external agencies and communicate with low-income and deprived families twice a month, to provide appropriate support and develop strong trusting relationships. An Estyn (2019) report on effective family liaison demonstrates the significance of the role in collaborating with the Education Welfare Service to monitor all pupil’s attendance and wellbeing to combat barriers to learning. However, effective relationships with family liaison officers can be difficult to obtain with families experiencing high deprivation. This barrier is eluded by Chase and Walker (2013) who emphasised that shame whether felt or anticipated epitomises the threat to any bond between practitioners and parental engagement. Despite this barrier, this stakeholder plays a key role in decreasing barriers for vulnerable learners affected by financial pressures. School X communicates with the local council to ensure appropriate housing is in place with appropriate benefits to support parents financial struggles. Another key stakeholder to limit child poverty impacts is relationships with external agencies. The most pertinent link is to the local foodbank, vouchers are given to school X to support families struggling financially each month. The impact of this on low-income households during the ongoing cost of living crisis is incontestable. Data by the Trussell Trust (2023) shows that between April 2022 and March 2023, the number of people that used a food bank for the first time was a record high at 760,000. Moreover, another key stakeholder is the Additional Learning Needs Coordinator in School X, this practitioner plays a key role in supporting children’s emotional support, and extra support lessons for pupils with low attendance affected by deprivation factors. Subsequently, School X facilitates a cohesive poverty aware staff team to mitigate barriers to children’s learning opportunities. 

The process of self-evaluation in School X entails teachers regularly reflecting on children’s needs in their class and monitoring wellbeing for any signs of changes in home circumstances. Practitioners are supported to poverty proof their classroom to promote equity for vulnerable learners affected by low income. However, Schein (2004) notes that it is crucial for leaders to recognise that making sufficient changes to promote equity for vulnerable learners does not occur immediately. Thus, it is a process, that can be systematically implemented to ensure long term gains for vulnerable learners. 
Data is collected to monitor the impacts of helping families financially, this includes three strategies to measure effectiveness. One of which is the use of termly parental questionnaires to monitor how effective financial support strategies are. An obstacle to this application as a data collection method is that some families may face struggles accessing the internet to complete questionnaires on support they are receiving. Despite this, questionnaires are a useful tool in analysing the impact of support provided, this helps refine practise and bridge new identified gaps. The second strategy is pupil wellbeing checks conducted by the ALNCO every fortnight with vulnerable learners. This provides the lead with an opportunity to gain a deeper insight into the child’s circumstances over a period of time, and how it can be potentially causing barriers to learn. The third strategy of measuring impact is face to face check in meetings twice a term with guardians to identify if any additional support is needed. The data findings from these strategies are compiled together and fed back into the school development plan to improve practise. 

Evaluating what has been accomplished to alleviate financial stress for families is critical in order to improve the quality and transparency of strategies to achieve the goal. Moreover, effective evaluation provides insight into why an intervention was successful or unsuccessful, what factors contributed to this outcome, and what lessons can be learned to improve practice (Education Endowment Foundation, 2019, p.1). It is evident that the strategies in place to fulfil the target of reducing financial pressure for parents are advantageous to supporting low-income families. However, upon reflection the clothing and food support strategies can be improved further to fulfil this SDP target. Although the use of clothing funding is beneficial for vulnerable learners, some families who are struggling to pay uniform costs with a two-salary house income do not benefit from this support. These unidentified families may be forced to cut back on food and other essential items. Child psychologist Nina Jacobs (2020), emphasises this point further, declaring that primary school parents pay as much as £315 annually per child, this is a 50% increase from previous years. A practical method I recommend implementing to improve this area is the use of a school uniform and sports kit swap shop. This is an area in the school where parents can freely take unform for their child and put uniform that does not fit on the shelf for others to swap with. This method has been piloted across a range of schools in Wales, with the intention of empowering people to make sustainable decisions and lessen the stigma around second-hand clothing (Keep Wales Tidy, 2022). 

The use of foodbank tokens to support low-income households is not enough as a strategy to support vulnerable learners. Further strategies can be implemented in this area to fulfil the target of reducing financial pressure for families. For example, a case study report by Estyn (2022) demonstrates how a school implemented the use of a school community fridge to alleviate food poverty and reduce food waste in the area for children attending, they used this strategy alongside the use of external agency support like foodbanks. This is a highly effective use of space in kitchens and promotes the ‘ethically informed’ aspect of the four purposes. The advantageous nature of using this community intervention is evident in Maslow’s humanistic theory, referred to as hierarchy of needs. Maslow posited that in order for children to reach their full potential certain needs must be met, fundamentals like food and safety can help attain higher order needs to self-esteem to reach full potential (Weiss & Reville, 2021, p. 3). Moreover, I strongly believe that incorporating this approach will help children understand that school can be a safe space. Meanwhile, a deeper impact to this approach is the community feel it would provide families, thus creating a safe hub where individuals in similar circumstances can meet and take food home. This strategy could then be monitored through learner well-being assessments, asking children to state how they feel on a scale of 1 to 10. Over a period of time, it is expected that having a stable food source should improve well-being scores of vulnerable children. 

In conclusion, School X has adopted a children’s rights approach through implementing a strategic action plan to fulfil the ‘reduce financial pressure for families and vulnerable learners’ target. The strategies have been advantageous in creating a community approach to sharing school resources for those who need it most. Moreover, adding my recommendations for food and clothing will further enhance the benefits of using poverty proofing strategies to promote equity. These strategies support all learner’s wellbeing and participation, cementing a firm sense of belonging and rejection of discrimination. My research into the area of financial support initiatives to support learners has indicated how school’s play a pivotal role in supporting those within the community. Thus, the use of a school development plan is paramount in tackling and identifying children’s needs. This elaborates the African Proverb ‘it takes a village to raise a child’, emphasising how raising children is a shared responsibility between stakeholders (Kumar, 2021, p. 2). Critically analysing poverty proofing methods has allowed me to attain a deeper understanding of how in future practise I can identify vulnerable learners, and the stakeholders that I can liaise with to support those children. I will imbed this into my practise through the professional teaching standard ‘professional learning’ through the professional networks and communities strand (Welsh Government , 2020). 
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