Learning for Life: A critical analysis of the evidence for which education in Wales prepares children and young people for a good life in a rapidly changing global context.   
Introduction:
What is a good life? Is a good life a happy life? Is it possible to have a good life and be unhappy, or vice versa?
The concept of a good life has been a topic of debate probably as long as man has been on the planet. A good life is generally equated with happiness and fulfilment. The definitions of both are abstract, diverse and just as hotly debated. The definitions of happiness and a good life are both philosophical and observational with both being research-oriented and every-day life related. Generally, philosophers equate a good life with an intrinsic value i.e. a life worth living. Psychologists on the other hand relate happiness with the absence/ opposite of depression (not feeling good). 
Historically, the philosophical and theological understanding of happiness was that it derived from good deeds and the improvement of one’s moral character (Tissari, Pessi, & Salmela, 2008). In social sciences, ‘the good life’ is usually what is considered good by the individual and/or society.  According to hedonism, a good life is a life of pleasure; whereby the pursuit and maximisation of individual pleasure are key. Psychological hedonism proposes that all humans are psychologically wired to desire pleasure and avoid pain. The fundamental teaching of ethical hedonism is that mankind has a moral obligation to seek the maximization of pleasure.  Philosophers such as Cicero taught that the good life is a life of pleasure, but only if the pleasures are of a higher type i.e. of the mind/intellect, feelings and imagination and moral sentiments. In other words, the good life is a life of moral virtue; and living well means living with dignity, honourably, wisdom and courage. Aristippus teaches that all good is determined by pleasure, with all types of pleasure being equal, and the only difference in pleasures being their urgency and intensity. In this theory, the good life is the life that produces the greatest amount of intense pleasure. Epicurus proposed a more moderate approach to a good life whereby he suggests that pleasure is not surrendering oneself to pursuit of sensual and material things; but rather the freedom from pain and mental stress, giving oneself to reasoning and acquiring knowledge and introspection/self-contemplation. In contrast, Baghavad-Gita teaches that the good life is a life free from desire; whereby the individual is unaffected by adversity or happiness, is free from emotions, controls his mind and senses, seeking a life of contemplation and meditation. As such, the good life is a life of enlightenment. Buddha famously taught that life is suffering, and that the source of this suffering stems from desire or cravings because desires are endless. Buddha teaches that happiness, as we think of it, is an illusion and we cannot find it in possessions or satisfying cravings. Instead, it comes from a sense of fulfilment and inner peace that does not depend on life circumstances rather than by acknowledging the impermanence and unsatisfactoriness and selflessness of all pleasures. By following the eightfold path (involving wisdom, ethics and mindfulness) one could learn to live a life free from attachment.
Social hedonism and utilitarianism state that the value or goodness of any action (which causes happiness/pleasure) ought to be evaluated by the seven aspects to  pleasure: intensity (how acute or potent it is), duration ( how long it lasts), certainty    (how likely it is to be achieved considering the risk of the opposite), purity (how much of it is mixed with other less desirable qualities such as aggravation, fear), propinquity (how close is it to be being achieved), fecundity (likelihood to give rise to further pleasures) and the scope ( how many others are affected). The premise being that the higher the value, the greater the pleasure. In other words, it is ‘’the greatest good for the greatest number of people’’.  In social hedonism, the term ‘’good’ is pleasure (such as supported by Jeremy Bentham and John S Mill) where as in utilitarianism ‘’good’ is not specific and can include other things beside pleasure (such as espoused by GE Moore) 
Socrates (and his student Plato) teach that mankind naturally desires a good life (happiness) with a good life being a mixture of elements, and is achievable and obtainable through teaching. Virtue and happiness are linked such that one is impossible without the other. A good life is not dependent on material goods, rather on how we use them and can be enjoyed by focusing pursuing knowledge and virtue rather than physical pleasure. Brand Blanshard in his defense or reason stated that goodness lies in the union of fulfilment (achieving the goal of a desire) and satisfaction (the feeling that accompanies fulfilment). Maslow in his famous hierarchy of needs (Psychological needs, Safety, Love, Esteem, Self-actualisation), found that a good life is a life of fulfilled needs. These needs are in ranking levels and one is not motivated to seek a higher level until the lower level is at least partially satisfied.
Idealist philosophy teaches that a good life is a life of happiness. According to Aristotle, happiness is equal to eudaemonia (highest good: prosperity, happiness and well-being); this being the fulfilment and development of what distinguishes man from other creatures. Rationality or reasoning being what makes man different to other creatures, then the good life in this context would be theoria (pure intellectualism) or living the life nature/God designed one to live. Additionally, A E Taylor a 19th century idealist philosopher said that happiness is living the life for which one was made. That is to say enjoyment can be found in simply living one’s life as is rather than living it as a means of pursuing (future) pleasure.
The modern interpretation of a good life is subjective and open to interpretation, with no one definition of what constitutes a good life. Research on what defines a good life is based on what people think (qualitative) makes them happy rather than a quantitative measure of how happy they are. Bonn, et al., (2012) in their research as to what constitutes happiness, found that it was gained through togetherness and human connection. A sense of belonging/community, in the form of close connections to others was found to be key to a satisfying/good/worthy life. Besser-Jones report that ‘‘the life satisfaction view of happiness arises from a positive evaluation of how one’s life is going’’, and that our attitudes towards our experiences, actions and their success determine our happiness. Happiness can also be found in the pleasure of finding/pursing interests one is passionate about (Luo, 2019). My modern interpretation of what makes a good life is: Well-being/Good health, Sufficient basic physical needs (food, shelter, clothing), Love and Community, Accomplishment, Peace to pursue interests/hobbies/knowledge; Opportunity to explore beauty and virtue; and helping others live a good life. It is important to note that though ‘feeling good’ is important, sometimes individuals do sacrifice their happiness for the sake of other values which may matter more and not just because they lead to happiness.

Education for global citizenship
The importance of good education in preparation for (a good) life cannot be denied. Indeed, Nelson Mandela quoted that ‘’ Education is the most powerful weapon you can use to change the world’’. Similarly Victor Hugo stated that ‘’He who opens a school door, closes a prison’’. In order to be able to confidently navigate the future, young people need an education that equips them to meet future challenges. There are clear links between the individual’s life and that of those around them (community) which are in turn linked to the society, economy and environment as a whole. If a good life is one which an individual’s existence is fulfilled completely and a good society is one in which the good life can be fulfilled in the best possible way (Aristotle/Plato), then a good education is one which prepares and equips the student to achieve these qualities/experiences.
‘’A global citizen is someone who is aware of and understands the wider world - and their place in it. They take an active role in their community, and work with others to make our planet more equal, fair and sustainable’’. (Oxfam, 2020). Global education promotes learning about global and development issues arising from inequalities such as human rights, intercultural, environment and other social injustices, through a learner-centred approach. The Cambridge Primary Review (CPR) proposed the need for primary schools to have a global perspective in the curriculum and educational aims (CPR, 2010). Global issues such as climate change, economic migration, political and religious polarisation, human rights, and technology usage are now more relevant than ever to young people as the adults of the future. Buckingham (2007) state that children are aware of the world around them, more so now in the age of global media. As a result of mass and social media and the internet, children have greater access to information on the wider world than in previous generations. A survey by the British Council in 2014 found that UK children were behind many of their peers in other countries in terms of global awareness.  
Education for Sustainable Development and Global Citizenship (ESDGC) was identified as a key subject in preparing Welsh students for their future as global citizens (Welsh Assembly Government, 2008). The focus of the ESDGC approach is on specific themes, including: the natural environment, consumption and waste, climate change, identity and culture, wealth and poverty, choices and decisions and health. 
The Well-being of Future Generations (Wales) Act 2015 requires policymakers to think and plan for the future, as well as providing the means to prepare Wales’ educational structure for the rapidly-changing future purpose and challenges. 
The 2018 Estyn report found shortcomings in literacy, numeracy and ICT teaching in the larger proportion of Welsh schools. 30% of Welsh schools did not have a co-ordinated approach to literacy development, did not teach ICT or numeracy effectively, and ICT skills were generally not well applied across the curriculum. It also highlighted a lack of teachers’ confidence and knowledge as the main reason behind poor performance –which can be attributed to initial teacher training. The new curriculum for Wales (which will be used from 2022) aims to ensure uniformity and a consistent learning approach for students in Welsh schools, provide guidelines on developing a curriculum and support learner progression.
A healthy school is one that works to develop a whole-school ethos, environment and curriculum that enable pupils to recognise personal qualities, build on their achievements, fulfil their potential and manage their health and well-being. (National Children’s Bureau, 2006, p. 6)

Integrated Learning
“School should be a place where students not only cultivate their intellectual minds, but also develop a broad set of character strengths, virtues, and competencies, which together (build non-cognitive strengths—meaning, engagement, optimism, and positive emotion—into schools) support their well-being’’ International Positive Education Network (IPEN, 2015)
Other than academic learning, young people also need to learn non-academic skills to help them grow into successful adults. These skills include: social and emotional skills, resilience, and non-cognitive skills (character development, collaboration/Team-work, problem solving, organisation etc). These skills help children and young people develop the knowledge they need for positive mental, emotional, social and physical wellbeing  by being able to confidently make informed decisions, experience and handle challenge positively, apply their mental, emotional, social and physical skills to establish a positive health and wellbeing pattern and pursue a healthy lifestyle (thus a good life),and  being able to transition from one life stage to another (e.g from education to work) which will be carried into adult life.
In order to incorporate non-academic learning in the curriculum, it is important to take into account the views and experiences of young people, as well as that of research and successful practice in supporting the learning and development. This includes use of varied approaches such as peer learning, interactive technology, mentoring and art.
 Additionally, it is also important to engage with stakeholders (parents, carers, educators, policy makers) and utilise the available specialist expertise of said stakeholders so as to maximise collective knowledge and learning. Lastly it is important to be open, collaborative and responsive so as to facilitate teaching/learning through engagement and participation. The incorporation of academic and non-academic learning has been found to lead to higher well-being and academic performance, greater engagement and perseverance leading to improved grades, positive responses to everyday life events, including resilient thinking, taking personal action to handle challenging situations, using strengths, and expressing gratitude.
The Welsh Youth Parliament (2019) stated that schools should teach more life skills to avoid producing students with the correct qualifications but poor real world skills. It also found there was too much emphasis on academic grades and testing. In the same research (of 2500 young people), 75% stated they would like life-skills such as finances and dealing with stress to be taught in schools. In schools which had incorporated non-academic learning, these were often ‘’crammed’’ into personal and social education days rather than as part of normal class learning.
The evolution of occupations in the west has largely shifted into Taylorism-type jobs from craft-based professions. This has led to individuals being crowded into small job niches and away from craft based occupations. The result of this is the loss of creativity and sometimes reduced quality (e.g. due to mass production practices, product regulation, aesthetic demand). This shift means that future occupations will continue to be at risk. E.g. introduction of automation in the 20th century led to a spike in unemployment whereby once valued craftsmen such as metal-workers, carpenters and fitters were forced out by machines. Automation also opened new occupations, but again not everyone could occupy these positions unless they had the right skills- usually acquire through classroom education. Similarly, it cannot be denied that future generations will require flexibility and adaptability in their skill sets so as to response what will be challenging and rapidly evolving job and labour markets. In order to do so, a holistic education approach, rather than a reaction/policy led approach is essential to avoid producing single skilled graduates, rigid who are unable to keep up with occupation change/demand.

Natural environment in the curriculum: Case study- Crwys Primary School
HAPPEN (Health & Attainment of Pupils in a Primary Education Netwrok) is a primary school network which was founded following interviews with educators who called for a better understanding of school needs in developing health interventions using collaborative approaches. It brings together education, health and research in line with the new curriculum proposals for Health and Wellbeing and is part of the National Centre for Population Health and Wellbeing Research funded by Health Care Research Wales and Economic and Social Research Council (ESRC).
Research has found that healthier, happier children perform better in school (Bilton, 2004). As part of the HAPPEN initiative, a local Swansea school – Crwys Primary- has incorporated outdoor learning whereby students receive varied and balanced lessons in maths, art and science in a nearby woodland weekly. It was reported that the result was students enjoyed school more and there was an improved attitude to learning. Academic performance and attendance also improved significantly. One educator was quoted as saying ‘’you cannot teach about climate change without teaching for example, geography, history, science or economics’’ (ESTYN, 2019). Additionally, HAPPEN is also used as an information platform for parents, teachers and students. For example during the Covid 19 regulations it has been used to keep carers current with the news, to encourage and engage students to share their lockdown experiences, and signpost users to helpful services such as helplines if any are struggling.
Arranged woodland/nature visits have gained popularity in many schools in Wales. These encourage exploration and appreciation of the natural world and in so doing boost confidence and learning. e.g. the success enjoyed by Duffryn primary school in building a relationship with the environment by allowing their students to explore and participate in caring for the woodlands around the school (Out of classroom learning, 2007).

Information and Communication Technology
 If, as historians report, the 17th to the 19th century was the age of reason/enlightenment, then the 20th and 21st century would be described as the age of technology (and in the latter years digital technology). Technology is the means by which we flex and enhance our physical and mental abilities to explore, manipulate and exploit the world and resources around us, and in doing so realize the good life or what we perceive it to be. On a global scale, new technologies are ever emerging and advancing at a very rapid pace. If children are to compete, participate and pursue the good life, then they need to be receive the highest quality of information and communication technology education. The report by Education and Lifelong learning committee (2011) found that there was a need to introduce a common framework for delivering ICT in Welsh schools particularly in early learning. The main issues identified were delivering content- with focus on supporting both students and educators development; competency- staff training so as to meet the skill levels required; and connectivity- the network to support the education strategy and computers needed.
Estyn, in its report for the year 2000 found that there was a lack of inclusive planning for ICT across the curriculum. Also, there was poor relating of ICT and other subjects; and limited resources in the number of up-to date computers and educator skills. In order to solve these issues, it was suggested that partnerships on a national and local level were important e.g. schools and local businesses working together to provide support and ICT advice, and sharing resources and access to ICT in the community through classes and events so as to support life-long learning.
 The vison of the 2011 report by the Department of Education and Skills, was ‘’to create a first-class ‘hub’ – both an environment and an interconnected organisational structure – representing the best in digital learning and teaching which would be available to all teachers and learners in Wales to provide culture, support, infrastructure and resources to inspire teachers and learners to develop what they need to be creators and active participants in the fast-changing digital landscape around us’’ (Welsh Government, 2011). To this end, ‘hwb’ was created with the main function being a dashboard for students and teachers to find and access relevant digital learning resources. In 2019, the ministry of education announced an additional funding of £50m to equip schools across Wales with new EdTech equipment and pave the way for a sustainable digital education infrastructure. The EdTech program enables local schools working with local authorities to deliver an enhanced and consistent teaching that matches national standards

Culture and Identity
Culture is a social construct evolving from how groups of people interact and socialise. People make culture, and vice versa (Tomlinson, 1999). It can be summarised as a way of life. Deng (2005) reports that cultural identity answers the questions of “Who am I ?”, “Where are we going ?” and “What do we Have?”. According to Appardurai (1996), culture can be viewed from three dimensions: human relation between nature and life; the symbols and rituals which help the group to structure social relationships, build community and celebrate it;  and lastly ideologies and religion in a quest for life-meaning. Contact with other cultures does change and reshape that culture. Creative people can contribute to a change and development of culture.
Before industrialisation, society and close contacts were constrained by location and geography. With the revolution in travel, communication and multi-national economies, the world has now become a global village. While globalization has been viewed as mostly positive, there has also been rise in inter-cultural, inter-religious and inter-ethnic conflicts as people defend their identities through their cultures. Original and emerging groups are all affirming and defending their cultural and social roots and identities (Wang, 2017). 
Science and technology have made the world globalised and brought people closer than before which has led to some convergence of culture. At the same time it has promoted cultural identity as individuals become more concerned about their cultural identity and search for their cultural roots and defend them. In order to enjoy the benefits of globalisation and reduce conflict, it is important to respect the diversity of peoples and their cultures, whereby people can be different (in the traditional/geographical cultural sense) but the same (global community). This will lead to a new kind of globalization that will not be homogenizing. By promoting and protecting a particular culture and heritage, the individuals come to value their role as
Instruments of social change and their potential to achieve prosperity and resilience (Future Generations Commissioner for Wales). 
Language is the main component of cultural identity, developing from the need to communicate and connect. Sharing a common language allows individuals to share their way of life and gain access to their collective cultural heritage (Aristova, 2015). 
Wales is a country with its own unique culture, language and traditions which have a right to be promoted. This duty to be promoted was defined under the Government of Wales Act 1998 and subsequent revisions. The Welsh Language Measure was passed by the National Assembly for Wales in 2011, according it the same status in use in Wales as English. Organisations are now expected to offer Welsh language options as part of their service planning and delivery.
 ONS census (2011) found that only 19% of the Welsh population could speak Welsh, and only 14% could speak, read and write in the same. In 2019 Welsh speakers were reported to have risen to 29%, with the increase being attributed to an increase in the number of 3-15 year olds speaking Welsh. The change in the linguistic landscape is very much a reflection of an emerging singular global community.
Education is a key factor in enabling the development of a vibrant culture, and educational institutions have an important role to play by exposing learners to arts and literature including national and local traditions in the English and Welsh Languages (Conway and Denbigshire PSB, 2019). According to data by arts and culture (2018) children and young people attending arts and cultural events has been increasing over the years, with 80% of them attending an art event at least once a year; although there are differences according to gender and socio-economic status.
 Educational and social institutions should also protect and promote the Welsh language as medium of expression across subject areas and in commercial and community life.
Following her report on Welsh in schools (2015) Dr Elin Jones lead an active campaign to increase the teaching of Welsh in school, stating that pupils were being "deprived" by not being taught about their history from a Welsh perspective. Further to this she reported that less than 15% of GCSE history had content about Wales, leading to learner acquiring an abstract and disjointed view of their history and culture.
Wales is a bi-lingual country, with teaching delivered in both Welsh and English. It is compulsory for children from ages 5 - 16 to learn Welsh, at least as a second language. Welsh medium/ language schools teach primarily in Welsh, particularly in ‘rural’ Wales where Welsh is spoken daily and is part of everyday life. According to the Welsh education plan 2017-21, equipping children and young people with skills in Welsh and English, also helps lay a foundation for learning additional languages and cultures, making them multi-skilled global citizens as well as of Wales (Welsh Government, 2017). In this plan they also identified the need to upskill and train educators to be more proficient and confident in using Welsh to teach. It was also highlighted that teaching and learning Welsh in English- medium settings lead to inconsistency and poor results. According to StatsWales (2016), there were there were 391 Welsh-medium primary schools, 862 English-medium schools and 72 schools using some Welsh in Wales, in 2014/15. The Welsh Government has committed to promoting and developing a bilingual Wales through its Welsh-language strategy ‘Cymraeg 2050’ with a vision for reaching a million speakers by 2050. To meet this vision there is an increased demand for bilingual skills in a variety of fields such as public services (health, education, and social), retail, hospitality and leisure.

Conclusion
As humans and technology continue to advance, globalization will also continue to affect and alter various aspects of human life such as economy, political, culture and education. It is therefore important that organisational bodies such as educational systems/institutions and policy makers continuously identify, review and asses the features and impact of these advancements or progress and implement strategies and policies that are relevant. Changes in opportunities and challenges across the economic, political, business, technology and social landscapes, means that individuals with multiple skills-both academic and non-academic are/will be required. For example, what IT skills will be needed in ten years’ time, and how can educational organisations develop policies and strategies to cope with an unknown demand? One way is by studying the past and deriving lessons from it, and second is by exploring the generational, socio-economic and technological shifts so as to gain insight into the demand in skills and tools for the future.
The educational policies developed by the Welsh Government are undoubtedly driven by a desire to provide a safe, and nurturing childhood, and a healthy, ambitious, prosperous and connected future to all its children and young people. To achieve this it recognises the importance of all children having the best start in life through supporting educators, students and caregivers. In the report ‘Building on Taking Wales Forward, Prosperity for All: The national strategy (Welsh Government, 2017) the importance of early years as the foundation of lifelong well-being  has been highlighted, as well as  promoting the development of resilience in children and young people. Additionally, the Well-being of Future Generations (WFGWales) Act 2015, provides a landscape for all public services to work together on an integrated approach to support life-long learning, well-being and prosperity for the people of Wales. The pursuit of happiness and a good life is what drives human-beings; and it is what we desire for ourselves, our children and those around us.
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