Appendices

Appendix A

	Date and time, year group: Year 7 English, 10/10/23, 10:50am


	Where and When: Context of the observation – subject/AOLE, general classroom context

Year 7 English mixed ability group. The department’s goal was to start with the same work (basic literacy: foundation) across the whole year group and assess them at the end of half term. They will be put into sets after half term. The class was full, there were 30 students, EAL and BAME students present. Balanced ratio of boys and girls. 

What happened?

The teacher gave an instruction to copy the text from the board and to change the verbs from present to past tense, giving the class five minutes to do it. He then read the room realising that this might not be achievable for some and decided to shorten the amount of texts to be copied in order for some to achieve the task. Then the teacher said that if they would like to do more, he recommended to finish the whole text. I could tell that his goal was to make sure he was able to assess that all students can change verbs from present to past tense. 
After that, the main activity was introduced which was to write a diary entry, pretending they are Medusa about to be turned into a gorgon. The teacher was talking to the class again about instructions, but he was not writing this down on the board. An EAL student puts their hands up and asked if the teacher could write what each paragraph should consist with on board, the teacher replied with “Only for you” jokingly and proceeded to summarise the instruction on the board. The teacher then uses this to scaffold for those who needed sentences starters. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Scaffolding- using sentence starters to allow those who may struggle. 
· Differentiation: how did the teacher know that some were not going to be able to finish copying the texts? It is interesting to see that copying the whole text was the original instruction and he decided to differentiate it last minute. 
· Assessment for Learning- making sure that students focus on doing the tasks instead of worrying whether or not they will be able to copy the whole paragraph. This shows the importance of assessment. 




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was a lesson before break, it was a very packed and busy class. Low level disruption, students turning to speak to their friends, students giggling and whispering in the back and in the corner of the classroom. 


	


Appendix B

	Date and time, year group: 13:05pm, 9th October 2023, Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context

It was a year 7 French class. Pupils came in from just having their English lessons at third lesson, some turned up late but when we arrived, most of them were present already. The classroom was arranged with tables in rows facing the board. It was a diverse class, students with different ethnicity and nationalities. It was probably their tutor group as well. Mixed ability class, 25 students, balanced ratio of boys and girls. 

School context: EAL, ethnic diversity.



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The critical incident happened towards the end of the lesson. There was low level disruption among the students, some were whispering and laughing. Student X puts their hands up, the teacher acknowledges them but could not hear what they got to say due to the noise. The teacher disrupted the class and reminded them that ‘being respectful is not just listening to me, but also listening when a member of the class is speaking.’ The noise died down and Student X started comparing Romanian from French because he heard the teacher said I am hungry in French a few minutes ago, then he proceeded that it was said differently in Romanian. The teacher acknowledged this despite it being off topic and was quite impressed, even learnt from it. 
During her AfL, the teacher would always remind the class to ‘have a go, if you make a mistake, it doesn’t matter’, then they would encourage the student to ‘phone a friend’ if they are stuck answering it. Student Y decided to pick another student (Student Z) to help him, and Student Z started with ‘listen child’, the teacher responded with “Okay, can we call him in a non-patronizing way please? Let’s be respectful.” Student Z finishes off their explanations. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Positive learning environment and classroom management- the teacher constantly reminded them to be respectful and saying that it’s okay to have a go. It can also be the way she handles the low level disruption. 
Inclusion- learning is a two-way street, the teacher acknowledging Student X making him feel heard. 
Child learning development: the use of schema, constructivism. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

There were a few distractions during the lessons. They were learning the French alphabet and the teacher put on a song where the class stood up and got engaged with the teacher so that increased the noise levels and distractions. A few were dancing, singing harmoniously.  There were booklets that were handed out for scaffolding, but a few students were colouring in those. It was just the lesson before lunch and a few students were complaining how hungry they were. There were low level disruptions throughout, the teacher made clear instructions but that had to be repeated a few times. 





Appendix C

	Date and time, year group: Year 11 ENGLISH class. 


	Where and When: Context of the observation – subject/AOLE, general classroom context

The video footage shows a group of Year 11s in English. Approximately 25 students in the class. Diverse with white and ethnic minorities students. Age could be between 15-16 years old. 
One of the higher top set English classes, not mixed ability. 


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

I am observing a MAT learner with an ethnic background. Student X puts their hands up eagerly, they are seated at the front with a group. The teacher reminds them that they need to give others a chance to answer, “I know you’re dying to tell me, but can I pick a few people?”. Student X reaction was emotional, impatient.  However, Student X continues to put their hands up, smiling and determined to get picked, bouncing in their seat, following the teacher with their eyes. The others around Student X seems disinterested especially the table behind. They have their arms crossed, more interested in watching Student X. The teacher ignores Student X by walking in front of the class. When Student X finally got picked, they give an articulate answer starting with “reading exercises the mind”, and this causes a reaction from the white students behind, giggling and smirking, a student even covering their face when Student X is answering. She continues to answer with things like “Power is knowledge” causing an increase laughter from their peers. I’ve noticed that the teacher does not tackle this. Student X finishes off with an Arabic quote, “God gave me knowledge”. I noticed that the reaction from peers does not affect Student X, they happily kept going with their answer. I find it interesting that Student X confidently use a religious fact or quote as part of their answer, it shows their comfortableness in showing that, but it’s also interesting how the peers react when Student X is answering, and the teacher does not police this. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Intersectionality/culture/biases: Inclusive practices in the classrooms? How can a teacher adapt their teaching to make sure they are meeting the needs of a diverse classroom? Positive learning environment

Classroom management: nothing showed that the teacher controlled the giggling and laughing, can this be linked to positive learning environment? Why is this happening? 

The Hands up policy: Student X is clearly a MAT learner, AfL might be skewed, again link to positive learning envronment. How can a teacher handle a MAT learner and an ethnic minority? Does Student X gain confidence from this? Hence why the giggling and laughter does not affect them? 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It seems like they were in groups and possibly working collaboratively. 




