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Abstract
The overall aims of this dissertation is to find out what the different perceptions regarding the Welsh Baccalaureate are, to investigate what position the Welsh Baccalaureate holds in post 16 education and whether it is relevant to universities and lastly to find out what are government policies regarding the Welsh Baccalaureate. 
The research methods used throughout this dissertation are questionnaires and observations. The questionnaires were handed out to the participants in paper formats. The participants were selected using opportunity sampling to ensure it was time effective. Participants were made aware of what the purpose of the dissertation was. Furthermore, they were all informed they would be kept anonymous throughout and can withdraw at any point. Another research design used was over observations. The participants were also selected using opportunity sampling and as it was an overt observation they were aware they were being observed. The participants used throughout this dissertation were aged 14-18 students currently studying the Welsh Baccalaureate at either GCSE level or A level. 
The results of this research activity showed that the perception of students aged 14 -18 year old studying the Welsh  Baccalaureate was weighing more towards an negative perception. This was due to the structure and content of the course. It was found through the literature review and results of the research activity that students found the subject boring, time consuming and restrictive. 
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Introduction
The aim of the Welsh Baccalaureate is to gain skills that will benefit the student in future studies and employment. Also, it is a revised curriculum change to join regular academic teachings with vocational teachings.. It was later redesigned in 2015 after being reviewed (Rothwell, 2019).  The idea was first bought forward in the 1990s in both England and Wales. In 2003 the Welsh Baccalaureate went live in pilot schools. Since then it has had different policy changes made and brought forward in different levels (Bibila, 2016).  The Welsh Baccalaureate should be accessible to all. Including gender, ethnicity and religion. There are different entry levels for the qualification, incorporating post 16 students who are taking their A levels. For post 16 students the qualification usually spans over two years (Johnson, 2009). There are relevant resources for teachers on guidance and the specification. These specification state what content should be taught and the awarding system. The Welsh Baccalaureate currently has four components. Some sixth forms and colleges were making it a compulsory subject as opposed others. An issue regarding any policies regarding the status of whether the Welsh Baccalaureate is compulsory are contradicting. A proposal provided from the Welsh Government states that the Welsh Baccalaureate is not statutory. The proposal goes on further to state that the government aims that all sixth form and further education facilities will deliver the Welsh Baccalaureate. What this means for post 16 education facilities is that they would need to publish the performance of this subject (Rothwell, 2019). However, other research states that after the 2015 reform the qualification was made compulsory for students (Jones, 2018).
The reason this study and topic has been chosen is due to the fact that the work and effort a school puts into delivering the subject has been seen first-hand. However, during and after this time, it was clear the information regarding the Welsh Baccalaureate amongst student was not always clear (Byrne, 2005). Therefore, resulting in an unsure perception regarding the subject. Despite this, during higher education it was clear that the qualification was intended to have a positive impact doing further research I am interested in finding out more in depth perceptions from both students and teachers. This would include observing lessons, talking to the pupils and the teachers that deliver the subject. The participants used during this research activity will be students aged 14-19 studying the Welsh Baccalaureate and teachers who deliver the subject. 








Literature review 
The Welsh Baccalaureate has a political stance to it. It was bought forward when the Liberal democrats where in parliament. Research states that the Welsh Baccalaureate helps to remove any social inequality students can face. Furthermore, as it is a more vocational subject, it is seen to benefit the working society. It helps students go into areas of work which will benefit society and the economy. Although it is seen also as a way to gain access into Higher education. However, while the policies were going forward as to how to implement the subject, it was seen that the model chosen still supports the more selective universities and the public. In this aspect the Welsh Baccalaureate was still in connection to how the wider UK sees educational qualifications. Furthermore, wales has always been known politically to push for a Welsh education that will benefit Wales and not the wider UK. After the devolution, Wales pushed for  the 14-19 qualification reform and reaffirmed the proposal of the ‘Welsh Baccalaureate’ to differ themselves from the wider UK (Gunning, 2011). As it is shown through documents such a ‘learning country’ where it is actively influencing policies that are made in Wales. The vision of the learning country is that learning and training comes first for Wales (Davidson, 2004). Despite this, the qualification still holds aspects that are specific to Wales. Also, the qualification was seen as a political benefit for Wales as when the qualification was being developed, Wales was being scrutinised for the PISA results (Jones, 2018).
In addition to this, a relevant issue with the Welsh Baccalaureate is that some sixth forms and colleges were making it a compulsory subject as opposed others. Furthermore, another issue is the importance and relevance of the Welsh Baccalaureate was always in debate. When research was conducted to find out how teachers feel about the Welsh Baccalaureate, 40% of the participants stated the qualification was poor as opposed to the  30% who stated it was good (Griggs, 2016). An article was published regarding a parliamentary debate on the Welsh Baccalaureate in 2009 which states a then member of the Welsh Assembly Government Paul Davies say that the option of whether to study the Welsh Baccalaureate should still be down to the students. In addition to this, a report completed regarding the New Curriculum states that students should have the experiences and opportunities that fall in line with the requirements of the Welsh Baccalaureate. Also, its states students should have the entitlement to select courses (Donaldson, 2015).  Furthermore, an important factor in the Welsh Baccalaureate and its perceptions is how teachers and lecturers perceive it as it would affect their delivery of the subject. A Nuffield report based on further education and training for 14-19 year olds states that lectures and teachers base the value of the Welsh Baccalaureate through the opinions received from the University and Colleges Union which as a result made the delivery of the subject more valuable. In relation to this, the wider society was also realising the important of this qualification as it was also said that employers recognise it provides the skills that they value (Hayward, 2006). This article by the Children’s services Parliamentary Monitor on the Welsh Baccalaureate (2009) also states that many believes the subject was heading in the right direction but results does not correlate this as it was showing the number of students completing the qualification was going down. Another constructive criticism put forward in a report by the Welsh Government in 2012 was that the delivery of the subject varies too much from different institutes and making it clear in regards to the status of the qualification and what can be done with it post education (Bibila, 2016). 
Another reason as to why the qualification is not be fully incorporated with teachers is due to the ill organisation of the specification. Although many see that the qualification has good attributions such as helping students gain skills for future studies and employment, the layout of the qualification does not make it easy for teachers to deliver or students to take part in. A review completed on the design of the Welsh Baccalaureate states that a flow of the design is that it is over complication. The 4 sections within the Welsh Baccalaureate offered to post 16 students overlap. There is a lot of repetition in what is expected teachers to deliver. Furthermore, the review states that there is a lack of alignment when it comes to the learning outcomes and assessment criteria’s (Engeli, 2018). 
Despite some of the negative outlook towards the Welsh Baccalaureate it is also seen to have many positive attributes. One of the positive aspects of gaining this qualification is the links it has towards higher education. It is stated that Universities in Wales and England favour the Welsh Baccalaureate as it equips students with skills that are transferable for higher education and the work place. In a study looking into the relationships between the Welsh Baccalaureate and higher education it is stated that if the students who applied through UCAS did not have their 120 tariff points gained with the qualifications they would be the in the negatives with points. Furthermore, in this report it states the initial response towards the Welsh Baccalaureate from students in further education and higher education who had completed the qualification was negative, that they did not have any motivation to complete it. The layout and delivery was boring. However, they learnt when researching into universities that having the qualification could really benefit them. Some students state the Welsh Baccalaureate was one of the reasons they got into university. Other students saw it as an opportunity to have an extra qualifications alongside their A levels so if their grades did not work out they would have the Welsh Baccalaureate to fall back on. The Welsh Baccalaureate co-ordinators pointed out during this report that another benefit of the qualification for students is that it can provide them with a talking point in personal statements and interviews when they look at separate elements such as the individual investigation. Studies also show that the students with the Welsh Baccalaureate qualification is more likely to go to university as opposed to a student who does not have the qualification even though they have the same characteristics (Rees, 2013). In addition to this, an article regarding the benefits of having the Welsh Baccalaureate when it comes to having it as a qualification for higher education states that holding the qualification correlates to high participation in higher education. Furthermore, it states that holding the qualification has a positive impact with less selective universities (Yhnell, 2016).
A contractive criticism of the Welsh Baccalaureate made by Graham Donaldson in the successful futures review states he recognises the purpose of the Welsh Baccalaureate however it should be implemented from an early age within the education curriculum rather than towards the end (Donaldson, 2015). This notion is also support by other research which states that children dream about their future from a young age and schools should start proving information regarding careers and guidance from year 7 (Foskett, et al 2004). It is noted that this will be beneficial as in the review of qualification for 14-19 year olds it showed that the qualification builds on employability skills and accommodates for both academic and vocational pathways (Welsh Government, 2012). It has always been a debate as to what is the purpose of education past the compulsory age and looking at what is more beneficial, academic or vocational studies to prepare for the post compulsory education time (Hayden, 2013). A report regarding vocational qualifications such as the Welsh Baccalaureate stated that it is highly beneficial for young people. Also, it stated that vocational qualification helps young people progress in their work place (Lynch et al, 2015). Furthermore, the Welsh Baccalaureate is said to bring cultural and community knowledge for the students (Pring, 2012). Another benefit of the qualification is that students also gain a wide range of communication skills and application of number skills. In addition to this they gain an understanding of politics, enterprise and current affairs. Also, students gain further skills such as confidence and social skills through the enterprise and community aspect of the qualification (Estyn, 2012). Research shows that gaining experience regarding the community is beneficial as it encourages learning networks and further work experience opportunities for students. This is seen as important when it comes to the Welsh Baccalaureate as it can help students gain relationships with the community to provide benefits for them that they might not gain academically or by going into the higher education (Golding, 2013).
In 2019, a report was published regarding the status of the Welsh Baccalaureate after it was assessed by the Institute of Education (2018). This also followed from the reports from universities choosing to not accept the qualification, students and parents stating their opinion that the qualification is affecting their learning in other subjects. Universities choosing not the accept the qualification can have a negative impact on the students. Research found that students become disengaged from education at the age of 16 and do not go into further or higher education because of the lack of advice on career options. This can be a problem for disadvantaged students or students who are less academically able and decide to apply for university, that one of their compulsory subjects will not have an impact (Golding, 2013). In addition to this, a review completed on qualifications for 15-19 years olds found that parents had a low understanding of the content and structure of the qualification (Welsh Government, 2012). Also, that teachers feel ill prepared to deliver the subject. After completing an investigation to look into this further, the Welsh Government appreciate the benefits of the qualification as it provides students with a wide range of skills for further education and employed. They thought it important to revise the way the qualification is being delivered. The report states that in order for the Welsh Baccalaureate to meet its full potential certain aspects need to be addressed. Firstly, clarification on the policies regarding the Welsh Baccalaureate and secondly, whether the subject be compulsory for all students (National Assembly for Wales, 2019). In addition to this an article stated that having the Welsh Baccalaureate as an alternative qualification has a negative impact for selective universities who require higher A level grades for attainment (Yhnell, 2016). Comparing this outcome to the grades achieved in 2017 for the Welsh Baccalaureate, only a few students achieved the highest grade for the qualification. Furthermore, there is a lack of explanation for students that allows them to understand what different levels of the qualification would mean for them. Due to this some students where under the impression that the qualification level they were receiving would guarantee them an application towards university when this was not the case (Estyn, 2018). 
Furthermore, to look into the perceived success of the Welsh Baccalaureate it is important to take into consideration those who deliver the subject, lecturers or teachers. A way to look into how they perceive the subject is how well they deliver it. This could be assessed by using the Estyn’s inspection guidance for the subject. Some of the things to consider would be is there a detailed plan on how the subject should be delivered, are there relevant roles in place to manage the subject and are there clear plan on how the post 16 education facility implements the subject (Estyn, 2013). Another way to see how teachers deliver the subject would be to assess how students perceive the teachers and their experience. A review completed on the Welsh Baccalaureate found that students were seeking out teachers with specialised knowledge regarding the components. This greats stronger relationships as a whole school approach. This would not of occurred if it was not for the Welsh Baccalaureate. Furthermore, students had felt more empowered and independent by the support of their teachers. They were able to ask for support when and where necessary. The monitoring and tutorial support offered was also found to be very good (Estyn, 2012). However, despite the support they have received from their teachers, this was based on basic teacher pedagogy. When it came to relating their support specifically to the teachers knowledge and understanding of the Welsh Baccalaureate, perceptions were more negative. Students stated that they felt the teachers were ill prepared and the subject was delegated to the less experience teachers, as well as the teachers constantly changing and teaching different things (Engeli, 2018). This was also seen in a report regarding the qualification where it was found that teachers are asked to teach the subject based on their timetable available (Estyn, 2018). However, during a report on the Welsh Baccalaureate in secondary schools it was found that the skills qualification to not challenge the ability of the students enough. Furthermore, it was found that there was not a connection between how much paper work students would complete in comparison to the skills they would learn and gain (Estyn, 2012). Despite this, research has found that the Welsh Baccalaureate is a flexible policy and it can be tailored to meet the needs of any students. Also, it states that teachers are given the power to be able to develop their teaching to fit the students best. 
In addition to this, research conducted with Cardiff university and schools amongst South Wales found that teachers lacked the confidence and skills to teach the relevant style that would benefit students for the Welsh Baccalaureate. During this research teachers stated that in the 2015 review of the qualification they picked up on how training how required. However, the failed to note and deliver that the training needs to be around how the deliver the subject rather than the subject content (Brookfield, 2019). Furthermore, reports regarding the Welsh Baccalaureate found that the level of interest in delivering the subject differed from one school to another. (Estyn, 2018). After research regarding the delivery of the subject, there has been an initiative called Q Step in Cardiff which aims to help teachers develop certain skills they require to teach the subject (Brookfield, 2019). Although teachers require the relevant support it is down to the school to provide this. A report completed on the Welsh Baccalaureate in secondary schools found that the qualification is most successful when it is compulsory for the students to take part it. This is due to the fact that as it is compulsory the school puts more time and effort into ensuring the subject has enough timetabled hours and delivering the subject. Despite their best efforts in delivering the subject, the problem was found when it came to external monitoring of the subject. This causes problems as when it comes to an external evaluation of the subject, the school would not have known beforehand what the qualification and procedures should be looking like. Recommendations put forward after this report for the Welsh Government was that they consider reviewing the structure of the qualification and review the assessing procedure for the qualification (Estyn, 2012). Another supporting initiative put forward to support students go through the Welsh Baccalaureate is the ‘learning coaches of wales’. This initiative is to help students 14-19 see the potential of what is beyond the classroom. They help inspire and build confidence in young people. It uses a team of experts to ensure the students gets the right support they require. As a result of the students have extra support methods put in place such as a ‘tracker’ system which allows the student and teachers to all be on the same page as to what has been achieved and what still needs to be completed. Furthermore, students get two extra tutorial hours to help complete the qualification (Guidance, 2008).














Research methods
Completing research is pivotal in the education sector as it helps change the political stance of education and improve it for the better. It allows for evidence based research to be completed, making the results more compelling to bring forward changes. However, there are strict guidelines put in place to ensure the evidence found would be accurate, reliable and founded in an ethical manner (Furlong, 2015).  Ethics can be defined as not completing an activity that will bring harm to others definitely or intentionally (Singh, 2012). The purpose of this research activity is to be able speak to students and teachers and gather data to help investigate their perceived success of the Welsh Baccalaureate and get a wider understanding of the reasonings behind this. The proposed research questions are to understand what are the different perceptions regarding the Welsh Baccalaureate, to investigate what position the Welsh Baccalaureate holds in post 16 education and whether it is relevant to universities.
Participants will be students aged around 15-19 years old. This age range was picked as it was the age range that was most portrayed within research regarding the topic. Secondly, it is a well-established criteria that the whole of the UK schooling system relate to. Therefore, it will hold high validity as it can be generalised to the wider population (Sedgwick, 2013). The estimated participants in this research activity is 62. The opportunity sampling technique will be used. This will allow for the participants who are available at the given time to take part. Opportunity sampling for this research activity was more beneficial as it is useful when the target population is defined in a broad category. In this instance, anyone within the age category could take part (Alvi, 2016). Furthermore, this sampling method is beneficial as it is quick and efficient. Any participants who are available that meet the requirements are approached, they are explained the purpose of the activity and then asked for consent. This can also be stated as purposive or convenient sampling. This is due to the fact that before looking for participants we do have a criteria in mind, meaning that we are not selecting all participants that are available, just those who fit the criteria. Convenient sampling is highly used within educational research as students are prime examples of participants (Dornyei, 2007). However, this can be seen as a biased approach as it could be said that the researcher goes in with pre-conceived ideas with they set their criteria. Although for this research activity, the criteria of a certain age is essential and it is not a major disadvantage as it is not an ill-conceived criteria (Sharma, 2017). In addition to this, by using opportunity sampling, it differentiates from random sampling and provides us the benefit that as we have a set criteria the results can be comparable regardless of the sample size (Farrokhi, 2012). 
Ethics is essential during any research as it protects researchers and their institutions. Also, more importantly ensures the respect of participants throughout the research activity. Furthermore, ethics is important to researchers as it allows the researcher to make sure they are thinking critically about the process. It allows thoughts such as ‘is this research method relevant ? Will this method provide us valid results ?’ be taken into consideration (Alderson, 2011). During this research activity many ethical considerations will be taken into account. 
The British Education Research association (BERA) states that all participants must provide consent. This means that participants must be aware to their fullest ability what the study is about. They should also be knowledgeable regarding where their information and data will be passed onto. Furthermore, with all this knowledge the participants should be made known that they are able to withdraw from the study at any point. Also, at the end of the study if they do not wish to have their data included they must also withdraw from that. In addition to this, BERA also states that anonymity and confidentiality needs to be taken into consideration. They acknowledge that in some cases they may need to reveal some information, however it is the participants safety that should come first and they should take all reasonable precautions to ensure the anonymity of participants. It is down to the researcher to establish that they are doing all they can to minimize the possibility that there can be traces of the participants which can lead to the identification of the participants. There will be two methods of research used for this research activity. They will be observations and questionnaires. To ensure the anonymity and confidentiality of the participants at no point will they have to provide their names. As we will be using opportunity sampling, it is not essential to know detailed background information of the participants other than their age so as a result no sensitive information will be gathered. 
As part of this research task the aim will be to speak to students and teachers and gather data to help investigate their perceived success of the Welsh Baccalaureate and get a wider understanding of the reasonings behind this. This will entail using qualitative data as this will help to investigate the participants viewpoints. Using qualitative data will help to interpret the data received (Williams, 2007). Qualitative research involved the researcher having to interpret data from methods such as observations and questionnaires (Hughes, 2003). However, there are some negative view points in using research methods to collect qualitative data. It is said that qualitative data is value laden and unscientific. Furthermore, in some cases researchers who use qualitative data within their work have been criticized to be biased and lacking credibility (Troyna, 1994). Also, another downside to gathering qualitative data could be how time consuming it is (Britten, 2005). Despite this, for this research activity using qualitative research will ensure that the data provides us an in-depth understanding of the perceptions of the participants. In addition to this, where qualitative data has been used previously, it has provided significant data that identify opportunities of change which can be implemented for the research activity. The qualitative data provided in regards to the participants perceptions, it can result in a real change (Maher, 2018). Furthermore, by using qualitative data, it improves methodological inconsistencies and enhances the changes of validity (Muskat, 2018).
One of the methods to gather the qualitative data will be observations. This will be beneficial for the research activity as observations allow participants to express their feelings in a nonverbal manner. This can also increase validity as observed behaviour can be cross referenced with what has been stated in questionnaires (Kawulich, 2005). During this research activity, direct observation will take place. As part of this research we are looking to investigate perceptions of the students, by using observations we will be able to build an abstract of what needs to be observed. In addition to this, it will allow us to look for patterns that relate to their perceptions and generalize from the themes found (Lodico, 2010). This will entail having a check list describing specific characteristic or behaviours (Cook, 2016). Furthermore, by using direct observation it will be more ethical as it will be very simple to get consent from the participants before or after the observation has taken place (Driscoll, 2011). However, due to the circumstances of the research activity, participants will be aware that they are being observed and may show signs of demand characteristics. This is due to the fact that participants may now change their behaviour to meet what they believe the researcher wants (Raheim, 2016). In addition to this, using observation may be a negative thing. As a result of having a checklist of behaviours or characteristics to look at, the research may fall into the area of selective observation. This is where the research may let their own beliefs or perceptions influence what they are looking for (Cargan, 2007). Despite this, when taking social science into consideration it is stated that current social behaviour is predictable and consistent, which means when generalizing the perceptions found during the observation, it is more likely to be reliable (Mitchie, 2012). 
Another research designed used to gather research for this research activity will be questionnaires. Questionnaires can be intended for self-completion by participants (Brace, 2008). This research method will be beneficial to use for this research activity as the aim is to investigate perceptions and questionnaires allow you to research attitudes, experiences and behaviours (Rowley, 2014). A clear benefit to using questionnaires is the flexibility to how they can be completed, for example, questionnaires can be mailed, emailed and provided a hard copy (Bryman and bell, 2011). In addition to this, by using questionnaires it will ensure that all participants receive the same standardised copy. This ensures high validity as all participants will be answering the same questions, meaning the researcher can interpret it easier. Another benefit to using questionnaires as a research method would be that the questions can be worded in a specific way to ensure the participants answer in the best way possible. Research shows that if questions are made as short as possible, participants are more likely to provide more comprehensive answers. Therefore, providing more rich qualitative data (Petra, 2010). Furthermore, research is more likely to have more quality as participants provide better answers when the questions are all regarding the same subject (Andrews, 1984). However, it could be shown that questionnaires are more beneficial when trying to gather specific data which are a result of closed questions. It is stated that it is typically used when the objective is to profile a population, in which case this research activities objective does not match (Rowley, 2014). 
Although the research will heavily include qualitative data, it will have one element that will gather quantitative data. Within the questionnaire the Likert scale will be used. The likert scale is a form of measurement  regarding human attitude. It consist of ideas, experiences or issues that are guided into statements that relate to the aims of the research activity. Overall, the likert scale allows for researchers to understand perceptions. Therefore, it will be beneficial for this research activity (Joshi, 2015). However, there is research to show that the likert scale is not always valid. In Rensis Likerts original paper he stated that participants are more likely to preform better with a 7 scale, rather than a 5 scale. This is due to the fact that as the participant has more option, they are more willing complete it (Chang, 1994). Furthermore, using the Likert scale for this research activity will be beneficial as it is a very quick method that can be used and it used regularly with questionnaires (Nemoto, 2014). In addition to this, they way a Likert scale statements or questions are written are very similar to how questions on a questionnaire should be written. Both should be very clear and easy to understand language (Smith, 2007). By ensuring both these research designs follow the same language pattern, it will make for a better flow for the participants. 
























Results and Analysis 
This chapter will discuss the results found from the research activity when investigating the perceived success of the Welsh Baccalaureate of 14-19 year old students in comparison to other A level subjects. The following sections are broken down into the research questions regarding this investigation and the results found.
What are the different perceptions regarding the Welsh Baccalaureate ?
The different perceptions regarding the Welsh Baccalaureate range widely. Many students have stated that they find the subject very beneficial as it provides them with essay writing skills. Some students found the individual investigation the most enjoyable due to the freedom it provides. However, majority of the students have stated that the subject is too boring and too structured. Some stated that the subject does not provide enough freedom in choosing which subjects or challenges to complete. 
The bar graph below shows that more than half the students hold an average interest rate in the subject. Some of the reasonings that they have provided with this is that the Welsh Baccalaureate allows you to participate in the individual project. Furthermore, students have said they have an average interest rate in the subject as it provides them with a lot of skills that can be transferable. Less than a few have stated that subject have help especially with essay and research based subjects such as sociology. 
On a scale of 1 to 10, 1 being the least and 10 being the most, what number would you say best describes your interest in the subject and why ?
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However, four out of seventeen participants did choose a low rating number to describe their interest. One of these students stated ‘The topics we covered weren’t the most interesting’. Another student stated ‘I feel it is unnecessary to me and it distracts me from other subjects. When students were asked if they believe the Welsh Baccalaureate interferes with other subjects most students have mentioned that they are unhappy with the subject being compulsory with nearly half the students stating that this is due to the fact that it interferes with other subjects. 47% of the participants stated that it interferes with science based subjects. One student in particular stated that ‘Although this number would have been higher if I was not a potential Oxbridge student, because my first choice university does not accept the Welsh Baccalaureate as a valid qualification’. Students have also mentioned that it interferes with their other subjects as the work load provided is very heavy. 
Overall, most students perceptions were positive as majority stated that they are aware the qualification is beneficial in getting into university. Furthermore, the qualification provides them with skills for essay writing, one student also stated critical thinking. Students feel due to this they are more equipped for university and potentially dissertations. In addition to this, students perceptions were positive as they believe that their teacher is well equipped to deliver the subject. Majority students stated that their teacher provides them with the relevant support they require and the resources. However, on a teacher questionnaire is states that the teacher was given the subject to teach as their timetable was not full. 
Majority students stated that their parents to not have an opinion regarding the subject. Few stated that their parents understand that the subject is compulsory and can assist with university, so they encourage their children to participate. However, less than a few parents have stated that the subject should not be compulsory and they do not find it beneficial for their students. 
Despite these perceptions on questionnaires, while observing the students during a Welsh  Baccalaureate lesson students were engaged in learning. The teacher was supportive and carried out individuals conversations with the students regarding the work when required. In addition to this the teacher was very organised with books, a PowerPoint and other necessary stationary ready for students. There were no outside factors interrupting the students or teachers. 
This shows that students perception regarding the Welsh Baccalaureate was more positive than negative as they all acknowledge the benefits the qualification can provide in regards to skills. Although 47% of the participants stated their parents are unsure of what the subject is for, believe it should be no compulsory or hold no opinion regarding the subject at all. 
Investigate what position the Welsh Baccalaureate holds in post 16 education and whether it is relevant to universities ?
After completing questionnaires with participants it was clear to see that the Welsh Baccalaureate does hold some relevance to universities. One student stated ‘One of the benefits of the welsh bacc is that I will gain UCAS points’. Another student stated ‘I think this is relevant as it will help me get into university. However, it was also acknowledged that although this is the case for most universities, when speaking to teachers who teach the qualifications they stated that ‘Not all universities accept the qualification, such as some universities in the Russel group’. This is also seen when one participant stated that the qualification would not be beneficial for them as they are a potential Oxbridge student and they don’t not accept the qualification. The official Oxford university website states on their requirements page that the Welsh Baccalaureate will not form the basis of any offers. However, they to recognise the qualities they qualification can provide, therefore they encourage their candidates to discuss their experience with the subject. Overall, a theme which occurs regularly in question 3 which is ‘Do you understand some of the benefits of studying this subject ?’ is gaining UCAS points and an increased chance in getting into university, this accounts for 30% of the answers. The research regarding perception the participants hold regarding what they think university think about the qualification differs depending on the student and what they wish to do in the future. 
What are the government policies regarding the Welsh Baccalaureate ?
Through conducting research on the official government website, it was found that the government have realised a number of official documents for educators in order to understand the purpose of the Welsh  Baccalaureate. The guidance provided on this document states what the purpose of the qualification is, the structure and an explanation in how to gain skills certificates (Gov.Wales, 2019). Furthermore, government policies do state that the Welsh Baccalaureate is not a compulsory subject. However they state that the subject must be offered to all students and the government encourages schools to get students to take part in the qualification. 
Furthermore, research into government policies shows that there is an inconsistency in the structure of the qualification. The policy states that the delivery of core varies depending on schools. In addition to this, it states that the assessments are time consuming and not always appropriate for the setting (Qualifications Wales, 2017). This can also been seen when looking at the questionnaires completed by the students and teacher. Many students have stated that the structure of the subject does not allow freedom. A student stated that ‘the workload is intense’ Also, students have stated that the content of the subject is not always relevant to them. Questionnaires from teacher also show that government policies are inconsistent for them. They have stated that the ‘The WJEC need to provide more examples of work on a regular basis’. In addition to this the teachers questionnaire states that ‘sometimes you are forces to place it in the challenge without real purpose’. To summarise, the policies provided by the Welsh Government have set out clear guidance for both students and educators. However, students and educators have a negative perception regarding the policies as they are not well structured. 
Overall, the research shows that the policies the government provide with what schools and other research shows does not match. While investigating government policies it was found that the subject is not compulsory for students and schools should encourage it. However, while conducting research majority students believed it to be compulsory subject. In addition to this, Previous research conducting before this research activity shows many documents and publications state that schools are passing this as a compulsory subject. Furthermore, majority students stated that one they do not like about the subject is that it is compulsory. This would support previous research found when Welsh Assembly government member Paul Davis stated that the decision should be down to the students (Welsh Baccalaureate, 2009). In addition to this another negative perception that was also found in previous research which was confirmed through the questionnaires is the structure of the qualifications. Research has previously stated that students find the subject boring and ill structured. Students stated that the qualification was getting in the way of their other subjects (Rees, 2013). This can be seen through the results from this research activity where students have also mentioned that the subject is ill structed and is interfering with other subjects. However, during research it was stated that the way the qualification is delivered can have an effect on the perception. The results state that many students have a positive perception towards the subject when it comes to who it is delivered by. Students believed their teacher was very supportive and equipped to teach the subject which is unlike the research found stating that students believed teachers were ill prepared (Engali, 2018). Despite this, there is one thing which is similar between the results found from this research activity and previous research conducted which is teachers are asked to teach the subject based on their time table availability. Furthermore, from the results it can be seen that students do hold a positive perception towards the subject as they do value that it equips them with skills that will be beneficial further down the line. In addition to this, they also hold a positive perception towards the subject as it is also shown the research, students have a understand that the qualification can assist them in getting into university. However, another thing that the research does also match in with the results is that selective universities do not accept the qualification as it was seen from the results the likes of Oxford university do not accept the qualification. 
As part of the research activity a pilot study was completed for the questionnaire. The reason the pilot study was completed was to ensure that the questions provided were not misleading or ambiguous. Research also shows that completing a pilot study would be beneficial as students are more responsive to questions that are relevant to this (Williams, 2003). The polit study was provided to a student completing the Welsh Baccalaureate but does not hold any relation to the participants of this research activity. The student who completed the pilot study ensured that the questions that were asked were relevant to them therefore they were more forthcoming when answering. In addition to this, by the student answering the pilot study, it made sure that the questions were provided answers that were relevant to the study (Van, 2002). Furthermore, the pilot study confirmed that the questions provided did not hold any bias in them, so the student was able to answer freely. Also, the pilot study showed that the questions were open ended so they student can develop their answers more and provide more in-depth information.  
Although the results in summary in some areas do match with the research literature completed, the results require more reliability. Research states that validity can only be found when scales have sound measurements (Hobart, 2012). The original sample size of the research activity was 60. However, only 17 participants were provided questionnaire. Therefore, the results do not hold validity and do not make the findings generalizable to the wider population. Despite this, there are researchers who state that results from small sample scales can still be valid due to justifiable reasons. With smaller sample scales, results are less time consuming to analyse (Rea, 1992). Furthermore, as the sample size is small, the results lack reliability. This is due to the fact that the results found from this research activity would need to be found on a larger scale in order to be consistent (Mendoza, 2000). However, some results from this research activity does go hand in hand with the research conducted previously, therefore holding some reliability. 
Furthermore, observations were used as a research method in order to gain these results. With observations come cofounding variables. Cofounding variables are variables that obscure the results. As a result, it is unclear if the actual treatment caused the result. These variables can be difficult to control as they are out of the researchers control (Ewert, 2009). One cofounding variable during this research activity was the time of day the students were observed. The results show that students were all listening well and not causing distractions. This could be due to the fact that it was the first lesson the students in the day. Therefore, it could either mean the students were concentrating and energised rest of the day or the students were tired and trying to start the day off in a calm manner. Another confounding element in this research activity was researcher bias. Although research states that using a randomised system it should eliminate issues with characteristics (Austin, 2011). However, as this research activity involved an overt observation it could have impacted the results. An overt observation means that the participants are aware that they will be observed. Some of the benefits of using this method is that is easier to find participants to take part in the research activity. In addition to this, the ethical procedure is more easier and less time consuming. However, the impact this could have on the results of this research activity is that the research can never measure what kind of impact their presence or influence has had on the participants. Therefore, it begs the questions are the participants behaving how they normally would (Owens, n.d.). 
Moving forward, in order to improve the results the sample size of this research activity needed to be greater. This issue could have been improved had there been more time provided into handing out the questionnaires and more organisation. This would not only provide more reliable results but would allow the results to be generalised to the wider population. Another issue this research activity faced was the time scale. Due to when the questionnaire were handed out, most students were towards the end of their study. Therefore, it was difficult to get more students to take part in the questionnaires. This issue could have been overcome had there been more clear communications with the staff of the school ensuring they were aware when we would be coming in and which students were available. In addition to this, questionnaires were handed out in paper format which was time consuming and cost effective. It took more time organising time to hand out the questionnaires and collect them. Had the questionnaires been completed electronically, the students could have all been emailed the questionnaire and they could have filled it in during their own time. This would have ensured that the sample size of the research activity was met.
All in all, most of the results match the literature review conducted. The perception of the Welsh Baccalaureate is slightly more negative than positive. Students hold a positive perception when it comes to who the subject is delivered as the words ‘great knowledge’ was used to up to 5 times to describe the teacher which differs to what the literature review stated. Furthermore, students held a positive perception as they acknowledged the skills they can achieve from this qualification. This was a reoccurring theme in question 3 students stated ‘literacy skills’, ‘critical thinking’ and ‘writing skills’ as a benefit of the qualification. This equated up to 59% of the answers. This result also matchings up to previous research and results regarding the benefits of this subject as a Nuffield report stated that employers value the skills gained (Hayward, 2006). However, students did have more points that they referred to in regards to their perception of the Welsh Baccalaureate. Students stated that the subject was boring and did not allow freedom in choices. In addition to this, students stated they did not agree with the idea of the qualification being compulsory as if affects their other subjects. This was a notion that was also agreed by the teacher of the subject as they stated as the subject is compulsory is automatically puts a negative perception for the students. 























Conclusion
 
To summarise, the findings of this dissertation show that the perception regarding the Welsh Baccalaureate amongst 14 – 19 year old students lean more towards a negative perception. In the literature review it was found that students do not find the subject relevant and it should not be compulsory (Welsh Baccalaureate, 2009). This was a view that was also found during the research activity conducted during this dissertation. Students stated that they do not believe the content within the subject is relevant to them and does not allow them the freedom to choose. Furthermore, students stated that the subject should not be compulsory as it can affect other subjects. In addition to this another reason as to why the perception is leaning more towards the negative is due to the structure of the subject. The literature research shows that teachers are provided this subject to teach as they have time in their timetable. Also, the research shows that teachers have limited knowledge and preparation regarding the content. The results of the research activity shows that teachers were indeed provided the subject to teach as they have time in their timetable. They also stated that they do not believe the content they always teach makes sense for the students and it is not always relevant to this. Furthermore, teachers stated that they believe they require more support from the governing body of the qualification. However, some of the few positive perceptions that the students aged 14 18 had regarding the subject was the delivery. The literature review states that research found that teachers were not confident delivering the subject (Brookfield, 2019). This research was not matched to the results of the research activity completed. This found that the students had a lot confidence in their teachers ability. In addition to this, they believed their teacher was equipped to teach the subject and knew the content very well. Some of the limitations the study had was regarding the sample size. As the sample size was small this affected the reliability and validity of the results. 
The recommendations found for future research as a result of the dissertation would be to investigate the content and reasonings behind the Welsh Baccalaureate as that seems to the be underlying issue as to why the perceptions are negative towards the subject. Furthermore, it would be to use a larger sample size as this would provide more in depth information regarding the content as different teaching facilities would deliver the subject differently. Also, another recommendation would be to look into the policies regarding the content further as the information found during the literature review and the results from the research activity does not match up. 
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Appendix B
Questionnaires – for students 

1) On a scale of 1 to 10, 1 being the least and 10 being the most, what number would you say best describes your interest in the subject and why ? 






2) Do you feel like by studying this subject, it is interfering with your other subjects ?

What subject ? How ? 







3) Do you understand some of the benefits of studying this subject ? If so, can you name some? 















4) Are you aware of what the Welsh Baccalaureates purpose is ?

If yes, can you please explain what it is.






5) Do you know if this subject is compulsory for you ?






6) Do you feel like your teacher is equipped to teach you the subject ?

If yes or no, please can you explain further.







7) Do you feel like all you get the relevant support you require to pass this subject ?

If yes or no, please can your reasonings.







8) What do your parents think about the subject ?







9) Can you tell me what are some of the good and bad elements of this subject are ? Please give examples. 







10) What would you change about the structure of this subject ? Please give your reasonings. 













Interview Questions – for teachers  

1) What made you teach this subject ? 







2) Are you aware of what the purpose of the subject is ? If yes, can you please explain them.







3) Are you aware if all universities accept the Welsh Baccalaureate as a qualification ?







4) On a scale of 1 to 10, 1 being the least and 10 being the most, how confident do you feel delivering this subject ? and why ?






5) Do you feel like the students perceive this subject well ? 

Why ?







6) Do you feel like the welsh Baccalaureate is structured well ?

If yes or no, please explain why? 








7) Do you think the government and school facilities provide enough training regarding this subject ? If yes, what training are you aware of ? if no, what do you think can be done more?









8) Do you know if your school requires this subject as compulsory ? 







9) Is there anything you would change about the delivery of this subject?

If yes or no, please explain. 
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	Naima Nazmin


	Working Title of Research

	
To investigate the perceived success of the Welsh Baccalaureate of 16-19 year old students in comparison to other A level subjects.



	 Please provide a 1,000 word summary of relevant literature (expand boxes as necessary).

The Welsh Baccalaureate is a revised curriculum change to join regular academic teachings with vocational teachings. The idea was first bought forward in the 1990s in both England and Wales. In 2003 the Welsh Baccalaureate went live in pilot schools. Since then it has had different policy changes made, brought forward in different levels (Bibila, 2016). However, the importance and relevance of the Welsh Baccalaureate was always in debate. An article was published regarding a parliamentary debate on the Welsh Baccalaureate in 2009 which states a then member of the Welsh Assembly Government Paul Davies say that the option of whether to study the Welsh Baccalaureate should still be down to the students. As well as this none of the government policies clearly stated that the Welsh Baccalaureate was compulsory for post 16 education causing problems within sixth forms and colleges as some sixth forms and colleges were making it a compulsory subject as opposed others. A recent policy clarified that the Welsh Baccalaureate has to be a compulsory for post 16 education. Furthermore, an important factor in the Welsh Baccalaureate and its perceptions is how teachers and lecturers perceive it as it would affect their delivery of the subject. A Nuffield report based on further education and training for 14-19 year olds states that lectures and teachers base the value of the Welsh Baccalaureate through the opinions received from the University and Colleges Union which as a result made the delivery of the subject more valuable. In relation to this, the wider society was also realising the important of this qualification as it was also said that employers recognise it provides the skills that they value. This article by the Children’s services Parliamentary Monitor on the Welsh Baccalaureate (2009) also states that many believes the subject was heading in the right direction but results does not correlate this as it was showing the number of students completing the qualification was going down. Another constructive criticism put forward in a report by the Welsh Government in 2012 was that the delivery of the subject varies too much from different institutes and making it clear in regards to the status of the qualification and what can be done with it post education (Bibila, 2016).

Despite some of the negative outlook towards the Welsh Baccalaureate it is also seen to have many positive attributes. One of the positive aspects of gaining this qualification is the links it has towards higher education. It is stated that Universities in Wales and England favour the Welsh Baccalaureate as it equips students with skills that are transferable for higher education and the work place. In a study looking into the relationships between the Welsh Baccalaureate and higher education it is stated that if the students who applied through UCAS did not have their 120 tariff points gained with the qualifications they would be the in the negatives with points. Furthermore, in this report it states the initial response towards the Welsh Baccalaureate from students in further education and higher education who had completed the qualification was negative, that they did not have any motivation to complete it. The layout and delivery was boring. However, they learnt when researching into universities that having the qualification could really benefit them. Some students state the Welsh Baccalaureate was one of the reasons they got into university. Other students saw it as an opportunity to have an extra qualifications alongside their a levels so if their grades did not work out they would have the Welsh Baccalaureate to fall back on. The Welsh Baccalaureate co-ordinators pointed out during this report that another benefit of the qualification for students is that it can provide them with a talking point in personal statements and interviews when they look at separate elements such as the individual investigation. Studies also show that the students with the Welsh Baccalaureate qualification is more likely to go to university as opposed to a student who does not have the qualification even though they have the same characteristics (Rees, 2013).

In 2019 a report was put of regarding the status of the Welsh Baccalaureate after it was assessed by the Institute of Education (2018). This also followed from the reports from universities choosing to not accept the qualification, students and parents stating their opinion that the qualification is affecting their learning in other subjects. Also, that teachers feel ill prepared to deliver the subject. After completing an investigation to look into this further, the Welsh Government appreciate the benefits of the qualification as it provides students with a wide range of skills for further education and employed. They thought it important to revise the way the qualification is being delivered. The report states that in order for the Welsh Baccalaureate to meet its full potential certain aspects need to be addressed. Firstly, clarification on the policies regarding the Welsh Baccalaureate and secondly, whether the subject be compulsory for all students (National Assembly for Wales, 2019).

Furthermore, to look into the perceived success of the Welsh Baccalaureate it is important to take into consideration those who deliver the subject, lecturers or teachers. A way to look into how they perceive the subject is how well they deliver it. This could be assessed by using the Estyn’s inspection guidance for the subject. Some of the things to consider would be is there a detailed plan on how the subject should be delivered, are there relevant roles in place to manage the subject and are there clear plan on how the post 16 education facility implements the subject (Estyn, 2013).











	What are your proposed research questions (NOT questions on your questionnaire)?


What are the different perceptions regarding the Welsh Baccalaureate ? – This would be do research the perceived success from students and the teachers/lecturers who deliver this subject. The research question would also take into consideration any negative perceptions and why these are held. Research regarding the perceptions will also take into consideration the opinions of parents. 

Investigate what position the Welsh Baccalaureate holds in post 16 education and whether it is relevant to universities ? – The proposed research question will consist of looking into how schools deliver the Welsh Baccalaureate, whether universities prefer to have the Welsh Baccalaureate as a qualification as opposed to another A level. 

What are the government policies regarding the Welsh Baccalaureate ? – The research regarding this question will look into the back ground of the Welsh baccalaureate and the importance of it. 









	What is the proposed design of the study? 

The proposed design of the study will be a qualitative study that will consist of interviews, questionnaires, panels and observation. This will all be completed within a natural setting of a school or college with a sample size of 20-30 students. The study will first look into the back ground of the Welsh Baccalaureate and then the perceptions of students and teachers/lecturers. The study will also hold a comparison of the Welsh Baccalaureate with other A level subjects and the perceptions and results of the Wider UK. The study will also consist of empirical research as it will include interviews, observations and statistical records to assess the perceived success of the Welsh Baccalaureate (Georgia State University, 2019).












	How are you intending to analyse your data?  

I intend to analyse my data by using transcripts of interviews completed this will allow for the perceptions received will stay true to form. After gathering statistical data these can be put into tables, tallies or graphs to ensure they stay organized.  identifying different themes and correlations found during the panel discussions to see if there is a relationship. I will also use interpretive analysis as I would need interpret the perceptions given to understand the meaning (Kawulich, 2004). 
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