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ABSTRACT
Depression among UK university students has become a has become an increasing concern, due to the potential affects it can have on students’ wellbeing, academic progress and everyday life. This dissertation aimed to explore how academic, social and financial pressures may influence depression among UK university students and to examine the role of existing support services. The objectives were to identify the key factors which contribute to depressive symptoms, evaluate how effective current support approaches and to provide recommendations for improving student mental health support.
A desk-based literature review was used to explore the research topic through existing academic literature, government publications and professional reports. Sources were identified through a rang of different databases and organisations that are reliable, with research that was selected being based on its relevance to the aim and objectives of this dissertation. A thematic analysis approach was used to analyse the literature and identify repeated patterns and key themes.
The findings showed that depression among UK university students is influenced by a combination of multiple pressures rather than just one single factor alone. One of these being academic pressure, which includes coursework, meeting deadlines and the expectation to achieve good academic results were constantly linked with increased stress and depressive symptoms. Social pressures, such as loneliness, difficulties building new relationships, and adjusting to university life, were also identified as important factors affecting students’ mental health. Financial pressures, which includes, the rising cost of living, accommodation costs, tuition fees and finding it difficult to manage money, create additional challenges for students which could have a negative affect on their mental wellbeing and may influence depressive symptoms. Although support services do provide important help for students such as counselling and wellbeing support, barriers still remain regarding accessibility, increasing demand and available resources.
The research used was limited due to it relying on existing literature and differences in the methods used across studies, this means that the research was able to identify links between different pressures and depression, however, it was not always able to confirm that these pressures directly was the cause of depression.  
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[bookmark: _Toc236547259]CHAPTER 1: Introduction 
 
[bookmark: _Toc236547260]1.1 Introduction 
For many individuals in the United Kingdom (UK) adjusting to university life can be difficult.  Students must adapt to a new learning environment, build new relationships, manage more challenging academic demands, whilst also having to deal with their finances with added pressure. These changes can be difficult for some students and may have a negative impact on their mental health. Student mental health has increasingly become an important issue within health and social care, as more universities recognise the need to provide support for those students who are experiencing difficulties. Research has shown that university support services can play an important role for students in helping them to manage mental health challenges and access appropriate support (Bennett et al., 2024).

Whilst students who are studying in the UK may experience a range of different mental health problems, depression is a key concern because it can potentially have an impact on an individual's wellbeing, how they function in daily life and on their academic progress. Depression can affect a person's thoughts, emotions, behaviour and the ability to manage daily activities (NICE,2025). For students at university, it is important to understand the factors that may be contributing to depression, as academic, social and financial pressures can create more challenges for some individuals. Exploring these pressures can help to develop a better understanding of student mental health needs and to identify the type of support required.

This dissertation will explore how academic, social and financial pressures influence depression among UK University students and examine the role of existing support services. The following chapters will include a review of the background and the evidence surrounding the topic, explain the methodology that was used, discuss the findings and provide recommendations for improving support.



[bookmark: _Toc236547261]1.2 Definitions and Terminology

Depression is a mental health condition which can involve symptoms such as persistent low mood, loss of interest, difficulties with everyday functioning and changes in sleep and appetite (NICE, 2025). In this dissertation, depression will refer to the depressive symptoms experienced by UK university students.

Academic pressure refers to the stress some students may experience whilst studying, which may be influenced by expectations or the demands placed upon them. This can include having to meet deadlines, completing coursework and trying to achieve good academic results. It is important to consider academic pressure as it may influence students' mental health and their overall university experience in the UK (Steare et al., 2023).

Social pressures may develop because of the challenges some students may face factors such as relationships, social environments and adapting to university life. This can include finding it difficult to build new relationships, loneliness or feeling pressure to fit in with others. In this dissertation, social pressures refer to the social challenges that may affect students' mental health whilst studying at university (Department for Culture, Media and Sport, 2023).

Financial pressure can occur for students when faced with money-related challenges whilst studying at university. These challenges can include tuition fees, the rising cost of living or difficulty managing finances, which can create additional difficulties alongside academic and personal responsibilities (Sutton Trust, 2023).

Support services refer to the help that is available for students who may experience difficulties whilst studying. This can include wellbeing support, counselling and mental health services that give guidance and assistance when needed (NHS, 2023).









Acronyms and Abbreviations:
BMJ – British Medical Journal
CRAAP – Currency, Relevance, Authority, Accuracy and Purpose
DCMS – Department for Culture, Media and Sport
HEPI – Higher Education Policy Institute
NHS - National Health Service
NICE - National Institute for Health and Care Excellence
NUS - National Union of Students
ONS - Office for National Statistics
UK - United Kingdom
UUK – Universities UK
UWTSD – University of Wales Trinity Saint David
WHO - World Health Organization
  
[bookmark: _Toc236547262]1.3 Background and Current Context 
Background
Over recent years, student mental health has become an increasing priority within UK universities. Historically, student mental health received less attention within UK universities compared with today. As awareness has increased, universities have developed wellbeing, counselling and other mental health support services (Bennett et al., 2024). Evidence suggests that the demands of university life and academic pressures can affect students' wellbeing, highlighting the importance of mental health support within university settings (Steare et al., 2023; Hosseinpur et al., 2023).

Current context
Currently the experiences of students at UK universities are influenced by wider social and financial challenges. Due to the rising cost of living, many students are facing additional financial pressures whilst also having to manage everyday living expenses alongside any costs which are related to their studies (Sutton Trust, 2023). Alongside financial difficulties, concerns around students' mental health and the challenges faced by universities in supporting students experiencing mental health problems have continued to be highlighted by recent reports (House of Commons Library, 2025). These current challenges provide the context for examining how academic, social and financial pressures may contribute to depression among UK university students. 
[bookmark: _Toc236547263]1.4 Rationale for Research / Problem Statement 

Purpose of the Research 

For students, university life can be a challenging time due to changes such as academic demands, a new environment and financial responsibilities. These pressures may have an impact on students' mental health and therefore contribute to difficulties like depression. This topic was chosen because it is important to understand the different factors that can influence student mental health and recognise what challenges students may experience whilst studying.

Research gap
Previous research has explored how these individual factors can affect students' mental health. However, these factors were often explored separately. This means there is a need to consider how the different pressures for students may be linked and can contribute to depression among UK University students. The aim of this dissertation is to examine these pressures and how they may interact whilst also exploring the role of existing support services that are currently in place. 

Practical relevance
The findings from this research may benefit universities, student support services or healthcare professionals by providing a better understanding of the challenges that can affect student mental wellbeing. For support services, this can help identify areas that can be improved, to better meet the needs of students experiencing depression. 


[bookmark: _Toc236547264]1.5 Aim and Objectives 
Objective 1: To define and examine the academic, social and financial pressures experienced by UK university students and how these may influence depression.
Objective 2: To analyse literature that is current to help identify key factors that contribute to depressive symptoms among UK university students.
Objective 3: To evaluate the role of existing support services that are available to students and how effective they are in addressing mental health difficulties.
Objective 4:  To recommend improvements that may strengthen mental health support services for UK university students.


[bookmark: _Toc236547265]1.6 Conclusion 

Summary of Chapter 1
This chapter introduced the importance of exploring depression among UK university students and what may be influencing academic, social and financial pressures. The key terms throughout the chapter have been defined, along with the background and the current context surrounding mental health and support services. The aim, objectives and the rationale have been outlined to explain the purpose of this dissertation.
The following chapter will provide more information on the background and analysis of the topic by exploring existing literature, policies, relevant theories and evidence that is current which relates to academic, social, financial pressures and student support services.
 
 
 
 
 




[bookmark: _Toc236547266]CHAPTER 2 – Background Information and Analysis 
[bookmark: _Toc236547267]2.1 Introduction 
This chapter will be providing background information and analysis relating to depression among UK university students also the factors that may influence student mental health. This chapter will also explore the historical development for the awareness of student mental health alongside relevant theories that help to explain the relationship between the pressures, mental health and the wider internation and UK context surrounding student support. The aim of this chapter is to provide a foundation a better understanding of the current challenges faced by university students and how important mental health support services are. Information that will be discussed in this chapter will be supporting the analysis and discussion the research topic in later chapters.
 
[bookmark: _Toc236547268]2.2 Historical Background 
 In the UK, student mental health within universities has developed significantly over time, with increased recognition of the importance of students’ wellbeing. Historically, the focus was largely on academic achievement with less attention given to the wider mental health needs of students (Macaskill, 2012). Although academic achievements are still a point of focus, universities have gradually recognised the importance of providing support services for students to help them better manage challenges they may face during their studies (Universities UK, 2023).

Development of the Topic:
For students experiencing mental health difficulties, the development of student mental health support within the UK has now led to an increase of services available that are designed to help students during university. The importance of early support has been increasingly recognised by healthcare organisations and universities, with services such as wellbeing support and counselling becoming more common within university settings.
A significant milestone in the development of student mental health support has been the increased focus on prevention and early intervention within universities.
 This represented a move away from mainly responding to students experiencing severe difficulties to recognising how important is it to identify concerns earlier and providing support before their problems become serious. Universities have increasingly considered how policies, support systems and teaching environments can contribute to student wellbeing. Organisations like Universities UK have directly contributed to this development through initiatives such as the Stepchange: Mentally Healthy Universities, which highlighted the importance of including mental health across university structures and practices (Universities UK, 2023).   

By providing guidance on the recognition and the management of conditions such as depression, NICE and the NHS have also contributed to the development of mental health understanding. This development has been important for students experiencing depression, as early intervention and support can help reduce the impact of depressive symptoms on academic performance, relationships and daily functioning. Their work has had an influence on how depression is identified, assessed and then supported within healthcare settings, this can help inform wider approaches to supporting students at universities who are experiencing mental health challenges (NICE,2025, NHS,2023).

Along with support services, research into student mental health has increased, this allows a better understanding of the challenges students may face when studying at university. This has contributed to a more evidence-based approach, as universities are able to use research findings to develop and improve the support strategies for students.

[bookmark: _Toc236547269]2.3 Theoretical Background 
[bookmark: _Int_anUH8PBF]One way that can help gain a better understanding of the different factors that may influence student mental health is through the use of theoretical models. These provide a better understanding on how academic, social and financial pressures may affect UK university students, whilst also explaining why experiences can differ between individuals.  The next section of this dissertation will discuss the main theories that underpin this research and why they are relevant.







Transactional Model of Stress and Coping (Lazarus and Folkman, 1984)

One theory that is relevant to this research is the Transactional Model of Stress and Coping, which was developed by Lazarus and Folkman (1984). This theory explains how individuals react to stressful situations in differently depending on their coping strategies and how they assess a situation.  According to the theory, one individual may find a situation stressful whereas another person may not be as affected because individuals interpret and respond to pressures in different ways (Lazarus & Folkman, 1984).

The Transactional Model of Stress and Coping has previously been applied in research to understand more on how individuals interpret and respond to stressful situations. DeLongis and Holtzman (2011) used concepts from this model to explore how different people would react to stressful experiences and what coping methods they used when trying to manage challenging circumstances. This highlights how the theory can be used to gain a better understanding of the relationship between stressful situations, individual perceptions and coping strategies. 

This theory is relevant for university students because it helps to explain how academic demands, financial problems and social changes may be experienced differently depending on individual perceptions or how they cope. stressful for some students, this suggests that the same pressures and challenges may affect students in different ways, some may be able to manage more effectively than others Barbayannis et al. (2022).

One strength of this model is how it recognises the role of individual perceptions and coping strategies when responding to stressful circumstances. This makes the theory useful when researching on student mental health and how these influences can be contributing to depressive symptoms among university students, this is because university students may experience similar pressures but may respond to them in different ways. Although the theory is useful it does have some limitations, as it has a greater focus on how individuals' responses and may not be completely considering the wider and environmental influences that can affect mental health. Therefore, whilst the theory does provide a better insight into how students might manage different pressures, it can be quite limited when examining the broader factors that may contribute to individual experiences at university.

Bronfenbrenner’s Ecological Systems Theory (1979)

Another theory which is relevant to this research is Bronfenbrenner’s Ecological Systems Theory which was developed by Bronfenbrenner (1979). This theory suggests that a person's wellbeing and their development are influenced by the different levels of their surrounding environment. These includes the immediate surrounding influences such as friends, family and university, wider influences like their community and society. The theory explains an individual's experiences and their development are influenced by the interaction between these different environmental systems. (Bronfenbrenner, 1979).

Bronfenbrenner’s Ecological Systems Theory has previously been applied within university research this was to gain a better understanding of the different environmental factors that can influence students’ experiences. Renn and Smith (2023) explained how the theory can be used to examine how relationships, environments such as universities, and wider social influences interact to shape student development. This demonstrates how the theory can help explain that student mental health is not only affected by one factor but a combination of different influences.

This theory is relevant for this research and topic because it recognises how student mental health may be affected by a range of different environmental factors rather than one single cause. Academic pressures, social relationships and financial problems can all interact to have an influence on a students’ wellbeing therefore, increasing the risk of depression during their studies.

A strength of this theory is that it provides a broader understanding of student mental health by recognising that an individual’s experiences can be influenced by different environments making it useful when exploring how the different pressures experienced at university may contribute to depressive symptoms among students. However, the theory does have its limitations, one of these is that because the theory focuses on many different environmental factors, it can be difficult to identify which influences have the greatest impact on an individual's wellbeing.

[bookmark: _Toc236547270]2.4 International Context 
Globally, depression among university students is becoming an increasing concern, with research showing how students from different countries experience pressures that may contribute to depressive symptoms. Auerbach et al. (2016) examined mental disorders among students enrolled in higher education across 21 different countries and concluded with the fact that mental health difficulties were common among the populations, this highlights the importance of early intervention and effective support services within universities. The World Health Organisation (WHO) recognises depression as a significant international health issue, with young adults being one group who may experience challenges affecting their mental wellbeing (WHO, 2023). 

Internationally, different countries have developed their own approaches to supporting students experiencing depression. In the United States, universities have increased the availability of mental health programmes and services offering counselling to help encourage students to seek support. Findings from the National Healthy Minds Study also highlighted the importance of improving access to support services, as many students who do experience mental health difficulties do not always seek help when it is available (Lipson et al., 2022). In Australia they have a similar approach as they have introduced the Australian University Mental Health Framework, this encourages universities to improve the support that is available for students by promoting early intervention, improving access to these services and making the university environment a healthier one (Orygen, 2020).
 
Although the approaches taken from different countries are not the same, they all recognise depression among university students is an important issue and it requires both early intervention and accessible support. However, barriers remain, particularly because of the increasing demand for support services and making sure students are receiving support when it is needed. This suggests that although support services play a crucial role, they need should be combined with other approaches to address the academic, social and financial pressures that may contribute to depression among university students.


 
[bookmark: _Toc236547271]2.5 National/Local UK Context 
Support for university students studying in the UK who are experiencing depressive symptoms has become a key concern across universities and healthcare services (NICE, 2025; Campbell et al., 2022). Continued need to understand trends, gaps and future directions for future mental health support within higher education is required (Cogan et al., 2025). A range of initiatives have been introduced by national organisations and the NHS to improve access to support and to encourage early intervention for university students experiencing mental health difficulties. The NHS also provides guidance and a range of support options for students, this includes information on how to manage stress, how to get counselling and getting more support when their daily lives are being affected (NHS, 2025). Although support services are available, challenges remain due to the rising demand for these services, as there are concerns whether the current support systems can meet the needs of all students who require assistance (House of Commons Library, 2025).

Within the UK, universities and healthcare services have been encouraged to work closely together through policies and frameworks to improve support for students who are experiencing depression as well as other mental health difficulties. Universities UK has highlighted the fact that universities alone cannot address student mental health challenges and stronger collaboration with NHS services are required to improve appropriate care and support needed (Universities UK, 2020). These approaches have helped to shape how universities respond to student mental health by promoting early support, clearer pathways and an approach that is more co-ordinated between education and healthcare services. This has demonstrated that UK approaches have moved towards a more integrated model of support, where universities and healthcare services are working more closely together to provide the support required for students.

Locally universities play an important role in providing support services for the needs of their own students. Although national frameworks have delivered guidance, the ways support is organised can be different between institutions, this is because for the universities it depends on what resources they have available, the demand and the types of services provided. Research examining four UK University counselling services found that students who accessed counselling often presented with high levels of depression and academic distress, while counselling was shown to improve depression, anxiety and overall wellbeing outcomes (Broglia et al., 2021).
However, because of the differences in availability and accessibility of these services across different institutions, it can influence the level of support students receive. This shows whilst universities play an important role in addressing and providing support for depression among university students, ensuring that consistent access to support that is effective remains a challenge.
  
[bookmark: _Toc236547272]2.6 Conclusion 
In this chapter the background surrounding depression among university students was explored by examining the different factors that can influence students' experiences. The theoretical perspectives that were discussed showed how depression cannot be understood through one single factor, because academic, social and financial pressures can interact with individual and environmental influences. The UK and global context were also explored, highlighting how different countries and organisations have developed approaches to improve student support through early intervention and accessible services. However, barriers remain due to inconsistencies in the availability and access to support for students. The next chapter will explain the methodology that was used within in this dissertation, this includes the search strategy, how sources were chosen, assessed and analysed to identify key themes within the literature.



 
 
 





[bookmark: _Toc236547273]CHAPTER 3 – Methods and Search Strategy 
[bookmark: _Toc236547274]3.1 – Introduction 
In this chapter the background surrounding depression among university students was explored by examining the different factors that can influence students' experiences. The theoretical perspectives that were discussed showed how depression cannot be understood through one single factor, because academic, social and financial pressures can interact with individual and environmental influences. The UK and global context were also explored, highlighting how different countries and organisations have developed approaches to improve student support through early intervention and accessible services. However, barriers remain due to inconsistencies in the availability and access to support for students. The next chapter will explain the methodology that was used within in this dissertation, this includes the search strategy, how sources were chosen, assessed and analysed to identify key themes within the literature.  

This chapter will be explaining the methodology that was used within this dissertation, outlining how existing literature was identified, chosen and then analysed. A desk-based literature review approach was used, this means that the research was based on existing academic and professional sources rather than collecting new data (Aveyard, 2023; Grant and Booth, 2009). The academic methodology poster which has been provided gives an overview of the research process, whilst this chapter expands on the methods that were used in more detail including the search strategy, how the sources were selected and assessed, the inclusion and exclusion criteria for these sources and the thematic analysis approach that was used to identify key themes which will be discussed in Chapter 4 (Snyder, 2019).
The search strategy was developed using keywords from the dissertation topic, the aim of the research and objectives. The main search terms that were included are depression, university students, Depressive symptoms, university students, student mental health, academic pressure, social pressure, financial pressure and support services. Some of the alternative terms that were depressive symptoms, and student wellbeing to identify additional relevant literature.
The different search terms were combined using Boolean operators (AND, OR and NOT) to make the search terms more relevant. For example, searching for university students, student wellbeing and support services were used to identify literature that would be more closely linked to the research topic. Throughout the search, keywords that were useful and search combinations that worked well were recorded to help keep the searches more organised and consistent.

[bookmark: _Toc236547275]3.2 – Search Strategy 
The search strategy was developed using keywords from the dissertation topic, the aim of the research and objectives. The main search terms that were included are depression, university students, Depressive symptoms, university students, student mental health, academic pressure, social pressure, financial pressure and support services. Some of the alternative terms that were depressive symptoms, and student wellbeing to identify additional relevant literature.  
[bookmark: _Toc236547276]3.3– Searching for Information 
The main academic databases used were Google Scholar, PubMed, ScienceDirect, and the UWTSD Library Search. These databases provided access to articles which were published through academic journal platforms, including SpringerLink, Wiley Online Library, Taylor and Francis Online, SAGE Journals, BMJ Open and Nature. Also used were government websites and other reliable organisations including NHS, NICE, GOV.UK, Universities UK, the House of Commons Library, and the National Union of Students (NUS, n.d), were used to obtain UK policies, reports and guidance all which were relevant to the research topic of this dissertation.
To improve the relevance of the search results, filters were applied. This sometimes included choosing more recent research, with most sources being published within the last 10 years, English language publications, peer-reviewed articles where available also studies focusing on university students. UK-based sources and research were mainly prioritised, when possible, this is because it is the focal point and the topic of this dissertation. Throughout the search process, many different adjustments were made to keywords and search combinations if required. When searching if it produced a lot of results i would add more terms to make the search more specific. If there were fewer results identified, additional keywords were added and related terms were used to locate further literature. The sources that were identified were reviewed and selected based on how relevant they are to the aim and objectives of this research.
[bookmark: _Toc236547277]3.4 – Research Validation 
When reviewing the sources that were identified during the search process, different methods were used to decide whether they were suitable to use within this dissertation. A skimming process was used to review the articles and examine key sections such as the title, abstract, introduction and conclusion to see if they were relevant to the topic. Sources that were selected and deemed appropriate to use, were then reviewed in more detail. 
The CRAAP test was used to help assess how reliable the sources were by considering their currency, relevance, authority, accuracy and purpose (Blakeslee, 2004). Although it was recognised some of the sources may not meet all the criteria, priority was given to the sources that were relevant, produced by reliable organisations and provided useful evidence which relates to depression among UK university students. For example, a study focusing on student mental health would be considered suitable if it directly linked to the research topic and provided reliable findings.


[bookmark: _Toc236547278]3.5- Inclusion and Exclusion Criteria 
· Inclusion Criteria:
· Research that was mainly published within 10 years. 
· English Language publications. 
· Studies which focused on depression, university students and students’ mental health. 
· Peer reviewed journal articles where available. 
· UK based policies, research and reports that are relevant to the topic.
· Exclusion Criteria:
·  Sources not written in English.
· Articles with opinions, blogs and websites without credible evidence.
· Studies not related to university students.
· Sources published more than 10 years ago unless they were key theoretical sources, such as Lazarus and Folkman (1984) and Bronfenbrenner (1979).


· Justification:
These criteria were used to ensure that the literature included within this dissertation remained relevant, reliable and focused on the research aims and objectives.
 
[bookmark: _Toc236547279]3.6– Analysing Research 
 Thematic Coding Approach:

A thematic coding approach was used to analyse the literature that was used for this dissertation. Each chosen article was reviewed to identify repeated ideas, key findings also issue that were relevant to the research topic. Notes were taken throughout the review process to check and highlight any similarities between sources to identify patterns that appeared across the literature. This helped to organise the information and made the main issues related to depression among UK university students clearer.
Results Summary Table:

A Results summary table was created to organise the literature which was selected to be used within this dissertation. The table includes information such as the authors, aims of the studies, methodologies, key findings, themes identified and how each source was relevant to the research question. This helped to keep a clear record of the literature which was reviewed and supported the identification of themes which were discussed in Chapter 4 (see Appendix: Results Summary Table).
Developing Themes: 
After the review, findings that were similar were grouped together to form broader themes that reflected the research aim and objectives. The repeated ideas identified across the literature were organised into three main themes: academic pressures, social pressures, and financial pressures alongside the role of support services. These themes helped to provide a structure for analysing the literature and will be further explored in Chapter 4.
[bookmark: _Toc236547280]3.7– Ethical Considerations 
This research was entirely based on secondary research using existing academic literature, government publications and professional reports. Primary research was not carried out therefore no participants were involved, and no new data was collected. To maintain academic integrity, all the sources that were used throughout this dissertation were referenced accurately using the Harvard referencing style. Extra care was taken to make sure that all information taken from literature was presented accurately and not taken out of context. Sources chosen were based on how relevant and how reliable they were to the research topic, this helps to reduce any bias and improve the overall credibility of this dissertation.
[bookmark: _Toc236547281]3.8 – Summary 
 Summary:
This chapter explained the methodology that was used within this dissertation, including how the existing literature was searched for, selected and reviewed. The criteria that were used when choosing sources helped to keep the research focused on relevant information that linked to depression among UK university students. A thematic coding approach was also used to identify common ideas across the literature and develop the three themes that will be explained in the next chapter. Chapter 4 will explore these themes in more detail by discussing the findings from the selected literature in relation to the dissertation topic.











[bookmark: _Toc236547282]CHAPTER 4 – Findings and Discussion 
[bookmark: _Toc236547283]4.1 – Introduction
This chapter will discuss and present the findings from the literature for this dissertation. By using the thematic coding approach, which was explored in chapter 3, the findings have been organised into three main themes: academic pressures, social pressures and financial pressures alongside the role of support services. Each theme will be discussed using existing literature to examine how these factors may influence depression among UK university students. The similarities and differences across the literature will be considered to provide a better understanding of the evidence and how it relates to the research topic.
  
[bookmark: _Toc236547284]4.2 – Thematic Analysis 
Definition of Thematic Analysis:
A thematic analysis approach was used to organise and interpret the findings that were identified from the literature which was reviewed for this dissertation. This approach was considered suitable because it allowed information from different academic studies, government reports and professional publications to be examined together. Thematic analysis is a method that identifies, organises and interprets patterns across a set of data, allowing key issues and repeated ideas to be grouped into meaningful themes (Braun and Clarke, 2006). Within this dissertation, selected literature was reviewed to identify recurring patterns and similarities across the studies. These patterns were then organised into three themes, which form the basis of the discussion presented in this chapter. This helped to provide a clearer understanding of how academic, social and financial pressures have been discussed within previous research and how these factors may influence depression among UK university students. The selected literature was reviewed then organised using a results summary table (see Appendix: Results Summary Table). This supported the identification of repeated patterns across the literature and also helped to develop the three themes which were discussed within this chapter.

[bookmark: _Toc236547285]4.3 Theme 1 - Academic Pressure and Depression among UK University Students 
Background
Academic pressure refers to the expectations and demands that students may experience during their studies. This includes coursework, deadlines, examinations and the pressure to achieve good academic results. Although these types of demands are a normal part of university life, research suggests that excessive academic pressure can have a negative impact on students’ mental health therefore increasing the risk of depressive symptoms. For Universities in the UK, academic pressure has become an important area of research because students are expected to manage increasing workloads whilst also having to balance their personal, social and financial responsibilities. Jaremus et al. (2023) also suggested that pressure may begin before students even enter higher education or university, because many young people experience expectations from families, schools and wider society that university is the best route to future success. The literature that was reviewed for this dissertation consistently identifies academic pressure as one of the key factors associated with depression among university students.
Universities had traditionally placed a strong emphasis on academic achievement, students were expected to manage their coursework, exams and independent learning as part of their studies. Over time, changes within universities, including academic expectations and more continuous forms of assessment, have contributed to growing concerns about academic pressure experienced by students (Universities UK, 2023). As awareness of student wellbeing has increased, researchers have explored how the academic demands may influence mental health particularly among students who are experiencing high levels of stress (Steare et al., 2023).

Across the literature that was reviewed, academic pressure was consistently identified as one of the main factors linked to depression among university students. In a systematic review Steare et al. (2023) reported that academic demands such as getting good academic results, completing coursework and meeting deadlines contributed to increased levels of stress, anxiety and depressive symptoms. The review found consistent evidence that higher levels of academic pressure were associated with poorer mental health outcomes. Recent research has also found that increasing academic expectations and workloads, students were experiencing higher levels of psychological distress, particularly when students found it difficult to balance their academic responsibilities with other aspects of university life in the UK (Guo, et al. 2026). These findings suggest that academic pressure is not simply a normal part of higher education but may represent an important factor contributing to depression among some UK university students, these findings directly support the aim of this dissertation.

Key Statistics
The findings from recent research have provided statistical evidence of the impact that academic pressure may have on students' mental health in the UK. Guo et al. (2026) conducted a longitudinal study in England found that higher levels of academic pressure were associated with an increased likelihood of depressive symptoms and self-harm among young people. The study reported that for every one-point increase in academic pressure at the age of 15, the likelihood of depression by the age of 16 would have increased by approximately 25% and the likelihood of self-harm increased by around 8% (Guo et al., 2026). These findings suggest that the consequences of academic pressure are beyond just temporary stress, as higher levels of pressure were linked to poorer mental health outcomes over time. The results have also indicated that academic pressure should not be viewed as simply a normal part of university life but instead as a potential risk factor that may contribute to depression among some students.



Evidence from the Literature
The findings reported by Steare et al. (2023) were consistent with those of Guo et al. (2026), as both studies identified academic pressure as an important factor associated with poorer mental health outcomes among young people and students. Steare et al. (2023) found that academic demands such as coursework, exams and the pressure to meet academic expectations, were consistently linked to increased levels of stress, anxiety and depressive symptoms across the studies included within their systematic review. Similarly, Guo et al. (2026) reported how higher levels of academic pressure during their studies were linked to an increased likelihood of depressive symptoms over time, suggesting that the effects of academic pressure may continue into later education and early adulthood.

Although both studies reached similar conclusions, they provided different types of evidence regarding the connection between academic pressure and mental health. Steare et al. (2023) conducted a systematic review, which allowed a number of previous studies to be examined together therefore providing a broader understanding of the relationship between academic pressure and depression. In comparison, Guo et al. (2026) used a longitudinal research design, which involved following participants over time. This provided stronger evidence over a long-term relationship that academic pressure may be contributing to depressive symptoms rather than just simply being associated with them. These studies together strengthen the argument that academic pressure should be recognised as an important factor which influences depression among young people and students, as the findings remain consistent for both despite the use of different research methods.

Whilst Steare et al. (2023) and Guo et al. (2026) focused on the relationship between academic pressure and mental health, research from using evidence from Australian school leavers, Jaremus et al. (2023) reported students may experience pressure before they even enter higher education. The authors argued that many young people feel more pressured to attend university because it is quite often viewed as the best route to take when searching for future success and employment. As a result, some students may start university with high expectations of academic achievement, this can increase feelings of stress when these expectations start to become difficult to achieve. Although the study was conducted outside the UK, it provides a useful perspective on wider educational expectations that may also influence student experiences of academic pressure. This broader perspective suggests academic pressure experienced by university students may not only be caused by factors whilst studying at university but also be reflecting wider educational and social expectations.

Theoretical Perspective
The relationship between academic pressure and depression could also be explained by using the Transactional Model of Stress and Coping developed by Lazarus and Folkman (1984). The theory suggests that individuals respond differently to situations which may cause stress depending on how they assess the demands placed upon them and whether they think they are able to cope. At university some students may find the academic demands placed upon them manageable however for others it may seem overwhelming, particularly when combined with social or financial pressures.  This may help to explain why academic pressure does not affect all students in the same way, even though many experience similar academic expectations. The theory therefore supports the findings discussed within this theme by providing an explanation for the different psychological responses to academic pressure.

Policy and Support
Universities UK (2020) introduced the Stepchange: Mentally Healthy Universities framework to encourage a coordinated approach across universities to support student mental health and wellbeing. Although the framework promotes early intervention and appropriate support, literature discussed within this theme has explained how academic pressure continues to affect many students, indicating that further improvements may still be needed.

Implications
The evidence and findings throughout this theme suggest that academic pressure is an important factor associated with depression among UK university students. Although academic demands is usually a normal part of studying at university, excessive pressure may negatively impact students' mental health, particularly when some individuals may feel as though they are unable to cope with academic expectations. However, the literature has also indicated that academic pressure rarely exists in isolation and is often influenced by wider social and personal circumstances. This links to the next theme, which will explore how social pressures, including relationships, loneliness and social expectations, may also influence student mental health.

[bookmark: _Toc236547286]4.4 Theme 2- Social Pressures and Their Effect on Student Mental Health 
Background
Social pressures are another important factor that may influence the mental health of university students in the UK. For students, starting university often involves major changes, for example some students may be living away from home for the first time, building new friendships and having to adapt to a new environment which is unfamiliar to them. Whilst studying at university mental health difficulties are common among students’, as Auerbach et al. (2016), identified a higher prevalence of mental disorders for students within university settings. These findings explain how some university students may experience a range of mental health challenges during a period significant and personal change. Whilst some students thrive on new experiences and it can be a positive change for them, others may find it difficult to build new social relationships or feel isolated from their peers. Feelings of loneliness, a lack of belonging and the pressure to meet social expectations can have a negative impact on students’ wellbeing and increase the likelihood of depressive symptoms (Kotera et al., 2018).

Recent research has highlighted how being socially connected and having a sense of belonging whilst studying at university are important aspects of student wellbeing, with supportive relationships making it easier to adjust to university life (Yong et al., 2025; Dodd et al., 2021). On the other hand, students who experience loneliness and feel socially isolated may be more at risk of developing poor mental health outcomes (Akram et al., 2025; (Department for Culture, Media and Sport, 2023). Therefore, understanding how social pressures may contribute to depression is important when considering the wider factors that influence student mental health and the support that universities may need to provide. 

Evidence from the Literature
Research from Akram et al. (2025) highlighted the relationship between social pressures and student mental health as they examined loneliness among UK university students and found that a large proportion of students reported moderate to severe levels of loneliness.  This highlights how difficulties with social connections are not isolated experiences but a significant issue which affects students at university. The study identified that students who experience higher levels of loneliness were more likely to have their mental health negatively affected, suggesting that difficulties developing social relationships may increase vulnerability to depressive symptoms. These findings support the idea that social pressures can have an influence on student mental health, especially during university when students are adjusting to a new environment and building new social networks. However, it is also important to consider that findings based on associations between loneliness and mental health are unable to confirm that social isolation directly contributes to depression, this is because there are a number of other factors, such as academic stress, financial difficulties or individuals may already have pre-existing mental health conditions which also could be contributing. Despite this limitation, Akram et al. (2025) provided evidence which is relevant to this dissertation by demonstrating how social factors are important to consider when examining the wider pressures that may influence depression among university students.

Like Akram et al. (2025), Yong et al. (2025), also highlighted the importance of social experiences and how they may influence student mental health and wellbeing. However, unlike Akram et al. (2025), whose study was mainly focused on loneliness and social isolation, Yong et al. (2025) examined how students’ sense of belonging and how successful adjustment to university life may positively influence the wellbeing of students. The authors found that students who felt a stronger sense of belonging and were able to build social relationships were more likely to report better levels of mental wellbeing. These findings suggest having positive social experiences for students may help them adapt more successfully to university life and reduce some of the emotional difficulties associated with these changes. These findings are relevant to this dissertation because they indicate that social pressures are not only linked to negative experiences such as loneliness, but it also depends on whether the students are able to build relationships that they find meaningful which make them feel accepted whilst studying at university suggesting the quality of students’ social experiences may have an influence whilst they are studying at university.

Another research from Slimmen et al. (2022) provided evidence which suggests social pressures among university students can often overlap with factors that are stress related which can influence mental wellbeing. The study explored the connection between different stressors, perceived stress and mental health wellbeing among university students, like the other authors highlighted the fact that students who experience higher levels of stress whilst studying may be more likely to report mental health difficulties. The findings from this study are relevant because they explain how social pressures are always experienced the same by all individuals but instead difficulties with relationships, feeling belonging and being to adapt whilst at university can occur alongside other challenges such as academic demands and personal pressures. However, as the study explored the link between stress-related factors and mental wellbeing, it is unable to confirm specific stress related factors which directly cause poor mental health. Despite this limitation, Slimmen et al. (2022) provided useful evidence for this dissertation by discussing how student mental health is not influenced by one single factor alone but by multiple interacting pressures.

Theoretical perspective
One theory which can help to explain how social pressures may influence UK university student mental health is Bronfenbrenner’s Ecological Systems Theory (1979). This theory recognises the impact of different environmental factors on an individual's wellbeing is Bronfenbrenner’s Ecological Systems Theory (1979). At the microsystem level, relationships that students have with their friends, family and peers can influence a student's sense of belonging and make them feel emotionally supported, which links to the findings of Akram et al. (2025) and Yong et al. (2025). Bronfenbrenner’s Ecological Systems Theory (1979), also
Highlights how wider environments, such as university, and social expectations, can shape a student's experiences. However, whilst the model does link to studies and provides a useful explanation of how social environments influence wellbeing, the theory does not completely consider the differences between how individuals respond or how well they cope with these pressures.

Policies
NICE guidance has emphasised the importance of addressing social pressures within university settings. The guidance highlights the role of universities in promoting wellbeing, early intervention and providing appropriate support for students when required (NICE, 2025). Although these support services can help students who are experiencing mental health difficulties, they may not be able to fully address challenges such as wider social pressures which can contribute issues like loneliness, isolation and lack of belonging.

Implications
This literature has suggested that social pressures may have an influence on depression for students studying in UK universities. Through experiences such as loneliness, isolation and difficulties feeling a sense of belonging could influence depressive symptoms; however, these pressures often occur along with other challenges, which means they should be considered together with academic and financial pressures when exploring depression among university students.
[bookmark: _Toc236547287]4.5 Theme 3 - Financial Pressures and Their Effect on Student Mental Health
Background
[bookmark: _Int_j8Rw1Q5f][bookmark: _Int_gajwLKJ8]Another factor that may influence depression among UK university students’ is financial pressure. Studying at university will involve new financial responsibilities some of these include living expenses, accommodation costs, tuition fees and having to manage personal finances independently. These pressures in recent years have become a significant issue due to many factors such as the rising cost of living, which has made it more difficult for students to manage their essential expenses whilst studying (Wyness and Murphy, 2024).  The Sutton Trust (2023) also documented how the rising living costs have placed additional pressure on university students, especially student who are from lower-income backgrounds and have fewer financial resources available. This has also been reflected in recent student experiences, as 42% of UK university students reported they were living on £100 or less a month whilst studying, this highlights the limited amount of funds some students may have available for everyday expenses (NUS, n.d).

The impact of financial pressures has also been reflected in recent reports on students' experiences during their studies. The National Union of Students (NUS, n.d) reported how many students are facing financial problems and they may need to reduce their spending in areas of everyday life. This has suggested that financial pressure can not only affect students' ability to manage their money but also their wider university experience, including social activities and their overall wellbeing (HEPI, 2025).  Reports from organisations like NUS provide a better understanding of current student experiences, this means they should be considered along with academic research that explores how financial pressures may contribute to depression among UK university students.


Evidence from literature
The relationship between financial pressures and mental health among UK university students was explored by Richardson et al. (2017), through a longitudinal study. By using a longitudinal design, the researchers were able to examine the connection between financial difficulties and students’ mental health over time rather than just focusing on a single point of measurement. The study found that students who were experiencing financial difficulties were more likely of having their mental health affected including increased levels of depression and feeling stressed. This indicates that financial pressures may contribute to depressive symptoms by creating more difficulties and worries during university.

These findings are also supported by McCloud and Bann (2019), who did research where they examined financial stress and mental health among higher education students in the UK. Their rapid review identified 1,272 studies, with nine of those meeting the criteria, and a further two picked out by hand searching. Seven out of seven studies reported an association between financial difficulties and poorer mental health outcomes and four out of five found a link between debt worry or financial concerns and poorer mental health. (McCloud and Bann, 2019) This supports the findings from Richardson et al.’s (2017), by suggesting that financial pressures are consistently linked with mental health problems among university students. McCloud and Bann (2019) do however highlight that financial stress is complex, as students may not only be affected financial problems alone but alongside other pressures such as academic demands, social challenges, which makes it difficult to view financial pressures as the only factor that contributes to depressive symptoms.

[bookmark: _Int_OAMJ1a8x]Both of these studies agree that financial difficulties are linked with poorer mental health among university students. However, the approaches used by both studies were different, Richardson et al. (2017) reported evidence from a longitudinal study while McCloud and Bann (2019) looked at findings from previous research. This means McCloud and Bann (2019) provided a broader view of the evidence, whereas Richardson et al. gave a more specific example of how financial pressures may contribute to depressive symptoms among university students.


Current UK evidence
Evidence from recent research in the UK have highlighted how financial concerns remain an issue for university students, with nearly nine out of 10 students reporting that they have worries about money and financial anxiety continuing to affect their everyday university life (Blackbullion, 2026). This backs the evidence from other reports that financial pressures currently remain relevant for students. Although this evidence provides useful current context, it comes from a recent report rather than a peer-reviewed academic study, meaning it does not provide the same level of evidence as the academic research.

Theoretical Perspective
One model which can be used to try to understand how financial pressures may affect university students’ mental health is the ecological model. This model looks at how individuals might be affected by different levels of their environment rather than focusing on one factor. Individually, university students in the UK may face it difficult to manage their own finances and balancing their expenditure. At a wider level, other factors such as costs for where they are going to be staying, employment opportunities and the rising cost of living can also influence the financial pressures experienced by students. This model is useful for understanding financial pressures because it shows how students’ experiences can be affected by both individual and wider environmental factors. For example, students who have low income may have fewer financial resources available to them therefore may increase the pressure they experience during studying at university. The ecological model however does not completely cover how financial pressures may directly lead to depressive symptoms, as not all students will respond to these pressures the same way. Therefore, although the model does provide useful insights into the wider factors surrounding financial pressures, it needs to be considered alongside research on mental health.


Policies 
[bookmark: _Int_VXzPuSem]For students who are studying at university in the UK, policies and support from universities along with other organisations can help to manage some of the financial pressures they experience during their studies. As mentioned previously, financial difficulties are an increasing concern for some students, particularly those who come from lower-income backgrounds, with government policy decisions and the cost of living affecting the financial position of not only students but also UK universities (Universities UK, 2026). Universities can provide support services for students such as financial advice, hardship funding and other forms of assistance. Yet, some students still have to find work alongside their studies at university to manage their living costs, adding further pressure and reducing their time to study and being socialise with peers (HEPI, 2025).

For universities, the financial position they are in can also affect the support they can provide to students. Due to changes in university funding and financial pressures within higher education, universities are finding it harder to provide suitable support for students who are struggling financially (Wyness and Murphy, 2024). This suggests that even though universities may be able to provide some support for students with financial difficulties, they may be unable to deal with the economic pressures that students are facing.

Implications
The evidence from the literature has suggested that financial pressures may contribute to depressive symptoms and have an influence on the mental health of university students studying in the UK. Financial difficulties whilst studying man cause students to worry about how they are going to manage their costs whilst having limited income therefore needing to look for work which adds to the pressure. This is relevant to the research question because it shows that financial pressures are another factor which may influence depression among UK university students. However, financial pressures can occur alongside other academic and social pressures, which means their effects should not be considered separately but instead exploring how these pressures could be interacting with one another. Although universities may be able to provide some support services to help students manage some of their financial difficulties, they may not be able to remove the financial pressures that students face.

[bookmark: _Toc236547288]4.6 – Chapter Conclusion 
 
This chapter presented the findings and discussions from the literature that was reviewed within this dissertation by using a thematic analysis approach. The evidence was then organised into three main themes which are: academic pressures, social pressures and financial pressures, alongside the role of support services in supporting mental health. These findings highlighted that depression among UK university students is influenced by a combination of different pressures rather than just one factor. Academic demands, social challenges such as loneliness and finding it difficult to adjust to university life alongside financial concerns were all identified as factors that may contribute to depressive symptoms among students. The importance of support was also highlighted within the literature, however challenges still remain regarding accessibility, demand and the universities being able to meet all student needs,














[bookmark: _Toc236547289]CHAPTER 5 – Conclusion and Recommendations
 
[bookmark: _Toc236547290]5.1 – Overall Conclusion 
The aim of this dissertation was to explore how academic, social and financial pressures may influence depression among UK university students and to examine the role of support services. This was achieved by reviewing current literature, exploring the different pressures that students experience and evaluating the support that is available for those experiencing mental health difficulties.
The findings showed that depression among UK university students is influenced by a combination of academic, social and financial pressures rather than one factor alone. Academic demands, including coursework, examinations and the expectation to achieve good academic results, were consistently associated with increased stress and depressive symptoms. Social pressures, such as loneliness, difficulties developing relationships and adjusting to university life, were also found to affect students’ mental wellbeing. Financial pressures such as the rising cost of living, financial insecurity and difficulty managing money created additional challenges that often occurred alongside academic and social demands.
The literature also demonstrated that existing support services, including counselling, and wellbeing services do provide important support for students experiencing depression. However, due to an increase in demand, differences in accessibility and limited resources indicate that further improvements are still needed to ensure all students receive the support they need.
Overall, the research aims and objectives were achieved, through providing a clearer understanding of how different pressures may contribute to depression among UK university students and the role of current support services. The following section will present three recommendations that may help to improve future mental health support for university students in the UK.




[bookmark: _Toc236547291]5.2 – Recommendations 

[bookmark: _Toc236547292]5.2.1 – Recommendation 1 - Improve Early Intervention and Access to Mental Health Support
The first recommendation from this dissertation is that universities should prioritise and strengthen early intervention and access to mental health support for students who are experiencing depression or difficulties with their mental wellbeing. The findings of this dissertation have highlighted that academic, social and financial pressures can interact with each other and increase the risk of depressive symptoms among UK university students. Therefore, by providing support earlier universities may be able to help prevent students’ difficulties from becoming more severe and start affecting their academic progress, relationships and daily functioning (Wilde, Foxcroft and Davies, 2025).
Universities could improve early intervention by raising more awareness of available support services, clearer pathways for students to access help and providing more regular opportunities for students to discuss their mental wellbeing (Dale et al., 2025). This could include wellbeing check-ins and closer relationships between university support services and healthcare services.
Although this recommendation could be beneficial It does have some limitations, as universities are already experiencing an increase in demand and additional support requires more staffing and resources. Due to stigma or concerns regarding access to support some students may be reluctant to seek support. These barriers could be reduced by promoting mental health awareness, normalising support-seeking and improving the collaboration between universities and external services such as the NHS. Even though early intervention is not able to prevent all cases of depression, it could improve the likelihood of students receiving appropriate support at an earlier stage (University of Sheffield, 2021).





[bookmark: _Toc236547293]5.2.2 Recommendation 2- Strengthen Financial Support for Students

The second recommendation from this dissertation is that universities should strengthen financial support available for students who may be experiencing financial pressures during their studies. The findings from this dissertation have shown that financial difficulties, including the rising cost of living, tuition fees and difficulty managing money, can contribute to increased stress and depressive symptoms among university students. Financial pressures could also combine with academic and social challenges, which creates more difficulties that may negatively impact students’ overall wellbeing.
Universities could improve financial support by providing clearer information about financial assistance that is available along with increasing awareness of hardship funding and expanding the access to financial advice services. This may help students gain a better understanding of what support is available and help to reduce some stress that is associated with financial difficulties. Universities could also work more closely with external organisations to provide students with more guidance and resources.
However, a limitation of this recommendation is some universities already have limited funding available and cannot address all wider economic issues like the rising cost of living  (Universities UK, 2026). Some students may simply be unaware of the financial support that is available or might not feel comfortable asking for financial help. These barriers could be reduced by better promoting of the financial support services available, also by making application process easier and making sure that support is provided while protecting students’ privacy. Although universities are unable to completely remove all financial pressure that some UK university students may experience, improving access to financial support could help reduce some of the challenges that are contributing to poorer mental health.

 



[bookmark: _Toc236547294]5.2.3 –Recommendation 3 - Promote Student Belonging and Peer Support

 The third recommendation from this dissertation is that student belonging and peer support opportunities should be promoted more to help reduce loneliness and social isolation among UK university students. The findings from this dissertation highlighted how social pressures, such as difficulties building relationships, adjusting to university life and experiencing loneliness as a university student, may negatively impact students’ mental wellbeing and contribute to depressive symptoms. Therefore, it is important to have a more supportive and connected university environment which may help students feel less lonely and isolated, improving their overall wellbeing and university experience.
Universities could promote student belonging by developing peer mentoring schemes, creating social opportunities which are inclusive and more ways for students to be socially active whilst studying to help build more meaningful connections. This may be particularly useful for students who are new to university, living away from home or finding it difficult to adapt to a new environment. Providing various types of opportunities could help to ensure that support is accessible to a wider range of students.
However, a limitation of this recommendation is that not all students will feel comfortable taking part in social activities, or peer support due to personal circumstances, this could be related to their confidence levels or existing mental health difficulties. It may also be challenging for universities to ensure these opportunities are inclusive for every student and meet the needs of a diverse student population. These barriers could be reduced by offering a range of different opportunities, activities and ensuring students are aware of the support that is available. Although peer support is unable to address all factors which could influence depression among students, improving students’ sense of belonging may help reduce some of the social pressures that negatively impact their mental health (Gilani and Thomas, 2025).
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	Author(s) and Year
	Aim/Purpose of Study
	Methodology/Sample
	Key Findings
	Theme/Coding Category
	Relevance

	Steare et al. (2023)
	To examine the relationship between academic pressure and mental health outcomes among university students.
	Systematic review of previous research exploring student mental health and academic stress.
	Found that academic demands, increased workloads, and academic expectations were linked with increased stress and depressive symptoms.
	Academic Pressure
	Supports the dissertation topic by showing how academic demands may contribute to depression among UK university students.

	Guo et al. (2026)
	To explore whether academic pressure is associated with depressive symptoms and self-harm over time
	Longitudinal study following young people in England over time to examine the relationship between academic pressure and mental health outcomes.
	Higher levels of academic pressure were associated with increased likelihood of depressive symptoms and self-harm. Findings suggest academic pressure may have longer-term effects on mental health.
	Academic Pressure
	Relevant because it provides recent evidence supporting the relationship between academic pressure and depression, linking directly to the dissertation research question.

	Akram et al. (2025)
	To explore the relationship between loneliness, social experiences and mental health among UK university students.
	Research study involving UK university students examining loneliness and its impact on student wellbeing.
	Students experiencing higher levels of loneliness were more likely to report poorer mental health outcomes. Highlights the importance of social connection and belonging.
	Social Pressure
	Relevant because it supports the theme that social isolation, loneliness and lack of belonging may contribute to depressive symptoms among university students.

	Yong et al. (2025)
	To investigate how sense of belonging and adjustment to university life influence student wellbeing.
	Study examining university students’ experiences of social adjustment, belonging and wellbeing.
	Students with stronger social connections and a greater sense of belonging reported better mental wellbeing outcomes.
	Social Pressure
	Relevant because it shows that positive social experiences may help to avoid poor mental health and demonstrates that social pressures can influence student wellbeing in different ways.

	Slimmen et al. (2022)
	To examine the relationship between stress-related factors and mental wellbeing among university students.
	Study exploring stress, perceived stress and wellbeing among university students.
	Found that higher levels of stress were associated with poorer mental wellbeing. Highlighted that student mental health is influenced by multiple interacting pressures.
	Social Pressure / Multiple Pressures
	Relevant because it supports the idea that social pressures may overlap with other challenges and contribute to depressive symptoms among university students.

	Richardson et al. (2017)
	To investigate the relationship between financial difficulties and mental health among university students.
	Longitudinal study examining students’ financial difficulties and mental health experiences over time.
	Found that students experiencing financial difficulties were more likely to experience stress and depressive symptoms.
	Financial Pressure
	Relevant because it provides evidence that financial pressures can influence depression among university students.

	McCloud and Bann (2019
	To review evidence on the relationship between financial difficulties and mental health among higher education students.
	Rapid review of existing research examining financial stress and student mental health.
	Most included studies identified an association between financial difficulties, debt concerns and poorer mental health outcomes.
	Financial Pressure
	Relevant because it supports the findings that financial worries can increase stress and contribute to depressive symptoms among students.

	Broglia et al. (2021)
	To examine the characteristics and outcomes of students accessing university counselling services.
	Research examining four UK university counselling services and student mental health outcomes.
	Students accessing counselling often experienced high levels of depression and academic distress. Counselling was associated with improvements in depression, anxiety and wellbeing outcomes.
	Support Services
	Relevant because it supports the evaluation of existing university support services and their role in helping students experiencing mental health difficulties.

	Universities UK (2020)
	To provide guidance on improving mental health support within universities through a whole-university approach.
	Policy framework/report focused on supporting student mental health across UK universities.
	Highlighted the importance of early intervention, collaboration with healthcare services and embedding mental health support across university systems.
	Support Services / Policy
	Relevant because it links to the dissertation objective of evaluating how existing support services can be improved for university students.

	NICE (2025)
	To provide guidance on the recognition, assessment and management of depression and mental health difficulties.
	National clinical guidance based on evidence from research and expert recommendations.
	Highlights the importance of identifying depression early, providing appropriate interventions and ensuring access to support.
	Support Services / Policy
	Relevant because it supports the role of early intervention and appropriate mental health support for students experiencing depressive symptoms.

	NHS (2025)
	To provide information and support options for individuals experiencing mental health difficulties, including depression and stress.
	NHS guidance and online support information for individuals seeking mental health support.
	Provides advice on managing stress, accessing counselling and seeking further support when mental health affects daily life.
	Support Services / Policy
	Relevant because it demonstrates the wider healthcare support available alongside university services for students experiencing mental health challenges.

	Universities UK (2023)
	To improve approaches to student mental health by encouraging universities to create mentally healthy environments.
	National framework/guidance for UK universities.
	Emphasised the importance of prevention, early intervention and embedding mental health support throughout university systems.
	Support Services / Policy
	Relevant because it supports discussion around how universities can improve mental health support and reduce the impact of pressures experienced by students.




	Sutton Trust (2023)
	To examine the financial experiences and challenges affecting university students.
	UK report examining student finances and the impact of the cost of living.
	Found that rising living costs have increased financial pressures, particularly for students from lower-income backgrounds.
	Financial Pressure
	Relevant because it provides current UK evidence showing how financial difficulties may contribute to stress and poorer student wellbeing.

	NUS (2026)
	To explore current student experiences relating to finances and the cost of living.
	National student survey/report examining financial challenges experienced by students.
	Identified that many students experience financial concerns and have to reduce spending due to money pressures.
	Financial Pressure
	Relevant because it provides recent evidence of the financial challenges affecting students and how these may influence wellbeing.

	House of Commons Library (2025)
	To provide an overview of student mental health issues and challenges affecting higher education.
	UK parliamentary research briefing using existing evidence and statistics.
	Highlighted increasing demand for student mental health support services and challenges faced by universities in meeting student needs.
	Support Services / Student Mental Health
	Relevant because it provides current UK context regarding pressures on university support systems and the need for improvements.



 


