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Nelson Mandela once said, 'education is the most powerful weapon in which you can use to change the world' (Nelson Mandela, 2003). But what happens to those who are not able to achieve a successful education – due to their circumstances at home? Due to circumstances that children themselves can not help – yet it is affecting their education? School is meant to be a place where children thrive and only their knowledge and skills matter – not where they come from. Yet why in 2018 is this not true. 
This research will look into what provisions are in place for disadvantaged children within schools and why they benefit these children within their education. It will also delve into the effects that being from a disadvantaged background has upon a child. 
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1. [bookmark: _Toc513108524]INTRODUCTION 
1 in 4 children are living in poverty in the world's wealthiest countries (Garcia. A cited in UNICEF, 2015). There are 26 million children that are at risk of poverty and social exclusion in the European Union (Garcia. A cited in UNICEF, 2015). This means that child poverty is a global challenge that therefore requires a mass global response. Within the UK in 2011-2012, there were 2.3 million children living in poverty. However, by the following year, from 2012-2013, the number of children living in poverty had risen by 300,000 (The Blog, 2014). 
During this research, there will be 2 main sections. Within the first half, there will be 4 main points that will be discussed within a literature review. Within these themes, there will many things that be looked into. Definitions of poverty and disadvantaged children will be defined as background information which will make up the start of this dissertation. 
It is important to understand what impacts being a disadvantaged child has upon their education and how this will effect them in their learning life and also their adult life. This will be argued with studies that have been conducted by independent foundations that work to raise awareness of the effects that poverty has on disadvantaged children. This will be done by exploring aspects of a disadvantaged child's education, such as GCSE grades and the impact that living in poverty will have (Department of Education, 2017). 
In 2017, the Government published attainment statistics according to different characteristics. It found that children who are from disadvantaged backgrounds had an average attainment score of just 37.0 this is compared to other pupils from wealthier backgrounds who were seen to have an attainment score of 49.8 This is a difference of 12.8 just due to their backgrounds (Department of Education, 2017). This research will attempt to question why this is so, what some of the causes are for this and what is being put in place to make sure this attainment gap decreases. 
As well as educational impacts, this research will look into the effects poverty has on a child as a whole. This will include factors such as the 25% of disadvantaged children reporting bullying within school (The Children's Society, 2014) and the struggle to form relationships. This research will look into what provisions are in place for these children, including a number of grants and schemes that are in place with the main aim to help these children.
In the second part of this dissertation will be the results and discussions relating to the re-occurring issues that were found within the literature review. These include the issues on funding, the relationships that disadvantaged children have within schools and the importance of early intervention. This section will go into more depth on how they are effecting children within schools from disadvantaged backgrounds.
A range of sources will be used during this research, including Government documents, books, e-books and journals that have been produced by the most up-to-date, with the most crucial information from top foundations that dedicate their work helping disadvantaged children. 
This research is important as the awareness of the effects that poverty has on children is undermined, and the extent of it is unknown to many and is an issues that is not talked about enough within society and is one that seems to be brushed under the carpet.
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[bookmark: _Toc513108526]2.1 Introduction 
There are 4 key themes that will be discussed.
Within this first theme, the definition of poverty and disadvantaged children will be researched as background information from different sources. 
The second theme that will be discussed in this research is the educational impacts that a disadvantaged child may face within their learning life.  This will look into many aspects of the life of a disadvantaged child's education, such as GCSE grades and the impact that living in poverty will have on a child. This theme will look into the importance of parental influence and the consequences that children may face if they do not have this. 
The third theme that will be discussed in this section, is the impacts that disadvantaged children will face as a whole. This theme will include factors such as bullying, relationships within schools and issues they may face such as not having material resources to engage in schools activities such as educational trips and not being able to do important homework due to not having a computer. 
Finally, the fourth theme will look into what is in place for these disadvantaged children. This will look into the Free School Meal (FSM) scheme alongside other schemes that the Governments have put into place within schools. These include the Pupil Premium and Flying Start within Wales. These will both be looked into in more detail and the benefits of these schemes for children will be discussed.


[bookmark: _Toc513108527]2.2 Disadvantaged Children and Poverty

Edwards. J (1974), defined a disadvantaged child as one whose home background does not prepare them for education as well as children from middle-class backgrounds. The term disadvantaged, is often associated with poverty and these children who have visible characteristics of coming from a background with low-income, poor housing and high unemployment rate. 
In 1979, sociologist Peter Townsend defined poverty as;
"Individuals, families and groups in the population can be said to be in poverty when they lack resources to obtain the type of diet, participate in the activities and have the living conditions and amenities which are customary, or at least widely encouraged and approved, in the societies in which they belong." (Townsend. P, 1979, p.31)
Townsend’s definition also highlights that individuals are in poverty due to having a lack of resources (Townsend. P, 1979). These individuals who are living in poverty lack capital meaning a good income and wealth. They can also lack human capital, which would mean that they would lack a good education and good health (Parts. E 2003). 
Individuals can also lack social capital, which would mean that they do not live in positive communities where they feel safe and can trust (Townsend. P, 1979). Yet it is a lack of financial resources that is the decisive characteristic of poverty as it determines if an individual and the family find themselves in poverty. This is because if a family can not provide enough income, they family faces destitution where they will lack food, clothing, a safe environment and shelter. This leads to inequality and could lead to the family and children being at risk of socially excluded (CPAG, 2017). Many people think of poverty and automatically relate it to families and individuals who have a lack of income, they do not take into account other extras that most of the population takes for granted. Factors such as going on holiday, coping with household emergencies, going out for food with friends to socialise. 
Individuals may struggle with the cost of public transport but also may not be able to afford to run a car. Families may struggle to afford the cost of school, so therefore children may miss out on school related activities such as school trips as they may cost too much (Browne. K, 1992). "Poverty means going short materially, socially and emotionally" (Oppenheim. C cited in Browne. K, 1992). This quote from Oppenheim (1992), confirms that poverty does not just involve the issue of income, it is much more than that and affects an individual in many ways. Oppenheim stated that living in poverty is also about coping with the stress of missing out and the worry of not being financially stable for the family. It was also stated that individuals could suffer emotionally and mentally due to the stereotyping they may face from society. Oppenheim said that above all, living in poverty "takes away the tools to build the blocks for your future - your life chances". As well as the issues that have previously been stated, living in poverty may cause individuals to miss out due to illness, due to a lack of a decent education and secure home. Poverty stops people from taking control of their lives (Oppenheim cited in Browne. K, 1992). 
According to the Child Poverty Action Group (CPAG), in 2015-2016, there were 4 million children living in poverty in the United Kingdom. This equates to 30% of all children in Britain, and 9 children out of a class of 30 pupils (CPAG, 2017).  Britain is one of the richest countries in the world, but the number of children in poverty is set to rise by 1 million in the next 5 years (Professor Green : Living in Poverty, 2017). 
In 2010, the Child Poverty Act was passed which included a pledge stating that child poverty would end by 2020 (CPAG, no date). However, in 2016, the Welfare Reform and Work Act abolished this act. This included the abolishment of the targets within the act and the measure of poverty that is based upon family income. Although the act was abolished, a campaign was set up which the government agreed to – this meant that the government agreed to commit in law to regularly publish data on the number of children in poverty (CPAG, no date). 
The UK Government has stated that children are more likely to live in poverty if they live in a work-less household (GOV, 2018). However, according to UK charity, End Child Poverty (ECP), 67% of children who are living in poverty have at least one parent in work. This shows that's the problem of individuals living in poverty is a bigger issue than just those who are affected by living in a job-less household (ECP, 2018). Figures released in March by the Government stated that the number of individuals, including 300,000 children that were living in absolute poverty has fallen by 1 million. The Minister of Family Support, Housing and Child Benefit, Kit Malthouse confirmed this in his statement by saying that the rate of absolute poverty since 2010 has fallen, whilst the employment rate has increased, thus confirming that work is the best route out of poverty (GOV, 2018). 
Children who find themselves living in poverty in Britain means that they are living in homes that have as little as £13 a day (Professor Green : Living in Poverty, 2017). This is to cover everything that the family needs, such as food, bills, clothes and other essential household items. Living in poverty means that children are missing out on things that many other children take for granted as they are from wealthier homes. This could even mean not having a place to call home. The number of homeless children who are now living in temporary accommodation has risen by 37% in the past 3 years – this is due to poverty and families unable to keep up with payments (Bacon. J, 2017). However, for children, living in poverty does not just mean going without food, it is about the shame and embarrassment that these children face everyday within their school environment when their families cannot afford things (Professor Green : Living in Poverty, 2017). 
Individuals who are living in poverty are seen to be in particular social class. (Browne. K, 1992) Social class is defined as a concept in which individuals who share similar economic situations such as wealth or occupation, are openly placed in a system of social stratification. This division of society is seen as a hierarchy of unequal social groups (Browne. K, 1992). Individuals who find themselves in poverty are usually placed and seen by society as a lower class group.
The culture of poverty is just one theory in which the persistence of poverty is explained (Parsons. T, 1956, p.35-38). It suggests that characteristics of the individuals in poverty are resigned to their situation and they rarely take opportunities to better themselves. They are reluctant to work and do not plan for the future. The theory suggests that individuals are reluctant to try and change their situation and break free from poverty. Children growing up in poverty learn these values from their caregivers and adopt them. This means that poverty is continued to the next generation. This is known as primary socialisation and is where a child learns attitudes, values and actions. Primary socialisation is often the values and attitudes that are passed on by the primary caregiver. These are the values in which the child will more than likely believe until they are old enough to have their own belief system (Parsons. T, 1956, p. 35-38). If a child is brought up by an adult who is living in poverty and has no work attitude and doesn't want to better themselves then it is highly likely that the child will grow up with the same attitude. 
One issue of this theory, is that it blames the individual for their own poverty and states that only the individual themselves can change their values to get them out of poverty (Browne. K, 1992). Individuals in poverty can not plan for the future because the future is so unclear.  Other aspects of life  take priority such as paying bills and rent. Individuals who live in poverty may be reluctant to look for a job if they have already applied for many jobs and not been successful. They may have given up hope as they may feel worthless (Browne. K, 1992). This backs up what Oppenheim said that poverty affects a person emotionally and mentally too.
However, this theory may be convenient for those who are in power due to the fact that it puts the blame on poverty on the poor themselves (Browne. K, 1992). If this theory is adopted then those in power may see that poverty can be solved by putting other policies in place. These could include cutting benefits to those who need it to make them 'stand on their own two feet' and therefore force individuals to go and look for jobs and training programmes (Browne. K, 1992).  
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2.3 Educational Implications of Being a Disadvantaged Child

It is generalised that children who grow up in poverty and from poorer backgrounds are more likely to leave school with substantially lower levels of educational attainment (Hirsch. D cited in JRF, 2007). There are many contributing factors that can influence this. These start early in a child's life, from a very young age even before a child starts school and are mainly influenced by the primary caregiver. 
This can be seen with one longitudinal study that was carried out by the Joseph Rowntree Foundation (JRF) in 2010 (Goodman. A cited in Joseph Rowntree Foundation, 2010). Within this study, children from both poorer and richer social classes were used. These children's age ranged from early childhood to adolescence. The aim of their study was to see how much affluence and disadvantage influence educational attainment. 
The findings that the foundation found was that by the age of three there were big differences in cognitive development in their children's social and emotional well-being. Results showed that children from a poorer background had much less advantageous' early childhood caring environments (Goodman. A, 2010). This means that these children have been brought up in less favourable circumstances that would usually increase a child's rate of success. 
Some reasons as to why this may be could include the relationship that the child has with the mother or primary caregiver (Goodman. A, 2010). If a caregiver does not interact with their child and play with them they will not learn basic social and communication skills and therefore be at a disadvantage straight away. In 1969, Psychologist Bowlby suggested that children come into the world biologically prepared to form attachments with others as this will help them to survive. He stated that if an attachment has not been developed during the critical ages of 0-5 then it likely that the child will suffer from irreversible developmental problems such as reduced intelligence and increased aggression (Fonagy. P, 2001, pp. 6-10).
The study that the JRF carried out found that children who were not being read to everyday or regularly by their caregivers or parents were also seen to be children at a disadvantage (Goodman. A, 2010) . This is because reading to a child increases their readiness for school as it builds  crucial language, vocabulary and literacy skills (Kid Central, no date). When the foundation collected the results from their study, they found that this aspect alone was one of the reasons as to why children from poorer backgrounds had lower test scores than those children from families who were better off. Only three quarters of the children from the poorest backgrounds in the study reached the expected level at Key Stage 2 - compared to  the 97% of the children from the wealthiest backgrounds (Goodman. A, 2010). 
Parental attitudes are vital to a child in their education, and also have a pervasive influence in shaping their young child's attitude to their education over a long period of time (Payne. J, 2003, pp. 36). If a child's parent does not believe in them, then the child will not believe their own abilities and may believe that they cannot go onto do be successful and go to university to better their education to give them a better life (Goodman. A, 2010). The JRF study found that the children's parents attitude varied by socio-economic position. 81% of the wealthiest mothers hoped that their child would go to university. To only 37% of the poorest mothers. This adverse attitude of their child's education is one of the most important factors that has been associated with lower education attainment. 
The Government suggest that new policies and programmes that are aimed to support caregivers and help with parenting styles can be successful (GOV, 2017).  If these programmes were put in place then they would be able to help in the creation of a supportive home learning environment, mental health and will help to build a relationship between the family. The programmes would help parents reach a greater understanding of their child's development whilst developing parents' confidence in their role of supporting and encouraging their child during their education (GOV, 2017).
This pattern of poorer disadvantaged children continued in secondary school. According to the Education Policy Institute (EPI), the most disadvantaged pupils in England have fallen further behind their fellow peers and are now on average over 2 full years of learning behind non-disadvantaged pupils (Andrews. J et al, 2017). There has been a slow progress in narrowing the gap for these disadvantaged children and since 2007 the gap has closed by 3 months behind learning. However, this process is slow and has been inconsistent. In 2016, disadvantaged pupils were on average 19.3 months behind their peers by the time it came to sit their GCSE's. This means that disadvantaged children are falling behind by 2 months per year during secondary school. Results from the JRF study that has been used throughout this section found that only 21% of the poorest children in their study managed to gain 5 good GCSE's at grades A*-C, including Maths and English. This compared to the 75% of the children who were from better-off backgrounds. If this continues, it would take 50 years to reach an equitable education system, where disadvantaged children didn’t fall behind their fellow pupils (Andrews. J, 2017). 
When a child reaches secondary school, it becomes more difficult to reverse the patterns of under-achievement (The Children's Society, 2014). However, studies suggest that a child is more likely to do well at GCSE if their parents believe in their abilities that they will be successful and go onto higher education (The Children's Society, 2014). It is also stated that if a parent devoted material resources towards education such as computers, internet access and also private tuition – then their child is more likely to go on and do well during their exams. Although, many people from poorer backgrounds cannot afford to do this as these resources are expensive. If a child needs these to gain a better chance at being successful then it is not fair or equal as it is not the families fault they are in poverty. If a caregiver is working two jobs to only earn the bare minimum to pay for the essentials such as food and household bills – then they may not be able to justify spending money on laptops. One third of children living in poverty said that they had fallen behind in school because their family could not afford computers or internet facilities (The Children's Society, 2014). 
The Children's Society study (2014), also found that teenagers are more likely to do well at GCSE if they themselves believe in their own ability. It also found that if a child is not a victim of bullying and does not engage in behaviours such as smoking, crime, drugs, anti-social behaviours and also does not get suspended or excluded. 
Adolescence that grow up in poverty are more likely to be discriminated against and treated unfairly (Booker. K, cited in Cornell Chronicle, 2012) According to the Children's Society (2014), nearly two thirds of children who are living in poverty in the UK say that they are embarrassed as a result of their families not being able to afford key aspects of school, such as uniform and school trips. This resulted in more than 25% of them saying that this has led them to being bullied. More than 3 million families across the country have said that they struggle with the cost of school, as on average per year, families are spending £800 per child on the cost of school. Including overpriced uniform, lunch money as school necessities (The Children's Society, 201). This cost is not only affecting finances within families but is undermining the poorest children's wellbeing and their opportunities. 
In 2012, The Children's Society launched its Fair and Square campaign which called upon the Government to extend its policy to make sure that all children living in poverty and children from low-income families received free school meals (The Children's Society, 2012). In January 2017, in all school types, 14% of pupils were able to claim FSM (Department of Education, 2017). In England, 1.2 million school children in poverty do not get FSM (The Children's Society, 2012). In Wales, there are 154,000 pupils living in poverty, meaning that there are around 113.000 children who are eligible to receive FSM. On average, the FSM scheme saves a parent around £10 a week, resulting in saving £370 per year, per child. The extra money saved could go towards the child's uniform, school trips or private lessons. However, in England, 2.2 million children who are in poverty are not entitled to their FSM as their parents are in paid work. To be entitled to receive FSM the family must work less than 16 hours per week. This is regardless of how much they earn. Another 500,000 children do not take their FSM because of their worry about being bullied (The Children's Society, 2012). 
Although, in February this year, the Government made it clear that the extension of FSM was only temporary (Kentish. B cited in The Independent, 2018). It was announced that children from the school year 3 and above, in England, whose parents earn up to £7,400 a year would be entitled to FSM (GOV, 2018). It was stated that this would be frozen until 2021-2022. The Education Minister stated that it has been estimated that 50,000 more children will be entitled to FSM by 2022 compared to the previous system (Department of Education, 2018). However, according to the Labour Party this change will mean that almost 1 million of England's poorest children will miss out (Labour, no date). Since this has been released the Labour Party has launched a petition to be signed to protect the FSM with currently 98,835 people backing it. 
The Lanarkshire Council in Scotland have introduced the Food 365 scheme which will provide free meals and activities at weekends and holidays for children who are entitled to FSM (North Lanarkshire GOV, 2018). Research that has been carried out by the council stated that a third of parents skip meals in the holidays so they can ensure that their children can eat. The scheme is estimated to help 16,000 pupils and is expected to cost £500,000 per year (North Lanarkshire GOV, 2018).

[bookmark: _Toc513108529]2.4 Implications of Being a Disadvantaged Child
"At the end of the day, if you don’t get a good education, you're not going to get out of poverty" (Young Person cited in Holloway. E et al, 2014).
According to a report by the National Children's Bureau (NCB) (2016), children who are from a background of poverty are more likely to have issues with communication and relationships with their family and friends. More than a third of children who live in persistent poverty were described as always playing alone. This shows that children who are brought up in this background may struggle to form and maintain relationships. This is backed up that 9% of the children in poverty were 3 times more likely to fall out with their friends most days compared to those children who were from better-off backgrounds (National Children's Bureau, 2016). 
The report from the NCB also showed that 16% of children from poverty were 4 times more likely to fight with their peers or bully them. It also however, showed that these children were more than twice as likely to report that they are victims of bullying (Newson. R cited in NCB, 2016). These factors can have long lasting effects on children in all their transitional stages and can even last into adulthood where they may struggle on finding a way out of poverty.
Children from poverty were seen to be less likely to talk to their friends, to confide in them about their worries, whereas 43% of children from a wealthier background would (Newson. R cited in NCB, 2016). This could be due to the fact that children from a poorer background may struggle to maintain school friendships as previously stated. This could be why 50% of children in persistent poverty are more likely to spend time with their friends from outside of school and see them most days (Newson. R cited in NCB, 2016). This could be because their friends from outside of the school environment are from a similar background so they feel like they can relate to each other better than their peers in school. 
Bullying is more likely to occur within children from disadvantaged backgrounds. According to a report by Goretti. H (2007) children were asked about their fears in school and bullying was the second highest worry for children. The children asked in the report raised their fears about their school be vandalised and they themselves being assaulted. Pupils who worried about their school being vandalised came from experience as some of the most disadvantaged schools in the report's study were surrounded by high fences and some with barbed wire. Damage was also caused to the school's peace gardens – which were meant to be a place where these pupils can escape too and feel safe – but if these places are being vandalised, then the children will not reap the benefits. These pupils also expressed their worry of being beaten up on the way both to and from school (Goretti. H, 2007). 
"… a lot of people think poverty ends in school because everyone's wearing the same thing. Which is the worst thing I've heard..." (Young Person cited in Holloway. E et al, 2014).
A report from the Children's Commission on Poverty (Holloway. E et al, 2014) stated that children from disadvantaged backgrounds expressed that school uniforms are a cause of bullying. As already stated, many families in poverty cannot afford to buy their child brand new uniform as on average it costs around £118 per child, per year and an additional £46 for sports kit. One child said that if your school uniform has tag with a different name on, it is clear that that uniform has been handed down.  If a child's uniform is too small or tattered then that too is noticeable to other students (Holloway. E et al, 2014). This is when bullying occurs for children from backgrounds of poverty. This particular issue of school uniforms is meant to be one that removes all social class differences to make all children equal. In theory, school uniform is there to remove the stigma that is attached among children, which in turn is supposed to combat bullying.  
"I was paying with a token and someone came up to me and said 'why do you use that? Are you free school meals? It's because you're poor isn't it?' (Young Person cited in Holloway. E et al, 2014)
Free school meals are also a cause of bullying (Holloway. E et al, 2014). This is because it is obvious to other children as to who has FSM. Children who qualify to get them are given tokens to purchase food, or even have a credit card type system where children have their card inspected to see if they are children who have FSM. FSM children have even stated that due to the fact they get bullied for having FSM, they do not eat in school or their friends give them some of their food because they don’t want to be seen with one of these meals (Holloway. E et al, 2014). FSM is meant to be a solution for children and families who are living in poverty and suffering as a way to help to save money. In actual fact, they are causing issues for children within school, these children are being labelled and bullied due to an issue that is meant to be helping them.
"Teachers say, 'you might not want to go on this trip, but it would really benefit your grade.' Well if you haven't got the money of course you're going to be at a disadvantage" (Young Person cited in Holloway. E, 2014).
Another reason as to why children from disadvantaged backgrounds are being bullied that the Children Commission on Poverty (2014) stated was the fact that their families can not afford materials and resources to help their child within school – as previously been discussed. Due to the cost of resources and materials that are a necessity for children in school it is noticed when these pupils and their families cannot afford them. This means the child cannot partake in school trips and therefore be socially excluded from their friends. By not sharing similar experiences and memories means that the pupil who could not take part will be left out and could be subject to bullying due to this (Holloway. E et al, 2014). As seen in the quote above it is teachers that also are non-intentionally excluding disadvantaged children. By holding expensive trips that would benefit a child's education is not equal and fair for children from poverty who can not afford to go on them. This again, socially excludes disadvantaged children and impacts their education and could potentially create a leeway for bullying.
The inability to access the internet at home for disadvantaged pupils could be an issue within school. According to the Children's Commissioner Report (2014), children themselves stated that sometimes, if their homework required them to use the internet they would get a detention when it was not completed due to the fact that they cannot afford the internet or a computer.  One child even stated that when they could not complete their homework due to this reason, their teacher started shouting at them (Holloway. E et al, 2014). This resulted in the pupil saying out loud in front of their peers that they did not have a computer and the class started laughing at them and making comments at this fact. This suggests that teachers sometimes do not know how to handle issues that involve poverty. Teachers themselves should be educated in how to deal with children who are living in poverty and shown ways to overcome this. Disadvantaged children are equal regardless of their material wealth. All children's education is vital so they should not miss out on certain work just because of their background of poverty and alternative solutions should be explored.  
Psychologist Maslow in 1943 wanted to understand what motivates individuals (McLeod. S, 2007). He came up with a 5-stage model called the Hierarchy of Needs. It was stated that individuals are motivated to achieve certain needs and once one has been fulfilled they should seek to fulfil the next one. The first stage in the model is biological and physiological needs. This includes air, food, drink, shelter, warmth, sex and sleep. If a child's family lives in poverty and struggles to provide adequate housing then basic things such as heating, electricity, and food for the child, then the child will not meet this need. Maslow stated that if these basic needs are not met such needs will become a stronger desire. The longer these needs are denied to that individual the longer it will take to  progress to the next level of needs (McLeod. S, 2007).
The second need on the hierarchy is individual safety needs (McLeod. S, 2007). Aspects of this include protection from the elements, security, freedom from fear, law, limits and stability. This, like the biological and physiological needs may be hard for a disadvantaged child in poverty to achieve depending on their home situation. If a child does not feel safe in their home or in their school environment then they will not be able to move up the hierarchy.
The third level is an individual's social needs (McLeod. S, 2007). For an individual to fulfil this level, they must feel a sense of belongingness, affection and love. They must feel this from family, friends, romantic relationships and also work groups. This could cause issues for a child in poverty if they get bullied in school and don’t have many friends, and find it difficult to keep them, then the child will not feel like they belong. This could be in a friendship circle or in the school environment as a whole. If a child from a background of poverty does not feel loved or longs for affection then they will not continue up the hierarchy. 
The next is an individual's esteem needs (McLeod. S, 2007). If an individual earns respect from other and respects themselves and feel a sense of achievement, status and independence – then they have fulfilled this need. For a child from a disadvantaged home and bullied in school - they will have low self-esteem anyway. Being labelled as a child from a disadvantaged background will be very difficult to overcome.
The final stage of Maslow's hierarchy of needs is the self-actualisation need (McLeod. S, 2007). This is where an individual will realise their personal potential, self-fulfilment, and will seek personal growth and peak experiences. For a child in poverty to reach this stage they will need to realise that poverty does not define them and that they can better themselves to remove themselves from this situation.  This could be done by getting a good education to earn money and therefore break the cycle of deprivation. However, Maslow only noted one in a hundred people that become fully self-actualised and this he said is due to the fact that our society rewards motivation based on love, esteem and other social needs (McLeod. S, 2007). 

[bookmark: _Toc513108530]2.5 What is in Place for Disadvantaged Children?
Apart from the FSM scheme, there are other schemes that have been put in place to help disadvantaged children within education to help better themselves. One of these is the Pupil Premium (Long. R cited in House of Commons, 2015). The premium was introduced in 2011 by the Government with a number of aims. The main aim was to provide additional school funding for those children who are classed as having a deprived/disadvantaged background. It funded for those children who have been looked after by local authorities for more than 6 months. Another aim in which the premium set out to achieve is to raise the attainment of disadvantaged pupils from reception to year 11, compared to better-off children, by giving the schools extra funding. When this premium was introduced in 2011, a fund of £625 million was set. This meant that it would give schools £400 per year for children who were registered as eligible for FSM and who have been looked after for 6 months and more (Long. R cited in The House of Commons, 2015). 
In April 2012, the Government extended the premium funding to children that are eligible for FSM at any point over the past 6 years (Long. R cited in House of Commons, 2015). This meant that more children from disadvantaged backgrounds are able to be helped. Long reported that for the 2015-2016 financial year the premium funding increased again to £2.545 billion. This meant that schools would receive more money for their disadvantaged children. Due to the new funds per every primary-school aged pupils, they would receive £1,320. £935 would be given to each pupil of secondary school ages.  £1,900 would be given to each pupil who has been looked after for 1 day or more, been adopted from care or has left care under special guardianship order or a residence order or child arrangement order (Long. R cited in House of Commons, 2015). 
In 2012, inspectors visited 68 primary and secondary schools to see what they are spending their Pupil Premium funding money on, and how effectively they are doing so to maximise achievement (OFSTED, 2013). Many of the schools are focussing on the core areas on English and Maths to help break down barriers for many children. Primary schools used their funding ensure that children from poorer backgrounds have all the help that they need to grasp the basics of reading, writing and Maths at the start of their education so that they do not fall behind. It was seen that secondary schools are using their premium to find out where the basic skills gaps exist among pupils when they arrive in year 7 and then using their best teachers to help these students. 
Some schools used their funding to employ teachers that have a good record of working with disadvantaged pupils (OFSTED, 2013). This would be beneficial to these pupils as these teachers would understand the correct way to deal with these pupils and may be able to relate to them more. The Government gave secondary schools a sum of money available for them to run summer school programmes which are aimed to ensure these children have a smooth transition from primary school to secondary school. This would help disadvantaged children as during the summer schools they would get the opportunity to meet fellow peers and make friends (OFSTED, 2013). 
The Welsh Government (2017), has an action plain which aims to tackle poverty and also try to prevent poverty in the future. It does this by prioritising the needs of individuals in poverty and also protecting them. The Action Plan has 3 key aims to achieve better outcomes for everyone long term. It focusses on preventing poverty, helping people into work and also helping to improve the lives of those individuals and families living in poverty (Welsh Government, 2017).
One of the main priorities of the Wales Tackling Poverty Action Plan includes the Flying Start scheme (Welsh Government, 2017). This is a programme for families that are living in poverty with children under the age of 4 that live in disadvantaged areas of Wales. In 2014-2015, 37,260 children benefitted from the Flying Start programme which exceeded the expected numbers (Welsh Government, 2017).
Flying Start provides free, quality, part-time childcare for 2 to 3year old children (Welsh Government, 2017). This child care is offered for 2 and a half hours a day, 5 days a week for 39 weeks of the year. There are also another 15 sessions of childcare for the family during school holidays. The Welsh Government stated that this is beneficial to those families who would not be able to afford ordinary childcare and not be able to afford to take the time off work. It will also be beneficial as the provision should be linked to nursery entry into school. This would make sure that the transition of starting school would be easier as the child will not have gaps in their provision.
As part of Flying Start, it is required that there is 1 full time health visitor equivalent is there per 110 children under 4 (Welsh Government, 2017). This is to ensure that there is intensive support to the children and their families. The Flying Start health visitor will help support families in the home. They will do this by assessing the child and the family in terms of high, medium and low risk. The families who are identified as medium and high-risk families are continually assessed and appropriate referrals are made. 
Families who's children attends Flying Start are offered formal parenting support at least annually (Welsh Government, 2017). This could be in groups or one to one in their home. It could be formal or informal depending on the need. Parenting support would be based on 3 themes. The first is support in the early years. The second is early intervention approaches to support vulnerable parents. The third is programmes to support parents in positive parenting. 
Every family in a Flying Start area will have ongoing access to a language and play group (Welsh Government, 2017). In some local authorities, speech and language therapists are employed as part of the Flying Start team. This means that based on assessment, a more appropriate and thorough referral can be taken. The Flying Start programme will help disadvantaged children from a young age in order to give them the best start in their education before it is too late to help them.
[bookmark: _Toc513108531]2.6 Conclusion
Whilst researching these themes, it is clear to see that there are many issues that are associated with poverty for disadvantaged children – not just going hungry. Many of the children living in poverty are bright and more than able learners to do well within school. However the psychological scars of their home life are among the issues that are holding them back. 
In one case study, one child stated that he is painfully aware that in the eyes of his peers he is seen as poor and sometimes is treated differently due to this (Bacon. J, 2017). Due to his home circumstances, he stated that he wanders the streets in the evenings and often toys with the idea of turning to a life of crime and selling drugs to earn money for himself and his family. This is an all to familiar story within the millions of children who are living in poverty (CPAG, 2017) as children who find themselves in the youth justice system are predominantly drawn from disadvantaged backgrounds (Transform Justice, 2015) where children from disadvantaged backgrounds are 9 times more likely to commit crimes (Bloxham. A cited in The Guardian, 2010). 
Things must change for these children.
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3 RESULTS AND DISCUSSION 
[bookmark: _Toc513108533]3.1 Introduction
By looking into these themes that have been discussed, it is clear to see that there are common themes that need to change in order to help disadvantaged children to get a better life within their education. The first would be looking into money and funding that the schools get and looking at better, more effective ways to spend this money.  Early intervention is key for disadvantaged children as the children may not be getting the basic support and early development at home. This means they could go into school without basic skills like reading and writing and therefore be at a disadvantage. Another issue that arose within these findings is the relationships between disadvantaged children and their peers and teachers. If this relationship between children and the teachers and children and their peers, then bullying would less likely to occur and children would not be discriminated by their teachers - due to not fault of their own. A child's education should not be depicted on their social class. Nor should a child's social class effect their education. This section will look further into the issues that reoccurred in section 2. 

[bookmark: _Toc513108534]3.2 Funding
One in five primary school pupils are eligible for FSM (The Children's Society, 2014). However, at the end of Key Stage 2, less than 70% of these children will achieve their expected grades, compared to 88% of children who are from better of homes (The Children's Society, 2014). This continues into secondary school, as by the age of 16, children from disadvantaged homes are twice as less likely to achieve five GCSE's at grade C or above. As previously discussed in this research, this is not due to their capability, but due to the fact that they are from a poor background. As well as FSM being in place, there is also the Pupil Premium, this has previously been discussed in this research.
The Pupil Deprivation Grant (PDG) was introduced by the Welsh Government as an opportunity for schools to address this inequality (Welsh Government, 2013). The PDG is extra funding for schools to help overcome additional barrier that disadvantaged children face, which prevent them from achieving their potential. This also includes children who are extremely able, yet due to their home circumstances are also not achieving their potential. This grant is one in which the aim is to make all children's education equal and thrives off the fact that should be the place where children are seen for their potential and not to be judged by or limited by their parents financial state (Welsh Government, 2013).
Due to the success of the Pupil Premium, the government are introducing an Early Years Pupil Premium to ensure that 3 and 4 years old from the most disadvantaged backgrounds get the best start in life to prepare them for the transition into primary school with the basic skills (Government, 2014, pp. 16) Funding is said to increase for disadvantaged children by giving an additional £14,000 throughout the child's learning life, this is the equivalent as £2.5 billion a year through the Pupil Premium. An extra £500 will be given for targeted support for disadvantaged children who fall behind at the age of 11 (Government, 2014, pp. 16). Within Wales, the Welsh Assembly announced in April 2018, that an extra £187 million has been guaranteed to be given to schools to help children (Welsh Government, 2018). 
According to the Welsh Government, to do this, the schools must find the best intervention strategies possible to make the most of the grant (Welsh Government, 2013). The Sutton Trust Education Endowment Foundation (EEF) Toolkit is given to the schools with the PDG providing information on interventions which can be used to help these pupils with this grant. The three most successful interventions they listed are as follows. The first is giving pupils specific feed back. This is important in a child's personal learning as this feedback will be specific to the child – with personal targets on how they can improve but also on what they are doing well. The second is self-regulation and metacognition. This means that the child will be asked to focus on their own thinking, in order to plan, monitor and also assess their own thinking, understanding and performance (Chick. N, no date). Metacognition is important for pupils as it enables them to monitor their own learning. It will mean that the children themselves can create their own goals and revise their own created plan if something goes wrong (Kuntz. R, 2014). 
The final strategy that the EEF recommends is peer tuition (EEF, no date). Peer tuition includes a range of approaches where the pupils are asked to work in pairs or small groups in which they will provide and help each other with teaching support. This can include cross-age tutoring where an older learner will be paired with a younger pupil and tutor them. This could be with maths or reading for approximately 30 minutes, for two or three sessions per week. Within this tutoring, the students will take their own responsibility for aspects of teaching and evaluating their own success. Peer tutoring has a positive impact on a pupil's learning with an average of approximately 5 additional months progress. All types of pupils have a positive benefit from this approach but it said that children from disadvantaged backgrounds and low attaining pupils have the biggest gain from it. Individually or used as a combination, these three strategies cost less than £170 per pupil, per year (Welsh Government, 2013). This is a cheap way to use the grant and used early enough, the school will have hopefully intervened early enough to impact the pupil's learning to make a positive difference. 

[bookmark: _Toc513108535]3.3 Early Intervention 
Early intervention is key to giving disadvantaged children the opportunities that they deserve (GOV, 2010). This early intervention can provide children with the social and emotional support that is needed to help fulfil their potential and also break the cycles of underachievement and deprivation. 
There is research that supports the belief that a child's experiences in the first 5 years of their life does influence their health, well-being and their productivity in school (Offord. D, 1999). This is because the most crucial, rapid development of an individual's brain occurs in the first 5 years of their life. Healthy brain development in this time relies on nutrition, loving care and good nurturing from caregivers. These factors alone could mean that children from poverty could be at a disadvantage (Offord. D, 1999). This is because if the family cannot provide healthy food for their child then they will not get the nutrition that a child requires for good brain development. When healthy brain development does not occur in these years, then interventions will be expensive and may not be successful. It will also be harder to help a child when they are older. 
Early intervention is a crucial factor that can be made to make sure that the early years development of children from a disadvantaged background and children from better-off backgrounds will not be so unequal (GOV, 2010). This means that when transitioning into school, children from poverty will not be at such a disadvantage, therefore it will not be as hard to try and intervene when they are older and it is too late. 
In 2011, the Early Intervention Grant (EIG) was paid £2223 billion to councils from the Government. This was then increased in 2013 to £2365 billion (The Children's Society, 2016). The aim of it was to replace previous grants to help support services for children, families and young people. Some of these services that the EIG supported ranged from programmes such as Flying Start and the English equivalent 'Sure Start'. It would help free early education places for disadvantaged 2 year old children. It would provide short breaks for disabled children. The grant would also help target support for families with many problems and would help support for vulnerable young people. Another main services that the EIG would help support is mental health within schools. This is a big issue, as according to the Mental Health Foundation (no date), 50% of mental health problems are established by the age of 14. 10% of children and young people aged 5-16 years old suffer with a clinically diagnosable mental health problem. 70% of these individuals have not had the appropriate interventions at an early age.  
However, by 2015, the value of the EIG had been more than halved to £1.5 billion, and by the end of 2016 it has been reduced by £6.8 billion (The Children's Society, 2016). Even worse, by 2020, the grant is expected to fall further and only receive £900 million. This will mean that over a decade, it has been reduced by 70% (The Children's Society, 2016). Due to the importance of early intervention and the dramatic cut of this grant, councillors believe that there will be a drastic reduction in early intervention services, in turn meaning that the issue of poverty and attainment will not improve.
The 2012 Estyn report on tackling poverty and disadvantage within schools suggested 10 key strategies in order to tackle factors that disadvantaged pupils face. The first is to take a whole-school approach in tackling disadvantage (Estyn, 2012). This could be done by having a structured, focused approach in raising the achievement levels of these disadvantaged pupils by using the grants that the school receives in the best possible way (Estyn, 2012, pp. 3). These have previously been discussed. The second way in which Estyn suggests that schools should be tackling poverty and disadvantage is to track the progress of these pupils (Estyn, 2012, pp. 4). By doing so, the teachers and the pupils themselves will be able to see where they need to improve and can use metacognition strategies to improve. Teachers could do this by gathering information and use this to analyse the progress of the pupil and groups of students who seem to be at a similar learning level. 
Thirdly, Estyn suggested that if teachers and schools focus on the development of disadvantaged learners - particularly within their literacy and learning skills, then disadvantage pupils will decrease (Estyn, 2012, pp. 9). This could mean that the schools would train staff to use and teach students appropriate strategies on how to do so. Effective schools often produced intervention programmes. These included parents and taught them successful ways to deliver literacy and learning skills to help with their child in the way that their child will find helpful. 
The next suggestion is to develop the social and emotional skills of disadvantaged pupils (Estyn, 2012, pp. 14). This could be done by restructuring the pastoral care within the school environment. This would deal with the specific needs that disadvantaged children may have emotionally. Effective schools of combating disadvantaged have noted that developing their pupil's social and emotional wellbeing is an important part of their whole-school approach. This could be done by employing a councillor in the school for disadvantaged children to go to and discuss and issues they may have. Another effective strategy is introducing a buddy system where pupils will pair up and this way they can discuss issue they may have as they could come from similar home backgrounds and therefore be able to relate to each other. Pupils may find this easier than talking to a councillor. Schools have been advised to improve the attendance and behaviour for disadvantaged children (Estyn, 2012, pp. 17). Doing this successfully could mean that they could introduce reward systems for children, for example, having a prize draw every week or month for children who have a certain attendance percentage. 
By tailoring the curriculum to the specific needs of disadvantaged children is another successful way of combatting disadvantage (Estyn, 2012, pp. 22). They have done this by listening to the views of the children and adapted lessons to a way in which will motivate these children to participate. Schools that facilitate disadvantaged children have been recommended to provide enriching experiences that advantaged children would take for granted (Estyn, 2012, pp. 23). This could include a varied number of clubs and activities and also educational trips. This is positive for disadvantage children as they rarely leave the area that they live and rarely are able to engage in extra learning opportunities due to the cost of these activities. 
Estyn recommended for teachers to listen to their disadvantaged pupils to help provide opportunities for them to participate in school life fully and be able to gather the pupil's views about teaching and learning (Estyn, 2012, pp. 29). This means that the child will be fully involved in the school's development to improve standards. Another suggestion that has been made is to engage the parents and caregivers of disadvantaged children. As previously discussed in this research caregivers and parents are less likely to engage in their child's education which means that this could negatively impact on a child's outlook on their education (Estyn, 2012, pp. 34). 
Finally, Estyn (2012), suggested that staff need to develop the expertise of teachers and staff to meet the needs of their disadvantage children. Teachers will need to commit to raising the achievement of disadvantaged learners, as this is a key barrier in tackling poverty within education (Estyn, 2012, pp. 40). Schools could do this by providing opportunities for teachers to observe each other and also set performance targets for themselves with the aim to raise the achievement of disadvantaged pupils. Schools that are successful in doing this are able to understand the specific needs of their pupils and identify professional development opportunities that meet the needs of those disadvantaged children within the learning environment (Estyn, 2012, pp. 40). 
 
[bookmark: _Toc513108536]3.4 Relationships Within School
 Poverty among children within education can be both visible and hidden (White. M, 2010). In a study conducted by White. M, teachers were asked to observe which ways poverty affects these disadvantaged children within their learning and participation at school. Hunger was one of the main issues that the teachers repeatedly found as a problem. With children arriving to school hungry it means that they fall behind for the rest of the day They will be at a disadvantaged as it they will lack concentration which could lead to tiredness (white. M, 2010). Some teachers stated that when a child receives FSM, that could be the only meal that they have for the day due to their background of poverty. Having poor nutrition can negatively affect an individual's behaviour and make them restless and disruptive in lessons. And in turn, could mean that the child falls behind. 
Families in poverty had more difficulty in getting their child to school regularly. The results from White's study found that these children had low attendance. Some of the reasons that families face was due to not having the transportation to get to school or their parents had other small children and even that the parents didn’t feel connected to their child's school (White. M, 2010). This shows that if a child's attitude towards school is negative and they are not prioritising their child's education then their child will suffer and be unlikely to break the cycle of deprivation. Some students missed school due to looking after their younger siblings whilst their parents were at work and couldn’t take the time off. Whilst some students were also in paid work as well as being in school to help support their family more This was another common reason as to why children missed school according to White. 
Some students from poverty however, made the most of what the school had to offer (White. M, 2010). Teachers stated that these children arrived as early as possible and left as late as they could whilst rarely missing a day of school. For these students, school appears to be a safe haven where they can escape the worries and stresses of their home life without a worry or being judged. Therefore, with this in mind, it is clearly noted that anxiety and worry starts to build when the school holidays approach. This anxiety could be due to the loss of FSM over the holidays and the worry that comes with not being able to afford food. 
White (2010), suggested that another reason as to why children may feel anxious about the school holidays is because it means being away from teachers and the activities that the school provides. Having a positive teacher-student relationship has said to help improve a child's educational experience by reporting that a good relationship lowers conflict, will help boost support for the child to encourage them perhaps in ways that their parents don’t. 
Forming both a strong and supportive relationship will help to make the pupils feel safer and more secure at school (White. M, 2010). This will fulfil the child's safety needs that they may not be able to fulfil at home. This way the child will be able to move onto to the next need. This is regarding to Maslow's hierarchy of needs and can be seen in section 2.3. 
Feeling safe and secure within school and having such a strong teacher-pupil relationship will make a disadvantaged child feel more confident and competent to make more positive relationships with their peers (White. M, 2010) – which is something that disadvantaged children struggle with, as previously discussed.  This will make a child perform better in school as this parent-teacher positive relationship will help contribute to the child's social skills and boost their academic performance. Teachers that have a close relationship with their disadvantaged pupil stated that the pupil was less likely to miss school and that the child engaged more within their lessons and learning.  In some schools, teachers used the curriculum to explore issues of poverty and disadvantage in a range of subject areas (Estyn, 2012, pp. 14). The teachers helped learners how positive action and confronting negative attitudes towards poverty can remove and reduce the stigma that these children may face. This could help to raise the aspirations of disadvantaged children and could combat bullying within the school. If this was to happen, then disadvantaged children would not be excluded by their peers and have a more positive outlook on getting out of poverty, this in turn could make a child feel more motivated and positive about their education. 
In turn, will mean that these disadvantaged children will get a better education. This has been proven and can be seen in the previous themes. 
In 1979, Coleman suggested that adolescents deal with many issues (Stein. M, 2005). Some of these could include divorced parents, illness and issues with personal relationships. This turns into conflict and crisis. The model suggests that at different ages, different types of relationship patters come into focus. As well as this, different issues come into focus at different times too. Coleman stated that as long as an individual focuses on one issue at a time, then they will be able to make it through adolescence smoothly. However, for a child in poverty, it may not be this simplistic. This is because these children have many different issues that are focussed all at once (Stein. M, 2005). These could include the stress of not being able to afford certain things, not being able to help their family financially. The child may be stressed and worried due to their parents worry about their financial circumstances. Their worries may be purely due to school and be worried about their revision or homework as they cannot do it due to lacking resources. Therefore their education could be effected by this. This is why a strong teacher-student relationship could be crucial to a disadvantaged child as they may feel comfortable enough to express their feelings and concerns to that certain teacher. 
 
[bookmark: _Toc513108537]3.5 Conclusion
From looking further into the common themes that reoccurred, it is clear to see that there is not enough in place for disadvantaged children when it comes to funding. Funding is the core to change for these children within school and if there is not enough funding in place, or funding is cut such as the EIG which was cut by 70%  - then disadvantaged children will not receive the support that is so vital to their learning to give them the same opportunities that children from wealthier backgrounds receive. Early intervention is key, and the recommendations on how schools should spend funds and how to intervein early in a child's education are very positive and in do work. 
If these funds continue to be cut, then the schools will no longer be able to have certain schemes in place to help these children such as running extra activities and provide extra opportunities for these children that they would not have if the school did not run them.  







[bookmark: _Toc513108538]4. CONCLUSION AND RECOMMENDATIONS 
Concluding this piece of research, it is clear to see that there are many issues that affect children from disadvantaged backgrounds, whether this is psychologically, or within their education. Within these issues there are many aspects that effect a child, for example the relationships they may have or struggle to form, bullying, parental influences on their child's education and many more. 
Although, there are many successful schemes in place that are helping families and children in poverty. Since 2010, the number of children who are living in workless households has fallen by 290,000 (Government, 2014, pp. 6), this creates aspirations for their children to do the same. However, there is not enough that is being done to break the cycle of deprivation. 
Disadvantaged children are 4 times more likely to go on to become poor adults (Government, 2014, pp. 14). The aim to break the cycle of children growing up to become poor adults is one that is ongoing and one that should be broken early on – this is why early intervention is so important. From the research and evidence found in this within this dissertation, it is obvious that the staff within the schools influence disadvantaged children. This is why training staff to deal with the specific needs of disadvantaged children should be considered. 
 These strategies that the government have posed are ones that have the potential to help break the cycle of deprivation and also help these children. However, to help do this, it is recommended that the stigma surrounding poverty and child poverty as a whole is one that needs to be stopped. With such negative attitudes towards poorer individuals it is difficult for the individuals themselves to feel motivated and not conform to these stereotypes (Woods. T et al 2005, pp. 438-439). This is also known as self-fulfilling prophecy where individuals act in response to the behaviours that are expected of them (Browne. K, 1992, pp. 441.
The severe issue of poverty and the effect it has on a child is one that more people should be made aware of and the extent of the issue. This then would mean that more studies could be carried out on the life-long effects that these children have to endeavour. With this in mind, if this was to happen then more could be done regarding the funding aspect of this topic as there would be more people fighting for the rights of these children – something they themselves cannot do. 
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APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)

	Full Name:
	Hannah White

	Tick all boxes which apply:

	Member of staff:
	☐
	Student:
	X
	Honorary research fellow:
	☐




	Faculty/School/Centre:
	University of Wales Trinity Saint David

	Campus:
	Carmarthen

	E-mail address:
	1500524@student.uwtsd.ac.uk

	Contact Telephone Number:
	7712703145

	For students:

	Student Number:
	1500524
	Undergraduate
	X

	Programme of Study:
	Social Studies
	Taught Postgraduate
	☐

	Director of Studies/Supervisor:
	Caroline Lohman-Hancock / Ken Dicks
	Research
	☐





SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	X
	NO
	☐

	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	
	

	
	Faculty Research Committee
	☐
	

	
	Other (write in) = Ken Dicks / Caroline Lohman-Hancock
	X
	



Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	
	☐

	UWTSD, Research Ethics and Integrity Code of Practice, 2015 - 2018
	X

	Information Commissioner Officer, The Guide to Data Protection, 2016
	X

	British Sociological Association – Statement of Ethical Practice – March 2002 (appendix updated May 04)
	X



SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	X

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	








SECTION E: Details of Research Activity

	Indicative title:
	An investigation to see whether there are enough interventions in place to promote positive outcomes for children from disadvantaged backgrounds.

	Proposed start date:
	January 1st 2018
	Proposed end date:
	May 3rd 2018

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	This  investigation,  will look to  explore interventions that are in place for children from a disadvantaged background both in school and out of school. It will seek to understand  how these interventions can help children - this could be by improving their behaviour, academic performance , or improving their  personal relationships with their families and with peers. 
It will also look to see if these interventions could be improved and ,where possible, at success rates of these intervention to see if they do make a difference.
In doing this the work will make reference to appropriate academic research, inspection reports and Government policy. 

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	Desk based Literature Review only



	Location of research activity
Identify all locations where research activity will take place.

	This desk based research will be undertaken both at University and in my own accommodation. It will not involve field research.


	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	N/A





SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	X

	Use of interviews?
	☐
	X

	Use of diaries?
	☐
	X

	Participant observation with their knowledge?
	☐
	X

	Participant observation without their knowledge?
	☐
	X

	Use of video or audio recording?
	☐
	X

	Access to personal or confidential information without the participants’ specific consent?
	☐
	X

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	X

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	X

	Investigation of participants involved in illegal activities?
	☐
	X

	Use of procedures that involve deception?
	☐
	X

	Administration of any substance, agent or placebo?
	☐
	X

	Working with live vertebrate animals?
	☐
	X

	Other primary data collection methods, please explain in this box


	☐
	X




If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	X

	Adults (over the age of 18 and competent to give consent)?
	☐
	X

	Vulnerable adults?
	☐
	X

	Children under 18?
	☐
	X

	Prisoners?
	☐
	X

	Young offenders?
	☐
	X

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	X

	People engaged in illegal activities?
	☐
	X

	Others (please identify):

	☐
	X




	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	N/A

this box should expand as you type)




	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	X

	Will you tell participants that their participation is voluntary?
	☐
	☐
	X

	Will you obtain written consent for participation?
	☐
	☐
	X

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	X

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	X

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	X

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	X

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	X

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	X

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)




	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☐
	X

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	X

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	X

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	X

	If YES to any question, please provide full details 

	


(this box should expand as you type)






SECTION H: Anticipated Risks

	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

	

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	N/A

(this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	N/A 
(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	During my investigation I will be in regular contact with my supervisor where I can discuss any issues I might face, such as emotional distress if I come across anything that upsets me. I know I can also go to the University’s student services where they offer help and support. 
(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	I will be liaising with my supervisor on a regular basis to ensure that there will be no risk to the University.

(this box should expand as you type)

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	My supervisor is available regularly for one to one meetings to limit any adverse effects or outcomes.

(this box should expand as you type)






	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	X
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	N/A


 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	N/A


 (this box should expand as you type)

	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	N/A


(this box should expand as you type)







SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	


	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	



	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	X

	Sharing of data with others at the University?
	☐
	X

	Sharing of data with other organisations?
	☐
	X

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	X

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	X

	Publication of data that might allow identification of individuals?
	☐
	X

	Use of data management system?
	☐
	X

	Data archiving?
	☐
	X

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	






	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	X

	University computers?
	☐
	X

	Private company computers?
	☐
	X

	Home or other personal computers?
	X
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	X
	☐

	“Cloud” storage or websites?
	☐
	X

	Other – specify:
	☐
	X

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	Personal computers are password protected for myself only - where only I know the password. 



(this box should expand as you type)




	List all who will have access to the data generated by the research activity:

	Myself and my supervisor Ken Dicks


(this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	N/A as this is desk based research so therefore no data will be generated by the research activity.


(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	The investigation will be kept on a password protected computer until May 3rd 2018. It will also be saved onto a memory stick that only I have access too. 


(this box should expand as you type)






SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	H White 
	Date:
	13/12/2017




For students:
	Director of Studies/Supervisor:
	

	Signature:
	Ken Dicks

	Date:
	16/12/2017




For staff:
	Head of School/Assistant Dean:
	

	Signature:
	

	Date:
	





Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	X
	I have read the guidance notes supplied before completing the form.

	X
	I have completed ALL RELEVANT sections of the form in full.

	X
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	X
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	X
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.







	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.




STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Postgraduate Research office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
Research students, by application on form PG1 to the Research Degrees Committee
Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)
Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.




Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
falsification: manipulating research processes or changing or omitting data without good cause
plagiarism: using other people’s material without giving proper credit
failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
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