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Task 1
According to Play Wales (2020) providing children with the opportunity and freedom to play helps to support their wellbeing and resilience. Children thrive when play areas are inviting and they are given enough time to interact with others within that play environment.
Play is central to a child’s enjoyment of life and has a significant impact on their mental health, it also benefits the child in many other ways including their social and emotional development (Welsh Government, 2014).
It is difficult to define play as it can take many forms of behaviour and interactions with others, items/objects and environments (Welsh Government Play Policy, (2002). 
The Welsh Government definition of play:
Play encompasses children's behaviour which is freely chosen, personally directed and intrinsically motivated. It is performed for no external goal or reward and is a fundamental and integral part of healthy development - not only for individual children, but also for the society in which they live (Welsh Assembly Government, 2014).
According to John Gray (no Date) play is something that is self-directed and instigated by the child, when a teacher or adult begins to interfere and direct the play, such as sports or any activity whereby the adult is telling the child how to play then it is no longer classed as play.
The UNCRC have several Articles that relate to the child’s rights to play. Article 15 of the UNCRC states that children have the right to interact with other children and to join organisations and groups that interest them, and Article 31 confirms that children have the right to play and relax whilst participating in a large range of activities (Unicef, no date).
New Zealand’s early years education curriculum, Te Whariki, was initially introduced in 1996. The curriculum strives to teach children how to be confident to learn and communicate and educates children to be healthy in mind, body and spirit with the sense of belonging and the awareness that they are making a valuable contribution towards the world. Te Whariki is underpinned by a vision for children who are competent and confident learners and communicators, healthy in mind, body and spirit, secure in their sense of belonging and in the knowledge that they make a valued contribution to society (Educa, 2020).
Self-directed play has many benefits for children, by exploring by themselves they are gaining confidence that they can complete tasks  without the help of an adult, and by creating games and activities freely they feel empowered and successful thus encouraging their independence to soar. Self-directed play supports a child’s independence from an early age whilst they experiment and learn within a safe and engaging environment that has been prepared for them. Self-directed play not only promotes a child’s confidence and independence, it also ignites their imagination, stimulating their creativity and this shows through their play. By giving children the freedom to create their own games they will invent ideas and preconceptions that an adult would never have imagined (Hollis Montessori School, 2018).
Theorist Lev Vygotsky (1896- 1934) once said:
In play it is as though the child were a head taller than himself. As in the focus of a magnifying glass, play contains all developmental tendencies in a condensed form and is itself a major source of development (The power of play, 2012).
White, 2012 notes that children should enjoy their play and that it should be intrinsically motivated and freely chosen with the child having the freedom to explore and experiment. They should feel comfortable in the activity they are engaging and have no specific goal or outcome.
There is an enormous variety of self-directed play types including but  not limited to, treasure baskets, heuristic play, solitary play, parallel play and sensory play.  Providing a young child with a treasure basket is the perfect way practitioners and other adults can support the child’s independence to engage in self directed play. A variety of everyday items should be placed within the basket which will stimulate and activate the child’s different senses. It can give the young child a plethora of experiences and the opportunity to make decisions for themselves and explore with the items they wish to play with, babies develop from treasure baskets by looking, touching and moving objects from their hands to their mouth and observing the items attentively. There are many toys available for children that look colourful and exciting, but they can be limiting with the experiences the baby can create with them (North Yorkshire County Council, 2017).
Providing inviting play environments will allow children to feel comfortable and relaxed. Child friendly furniture and bright colours can create an appealing space whereby children feel comfortable to be themselves. Holistic play supports children as they learn and develop and with enough encouragement given to children, they will feel confident to explore their personal interests in a natural environment in which they feel comfortable and safe (Foundation Education, 2018).

















TASK 2

Seeking out risk is a natural part of a child’s growth and development; it is an important aspect that helps children learn about different situations that occur within everyday life. There are a variety of benefits that emerge from exposing children to Risky Play. Providing carefully risk assessed environments that are challenging will help stimulate the child’s senses while satisfying their need to explore thus will potentially develop their growth and abilities. The significant advantage of the use of Risky Play is the development of the child’s resilience, their creativity, flexibility  and their growth as a child into adulthood. Risky play enables the growing child to deal with positiveness, the unexpected challenges that will occur during their lifetime (Bazley,2018).
Rough and Tumble play poses much opportunity for children to develop their social competence skills (Pellis,Pellis and Reinhart 2010). Social physical play such as Rough and Tumble, manifests the child’s confidence within their social world including the use of management and dominance skills within groups of other children (Humphreys and Smith 1987, Pellegrini and Smith 1998). It is also useful for expanding and supporting the child’s use of complex social skills including manipulation and bargaining (Smith 1982).
Bjorklund and Pellegrini (2000) and Jarvis (2006) all believe that Rough and Tumble play develops a child’s abilities to manage aggression and social competition together with broadening their experience of dominate and subordinate positions which are all useful skills for adult life.
Children want to experience risk both physically and emotionally as they grow. By taking risks the child strengthens several skills including  their physical and emotional boundaries and by challenging themselves in new ways the child experiences the consequences of their actions (Play Wales, 2020).
Young children need to learn how to use their bodies. They need to find out how strong they are, how fast they can run, how loud they can shout and how high they feel safe to climb. They test themselves as part of growing up and become good at working out what their body can and can’t do. When a child exposes themselves to a degree of risk, they can determine what their bodies are capable of. By conquering their fears, they will be strengthening their confidence to believe in their capabilities and decisions (Ouvry, no date).
Having resilience benefits children in many ways during their childhood and Risky Play helps to develop this skill. It can help a  child to manage stressful situations and recover from any setbacks, it provides the child with mental and physical strength to cope with difficult situations they may face throughout life including physical and mental challenges and, helps children to accept mistakes they may have made, learn from them and move on (OMEP, 2017). 
As mentioned by Play Wales (2020) giving children the opportunity to experience and choose the risks they want to take, helps to build important life skills, including their physical and emotional abilities and by challenging themselves they gain experiences of the consequences of their actions. Giving the child the freedom to conquer their fear supports the child’s growth into adulthood.
Having the confidence to participate in risky play does not always come naturally to some children. Children who have additional learning needs, have speech delays, speak a different first language or have sensory or physical impairment may require further support and encouragement to engage and try new activities where there may be an element of risk. Practitioners should use their observations of the children during free play to establish whether any additional support should be provided during risky play. Early years practitioners can encourage and support children who struggle with risky play activities by modifying the environment in order to meet their individual needs and be aware that some children require more time to feel confident to participate in activity which requires them to climb or balance. Children can be encouraged to support one another whilst partaking in risky play and by pairing up with another child helps to develop co-operation. Practitioners can also simply the activity so that the child feels confident to have a go (WordPress, 2014). 
Risky play is promoted in Denmark Forest Schools ( Roberts and De Jong, 2016) Pedagogues feel it is beneficial that children experience the outdoors and what it has to offer them both physically and emotionally. Outdoor Education Specialist, Jane Williams-Siegfredsen notes the importance of children confronting the outdoors, to feel the cold and wet weather and to learn how to embrace it and survive it. She also notes the development advantages produced from the outdoors for the children, such as climbing trees and how this develops physical skills such as balance. From their time spent outdoors, children appear to have less stress and the ability to concentrate more whilst also developing their motor skills. Pedagogue Johann Laigaard feels that children develop skills from the outdoor environment including the ability to be careful and learn from accidents. Children should have the opportunity to be free and being outdoors allows this. 





















TASK 3

The Foundation Phase Profile is a way of assessing a child’s needs and abilities. Observations and assessments are used to create a holistic idea of the child’s individual capabilities in key areas. By observing children, childcare practitioners can determine the child’s stage of development against the learning continuum. Observations provide information on the child’s current abilities which help to provide information to support practitioners going forward with planning. As a result, the child is given appropriate learning activities that are best suited to their own individual needs and therefore will be given learning appropriate activities that will improve and support their education. Observations help to highlight  whether a child may need additional support in certain areas or on the flip side, identify children showing extraordinary ability (The Welsh Government, 2017).

By observing a child playing, one can obtain further comprehensive information regarding the child’s holistic development including how the child reacts to certain activities and how their skills are progressing. Observations also provide detail on how the child interacts with others, gives an opportunity to observe the child’s speech and language development and monitor any patterns of behaviour (Early Years Careers. 2020).
The Foundation Phase child development assessment profile is used to assess children within the foundation phase after 6 weeks of education. This assessment is called a ‘baseline’ assessment, it provides information on the child’s development using the six developmental areas that combine to create the profile. The Foundation Phase child development profile record is used by practitioners to record the observations they have made on the child. The six developmental areas are: Personal, Social and Emotional, Speaking and Listening, Reading and Writing, Sort, Order and Number, Approach to Learning, Thinking and Reasoning and Physical. Each child’s developmental assessment profile is first completed upon their start to School which is usually at the age of three although in some cases it may be later in which case the child will not be assessed until they reach compulsory school age (Welsh Assembly Government, 2011).
Effective assessment can only take place when children can demonstrate their understanding, learning and development in a range of contexts. When practitioners understand how children develop, they can accurately assess the child when observing them through play and other activities. Trustworthy Pedagogy instils confidence within the child so that they feel secure to demonstrate their capabilities. Careful assessment of the information obtained from the observations allows practitioners to plan motivating learning activities that interest the child and are suitable for their individual needs. To be effective the children need to be given a variety of learning opportunities in order to show their understanding in a range of different learning areas (Standards and Testing Agency, 2020).

According to Sure Start (2003) The Foundation Stage Profile builds on curriculum guidance, illustrating the importance of well-planned observations which provide a reliable assessment of information on the child’s development. It recognises that both children and parents make a valuable contribution to the overall assessment of the child’s progress.

West Sussex County Council (2019) believe observations should be made on a regular basis and at different times of the day. It is beneficial to observe children systematically and over time, with regular discussions between early years practitioners and parents to discuss the child’s development. This will help with planning for future progress and learning and provide opportunity to discuss any concerns with parents and colleagues in order to identify whether further support may be needed. 

The New Curriculum for Wales (2022) aims to support children grow into ambitious and capable learners, who will develop into  healthy, confident adults.  Observation is a way of recognising areas in which children are progressing well and what they are capable of and also a way of identifying any additional needs the child may have in order to support them with appropriate next steps so that they can progress with their learning and education. Pedagogy, assessment and the Curriculum must work together in order to support every child in Wales (Welsh Government, 2019).

 High/Scope (1962- 1967) was developed by Dr David Weikart, the approach recognises that children have unique differences and aims to develop their self confidence by building on their current stage of development and abilities. Practitioners encourage children to become problem solvers and confident in making decisions for themselves, which are skills that enable children to develop into successful adults. High scope approach is influenced by Jean Piaget theory of development through active learning. Active learning gives children the ability to learn through their own personal initiative. Children  have a natural desire to explore and they seek answers about their daily surroundings that provoke and ignite their curiosity. Children can solve problems they encounter which may prevent them from reaching their goals and they are able to think of strategies to overcome any barriers face (Pound, 2006). 






























TASK 4

As mentioned by Connect childcare (2017) including the child in the observational process helps to provide a more accurate and detailed assessment of the child’s stage of development. By asking the child if they are enjoying the activity they are completing and finding out their understanding of the task, one is ensuring that the child feels involved in the observation.

Invite children to take photographs of their work, so that it may be included in their learning journals. This can make the child feel that they are making a valued contribution and therefore the observation will be more successful due to the child’s willingness to be involved. As noted in article 13 of the UN Convention on the rights of the child (no date) children have a right to freedom of expression, they have a voice and this voice is valued and listened to. 

Worthwhile observations are likely completed when a child is participating in an activity they enjoy and have an interest in. Observing children when they are partaking in an activity that has been child initiated, usually provides a more accurate assessment of the child’s learning development and progress. Stimulating and eye-catching indoor learning areas together with high quality outdoor space provide opportunity for one to assess the child in a natural situation whereby there is freedom for them to use their imagination and participate in self-directed play (Drake, 2006).

According to article 13 of the UNCRC, children have the right to freedom of expression, to express how they feel, and have their opinions taken into consideration. Whilst observing a child it is useful to remember this and ensure the children are involved in the process of choosing activities where possible (Children’s and young people’s commissioner, 2020).

Self-directed play benefits the child in many ways. When children are given the freedom to  organise the the activity they partake within, decide the person they would like to interact and play with and organise their own play, they are able to experience more fulfilment and enjoyment from what they are doing (Play Wales, no date).
Theorist Fredrick Frobel (1782-1852) believed play was central to a child’s education and their future development. Frobel was passionate that children learned through expressing themselves using their own individual, self-directed play and throughout play with others (Gray and Macblain, 2015).
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