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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

In this assignment I will be critically evaluating Assessment for Learning (AfL) strategies based on how beneficial they are for pupil progression. There are four elements of AfL which are: sharing criteria with learners, quality of questions and quality of talk, use and quality of feedback, and peer and self-assessment (Flórez and Sammons, 2013, p. 7). I will be evaluating an AfL strategy for each of these elements. Evidence which supports the strategies will be compared to opposing evidence, as it is important to look at both the strengths and the weaknesses of the strategies, to confirm that they are beneficial to pupils’ learning. This will ensure that effective strategies can be prioritised within lessons. Jones (2005, p. 5) suggests that AfL is about showing students their progress and enabling them to improve further independently. Although, a student will struggle to progress if they are not supplied with quality feedback including guidance of how they can improve. This is why the elements of AfL are so important, but if implemented incorrectly, they will serve no benefit to the teacher or learners.

The AfL strategies will be implemented within three lesson plans of different Areas of Learning and Experience (AoLEs). My chosen AoLEs for these lessons are humanities, science and technology, and languages, literacy and communication (Welsh Government, 2022). The plans are intended for a year 4 class where learners are aged 8-9 and include a wide-ranging spread of attainment. 

The theme for the three lessons is the World Cup, which has not been done before by the class. To focus the learning more clearly the class will look at one World Cup group, group H, which includes Ghana, South Korea, Uruguay, and Portugal, and all work will include or link back to Wales, so that it is more relevant and meaningful to the children. The three lessons fit near the beginning of the topic, with the humanities lesson being a geography research task, the science and technology lesson being an investigation, and the languages, literacy and communication (LLC) lesson being a descriptive writing task. 

During the geography lesson, the focus is about locating countries on the map. They will first identify and label the continents, and then research with a partner to locate the given countries on the map and discover the capital city of each. This introduces maps to the pupils, learning what the continents are and familiarising them with some of the countries in their group, making it the first lesson for this theme. This is the first of a set of geography lessons involving maps, and so children have little previous knowledge and only a small percentage may know where Wales can be found. The focus of this AoLE is enquiry and investigation about the world (Welsh Government, 2022), practicing their research and collaboration skills. An AfL strategy called ‘snowballing’ will aim to aid pupil progression in this task, using the quality of talk to improve knowledge.

The focus of the science lesson is to investigate how our heart rate is affected by exercise and understand why footballers need to be fit and healthy. Pupils are expected to have basic knowledge of where their heart is and what it does, although this is the first science lesson where they enquire into heart rate and how exercise affects this. The target feature of this AoLE is to be curious, recognise patterns in results and communicate them (Welsh Government, 2022). I want the children to particularly focus on recognising patterns and communicating their findings, as they will need to conclude whether the heart rate changed and how, based on their results. This can link to future health and well-being and physical development lessons, as they will gather an understanding of the importance of health and exercise. Pupil progression is aimed for through the use of a ‘secret squirrels’ AfL strategy, whereby the teacher receives immediate feedback from the pupils and can teach responsively to this, so no pupils will be left behind.

The LLC lesson focuses on descriptive writing and practices empathy, by putting yourself in someone else’s position; imagining the feeling of winning something you’ve worked so hard for, and the feeling of working so hard but not being the winning team. Previous LLC learning would build up to this descriptive writing task, with lessons such as a hot seat to give the pupils the chance to practice empathy and imagine another person’s perspective, before putting these skills into practice during this writing task. The focus of this AoLE is to select the appropriate language to explain opinions and feelings, from progression step two in the curriculum (Welsh Government, 2022). I hope that the AfL strategies implemented in this lesson will aid pupil progression, with the learners creating the success criteria at the beginning so that they know how to be successful, and a peer assessment at the end to learn from each other and think more deeply about the task.

Literature review

Assessment for learning (AfL) is a continuous provision which can be applied to teaching and learning to help students maximise their achievements (Hawthorne, 2022). AfL can be defined as the process whereby evidence is gathered for the use of teachers and learners “to decide where the learners are in their learning, where they need to go, and how best to get there” (Assessment Reform Group, 2002, p. 2). There are four main elements of AfL which are sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback, and peer and self-assessment (Swaffield, 2011, p. 435). Examples of how a teacher could implement these elements in the classroom are by sharing a ‘WAGOLL’ (what a good one looks like) model of what is expected; a ‘think, pair, share’ opportunity after presenting a challenging question; ‘secret squirrel’ – asking a closed question and each child writes their answer on a whiteboard to hold them up as a class; and a traffic-light system to self-assess how confident they are. 

In 1989, a research group was formed called the Assessment Reform Group (ARG), who have been significant in supporting the idea of assessment for learning. McDowell, Sambell, and Davison (2009, p. 2) note that a member of this group, Caroline Gipps, is commonly seen as the person responsible for presenting the term ‘assessment for learning’ more widely and defining the difference between AfL and assessment of learning. Assessment of learning is a method used to determine what has been learnt once the process of learning comes to an end. It is for the teacher to see the educational attainment of their students, for example with an end of topic test; whereas alternatively, assessment for learning can be applied at any time during learning, to discover what changes can be made and implement strategies to facilitate the learning further (Bullock, n.d). An example of this is live marking, as any misconceptions can be intercepted early on, allowing the pupil to gain a better understanding and progress to the next step sooner.

Research regarding the value of assessment in education has been longstanding, although it was the work of Dylan Wiliam and Paul Black in 1998 which provided stronger arguments and became influential in the progression of AfL (Wiliam, 2018, p. 682). Black and Wiliam (1998) described the classroom as a ‘black box’, where various components input into the box, such as teachers, pupils and rules, and that these inputs should result in certain outputs such as informed students and good results. However, they questioned how these positive outputs can be assured without critical evaluation of what happens inside ‘the box’. Their argument concentrates on formative assessment being fundamental to effective teaching in the classroom (Black and Wiliam, 1998). Formative assessment, similar to AfL, involves gathering information to make adjustments during the learning process, whereas summative assessment comes after the learning, such as an exam, to conclude what students know, which would be regarded as assessment of learning (Garrison and Ehringhaus, 2011, p. 1). Stiggins (2002) supports the ideas of AfL, describing how the use of summative assessment can often have the opposite effect that it is intended to - summative assessment is expected by many to be great motivator for students, but rather for several pupils is anxiety-inducing, and can cause a lack of effort if the demand feels too high. These assessments are implemented when it is too late to use the results in aid of development, so they do not benefit the learners. 

The Curriculum for Wales (2022) is a guidance set out to give schools a clearer idea of what needs prioritising for an extensive and balanced education. There are four purposes which are for learners to become ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals (Welsh Government, 2022). There are twelve pedagogical principles which underpin these purposes, one of which being that “good teaching and learning means employing assessment for learning principles” (Donaldson, 2015, p. 67). AfL is strongly valued in this curriculum as it was decided that previous assessments were not clear or satisfactory, and so there is now emphasis on refocusing its purpose to supporting progression of learning, aiming for pupils to engage with AfL and take more control of their learning (Donaldson, 2015, p. 110).

Black and Wiliam studied a vast amount of research, which provided them with the conclusion that formative assessment not only raises the overall achievement of a class, but importantly reduces the spread of attainment, shortening the gap between the lower and higher ability groups of students (Black and Wiliam, 1998). While discussing multiple studies into formative assessment, Black and Wiliam (1998, p. 13) note that the results indicated task-focused feedback being preferable to feedback giving scores or grades, as this can negatively affect lower achieving pupils. Almond (2022) states that research by the Education Endowment Fund discovered an extra two months of learning for pupils involved in their trial of the effects of formative assessment. Research by Dylan Wiliam suggests that effective assessment can double the amount of learning, meaning that a year of progress could be made in six months if strategies are employed successfully (Donaldson, 2015, p. 68). A project testing assessment for learning in 35 schools in April 2002, evaluated the improvements of pupil results after their teachers developed and implemented formative assessment strategies (Kirton et al, 2007). The results favoured AfL, with statistics showing that the project was seen as largely effective with 100% responding with either ‘quite successful’, ‘successful’, or ‘very successful’ on the improvements of pupil learning, pupil motivation, and pupil concentration (Kirton et al, 2007, p. 612).

A disadvantage of AfL is that it can be more time-consuming, as it is a regular form of assessment and requires analysis of both the pupils’ work and the success of the strategy used (Tunnell, 2021). Due to time constraints, many teachers are not consistent with their implementation of AfL strategies, but continuity is essential for the assessment to be successfully completed (Reddy, n.d). As AfL does not see immediate results, assessments may appear ineffective as they were completed earlier in the learning, but when consistent and combined with summative assessment, can provide successful outcomes (Reddy, n.d).

Discussion of lesson planning decisions

I have created three lesson plans which each focus on separate areas of learning and experience (AoLEs). The three AoLEs chosen are humanities, languages, literacy and communication, and science and technology. As the theme for the lessons is the World Cup, I saw the opportunity for a wide range of skills to be linked to this, and so I chose three very different AoLEs for the pupils to develop a broad range of skills.

The humanities lesson planned is for geography (see Appendix A), with the development of pupils’ research skills being a focus along with their knowledge of maps, continents, countries, and capital cities. The aspect of this AoLE that I have planned for is the first ‘what matters statement’ for humanities in the curriculum, which is ‘enquiry, exploration and investigation inspire curiosity about the world, its past, present and future’, with the description of learning being ‘enquiry and discovery in a global context’ (Welsh Government, 2022). Alongside developing research skills, problem-solving and teamwork skills will be utilised in this lesson, with pupils working in pairs on the task, and groups in the plenary. It is expected that the pupils will know the capital city of Wales and possibly the continent that Wales is in, so I would like to see this knowledge gained across the other less familiar countries.

The element of AfL targeted in this lesson plan is quality of questions/quality of talk. The strategy used is a ‘snowballing’ technique where the students are posed a question based on what they have just learnt, for example ‘how many continents are there?’ They are given individual thinking time first, then pair up to share, deciding between them on a final answer. The pairs turn into groups of four and the process is repeated until the class has become one big group, where they discuss, then return a collective answer back to the teacher. The reason I chose the snowballing strategy and placed it at the end, is because much of the information that the students will learn in the lesson is new to them, so it will assess what knowledge has been retained and understood. This will be useful information when planning geography lessons that follow. The plan is for a very mixed ability class, and so the pupils who have retained less information will be able to learn from their peers. They may be unsure of the answer when thinking on their own but will learn from others as they join into pairs and groups, gaining increased confidence with every discussion. When the answer is revealed at the end, the pupils will feel increased self-esteem knowing that they had a part in it, particularly for the lower ability groups. Drew (2022) explains that many disapprove of whole-class discussions, as they allow some children to be inactive and avoid participation. This demonstrates the usefulness of the snowball strategy, as it avoids this issue by requiring individual, partner, and small group thinking/discussions first. Research from 1996 by Reynolds and Farrell connected large amounts of whole class interaction with academic success, when the teacher makes effort to ensure that all pupils understand the content (English, et al, 2002). Although, an aspect to be cautious of with this strategy is that with a class of up to thirty eight- to nine-year-olds, a group discussion could easily lose control if the conversation is not closely monitored, and instructions such as not talking over others and listening need to be relayed beforehand. Myhill (2006, p. 36) notes the reluctancy of many teachers in encouraging talk, due to fear of losing control of the focus if they are not the ones leading the conversation.

The teaching methods of this lesson plan promote pupil talk through pupil-teacher conversation throughout the introduction, collaborative partner work in the main activity, and a ‘snowball’ activity with individual thinking right up to whole class discussion in the plenary. Vygotsky is a theorist who strongly supported the quality of talk in the classroom. He argued that interaction immensely benefits both the amount of knowledge a child gains and the skills developed, and that higher order thinking will only be progressed through collaboration with more knowledgeable others (Mcleod, 2022).

The second lesson plan is a science investigation about the effects of exercise on the heart rate (see Appendix B). I hope to see a development of knowledge about how the body reacts to exercise, how blood gets to the muscles and why exercise is important. The aspect of this AoLE being focused on is the ‘what matters statement’ which states that ‘being curious and searching for answers is essential to understanding and predicting phenomena’, with the description of learning from progression step 2, ‘I can recognise patterns from my observations and investigations and can communicate my findings’ (Welsh Government, 2022). 

The experiential learning theory influenced my choice of pedagogy for this lesson. Experiential learning is learning by doing, suggesting that experiences are beneficial in helping the student to remember the information that was learnt (Western Governors University, 2020). In the lesson planned, the children will learn through the experience of taking their pulse at rest, exercising and noticing the effects on the body, taking their pulse after exercise, and reflecting on their results. The theory of experiential learning comes from David Kolb, who presented a process that united concrete experience, reflective observation, abstract conceptualisation, and active experimentation as four key elements of learning (McCarthy, 2010, p. 132). The learning in this lesson will come from active participation in the investigation, where they discover the answers for themselves.

The strategy chosen is ‘secret squirrels’, which targets the use and quality of feedback element of AfL. Secret squirrels is a method where a question is asked, and each child has a whiteboard which they write their answer on. These answers are kept to themselves until the teacher asks the class to show their whiteboards all at once. Individual whiteboards are an effective resource in class as they encourage participation throughout the classroom, giving teachers the opportunity to identify and correct misunderstandings without showing who made the mistake. In addition to this, children who are more reserved and do not like to speak out in class are still able to contribute their answers (The SEN Resources Blog, 2018). Sherrington (2012) states that there is no method more efficient than the use of whiteboards in helping a teacher distinguish who understands and who doesn’t, with the teacher being able to adapt their next questions in response to the feedback received. I have chosen to implement this strategy at both the beginning and end of the lesson, so that I have feedback of the progression throughout the activity. Black and William (1998) argue the importance of interactive learning, and teachers being aware of both the difficulties and improvements of their students, and adapting in accordance with this.

A disadvantage of this strategy is that when used incorrectly, it can interrupt teaching (Stock, 2017). Expectations need to be set that when the teacher is talking, pens are down, and whiteboards are only used when asked. Stock (2017) also highlights the responsibility of the teacher in making a quick decision of whether to move on or explain further, as there is no exact number of wrong answers that determines this. If the decision is made to move on, the teacher should clarify with individuals who misunderstood when the group activity is complete.

The final lesson plan is an English writing task (see Appendix C). The aspect of the languages, literacy and communication AoLE which I have planned for is the third ‘what matters statement’; ‘expressing ourselves through languages is key to communication’, and the description of learning is ‘I can explain information and share ideas, opinions and feelings using relevant vocabulary’ (Welsh Government, 2020). I am aiming to progress the descriptive writing skills of the students, encouraging extended sentences and descriptive language. They will use their creativity skills, as they need to imagine and describe something that they have not personally experienced and show empathy towards how others could be feeling.

The pedagogical choices for this lesson take inspiration from the theory of constructivism, where pupils can reflect on their own experiences and use previous knowledge to benefit their learning (Western Governors University, 2020). When describing the emotions that they would be feeling as that winning football player, they can reflect on past experiences where they worked hard towards a goal and were successful, and express those emotions that were felt when describing this new situation. When being empathetic to the losing team and describing how those players might be feeling, they can reflect back to a personal experience where they didn’t get what they aimed for, and convey those feelings in their writing.

The first strategy chosen is to create the success criteria with the pupils, which targets the ‘sharing criteria with learners’ element of AfL. Rooney (2007, p. 51) suggests that a success criteria is central to the understanding of the pupil, and that to succeed they must first picture what elements in their work will make it good. According to Clarke (2021), success criteria are more meaningful for students when they are co-constructed together, with a comparison of what would be good and what would not. I will share the learning objective with the class and ask the children what they need to include in their writing to achieve it, listing their answers on the board in the form of a success criteria. This will either confirm to me that the children understand what they need to do in the lesson, or allow me to identify their misconceptions and prevent them from affecting the main task. Further advantages to children creating the success criteria are that it gives them more responsibility of their work which could increase confidence, and encourages them to use critical thinking skills (Clarke, 2009). However, a disadvantage to a success criteria is that if too meticulous, they can leave students with little room to be creative (Rhodes, 2022). By having too much input of what they do or do not include in their work, the teacher risks limiting their creativity, resulting in too similar work from all the pupils.

The second AfL strategy implemented in this lesson plan is peer assessment, which fits into the ‘peer and self-assessment’ element. This is placed at the end of the lesson so that the pupils can swap their work and use the success criteria to evaluate what was done well, written as two stars, and one wish – how they could improve. Topping (2009, p. 22) states that there is considerable proof validating peer assessment in improving the effectiveness and quality of learning, also highlighting the advantage in that there are benefits for both the assessor and pupil being assessed. A reason for this is that it requires the assessor to think deeply about what a good piece of work looks like for that task, and therefore gives the assessor an enhanced idea of how to make their own work better (Topping and Ehly, 1998, p. 8). Creativity is another aspect of learning improved by peer assessment. Moss (2021) explains that through learning another student’s understanding of an idea, new perspectives can be gained for the reader, expanding their own creativity. This could also be true for the pupil being assessed, who could read the ‘wish’ given to them by their assessor and view the task from a different approach. Peer assessment links to Vygotsky’s zone of proximal development (ZPD), as it reinforces the idea that learning will improve when assisted by others (Laveault and Allal, 2016, p. 320). Although, there are also disadvantages with this method. It is likely that some pupils will not be accurate or honest in their peer assessment due to their friendships (Chan, 2010). It is also important to note that pupils must be given suitable directions on how to complete a peer assessment and must know what they are looking for, otherwise it will be ineffective (Culver, 2022, p. 2).

Conclusion

The decision making for my lesson plans was heavily influenced by AfL, targeting each element with the four strategies I planned to implement, to try and provide the pupils with the best chance of progression in their learning. Sharing criteria with learners was included by co-constructing a success criteria with the pupils. The quality of talk was incorporated through the ‘snowballing’ activity, allowing pupils to share and gain knowledge through talk. The ‘secret squirrels’ strategy utilised individual whiteboards for each pupil, to get immediate feedback allowing the next steps to be taught in response to the level of understanding across the class. The final element, self and peer assessment, utilised the ‘two stars and a wish’ method for pupils to evaluate the work of their peers.

In conclusion, I can see how the elements of AfL are beneficial to students when applied in their lessons. Research by Black and Wiliam led them to determine that an environment which provokes questions, deep thought, and discussion with others is one that is valuable for students’ learning (Black and Wiliam, 1998, p. 10), which highlights why AfL is so important. The value of sharing criteria with learners is clear, as pupils cannot be expected to achieve success without knowing what success looks like. I can see the benefits of the ‘secret squirrels’ strategy, as the quality of feedback is not just about the feedback a teacher gives to a pupil, but what feedback the pupils can give to the teacher, and how they respond. An element to highlight is the benefits of quality of talk and the use of the snowballing strategy. Students are likely to relay information to their peers in a way which will be understood better by them. It boosts the confidence of all involved as the more able pupils can teach their friends, and others who need the reminder will leave the lesson feeling accomplished that they have retained this new knowledge. Peer assessment, similar to the use of talk is helpful through providing new insights and encouraging deeper thought. Despite these advantages I can also see that there are limitations. As AfL is more regular than summative assessments, it could be overly time-consuming for the teacher to use to its full effect. As it requires responsive teaching there is looser guidance of what to do than with summative assessment, as it is up to the teacher to work in accordance with their class, so there could be questions around which choice is best and when. Black and Wiliam (1998, p. 11) remind that the effects of formative assessment are not immediate and there is not one simple solution that will guarantee success. Despite the few limitations I would recommend the use of AfL strategies, as the disadvantages are heavily outweighed by the advantages.
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What is the name of the
continent that we are in?
What other continents
are there?

Which way is north,
south, east and west?

m | Yr Athrofa
Wales I cd

N r

PDPA

is in? Ask some groups to share
where they thought certain countries
are. Explain that during the task they
will first need to label the continents
before labelling the countries. Each
country has a capital city —who
knows the capital city of Wales? They
will need to research to find the rest
in the main task. Share success
criteria.

30 min

LSA and | to support lower ability
groups.

Main activity — working in pairs, carry out their
own research to find out where their World
Cup countries are on the map. They can use an
Atlas or iPads to find their answers.

Build up the map starting with the continents,
then stick the countries on top, then label the
capital cities.

*Which continent is each country in?

Extra challenge —label north, east, south, west.
Could also choose one of the countries to
create a fact file about. Label some
surrounding countries. On a post-it note, write
facts about one of the countries in our group.

Resources —iPads for
research, an Atlas for
locating the countries
on the map.

Differentiation —

Give an Atlas to lower
ability who may
struggle to read
websites or research
online, so that they can
see their label of the
place names and look
for where it's written
on the map.

Give capital cities to
match to the countries,
for higher abilities have
them research to find
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labels with the five capital city of Wales is?

which are in our world cup group
(group H) and show their flags —
Portugal, Ghana, Uruguay, and South
Korea. Linking back to Wales so
include also. Explain that they will be
locating these places on the map —
share learning objective. Send into
groups of 4 to label the countries
where they think they are on the
map.

Define a continent and show the 7.

Does anyone know which one Wales

the world and place the labels where they
think each country might be located. Begin
with Wales. Compare the maps —do all the
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places. Don’t give away the right answers as
this is for them to find out through their own
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is in? Ask some groups to share
where they thought certain countries
are. Explain that during the task they
will first need to label the continents
before labelling the countries. Each
country has a capital city —who
knows the capital city of Wales? They
will need to research to find the rest
in the main task. Share success
criteria.
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Remind the class of the countries
which are in our world cup group
(group H) and show their flags —
Portugal, Ghana, Uruguay, and South
Korea. Linking back to Wales so
include also. Explain that they will be
locating these places on the map —
share learning objective. Send into
groups of 4 to label the countries
where they think they are on the
map.

Define a continent and show the 7.
Does anyone know which one Wales

Starter —in groups of 4, look at an A3 map of
the world and place the labels where they
think each country might be located. Begin
with Wales. Compare the maps —do all the
groups agree? Discuss why they chose those
places. Don’t give away the right answers as
this is for them to find out through their own
research.

Resources — A3 map,
labels with the five

country names written
on them.

Labels with the capital
cities written on —
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is in? Ask some groups to share
where they thought certain countries
are. Explain that during the task they
will first need to label the continents
before labelling the countries. Each
country has a capital city —who
knows the capital city of Wales? They
will need to research to find the rest
in the main task. Share success
criteria.

30 min

LSA and | to support lower ability
groups.

Main activity — working in pairs, carry out their
own research to find out where their World
Cup countries are on the map. They can use an
Atlas or iPads to find their answers.

Build up the map starting with the continents,
then stick the countries on top, then label the
capital cities.

*Which continent is each country in?

Extra challenge —label north, east, south, west.
Could also choose one of the countries to
create a fact file about. Label some
surrounding countries. On a post-it note, write
facts about one of the countries in our group.

Resources —iPads for
research, an Atlas for
locating the countries
on the map.

Differentiation —

Give an Atlas to lower
ability who may
struggle to read
websites or research
online, so that they can
see their label of the
place names and look
for where it's written
on the map.

Give capital cities to
match to the countries,
for higher abilities have
them research to find
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LSA and | to support lower ability
groups.

Main activity — working in pairs, carry out their
own research to find out where their World

Cup countries are on the map. They can use an
Atlas or iPads to find their answers.

Build up the map starting with the continents,
then stick the countries on top, then label the
capital cities.

*Which continent is each country in?

Extra challenge —label north, east, south, west.
Could also choose one of the countries to
create a fact file about. Label some
surrounding countries. On a post-it note, write
facts about one of the countries in our group.

Resources —iPads for
research, an Atlas for
locating the countries
on the map.

Differentiation —

Give an Atlas to lower
ability who may
struggle to read
websites or research
online, so that they can
see their label of the
place names and look
for where it's written
on the map.

Give capital cities to
match to the countries,
for higher abilities have
them research to find
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what the capital cities
are.
10 min What have we learned? Snowballing | Whole class stand in the middle of the room. A | Mixed ability exercise. | Afl,—snowballing
exercise. question will be asked, and individual thinking exercise.

Possible questions:

How many continents are there?
What are the seven continents?
What continent is Ghana in?

What is the capital city of Portugal?

time will be given. Then the children will be
asked to pair up and discuss what they think
the answer is. The group number doubles until
there is 1 big group in which they decide on a
final answer.
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Student-teacher: Olivia Mills Class / Year 4
Group:
AoLE or Subject: Science and Technology Date: 20.12.22
Meaningful links to Curriculum e Being curious and searching for answers is essential to understanding and predicting phenomena: |

(What Matters Statements, Descriptions

v ; : can recognise patterns from my observations and investigations and can communicate my findings.
of learning, previous curriculum...)

Four Purpose driver: e Ambitious, capable learners who undertake research and evaluate critically what they find and are
(Remember to go ‘beyond the headlines’. ready to learn throughout their lives.

Only main links should be identified here)

Meaningful links across the e Health and Well-being

curriculum

Links to other AgLEs or the Cross-
curricular skills frameworks)

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)
.

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

-To make a prediction of their investigation results.
-Complete a fair test to discover how heart rate is affected by exercise.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

-Make a prediction of the results.

-Assign a role to everyone in the group e.g. timer, scribe, who's pulse will you check etc.

-Set up the cones and the goal.

-Ensure the same person is doing the exercise/resting and having their pulse checked, so that it is a fair test.
-Fill in the table of results throughout the test.

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

Rather than taking a pulse from their wrist or neck, some pupils may try to count by putting their hand over their heart. As a class we will practice
how to take your pulse correctly, and | will explain that you must use your first two fingers as your thumb has its own pulse.
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Student-teacher: Olivia Mills Class / Year 4
Group:
AoLE or Subject: Science and Technology Date: 20.12.22
Meaningful links to Curriculum e Being curious and searching for answers is essential to understanding and predicting phenomena: |

(What Matters Statements, Descriptions

v ; : can recognise patterns from my observations and investigations and can communicate my findings.
of learning, previous curriculum...)

Four Purpose driver: e Ambitious, capable learners who undertake research and evaluate critically what they find and are
(Remember to go ‘beyond the headlines’. ready to learn throughout their lives.

Only main links should be identified here)

Meaningful links across the e Health and Well-being

curriculum

Links to other AgLEs or the Cross-
curricular skills frameworks)

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)
.

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

-To make a prediction of their investigation results.
-Complete a fair test to discover how heart rate is affected by exercise.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

-Make a prediction of the results.

-Assign a role to everyone in the group e.g. timer, scribe, who's pulse will you check etc.

-Set up the cones and the goal.

-Ensure the same person is doing the exercise/resting and having their pulse checked, so that it is a fair test.
-Fill in the table of results throughout the test.

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

Rather than taking a pulse from their wrist or neck, some pupils may try to count by putting their hand over their heart. As a class we will practice
how to take your pulse correctly, and | will explain that you must use your first two fingers as your thumb has its own pulse.
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appropriate.
Consider pace,
engagement
levels (ensure
pupils are
‘doing’ quickly),
managing
transitions

today’s lesson?), modelling and explanations,
checking understanding, planned use of additional
adults. Choice of pedagogical model or of the 12
pedagogical principles

Consider CHUNKING (too much information can limit learning)

Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know,
Break down e.g., key questions, retrieval of prior learning What will the pupils be doing and what learning will be taking (including understand, and can do:
ﬂ;v":z; s"l'fm (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer

“Focus on the what is to be
taught, (and how) rather than
who is to learn it’ (Florian,
Black-Hawkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of
scaffolding.

Types of representation in
tasks?

assessment opportunities,
effective Afl strategies, live
marking opportunities, planned
feedback.
Types of Retrieval Practices?

10 mins

Ask why do footballers need to be
strong and healthy? Allow time to
think then share their answers.
Discuss how muscles receive oxygen
during exercise (oxygen in the blood,
the blood is pumped around the
body).

Secret squirrel:

Which muscle pumps blood around
the body?

Where can you find your pulse?
Explain that they will be doing an
investigation on how your heart rate

Suggest reasons why footballers need to be
strong and healthy.

Write and show their answers on their
whiteboards for the secret squirrel activity.
Write a prediction in their books about how
they think their heart rate will be affected by
exercise.

Scaffold some LA pupils
by writing what they
want tosay ona
whiteboard to model
spelling.

Why do footballers need
to be strong and healthy?
Which muscle pumps the
blood around the body?
Where is your heart?

AfL - secret squirrel.
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is affected by exercise. Write their
predictions in their books.

Put the children into mixed ability

Groups decide between them who will do

Can you feel your pulse

10 mins groups. what- someone to time, set up the equipment, under your jaw/on your
Outline the experiment and what record the results, do the exercise, etc. wrist?
equipment they will need. Collect the equipment needed.
Go through how to find pulse and Practice finding their pulse and calculating
calculate bpm. beats per minute.
Class go outside and each group find a space
to set up.
LSA and | to go around the groups Team manager to read through the method Mixed ability groups — | Verbal feedback from
45 mins checking that they are on task, and to | and tell the group where to start - the person | HA can take on leading | myself and LSA through
give guidance if necessary. who’s pulse you will be taking rests for five roles such as team the task.
minutes. Person on the timer needs to time manager and pupils can
keep. Rest of the group can set up cones support each other in
during this time. Then take their pulse to find | their roles if needed.
resting heart rate and record the result. LSA and | will be
Complete the dribbling/shooting exercise for 5 | checking the groups
minutes before taking the heart rate and and giving support
recording it. Repeat, following any changes on | when needed.
the method sheet such as exercise duration.
Repeat secret squirrel to see the Look at their results table as a group and talk LSA and | to support LA | Secret squirrel.
10 mins progression from the beginning of about what they can see — did the heart rate pupils, by modelling the

the lesson.

increase or decrease?

In their books, the conclusion they found from
their results - if the heart rate
increased/decreased/stayed the same after
exercise.

Secret squirrel.

sentences on a
whiteboard of what
they want to write.
Sentence starters on
the board.
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appropriate.
Consider pace,
engagement
levels (ensure
pupils are
‘doing’ quickly),
managing
transitions
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checking understanding, planned use of additional
adults. Choice of pedagogical model or of the 12
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Consider CHUNKING (too much information can limit learning)

Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know,
Break down e.g., key questions, retrieval of prior learning What will the pupils be doing and what learning will be taking (including understand, and can do:
ﬂ;v":z; s"l'fm (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer

“Focus on the what is to be
taught, (and how) rather than
who is to learn it’ (Florian,
Black-Hawkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of
scaffolding.

Types of representation in
tasks?

assessment opportunities,
effective Afl strategies, live
marking opportunities, planned
feedback.
Types of Retrieval Practices?

10 mins

Ask why do footballers need to be
strong and healthy? Allow time to
think then share their answers.
Discuss how muscles receive oxygen
during exercise (oxygen in the blood,
the blood is pumped around the
body).

Secret squirrel:

Which muscle pumps blood around
the body?

Where can you find your pulse?
Explain that they will be doing an
investigation on how your heart rate

Suggest reasons why footballers need to be
strong and healthy.

Write and show their answers on their
whiteboards for the secret squirrel activity.
Write a prediction in their books about how
they think their heart rate will be affected by
exercise.

Scaffold some LA pupils
by writing what they
want tosay ona
whiteboard to model
spelling.

Why do footballers need
to be strong and healthy?
Which muscle pumps the
blood around the body?
Where is your heart?

AfL - secret squirrel.
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predictions in their books.
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Can you feel your pulse
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equipment they will need. Collect the equipment needed.
Go through how to find pulse and Practice finding their pulse and calculating
calculate bpm. beats per minute.
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LSA and | to go around the groups Team manager to read through the method Mixed ability groups — | Verbal feedback from
45 mins checking that they are on task, and to | and tell the group where to start - the person | HA can take on leading | myself and LSA through
give guidance if necessary. who’s pulse you will be taking rests for five roles such as team the task.
minutes. Person on the timer needs to time manager and pupils can
keep. Rest of the group can set up cones support each other in
during this time. Then take their pulse to find | their roles if needed.
resting heart rate and record the result. LSA and | will be
Complete the dribbling/shooting exercise for 5 | checking the groups
minutes before taking the heart rate and and giving support
recording it. Repeat, following any changes on | when needed.
the method sheet such as exercise duration.
Repeat secret squirrel to see the Look at their results table as a group and talk LSA and | to support LA | Secret squirrel.
10 mins progression from the beginning of about what they can see — did the heart rate pupils, by modelling the

the lesson.

increase or decrease?

In their books, the conclusion they found from
their results - if the heart rate
increased/decreased/stayed the same after
exercise.

Secret squirrel.

sentences on a
whiteboard of what
they want to write.
Sentence starters on
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Student-teacher: Olivia Mills Class / Year 4
Group:
AoLE or Subject: Languages, literacy and communication Date: 22.11.22
Meaningful links to Curriculum * Expressing ourselves through languages is key to communication — | can explain information and share
(What Matters Statements, Descriptions ideas, opinions and feelings using relevant vocabulary (Progression step 2).
of learning, previous curriculum...)
Four Purpose driver: * Ambitious, capable learners who can communicate effectively in different forms and settings.

(Remember to go ‘beyond the headlines’.
Only main links should be identified here)

Meaningful links across the e Health and wellbeing.
curriculum

Links to other AoLEs or the Cross-
curricular skills frameworks|

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)
.

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

-To create a piece of descriptive writing about the feeling of winning the World Cup.
-Describe how the losing team might be feeling.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

-Use descriptive language.

-Explain the emotions you felt before, during, and after the game.
-Describe how the crowd reacted.

-Show you understand how the other team might feel.

-What could you see and hear when the final whistle went?

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

The children will watch a clip of the previous winners of the World Cup. They will see the reactions of those players, but in their writing the
objective is not to tell a story of those players, but to imagine the win for themselves and write descriptively about the event and their own
emotions, so writing should be in the first person not the third. | will tell the pupils the learning objective reinforce that they are writing from their
own perspective. We will then create the success criteria together which will clarify if they understand what they need to do.
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Student-teacher: Olivia Mills Class / Year 4
Group:
AoLE or Subject: Languages, literacy and communication Date: 22.11.22
Meaningful links to Curriculum * Expressing ourselves through languages is key to communication — | can explain information and share
(What Matters Statements, Descriptions ideas, opinions and feelings using relevant vocabulary (Progression step 2).
of learning, previous curriculum...)
Four Purpose driver: * Ambitious, capable learners who can communicate effectively in different forms and settings.

(Remember to go ‘beyond the headlines’.
Only main links should be identified here)

Meaningful links across the e Health and wellbeing.
curriculum

Links to other AoLEs or the Cross-
curricular skills frameworks|

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)
.

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

-To create a piece of descriptive writing about the feeling of winning the World Cup.
-Describe how the losing team might be feeling.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

-Use descriptive language.

-Explain the emotions you felt before, during, and after the game.
-Describe how the crowd reacted.

-Show you understand how the other team might feel.

-What could you see and hear when the final whistle went?

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

The children will watch a clip of the previous winners of the World Cup. They will see the reactions of those players, but in their writing the
objective is not to tell a story of those players, but to imagine the win for themselves and write descriptively about the event and their own
emotions, so writing should be in the first person not the third. | will tell the pupils the learning objective reinforce that they are writing from their
own perspective. We will then create the success criteria together which will clarify if they understand what they need to do.
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Timing:
Break down

timings into
groups if
appropriate.
Consider pace,
engagement
levels (ensure
pupils are
“doing’ quickly),
managing
transitions

Role of the teacher & support staff:
e.q., key questions, retrieval of prior learning
(What previous learning needs to be revisited in
today’s lesson?), modelling and explanations,
checking understanding, planned use of additional
adults. Choice of pedagogical model or of the 12
pedagogical principles

Pupil’s learning:

What will the pupils be doing and what learning will be taking

place?

Consider CHUNKING (too much information can limit learning)

Inclusive Strategies
(including
differentiation):
‘Focus on the what is to be
taught, (and how) rather than
who s to learn it’ (Florian,
Black-Hawkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of
scaffolding.

Types of representation in
tasks?

Checking what pupils know,
understand, and can do:
key questions, self, and peer
assessment opportunities,
effective AfL strategies, live
marking opportunities, planned
feedback.

Types of Retrieval Practices?

10 mins

Watch a short clip of highlights of the
2018 World Cup final and the winners
(France) reacting to their win. What
emotions are they feeling? How are
the fans reacting? How do you think
the Croatia players are feeling?

Show the learning objective. What
are descriptive words? Make a list of
their ideas of descriptive words they
could use.

Create a success criteria together on
the board.

Suggest emotions that the winning players are

feeling.

Describe the feeling of the losing players.

Suggest examples of descriptive words you
could use in your writing to add to the list.

Help to create the success criteria by giving

ideas of what features are needed in
descriptive writing.

What can you see and
hear?

How do you feel?

What are descriptive
words?

What features do you
need to include in
descriptive writing?

AfL— create success
criteria together.
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LSA to work together with the LA
group to create a plan together, and
model some sentences and key
words they want to include. LA group
can then write their own
descriptions, scaffolded by the group
plan. Any other sentences they think
of can be modelled on a whiteboard
if necessary.

1 will monitor the work of the MA and
HA groups and give support when
needed.

Include and underline the title.

Picture being in the Welsh football team and
winning the World Cup. What emotions are
you feeling? How is the crowd reacting — what
can you see and hear? Describe how you felt
before and after the game. Talk about the
sound of the crowd and the look on your
teammates’ faces.

HA and MA —individual
activity.

LA — group activity with
the LSA before writing
individually.

10 mins

Stop the class and ask the pupils to
swap work with the person next to
them. Remind of success criteria and
ask the pupils to peer assess with 2
stars and a wish’ using the success
criteria.

Peer assess another pupil’s work. Give two
stars for what was done well, and one wish for
how to improve. Use the success criteria for
guidance.

LA group to read
success criteria with
the LSA and complete a
verbal assessment of
what has been done
well and how they
could improve.

AfL— peer assessment.
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Timing:
Break down

timings into
groups if
appropriate.
Consider pace,
engagement
levels (ensure
pupils are
“doing’ quickly),
managing
transitions

Role of the teacher & support staff:
e.q., key questions, retrieval of prior learning
(What previous learning needs to be revisited in
today’s lesson?), modelling and explanations,
checking understanding, planned use of additional
adults. Choice of pedagogical model or of the 12
pedagogical principles

Pupil’s learning:

What will the pupils be doing and what learning will be taking

place?

Consider CHUNKING (too much information can limit learning)

Inclusive Strategies
(including
differentiation):
‘Focus on the what is to be
taught, (and how) rather than
who s to learn it’ (Florian,
Black-Hawkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of
scaffolding.

Types of representation in
tasks?

Checking what pupils know,
understand, and can do:
key questions, self, and peer
assessment opportunities,
effective AfL strategies, live
marking opportunities, planned
feedback.

Types of Retrieval Practices?

10 mins

Watch a short clip of highlights of the
2018 World Cup final and the winners
(France) reacting to their win. What
emotions are they feeling? How are
the fans reacting? How do you think
the Croatia players are feeling?

Show the learning objective. What
are descriptive words? Make a list of
their ideas of descriptive words they
could use.

Create a success criteria together on
the board.

Suggest emotions that the winning players are

feeling.

Describe the feeling of the losing players.

Suggest examples of descriptive words you
could use in your writing to add to the list.

Help to create the success criteria by giving

ideas of what features are needed in
descriptive writing.

What can you see and
hear?

How do you feel?

What are descriptive
words?

What features do you
need to include in
descriptive writing?

AfL— create success
criteria together.
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LSA to work together with the LA
group to create a plan together, and
model some sentences and key
words they want to include. LA group
can then write their own
descriptions, scaffolded by the group
plan. Any other sentences they think
of can be modelled on a whiteboard
if necessary.

1 will monitor the work of the MA and
HA groups and give support when
needed.

Include and underline the title.

Picture being in the Welsh football team and
winning the World Cup. What emotions are
you feeling? How is the crowd reacting — what
can you see and hear? Describe how you felt
before and after the game. Talk about the
sound of the crowd and the look on your
teammates’ faces.

HA and MA —individual
activity.

LA — group activity with
the LSA before writing
individually.

10 mins

Stop the class and ask the pupils to
swap work with the person next to
them. Remind of success criteria and
ask the pupils to peer assess with 2
stars and a wish’ using the success
criteria.

Peer assess another pupil’s work. Give two
stars for what was done well, and one wish for
how to improve. Use the success criteria for
guidance.

LA group to read
success criteria with
the LSA and complete a
verbal assessment of
what has been done
well and how they
could improve.

AfL— peer assessment.
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Olivia Mills Class / Year 4
Group:
Humanities — Geography. Date: 17.11.22

e WMS: Enquiry, exploration and investigation inspire curiosity about the world, its past, present and
future — enquiry and discovery in a global context.

e Ambitious, capable learners who can use digital technologies creatively to communicate, find and
analyse information.

e Digital Competence framework — carrying out online research.

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)

e My target for this week is to command the room with my voice more. This target links to the Managing the Learning Environment section of
Pedagogy: Refining in the QTS standards.

- To know the Capital cities of Wales, Portugal, Ghana, Uruguay, and South Korea, and locate these countries on a map.
- To know the continents of the World and which continents each of the chosen countries are in.

- Use an Atlas or the internet to find out the locations.
- Use an Atlas or the internet to discover which continents and capital cities match each country.
- Label north, east, south and west on the map to help you when labelling the equator and lines of latitude and longitude (extension).

g Pivsgaioym | Yr Athrofa N\

Many of the pupils will know that Wales is in the United Kingdom, so there could be confusion when asked what continent Wales is in. | will need
to distinguish the difference in the introduction and explain that the UK is not a continent.
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies

Break down e.q., key questions, retrieval of prior learning | What will the pupils be doing and what learning will be taking (including understand, and can do:
NM:Z&;';M (What previous learning needs to be revisited in ) place? o differentiation): key questions, self, and peer
roups today’s lesson?), modeling and explanations, | Consider CHUNKING (too much information can limit learning) | oo\ co " oo assessment opportunities,

'PPropriate. | checking understanding, planned use of additional " ies, l
Consider pace, ) ’ taught, (and how) rather than effective 4fj,strategies, live
engagement | adults. Choice of pedagogical model or of the 12 Wwhos to earn it (Floran, marking opportunities, planned
levels (ensure Ppedagogical principles Black-Hawkins, 2011). Make feedback.

Ppupils are appropriate reference to Types of Retrieval Practices?
"“:gng;{;;”" resources which support this.

transitions Reasons for, and details of

scaffolding.
Types of representation in
tasks?
15 min Remind the class of the countries Starter —in groups of 4, look at an A3 map of Resources —A3 map, ‘Who knows what the
labels with the five capital city of Wales is?

which are in our world cup group
(group H) and show their flags —
Portugal, Ghana, Uruguay, and South
Korea. Linking back to Wales so
include also. Explain that they will be
locating these places on the map —
share learning objective. Send into
groups of 4 to label the countries
where they think they are on the
map.

Define a continent and show the 7.

Does anyone know which one Wales

the world and place the labels where they
think each country might be located. Begin
with Wales. Compare the maps —do all the
groups agree? Discuss why they chose those
places. Don’t give away the right answers as
this is for them to find out through their own

research.

country names written
on them.

Labels with the capital
cities written on —

match to their country.

What is the name of the
continent that we are in?
What other continents
are there?

Which way is north,
south, east and west?
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is in? Ask some groups to share
where they thought certain countries
are. Explain that during the task they
will first need to label the continents
before labelling the countries. Each
country has a capital city —who
knows the capital city of Wales? They
will need to research to find the rest
in the main task. Share success
criteria.




