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                                   Language and Lieracy in the Digital Age
Introduction 
Neaum (2012) states that early storytelling benefits children by helping them communicate more effectively, improving their language development, fostering their imagination and creativity, and teaching them problem-solving techniques while supporting their cognitive growth. According to the National Literacy Trust, in 2022, 82.5% of children aged 5 to 16 reported enjoying reading, which is a significant factor in developing literacy skills (National Literacy Trust, 2022). So not only is it important for childrens development, but children also enjoy story telling and reading themselves as they grow. Children may be introduced to new vocabulary through stories in various circumstances, which helps them begin to understand new words in multiple scenarios (Robbins and Ehri, 1994). Kubey (2018) suggests that enquiring before, during, or after the story is told and elaborating on and clarifying any terms that the children might not understand are additional ways the storyteller might interact more with children. Yang et al. (2022) explain that the capacity to use digital technology for networks, communication tools, information management, comprehension, and evaluation is known as digital literacy. Given the rapid advancement of digital technology, Mills, Unsworth, and Scholes (2022) imply that children must learn how to use and navigate various types of technology since this is the way of the future and how they will learn. 
Main body 
Lysaker (2018) implies that there are many stages of language development for children aged birth to seven years old, and there are milestones in between. This includes the prelinguistic stage from birth to one year old (Craise, 2018). Hung and Sun (2021) explain that the milestones include: from birth to three months old, babies begin smiling, cooing, and laughing, then begin babbling from four to seven months old. Gay Su Pinnell (2021) also explains that babies will start making different sounds, experimenting with sounds, and using gestures to express their feelings, wants, and needs. Obaid, Muneer, and Khudhayer (2022) also suggest that they begin the holophrastic and two-word stages from the age of one to two. By age 2, they can say more than  50 words and start combining words to make sentences while using more complex questions (Budiharso, 2019). Each stage of development for literacy and language involves the children getting more confident, understanding more, and using more grammatical words (Yule, 2023). Vainio, Pajunen, and Häikiö (2018) imply that their speech and understanding should be clear and accurately correct once they hit the mature stage at five years old. 
Sung (2020) explains that reading to children can be a rich, interactive experience that enhances their comprehension and engagement. One effective technique is using expressive voices for different characters, which brings the story to life and helps children distinguish between them (Massaro, 2017). Rhodes (2020), implies that Incorporating pauses for questions encourages critical thinking in all areas of the curriculm, allowing children to predict outcomes or share their thoughts on the plot. Additionally, using visual aids, such as illustrations or props, can enhance understanding and make the narrative more memorable (Bruce, Mcnair and Whinnett, 2020). Susan (2001) suggests that it is important to use interactive reading, where children participate by repeating phrases or acting out scenes, fosters a sense of involvement and boosts retention. Another useful method is to connect the story to the child’s own experiences, which makes the material relatable and sparks deeper conversations (McNeill and Fowler, 2016). Lastly, varying the reading pace can build suspense or emphasise important moments, keeping the children engaged. These techniques not only make reading enjoyable but also contribute to language development, listening skills, and a lifelong love for books (Morrow, 2018). Triantafillia Natsiopoulou, Souliotis and Kyridis, (2006) suggests that by creating a dynamic and participatory reading environment, pracitioners and caregivers can significantly enrich a child’s literary experience, laying a strong foundation for future learning and imagination.
Morrow (2008) suggests that traditional books are instrumental in language development for children, as they provide exposure to a rich vocabulary and diverse sentence structures. Through engaging narratives, children encounter new words in context, which enhances their understanding and retention. Allen (2005) implies that the rhythmic patterns and repetition often found in children's literature promote phonemic awareness, aiding in sound recognition and pronunciation. Additionally, Sipe (2008) explains that reading fosters comprehension skills, encouraging children to think critically about plots and characters, while also nurturing their emotional and cultural awareness through varied perspectives. Overall, traditional books create a foundation for language acquisition, making learning enjoyable and effective (Lesley Mandel Morrow, 2005).
The practitioner was reading to a small group of two- to three-year-old children during the observed oral and digital activity. Larson and Marsh (2005) suggest that the language used by the practitioner in both activities enables the children to start listening to more in-depth conversations with some unfamiliar words and show their interest. Megan Dowd Lambert (2015b) discusses the importance and need to keep the story age-appropriate for the children and enjoyable, as children at this age are easily distracted. Snow and Matthews (2016) imply that children may understand and know up to 500 words by this age, so it's crucial to read to them when seated in a quiet, secure setting where they can start recognizing and learning new words. Wilhelm (2016) exclaims that practitioners may employ various storytelling techniques to capture the children's attention and keep them interested when dealing with children. Possible approaches are oral, visual, digital, and props/puppets (Mary Jo Huff, 2000). (Jeffreys (2021) explains and shows us the statistics that more than 25% of children in the UK between the ages of four and five begin school without the capacity to speak whole phrases; Crerar (2018) also agrees with this. A study by the Education Endowment Foundation (2021) found that, due to the pandemic, literacy skills of primary school children had regressed, with 44% of teachers reporting that pupils' reading levels had declined. Since each child learns and develops differently, it is crucial to have a variety of techniques to meet their specific individual needs (Katey Mairs, Arnold and Al, 2013). Earthman and Lemasters (1998) suggested that since opportunities and experiences are the foundation for children's future accomplishments, each child's learning and development journey begins with history. Jirout et al. (2019) explain that a child's development can be impacted by a variety of circumstances, such as birth weight, temperament, stress, and exceptional learning requirements. Therefore, while dealing with children, having a variety of learning strategies is crucial. A significant study by Save the Children (2015) shows that children who begin school with a speech and language delay frequently lag in reading when they graduate from primary school at age 11. This can have significant impacts on children's education. This is supported by the Hanen Centre (2016), which claims that if children do not receive the early assistance they require to engage in discussions and communicate during activities fully, they could fall behind in their literacy.  
During the oral activity, the practitioner read a rhyming and repetitive story: 'There was an Old Lady Who Swallowed a Fly.'. This story is short. Halliday, Calkins, and Leerkes (2018) imply that children of this age can only engage in activities or storytelling for approximately five minutes, so keeping the story interesting and engaging is essential. The practitioner, when reading the story, used a strategy called voice inflection, as Kelli Jo Kerry-Moran and Juli-Anna Aerila (2019) suggest that the change of tone and pitch during the story can grasp the children interest and make the story more realistic and help the child understand the story writers feelings and emotions when writing. Another strategy used was rhyming and repetitive words; Megan Dowd Lambert (2015) suggests this helps children learn about word sounds and language formation. Children hearing rhyming words or repetitive words help them develop their early literacy skills and brain development, creating a secure foundation for early learning (Eghbaria-Ghanamah et al., 2021). During this activity, the practitioner involved a little picture reading into the story for the children to start learning and understanding that pictures link to the story being told. Montag, Jones, and Smith (2015) explain that children will learn to check images on the page for background knowledge and clues for vocabulary development.  
During the digital activity, the practitioner used the story 'We are Going on a Bear Hunt' from an iPad while the children sat on the carpet. Méndez et al. (2022) imply that children of this generation are more prone to listening and watching YouTube and using digital technology at home and in everyday life. Kucirkova (2018) agrees that it is essential for children to have some digital learning included in their education as technology is increasing and improving over the years. The role of digital storytelling allows children to enhance their comprehensive skills and fosters engagement and motivation while developing their listening skills (Hurwitz and Schmitt, 2020).  
There are many pros to using technology for children to enhance their learning and development. However, Tezol et al. (2021) state that too much screen can affect children's social interactions. One story a day may not cause harm to the children; however, it is still being determined how much technology the children use at home. This is why the practitioner decided to use the iPad but still read the story herself, so the children's social interaction is still there. By comparing the two techniques used during the storytelling, it is clear that the physical book is better when it comes to storytelling. This is because children can see closer to the book for the pictures and see the words more clearly, the interaction between staff and children is better, and the children are more focused on the story instead of getting distracted. The practitioner also used the same story for a song version on YouTube because this type of learning can help children with additional learning needs. It provides more enhanced engagement; the music can grasp children with learning needs while maintaining their interest and making the experience more enjoyable (Gordon, 2017).
Conclusion 
In conclusion, both digital storytelling and traditional storytelling play vital roles in enhancing children's literacy and language skills. Traditional storytelling nurtures imagination, deepens comprehension, and fosters critical thinking through its structured narratives. Meanwhile, digital storytelling introduces interactive elements that engage children and cater to various learning styles, making literacy more accessible and enjoyable. Together, these approaches create a rich, multifaceted learning environment that promotes vocabulary development, narrative understanding, and effective communication. By integrating both methods, educators and parents can provide children with diverse opportunities to develop essential literacy skills, preparing them for success in an increasingly digital world. Choosing between traditional and digital stories depends on the context and the child's needs. Every child's needs and interests are different, so it depends on each child individually. 
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