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Introduction 

Encompassing personal first-hand experience, reflective practices and theory-based literature allows individuals to carefully examine a critical incident; an action, occurrence or response that occurs in one’s day-to-day work that has “a significant impact” on both our personal and professional learning (Bassot, 2020, p. 46). Each critical incident is unique to an individual as it only becomes ‘critical,’ that is, important, if deemed so by the individual. With further analysis of the chosen critical incident, this essay will explore the plethora of questions the situation evoked surrounding behaviour, the way in which young people learn as well as the effect of reward. Thoughtfully combing through the decades of research in the fields of behaviour management and conditioning is of the utmost importance, not only in order to explore such questions but to reinforce ideas as well as aid the development of new ideas. An equally vital aspect of this essay is the research into the field of reflective practices to gain a better understanding of how to analyse and use the critical incident for both personal and professional reflection throughout the teaching journey. 

The new Curriculum for Wales being introduced in 2022 (Welsh Government, 2020) and the four purposes as outlined by Professor Graham Donaldson in his independent review, Successful Futures (2015, pp. 29-31), put young people at the heart of learning. Both are invaluable in the evaluation of case studies such as the critical incident in question as they have a profound impact on our thinking in the moment and during personal and professional reflection. Notwithstanding, they, along with literature in the field, act as guides throughout one’s learning journey to becoming well-informed, empathetic, and constantly striving for further growth.


The role of critical reflection 

Throughout the twentieth century, reflective practices as a field of study gained momentum; culminating in the various influential models and processes that colour our understanding of experiential learning and reflection. Derived from the educational theories and experiments in the work of John Dewey, the term ‘reflective practice’ embodies the importance of reflection in enabling individuals to act with foresight and thus, ensuring intelligent, intentional, and deliberate actions (Dewey, 1933, p. 17). Building on the foundations of Dewey’s learning model (see Appendix 2), David Kolb’s research into the cyclical nature of experiential learning delves deeper into the idea that learning is a “process whereby knowledge is created through the transformation of experience” (2015, p. 90). Later, highly influenced by Kolb’s four-stage cycle of learning model (see Appendix 3), Graham Gibbs developed the reflective cycle with six critical stages (see Appendix 4). Both argued that learning and developing occur once all stages in the cycle are completed, this idea not only highlights the integrated nature of learning but most importantly, that each stage of the cycle is no longer an effective learning procedure when isolated. Moreover, Donald Schön (1983) places reflection at the forefront of the transformation that leads to learning and development (Kolb, 2014, p. 99) and identifies two aspects to reflection: reflection-in-action (reflection in the moment) and reflection-on-action (reflection after the moment). A more recent approach to reflective practice is the nine dimensions presented by Zwozdiak-Myers’ (2012; see Appendix 5). This framework encompasses earlier models in the field and notes the importance of structuring or restructuring so that not only is one’s teaching better informed, but one is able to develop professionally from the experience. It is crucial to point out that Zwozdiak-Myers’ framework does not simply provide a guide on becoming more reflective but accommodates all levels of experience and therefore proved to be an extremely beneficial tool during the analysis of the critical incident.

The particularly poignant aspect of the aforementioned models is that the researcher and practitioner are one; in valuing the role of the practitioner each model enables individuals to access and nurture prior knowledge and understanding through reflection in order to enhance their practice in the future. Ultimately, critical reflection has become a vital area of research and consideration in the field of education and teaching as striving for better is at the heart of the profession. The new Curriculum for Wales exemplifies the importance of reflection as Donaldson’s independent review of the old curriculum and assessment arrangements (Welsh Government, 2020; Welsh Government, 2021; Donaldson, 2015) opened up a discussion about areas for improvement. The five professional teaching standards (see Appendix 6; Welsh Government, 2018) are intertwined into the new Curriculum for Wales meaning that striving for and achieving these standards will aid and better equip teachers in supporting learners according to the curriculum’s four purposes. In order to fully develop and embody these standards, a sound understanding of the reflective expectations of learning and teaching as a profession is of the utmost importance and this is achieved through the thoughtful analysis of the various reflective and experiential learning models. Irrefutably, critical reflection is the key to encouraging and ensuring the development and evolution of learning and teaching not only in the early stages of the profession, but it is vital to continue to expand one’s knowledge and ability to think reflectively in both a practical and theoretical sense throughout one’s career. 


Observation of School and Class context

School A is a Welsh-medium primary school situated in Bridgend, a town in South Wales, that is home to 428 pupils aged three to eleven years old (Estyn 2017). Within each year group there are two classes of approximately twenty-five pupils which is comparable with the average class size, 25.9 (Welsh Government, 2019, p. 14), in Wales in 2017 (the year of inspection). Of the 428 pupils, it is approximated that 5% come from Welsh-speaking homes while 18% of pupils are eligible for free school meals, which is significantly lower than the average across Wales at the time of the inspection. Nonetheless, the school is placed low in terms of the school budget per pupil, having been ranked forty-sixth place of the forty-eight primary schools in the area meaning that resources can sometimes be more limited. The COVID-19 pandemic and subsequent lockdowns have had a substantial effect on the school and its pupils. Notwithstanding, teachers and pupils alike are enthusiastic and have adapted considerably well to returning to in-person learning. 

Class 1 is a year one class of twenty-one pupils aged between five and six years old, a very small percentage of pupils come from Welsh-speaking homes, but most can converse effectively through the medium of Welsh. It is important to note that no one in the class has additional learning needs. Most notably, due to the irregularity and unpredictability of the lockdown periods during 2020, the pupils in Class 1 are experiencing and re-adjusting to in-person learning as well as a more structured school day for the first time in many months. During the period in which the critical incident took place, it is crucial to consider that at the beginning of any new school year, new relationships are being forged, rules are being both noted and explored, and pupils are re-adjusting to the social, emotional and educational expectations.


Critical incident linked to Donaldson’s Four Purposes

The critical incident observed occurred during the first morning task shortly after the register. Typically, there are a handful of learners who find it more difficult to concentrate during this time, Learner A being one of them. 

For better understanding, it is important to note that at the beginning of each day, each learner begins a new journey on the class reward system that was introduced as a method of encouraging positive behaviour. The reward system consists of five points, each based on the weather, with all learners beginning in the middle at “ready to learn.” They are then able to move up if they show positive and desired behaviour or down if they show negative or undesired behaviour. The first positive point is the sun and then the highest is the rainbow; the lower points on the reward system are the cloud followed by the storm. It is clear that the visual and interactive elements of the reward system allow students to better visualise key elements of the classroom’s rules and expectations, decided on by the class at the beginning of the year. These expectations aim to help guide the learners in their decision making throughout their academic and personal journeys in year one and can therefore be linked the four purposes outlined by Donaldson (2015, pp. 29-31).  

After completing the register, the teacher began to introduce a small task to encourage the use of full sentences. Having to patiently wait their turn and listen to their peers can often be challenging for Learner A who often shows a lot of enthusiasm and excitement that is not necessarily channelled into the task. Learner A began talking to their peers, continually turned around and shouted out answers. The teacher praised another learner in the class, Learner B, who exemplified the classroom’s expectations of ‘showing patience’ and ‘being a good friend’ by listening to their peers. Praising Learner B seemed to be a tactical approach not only in drawing the class’ attention away from the undesired behaviour of Learner A towards the desired behaviour of Learner B but in order to show Learner A that attention will only be given to those exemplifying the classroom expectations. This can be connected to the four purposes, in particular being “ethical, informed citizens,” as the teacher is laying the foundations for learners to have a sound understanding of what is right and wrong in terms of their behaviour and treatment of others.

Shortly after, Learner A began to concentrate more thoughtfully on the task and began to exemplify the desired behaviour by raising their hand and not talking to or interrupting their peers despite some loud, distractible occurrences taking place just outside the classroom. The teacher recognised this shift in behaviour and praised Learner A, who became noticeably elated. They were allowed to move their peg to the sun and showed pride when their peers congratulated them. Throughout the day, Learner A was inquisitive and more engaged in both independent and group tasks, showing better concentration and effort such as by completing more work than expected with significantly improved handwriting than usually produced. Throughout the day, Learner A’s behaviour brought to mind the four purposes as they showed ambition, confidence and a readiness to learn.


Literature Review 

A sound understanding of the critical incident is crucial to be better informed and to be able to reflect effectively, this is achievable through the thorough analysis of literature in the field with particular emphasis given to behaviour and more specifically conditioning and reward. It is irrefutable that behaviour is much more complex than our general understanding of it (Williams, 2018, p. 11). Traditional views and dictionary definitions can often cloud the fact that rather than being something that must be managed or controlled, behaviour, particularly in an educational setting, is more accurately defined as a set of skills and competencies that learners develop and improve with the support of their teachers (Williams, 2018, p. 11). Moreover, reward and reinforcement are highly controversial topics within the field of behaviour (Cameron and Pierce, 1994), with their effectiveness, both in the short-term and long-term often brought into question.

It is a common view, shared by many researchers and theorists, that positive systems with clear and high expectations are generally more effective than punitive systems both in terms of increasing desired behaviour and ensuring emotional well-being (Williams, 2018, p. 21; Slavin, 2018; Rose, Gilbert and Richards, 2015; Conroy et al., 2009). Arguably, this is particularly applicable in the transition (Brownhill and Shelton, 2008) periods following lockdowns due to the COVID-19 pandemic, with learners having to quickly re-adapt to the school system, changes in expectations from one year group to the next as well as, in some cases, re-learning or re-applying the knowledge they accumulated regarding desired behaviour and expectations. With emotional well-being at the forefront of everyone’s minds now more than ever, it is crucial to help learners navigate and self-regulate their emotions that underlie the behaviour (Rose, Gilbert and Richards, 2016) in place of punishment. Oftentimes though, even positive systems can cause learners to rely on rewards and begin to fear punishment (Rose, Gilbert and Richards, 2016) especially when there is a disregard or misunderstanding of learners’ emotional needs. Alternatively, Pretsch et al. (2016) highlight learners’ awareness of and sensitivity to injustices as minor as not receiving equal praise for the same level of work as their peer or receiving a punishment for doing something that another peer also did. It is evident that injustices have a profound effect on the motivation and behaviour of learners, and it is therefore integral to be mindful of not only this potentiality but the emotions of learners.

Focusing on the driving force behind behaviour, emotions, rather than fixating on the behaviour itself and attempting to modify it, is a key aspect explored by John Gottman and Joan DeClaire in their work on Emotion Coaching (1997). Emotion Coaching is a strategy that distinguishes behaviour and emotion and upholds the view that all behaviour is a form of communication. Not to say that all behaviour is acceptable, including that which is undesired, but rather that the underlying reasoning of the learning to behave in a certain way is intricately linked to their emotions, their understanding of them and their ability to handle them (Rose, Gilbert and Richards, 2016; Gottman and DeClaire, 1997). Similarly, Maslow’s hierarchy of needs theory insinuates a general need to satisfy deficiency needs before being able to satisfy growth needs (see Appendix 8) meaning that if the lower needs are compromised (such as emotional well-being), one’s ability to meet the higher needs (ability to learn and develop) will be hindered. In Maslow’s view, learners whose deficiency needs are met and thus feel accepted, respected and encouraged are more likely to be open to new ideas and more eager to learn, meaning that they are able to strive for self-actualisation, defined by Maslow (1987, p. 46) as “the desire to become…everything that one is capable of becoming.” Though Maslow’s theory has been criticised for its rigidity, he addressed the fixity of the structure of his hierarchy (1987, pp. 51-56) and noted that external factors and individual circumstances can alter the order of needs.  

Contestably, reward and reinforcement strategies can be introduced and can be effective in encouraging and maintaining positive behaviour as long as teachers are mindful not only of learners’ emotional needs but of the underlying emotions behind each behaviour. It is important to note the difference between reward and reinforcement, while a reward is a stimulus, its connection and effect on behaviour is not definite whereas a reinforcer increases the frequency of the behaviour in question (Cameron and Pierce, 1994, pp. 364-365). Praise is regularly used as an instructional strategy to promote desired behaviour whether social or academic, and its success is dependent on numerous factors such as the learner’s reception of the praise and the inclusion of specific statements relating to the desired behaviour (Conroy et al., 2009, p. 18). Slavin (2018, p. 112) and Schunk (2012, p. 121) emphasised that vicarious learning experiences are of paramount importance, suggesting that offering praise to learners modelling the desired behaviour promotes a crucial observational learning experience as often learners will learn more effectively by witnessing others engaging in behaviours and being either reinforced or punished. Notably, in the context of the critical incident, ignoring undesired behaviour yet acknowledging and praising desired behaviour is a tactical way of encouraging learners to realise that positive behaviour equates to obtaining the teacher’s attention. This positive interaction between the teacher and the learner also aids the formation and growth of a positive environment within the classroom (Conroy et al., 2009).  

Notwithstanding, when taken into consideration in the context of the case study, Piaget and Kohlberg’s theories of moral development (Brownhill and Shelton, 2008, pp. 23-24) could suggest that the learner only decided to alter their behaviour after witnessing their peer receive praise rather than due to a moral understanding of what is deemed positive and negative or ‘good’ and ‘bad.’ This further insinuates that the learner has not yet reached a stage of moral development in which they are able to perceive rules and expectations beyond neither the surface level nor the worry or fear of disappointing an authority figure such as a teacher (Brownhill and Shelton, 2008, p. 24). It is therefore likely that the learner has been conditioned into behaving in a certain way through enactive and vicarious learning. 

Operant conditioning, first studied by Edward Thorndike and later B. F. Skinner, takes place when deliberate and voluntary behaviours are reinforced through consequences. According to Thorndike’s law of effect, this in turn impacts the probability of it occurring again (Bouton, 2018, p. 93-94). The critical incident, in which the learner strived for a positive emotional response from the teacher, helps to illustrate operant conditioning as the learner acknowledged the need to alter their behaviour accordingly to receive a positive reinforcer. While it could be disputed that this example of operant conditioning merely elicits performative behaviour from learners, the repetition of this experience as they progress through their learning journey and the stages of moral development, will allow them to eventually begin to understand the reasoning behind their once voluntary, now automatic behaviour. Crucially, this idea aligns with Vygotsky’s theory that learning paves the way for development (Slavin, 2018, p. 33). 

A contradictory argument to the aforementioned literature would be that rewards and punishments do not work for every learner and that, in some cases, their effectiveness to motivate can gradually decrease in the long-term as learners become accustomed to them (Rose, Gilbert and Richards, 2016 pp. 101-102). In addition, there are individuals such as Kohn (1993) that are highly sceptical and critical of reinforcement, believing it to be a means of manipulation and control that causes learners to become addicted to praise. Nonetheless, certain behaviours and skills such as patience are often learned in primary school and are developed gradually overtime. This ensures that upon entering the adult and working worlds, individuals can conduct themselves appropriately not to fit a particular mould but so that the individual can become an empathetic and valued member of the community and wider society. Furthermore, the aim of reinforcement is not to enforce compliant behaviour but to guide learners to becoming the best possible versions of themselves (Cameron and Pierce, 1994) which is what Donaldson outlines in the four purposes of the new Curriculum for Wales (see Appendix 7; Donaldson, 2015, pp. 29-31; Welsh Government, 2021).

As Brookfield poetically states, reading relevant literature and theories provides clarity and “can sometimes feel like coming home” (2017, p. 73). It is incontestable that the literature in the field of behaviour and as an extension, conditioning, reinforcement, and well-being, expands the evaluation and analysis of the critical incident beyond the boundaries of experience and reflection and allows us to better inform and support our actions and ideas moving forward (Brookfield, 2017, p. 80). 


Reflection/Evaluation and Next Steps

Personal experience can often be too easily disregarded as subjective and undependable (Brookfield, 2017, p. 77) but when paired with a sound understanding and careful analysis of pertinent literature and theory as well as reflective practices, it is possible to optimise the experience in order to successfully reflect, both personally and professionally. Without critical reflection the opportunities for innovation would be sparse as learning from occurrences such as a critical incident allows us to hone our professional skills as teachers to ensure that education is constantly evolving. Undoubtedly, the most useful tools to aid and guide me throughout this evaluation were Zwozdiak-Myers’ nine dimensions of reflective practice (2012; see Appendix 5) as well as Brookfield’s four lenses of reflective practice (2017, pp. 61-75). The tactical use of these two models allowed me to set a clear path from the experience of the critical incident through to the experience of applying all that I had learned in my own teaching. 

After delving deeper into the critical incident, it became clear that behaviour and emotional well-being would be the main focus areas of the evaluation, due to their impact on the teacher’s choice of approach as well as the overall engagement and experience of the learners involved. In addition to this, behaviour and reinforcement spark controversies in the field regarding their implementation and effectiveness and so it is an extremely useful area of study to research. Emotional well-being is an equally important area to focus on, as strategies of Emotion Coaching begin to appear more frequently in practice. Navigating one’s emotions can be difficult and incorporating Emotion Coaching into everyday teaching practices is the first step into guiding learners to being able to self-regulate and express their emotions in a healthy and safe environment. Moreover, the research conducted highlighted the importance of incorporating different strategies as well as adapting them based on the individual needs and desires of the learner; this helped solidify my view of learning as a journey both from a teaching and learning perspective. 

A look into Brookfield’s four lenses (2017, pp. 61-75) showed the true importance of seeing things from different viewpoints. Talking with the class teacher as well as other teachers in the Foundation Phase enabled me to gain different perspectives that would have otherwise been missed. In the future, I will be able to further utilise this lens to gain feedback. Comparatively, the fourth lens, theory, serves as a reminder that literature about professional practice and work written from a theoretical standpoint (Brookfield, 2017, pp. 48-49) are crucial aspects of not only our learning journey but also of our critical reflection. Additionally, Brookfield’s inclusion of the ‘eyes of our clients’ lens (2017, p. 48), or the learners’ viewpoints, was particularly intriguing as their viewpoint can sometimes be overlooked. The idea of giving the learners the voice they deserve in their own learning coincides with the new Curriculum for Wales (Welsh Government, 2021) that recentred the system so that learners and their emotional and academic needs are at the very heart of every decision. 

In line with both Brookfield’s lenses and Zwozdiak-Myers’ framework, I will be able to utilise all that I have gathered to enhance the quality of my teaching by trying out new ideas and maximising the learning potential of each learner. The critical incident was a positive learning experience in that I witnessed first-hand the strategies I would later come to research. The teacher’s decision to ignore the undesired behaviour of the learner and instead praise the desired behaviour of another was a tactical and effective combination of allowing vicarious learning and using operant conditioning in order to increase the likelihood of the desired behaviour being repeated. To fulfil my personal targets and next steps, I would take the teacher’s attentive and successful actions and responses into consideration when assessing the best approach to reinforcement based on the individual needs of the class. The learners’ involvement in deciding their own class’ expectations and rules aids the development of their moral understanding and is something that I will apply in the future. Notwithstanding, it would also be beneficial to do my own personal experimentation with the numerous approaches to assess those that most align with my own ideas that have been shaped by my research and experience. One such example would be starting a conversation with the learners regarding their emotional well-being and the ways in which they would like to receive praise to ensure that their needs and desires are at the forefront of my decision-making. This would also be an extra step in utilising the new curriculum to support me in guiding learners towards embodying the four purposes as outlined by Donaldson (see Appendix 7; 2015, pp. 29-31).


Conclusion

The process of identifying and analytically evaluating an observed critical incident is invaluable, regardless of one’s stage in the profession. The in-depth analysis of an often-overlooked occurrence within literary context and the attentive and candid analysis and utilisation of efficacious reflective models ultimately results in a perceptive and insightful account of the critical incident and the most appropriate next steps. It is incontrovertible that reflective practice drives practitioners to improve and develop the skills, knowledge and behaviours necessary to ensure exceptional practice and encourage professional growth (Welsh Government, 2018, p. 2). Consequently, the professional standards for teaching and leadership (see Appendix 6) are evidently intricately linked to this indispensable experiential, reflective process. 

Moreover, during the crucial practice of reflection, the professional teaching standards and my understanding of their importance, in particular collaboration, innovation, professional learning and leadership, were subconsciously developed. 
Without the reflective aspect of this process including embracing Brookfield’s lenses (2017, pp. 61-75) and following Zwozdiak-Myers’ framework (2012), the details and approaches initially discovered in the observational aspect would have otherwise been overlooked or misunderstood. Discussions with other teachers not only offered explanations to their decisions and advice that I will consider moving forward but they also inspired new innovative ideas that I look forward to developing in my own practice in the future.

Taking alternative views into consideration also solidified some ideas and allowed me to alter my view of others. Moving forward, with consideration given to all the literature and theory I have studied, I will be mindful of how reinforcement is implemented and introduce Emotion Coaching (Gottman and DeClaire, 1997) in an attempt to ensure understanding rather than mere performative or conditioned behaviour. More of an emphasis on the emotional well-being of learners will further aid their moral development and allow them to strive to achieve Donaldson’s four purposes (2015, pp. 29-31). Continually building on the research and reflective practices started in this evaluation of a critical incident will not only strengthen my understanding but make me question my reasoning so as to not lose sight of the learners’ best interests. 
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Appendix 2
Dewey’s Model of Experiential Learning.
Source: Kolb, D.A. (2015) Experiential learning: Experience as the source of learning and development. 2nd edn. New Jersey: Pearson Education. P. 34.
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Appendix 3
Kolb’s Experiential Learning Cycle.
Source: Kolb, D.A. (2015) Experiential learning: Experience as the source of learning and development. 2nd edn. New Jersey: Pearson Education. P. 51.
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Appendix 4
Gibbs’ Reflective Cycle.
Source: Gibbs’ Reflective Cycle, image, The University of Edinburgh, Retrieved: October 14 2021, from: https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle 
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Appendix 5

Zwozdiak-Myers Nine Dimensions of Reflective Practice.
Source: Zwozdiak-Myers. (2012) The Teacher's Reflective Practice Handbook: becoming an extended professional through capturing evidence-informed practice. New York: Routledge. p. 5. 
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Appendix 6
The Five Teaching Standards 
Source: Welsh Government. (2018) An introduction to the professional standards for teaching and leadership, image, Retrieved: 11 October 2021, from https://hwb.gov.wales/api/storage/932d8940-56f5-4660-aa85-afb4e87560a9/an-introduction-to-the-professional-standards-for-teaching-and-leadership.pdf 
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Appendix 7
The Four Purposes.
Source: Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales, image, Retrieved 12 October 2021, from https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf 
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Appendix 8
Maslow’s Hierarchy of Needs.
Source: Slavin, R.E. (2018) Educational Psychology: Theory and Practice. 12th edn. NY: Pearson. P. 250.
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Wnaeth un dysgwr penderfynu i dynnu llun o swyddi nid oedd ar y taflenni nac yn y llyfrau
sef “canwr” a “dawnswr.” Oherwydd roedd y grwp penodol hon yn grwp uchaf y dosbarth,
roedd y dasg yn fwy annibynnol, roedd yr athrawes yn helpu pan fo angen ond eisiau 't
dysgwyr gwneud y gymaint agy gallwn heb help.

Uwyddodd y dysgwr sillafu’r ddau swydd yn hollol annibynnol gan swnio pob swr/llythyren
arall. Aeth y dysgwr at yr athrawes ar 8l gorffen i ddangos ei bod wedi gorffen.

Canmolodd yr athrawes y gwaith a'i siliau sillafu ac ysgrifennu. Symudodd ei peg ' enfys a
galwodd pawb at i gilydd er mwyn rhannu'i wyddiant &'r dosbarth. Dangosodd y gwaith /'
athrawes arall ym miwyddyn 1 hefyd. Rhoddodd nodyn ar y wé fel bod y rhieni medru gweld
y gwaith. Roedd y dysgwr wrth ei bodd.

Wieysydd y gelli eu harchwillo —yr Fyn rydych chi n meddwl allal fod "o dany bonet” yny
digwyddiadau hyn

Dysgu annibynnol — sut mae dysgwyr yn ymdopi heb help.

Dyfalbarhad naturiol y dysgwr e mwyn gwneud yr athrawes yn falch ohoni.

Dathlu liwyddiant/canmoliaeth

Nodiadau — unrhyw fanylion y galiwch eu nodi (ydy €'n ameylchedd prysur, ydy & ar o1 cinio, 0es
yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir— gorau po fwyaf y gallwch gyfeirio ato)
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Cofnod 2

Dyddiad ac amser, grip biwyddyn: 23/09/21 ~ Biwyddyn 1

Ble a phryd : Cyd-destuny digwyddiad — pwnc/MDaPh, cyd-destun cyffrediol y dosbarth
Digwyddodd ar ddechrau'r diwrnod, peth cyntaf yn y bore.
Mae dysgwr A yn aml yn tarfu ar wersi gan ei bod yn hoff o symud o gwmpas a siarad gyda'i
firindiau tra bod yr athrawes yn siarad.
Siart ymddygiad yn y dosbarth, ar ddechrau pob diwrnod mae pawb yn cychwyn yn y canol ar
“barod i ddysgu,” bydd yr athrawes yn symud peg gydag enwy dysgwr naillai i fyny i'r haul
neu uwch eto ' enfys, neu i lawr It cwmwl neu'n is eto, ' storm.

Beth ddigwyddodd - disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn
ddiweddarach yn eich gwaith)
| ddechrau, roedd dysgwr A yn eithaf siaradus ac yn dal i droi o gwmpas i siarad.
Canmolodd yr athrawes y dysgwyr a oedd yn eistedd yn dawel.
Pan sylwodd yr athrawes ychydig yn ddiweddarach bod dysgwr A yn eistedd yn sylwgar ac yn
dawel hyd yn oed gydag ychydig o wrthdyniadau, canmolodd dysgwr A.
Ynystod tasg gyntaf y dydd, roedd dysgwr A yn awyddus ac yn gyffrous i ddangos i'w
gyfoedion ei beg a oedd nawr wedi cael ei symud 'r haul am ei ymddygiad da, canmolodd y
dysgwyr eraill dysgwr A.
Newidiodd ymddygiad ac agwedd dysgwr A yn llwyr ac roedd yn fwy ymatebol ac yn cymryd
than yng ngwersi; yn amiwg cariodd y ganmoliaeth hon trwy gydol y diwrnod.
Ar 6l cinio, pan ddaeth athrawes arall i mewn a gweld bod ei enw ary blodyn haul fe ofynnon
nhw pam ac roedd ei falchder yn glir. Newidiodd yr atgyfnerthiad cadarnhaol hwn agwedd y
dysgwyr a olygai ei fod, trwy gydol y dydd, wedi cadw'r ymddygiad da i fyny nid oherwydd y
byddai gwobr arall ond oherwydd y teimlad o falchder.

Wieysydd y gelli eu harchwillo —yr Fyn rydych chi n meddwl allal fod "o dany bonet” yny
diguyddiadau hyn
Cydnabu'r athrawes bod y dysgwr yn ami yn cael trafferth i ganolbwyntio a chymryd rhan
mewn gwersi ac felly yn aml mae'n aflonyddgar ac yn tarfu ar wersi, a chydnabu hefyd yr
effaith y gallai canmol ymddygiad da ei chael ar ei agwedd.
Pwysigrwydd iechyd a les dysgwyr ' effaith cadarahaol sydd gan ganmoliaeth ar
ymddygiad dysgwyr.
Triongl wyddiant

Nodiadau — unrhyw fanylion y galiwch eu nodi (ydy €'n ameylchedd prysur, ydy & ar o1 cinio, 0es
yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir— gorau po fwyaf y gallwch gyfeirio ato)
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Cofnod 3

Dyddiad ac amser, grip biwyddyn: 23/05/21 Blwyddyn 1

Ble a phryd : Cyd-destuny digwyddiad — pwnc/MDaPh, cyd-destun cyffrediol y dosbarth
Yny dosbarth, gwers cyntaf y diwrnod.
Thema'r wythnos oedd ailgylchu; dysgwyr yn dysgu am wahanol ffyrdd o ailgylchua sut i
edrych ar 6l y blaned e.. diffodd y tap ar 6l golchi dwylo.

Beth ddigwyddodd - disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn
ddiweddarach yn eich gwaith)
Tasg yn ymwneud ag ailgylchu yn rhy galed i rai i ddeall.
Roeddy grwp uwch yn gallu ymdopi ond ni fedrai'r grwpiau eraill deall beth oedd ailgylchu
nag ymdopi gydar'r dasg sef i feddwl am gwbl o syniadau o sut maen nhw'n gallu helpu'r
blaned.

Dysgwyr yn collisylw, ddim yn cwblhau'r dasg.

Wieysydd y gelli eu harchwillo —yr Fyn rydych chi n meddwl allal fod "o dany bonet” yny
digwyddiadau hyn
Effaith y pandemig ar y rhwyd rhwng y dysgwyr uwch ac is - wedi ymbellhau.
Gwahanol galluoedd/sut i wahaniaethu yn effeithiol. Pwysigrwydd gwahaniaethu.
Dylanwad y byd ehangach — bywyd cysgodol gan rai efallai?

Nodiadau — unrhyw fanylion y galiwch eu nodi (ydy €'n ameylchedd prysur, ydy & ar o1 cinio, 0es
yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir— gorau po fwyaf y gallwch gyfeirio ato)

Cyfarwyddiadau clr.
Cyfiwyniad wed cael ei addasu ychydig yn ol gallu'r dysgwyr e.e. wedi cael ei symleiddio ar

gyfery grwpiau is, mwy o gwestiynu/meddwl yn annibynnol yn hytrach nag esboniad hir 't
grwp uchaf.
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TEMPLED PROFIAD

1. Beth wnaethoch chia pham?
Disgrifiwch eich profiad proffesiynol. Efallai yr hoffech gyfeirio at eich rdl neu'r rhan y gwnaethoch ei
chwarae, pam eich bod wedi cymryd rhan yn y profiad hwn a'r deilliannau bwriedig. Gallwch hefyd son
am unrhyw safonau proffesiynol penodol roeddech wedi penderfynu ffocysu amynt.

Dros y ddau ddiwrnod diwethaf, arsylwais ar ddosbarth biwyddyn 1ym Mro Ogwr ar ddydd Mercher a
elwir yn ‘ddiwmod darllen’ a dydd lau gyda phwyslais ar lythrennedd. Fy mhrif r6l oedd arsylwi a
myfyrio acyn ystod fy amser yno cefais gyfle i arsylwi ar lawer o wahanol agweddau o'u bywyd ysgol
pob dydd, sydd wedi caniatau imi gyflawni amryw o ddeilliannau bwriedig megis datblygu'r safonau
proffesiynol ar 6 eu gweld ar waith ar lawr dosbarth. Er bod prif dosbarth gan yr athrawon, pob dydd
roedd y ddau ddosbarth yn cymysgu gyda'i gilydd, gyda grwpiau lai yn cael sesiynau yn seiliedig ar eu
galluoedd ac roedd yn ymddangos bod y dysgwyr yn ymateb yn dda iawn. Roedd y ddwy athrawes yn
cyfathrebu ac yn cydweithredu &' gilydd yn gyson i fynd i'r afael & thasgau a pharatoi. Roedd y dysgu
cymysg wir yn atgyfnerthur teimlad o gymuned gryf nid yn unig yn y dosbarth ond rhwng y ddau
ddosbarth blwyddyn 1.

Agwedd allweddol arall o fy ré| fel arsylwr oedd dod i adnabod y dysgwyr, eu hanghenion (yn addysgol
ac yn feddyliol) yn ogystal ag ymeyfarwyddo a fformat cyffredinol y diwrnod addysgu ym miwyddyn 1a'r
paratoadau trylwyr sydd ei angen i'w gyflawni. Er mwyn llwyddo i wneud hyn, cyn ddechrau cefais sgwrs
gyda'r athrawes a threuliais amseroedd egwyl a chinio yn gofyn cwestiynau a chyfathrebu gyda staff
gwahanol blynyddoedd. Roedd hefyd yn ddefnyddiol ac yn graff i gyfathrebu 4 dysgwyr a dod i'w
hadnabod yn well gan fod hyn wed fy helpu i ymgyfarwyddo gyda'u hagwedd gyfredinol at ddysgu a
sut maen nhw'n hoffi dysgu.

Ary dydd Mercher, neu'r diwrnod darllen, y prif ffocws oedd gwella eu sgiliau darllen a deall. O fewn
‘grwpiau bach, yn seiliedig ar allu, cwblhaodd y dysgwyr amryw o dasgau trwy gydol y dydd ac felly
roeddwn i'n gallu arsylwi sesiynau darllen yn ogystal & sesiynau tric a chiic. Roedd yn hynod ddiddorol
‘gweld sut yr addaswyd y tasgau ar gyfer pob gnip yn ogystal 4 sut y cafodd y tasgau hyn eu derbyn yn
‘wahanol gan bob gn¥p. Roedd gan yr athrawon ddealltwriaeth glir o ba ddysgwyr a fyddai'n colli mwy o
ddiddordeb wrth 't diwrnod fynd yn e flaen ac felly dewiswyd y grwpiau hynny i fynd ' afael 4 phrif
dasg y diwrnod yn gyntaf. Pan wnaethant ymateb yn dda a chwblhau'r dasg cawsant eu canmol trwy
dderbyn sticer, fe wnaethant ymateb yn well trwy gydol y dydd oherwydd y ganmoliaeth hon ac roedd
yn braf iawn eu gweld yn cymryd rhan mewn gwersi yn fwy.

Yn benodol dangosoddy gwersitric a chiic pwysigrwydd y safon broffesiynol addysgeg a sut mae'n cael
el gymhwyso yn yr ystafell ddosbarth. Yn bendant, dysgais lawer yn y sesiynau hyn, yn enwedig am
fireinio addysgu fel rheoli'r amgylchedd dysgu ac effaith hyd yn oed y newidiadau lleiaf ar agwedd
dysgwyr yn ogystal & gwahaniaethu myfyrwyr fel bod pob myfyriwr yn cael cymorth a'r anogaeth i
gyrraedd eu llawn botensial.

Tategu at hyn, ar ddydd lau, ffocysau'r diwrnod oedd llythrennedd, rhifedd a datblygu a chadarnhau eu
‘gwybodaeth am y pwnc cyntaf, sef fi a fy nheulu. Gosodwyd tasgau amrywiol ar draws y ddwy ystafell
ddosbarth gan rof'r cyfle i ddysgwyr o'r ddau ddosbarth dysgu a rhyngweithio gyda'i gilydd. Fe
wnaethant ddarganfod bod y dysgu cymysg rhyngddynt wedi helpu i greu mwy o gymuned rhwngy
ddau ddosbarth ac mae’n sicrhau hefyd bod dysgwyr o'r ddau ddosbarth ar yr un dudalen. Fe wnaethant
ymateb yn arbennig o dda i weithgareddau yn ymwneud 3 thechnoleg a oedd nid yn unig yn gwella eu
sgiliau technoleg ond hefyd eu sgiliau lythrennedd, rhifedd neu greadigol yn dibynnu ar y dasg.
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2. Beth rydych chi wed' ddysgu?

Efallaiyr hoffech ystyried rhai o'r canlynol: pam fod y profiad hwn yn bwysig neu berthnasol? Sut
mae’n perthnasu f'ch dysgu cyffredinol, datblygiad a/neu ddefnydd o'r safonau? A wnaeth e fodloni'r
deilliannau bwriedig? A ddysgwyd unrhyw wersi? Beth yw goblygiadau hyn ar gyfer cydweithwyr a
dysgwyr? Suty byddwch yn thannu hyn rydych wedi ddysgu?

Dangosodd y tasgau dydd lau yn benodol i mi bwysigrwydd dysgu cyfunol a chyfuno gwahanol fathau o
ddysgu er mwyn ennyn diddordeb pawb, roedd cymhorthion gweledol fel pe baent yn ennyn diddordeb
dysgwyr biwyddyn 1 fwyat. Hefyd, ceisiodd athrawon eu gorau i annog dysgu a hwyl gyda dysgwyr heb
sylweddoli" llawn eu bod yn dysgu. Fodd bynnag, roedd yn ymddangos bod y gwersi hyn yn fwy
poblogaidd gydag un dosbarth na'r llll, gan fod dysgwyr o'r dosbarth arall yn gallu ymeysylitu'n well &
thasgau darllen ac roeddent hwy e hunain yn ymddangos eu bod eisiau mwy o gyfleoedd i gael eu
herio. Roedd y gwahaniaeth rhwng pob grp, eu hanghenion a'u dyheadau yn hynod ddiddorol ac yn
‘gwneud i mi wir werthfawrogi unigrywiaeth taith ddysgu pob unigolyn. Fe wnaeth yr agwedd hon ar fy
amser yn arsylwi yn benodol helpu i wella fy sgiliau addysgeg gan ei bod yn hanfodol gwrando ar
ddysgwyr nid yn unig oherwydd bod rhai yn ffeindio rhai tasgau yn anoddach nag eraill a oedd yn golygu
bod angen gwneud rhai newidiadau i sicrhau nad oedd tasgau'n rhy galed ac yn annog ymeysyltiad ond
hefyd oherwydd bod rhai dysgwyr wedi ymgysylitu'n well 4 rhai tasgau tra nad oedd eraill yn gwneud
hynny, gan ysgogi sgyrsiau gyda dysgwyr ynghylch sut yr hoffent ddysgu.

Roedd y profiad yn hynod werthfawr a gwerthfawrogais y cyfle i ymchwilio'n ddyfnach i' sefylifacedd
amrywiol yn ogystal 4 gofyn y llu o gwestiynau a ysgogwyd gan fy rél fel arsylwr a fy niddordeb mewn
pam mae rhai pethau’n cael eu gwneud neu eu cyflwyno mewn ffordd benodol.

Roedd yr athrawes wedi dweud ei bod wed sylwi ar effaith y pandemig ar y dosbarth o ran eu gallu i
‘ganolbwyntio ac roedd llawer o ddysgwyr eisiau treulio mwy o amser ar gyfrifiaduron neu chwarae
gydag iPads yn lle paentio, chwarae ac ysgrifennu hyd yn oed pe bai'r tasgau'n cael eu gwneud yn
ddiddorol. Nododd hefyd fod ganddyn nhw le penodol ar y mat oherwydd o fewn yr wythnos gyntaf
roedden nhw'n dadlau gormod. Yn bendant, gweithiodd y newid yn dda oherwydd gwnaeth unrhyw
amser ary mat yn fwy heddychlon. Dwedon nhw hefyd bod y dysgwyr efallai ychydig bach yn llai
annibynnol o ganlyniad ' cyfnodau clo, ac felly roeddynt yn ceisio eu annog i fod yn fwy annibynnol yn
hytrach na dibynnu ar oedolion, bu sawl gwaith trwy gydol y ddeuddydd lle gwelais ddysgwyr yn helpu
i gilydd p'un ai gyda'u gwaith neu gydag agor eu bananas a'u orennau a achosodd lawer o broblemau
yn ystod amser ffrwyth. Gwnaeth yr athrawes arddangosiad fel y gallai dysgwyr ddysgu sut i wneud
hynny drostynt eu hunain. Cafodd un dysgwr ei ganmol oherwydd dysgodd i'w firind sut i groenio ei
oren, caniatawyd iddo symud ei beg i fyny i flodyn yr haul ac felly roedd hi'n braf iawn gweld dysgwr yn
cael ei ganmol am rywbeth bach oherwydd bod yr effaith yn glir ar unwaith oherwydd ei fod ef yn faich
fawn. Dangosodd hyn sut mae athrawon yn hyblyg ac medru addasu agweddau o'r
dosbarth/gwersi/sesiynau o ddydd i ddydd, neu hyd yn oed o sesiwn i sesiwn, yn &l anghenion mwyaf
diweddarach y dysgwyr.

Rwyf hefyd wedi dysgu llawer iawn am bwysigrwydd iechyd a lles yn ogystal &'r amgylchedd dysgu, bydd
y wybodaeth hon nid yn unig yn fy helpu i gael gwell dealltwriaeth ond mae eisoes wedi darparu
syniadau i mi ar sut rwy'n gobeithio mynd at bethau o'r fath yn y dyfodol.

Dros y ddau ddiwrnod, datblygais fy sgiliau cydweithredu ar 8l cael cyfle  gyfathrebu & staff a dysgwyr,
gofynnais gwestiynau a chefais sgyrsiau ystyrlon gyda staff er mwyn ymeyfarwyddo ag anghenion y
dosbarth. Roedd hefyd yn ddefnyddiol ac yn graff i gyfathrebu  dysgwyr a dod i'w hadnabod yn well
gan fod hyn wedi fy helpu | ymgyfarwyddo gyda’u hagwedd gyffredinol at ddysgu a'r ffordd unigryw
maent yn hoffi dysgu.

I ategu at hyn, datblygais fy sgiliau arwain yn ddiarwybod wrth imi gymryd rheolaeth ar fy nysgu ac
arsylwi fy hun trwy ofyn cwestiynau a chyfathrebu 3 staff a dysgwyr i gael gwell dealltwriaeth.

Popeth rydw i wedii ddysgu dros y ddau ddiwrnod diwethaf o ddatblygu'r safonau addysgu proffesiynol
i ddysgu anghenion unigol y dosbarth, byddaf nawr yn gallu datblygu, newid a chymhwyso i'm dul fy
hun o addysgu yn PAP 1.
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3. Beth nesaf?

A ydych chin bwriadu gwneud unrhyw beth o ganlyniad ' profiad hwn? Efallai yr hoffech ystyried
tha o'r cwestiynau a ganlyn. A fyddwch chi'n cymryd unrhyw gamau penodol? Beth a fyddech chi'n ei
wneud o dan amgylchiadau tebyg yn y dyfodol? A oes gennych gynlluniau ar gyfer unrhyw gyfleoedd
dysgu neu ddatblygu pellach? Os oes, pwy neu beth a all helpu — defnyddio'r safonau, pobl, adnoddau
ysgrifenedig, deunyddiau ar-lein, gweithdai ayb? Sut y byddwch yn rhannu'r hyn rydych wedfi ddysgu?

TARGED

Gwir pwysigrwydd ac effaith gwahaniaethu yn y dosbarth.
Pa faes ydych chi eisiau ei
ddatblygu yn eich arfer eich
hun?
'GRADDFA AMSER

Dwi'n gobeithio erbyn diwedd y bloc gyntaf o PAP 1 ond o leiaf erbyn
Erbyn pryd ydych chi am diwedd yr ail floc.
cyfiawni hyn?
'ADNODDAU

Dealltwriaeth fwy clir o anghenion gwahanol y dosbarth (yn enwedig
Beth sydd arnoch ei angen 0s oes dysgwr/dysgwyr gydag ADY). Byddaf yn gallu cyflawni hyn trwy
i’ch helpu i gyflawni hyn? edrych ar lyfrau gwaith y disgyblion.
Gyda phwy y mae armoch Trafodaethau gyda'r athrawon.
‘angen siarad/pwy mae Ymchwil i fewn effaith gwahaniaethu a'r gwahanol elfennau i
arnoch angen ei arsylwi? ystyried wrth wahaniaethu yn y dosbarth fel bod cydbwysedd rhwng

Beth y mae arnoch angen ei
ymchwilio?

herio a gallu'r dysgwr, sut i sicrhau eich bod ddim yn gosod nodau rhy
uchelgeisiol.

WIEINT PRAWF
LLWYDDIANT/DEILLIANT

Suty byddwch yn barnu p'un
afu'n liwyddiannus neu
beidio? Pa effaith ydych chi'n
gobeithio ei weld wrth
addysgu a dysgu? Ar ba
ymchwil/llenyddiaeth mae
‘hyn wed'iseilio?

Gofyn i'r athrawon am gymorth i sicrhau fy mod wedi gwahaniaethu'n
iwyddiannus.

Medru adnabod y gwahanol galluoedd a'u grwpio yn hyderus.

Medru gosod ac addasu gwaith ar gyfer gwahanol galluoedd yn
effeithiol ac yn hyderus.

Defnyddio'r cwricwlwm ac ymchwilio i fewn i'r camau cynnydd.
Gwaith Carol Ann Tomlinson, Beatrice Ward, P.J. Vermette

VIONITRO/
GWERTHUSO

Defnyddio sesiwn TTais y GIsgybI T gasglu barm dysgwyr.
Gofyn i'r dysgwyr ateb cowpl o gwestiynau ar 8l pob sesiwn, e.e. oeddy
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“Ewalth yn thy anodd/rhy hawdd? Mwynheuoch chiT gwaith? Ar gyfer
Sut y byddwch yn gwirio eich |y cyfnod sylfaen gallen nhw cylchu'r gwyneb mwyaf addas.

‘bod wedi cyflawni eich - Cyfeirio aty dyddlyfr i graffu ar adborth a thargedau personol.

targed yn llwyddiannus?
Arsylwi ar wers? Craffu lyfr?
Liais y disgybl?
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Figure 2.2  Dewey’s Model of Experiential Learning
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Reflective practice is

Sistematically
evaluate their teaching
through dassroom research’ 3
procedures a disposition to enquiry
incorporating the process through which
student, early career and experienced reachers
structure or restructure

actions, beliefs, knowledge and theories

‘Studying their own
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healthy, confident individuals who:

ambitious, capable leamers who:
3 set themselves high standards and seek and
enjoy challenge
3 are building up a body of knowledge and have the
kil to connect and apply that knowledge in
different contexts
3 are questioning and enjoy solving problems
3 can communicate effectively i different forms
and settings, using both Welsh and English
3 can explain the ideas and concepts they are learning about
3 can use number effectively in different contexts
3 understand how to interpret data and apply
mathematical concepts
3 use digital technologies creatively to communicate, find
and analyse information
3 undertake research and evaluate critically what they find
and are ready to learn throughout their lives

> have secure values and are establishing

their spiritual and ethical beliefs

> are building their mental and emotional well-being
by developing confidence, resilience and empathy

> apply knowledge about the impact of diet and exercise
on physical and mental health in their daily lives

> know how to find the information and support to
keep safe and well

> take partin physical activity

> take measured decisions about lfestyle and
manage risk

> have the confidence to participate in performance

> form posive relationships based upon trust and

enterprising, creative contributors who:

3 connect and apply their knowledge and
skills to create ideas and products

3 think creatively to reframe and solve problems

3 identify and grasp opportunities

3 take measured risks

3 lead and play different roles in teams
effectively and responsibly

3 express ideas and emations through
different media

3 give of their energy and skils so that other

mutual respect
> face and overcome challenge

people will benefit
and are ready to play a full part in life and work

> have the skils and knowiedge to manage everyday

life as independently as they can
and are ready to lead fulfiling lives as
Valued members of society.

ethical, informed citizens who:

3 find, evaluate and use evidence in forming views

> engage with contemporary issues based upon their
knowledge and values

> understand and exercise their human and
democratic responsiilies and rights

> understand and consider the impact of their actions
when making choices and acting

> are knowledgeable about their culture, commurity,
society and the world, now and in the past

> respect the needs and rights of others, as a member
of a diverse society

> show their commitment to the sustainabilty
of the planet

and are ready to be citizens of Wales and the world
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