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EAEE6001 Leadership and Teamwork in the Early Years.
[bookmark: _Hlk504839597]What is leadership? O’Sullivan (2009) and Rodd (2006) explain that leadership involves an individual encouraging others to achieve a shared goal and that those in a leadership position should inspire and develop their colleagues to ensure that they feel significant within the process of achieving that goal. This view is supported by Bush and Middlewood (2013) and Hargreaves et al. (2014). This style of leadership is known as shared leadership. Meuser et al. (2016) describe shared leadership as an opportunity to encourage staff participation in taking responsibility for certain areas of an organisation. However, Moos (2010) highlights that the delegation of responsibility can lead to individuals seeking approval before actions are carried out, therefore the leadership is shared but the individuals are not taking on full responsibility or accountability. This leads to one person having to be accountable for all, perhaps demonstrating a more autocratic style of leadership rather than democratic. This view is supported by Bush (2017). In any organisation there must be that one person of authority who has overall responsibility to make the final decisions. Those persons are commonly associated with manufacturing and industrial organisations, as highlighted by Western (2008). But Aubrey (2010) discovered in her research that those working in early years appreciate that it is necessary for an individual to take on that role and do not perceive it as a person exerting power over them.
To be that person of authority who leads others, there are certain characteristics or traits an individual must possess that will enable them to be a successful leader. Northouse (2016) and Landis et al. (2014) explain how many researchers such as Stogdill (1948), Zaccaro, Kemp and Bader (2004) have carried out extensive studies to develop trait theories in leadership. Trait theories identified certain attributes needed for a person to become a successful leader such as, perseverance, confidence, responsibility, initiative and sociability. However, Rodd (2006), Bush and Middlewood (2013), Hard and Jonsdottir (2013) all agree that to become a successful leader in an early years setting a person must also be emotionally intelligent. According to Doe et al. (2015) emotional intelligence enables an individual to use awareness and management of their own feelings and the feelings of others to assist their decision making and motivate others. Situations that involve distressed parents or aggrieved members of staff can be very stressful and would call for a person to be able to control their emotions as well as the situation. But there could be a concern that an individual with a heightened understanding of their own feelings and other people’s, could control and influence them to their advantage. This view is supported by Held and McKimm (2012). Despite conflicting theories of emotional intelligence, Taliadorou and Pashiardis (2015) states that it is evident that in most leadership styles adopted in educational settings, emotional intelligence is a contributing factor when motivating staff and therefore promoting a more positive and productive workforce. 
When planning the group task, a participative style of leadership emerged, where members of staff were involved in the decision making of the school as stated by Hoyle and Wallace (2005 cited in Bush and Middlewood 2013:21) Yet, it appears that on reflection a more distributed style of leadership had been demonstrated. Each member of staff (group) were responsible for an area of the school’s development plan. Following the Education (School Development Plans) (Wales) Regulations 2014, all schools in Wales must have a plan in place detailing how all those involved in the everyday business of school are committed towards improving learning outcomes for the children that attend their setting. Heikka et al. (2012) and Hallet (2013) believe that by assigning various responsibilities to different members of staff provides a clear message that the individuals expertise is significant and valued, implementing a distributed style of leadership. Each member of the team in the group task had their own knowledge base and skills that related to the responsibilities assigned to them. This is also echoed in the Professional Standards for Teaching and Leadership 2017 where it states that ‘Leadership takes account of the experience of other colleagues’ and ‘effectively delegates responsibility…’. The inspectorate body for schools, Estyn advocate a distributed leadership approach in their Leadership and Primary School Improvement 2016 report and encourage the delegation of leadership roles to ensure a shared commitment to improving standards and quality of service. 
A senior management team staff meeting had been the focus of the group task. Bush and Middlewood (2013) claim that senior management teams within establishments are an indicator of a distributed leadership style being adopted and can have a positive impact on the school and the children that attend. All practitioners working with children are expected to provide the best opportunities they can for those in their care. The United Nations Convention on the Rights of the Child Article 3 states how all those working with children must ensure that the child’s best interests are central to any decisions made about them. In a thematic report produced by Estyn ‘Best Practice in Leadership Development in Schools June 2015 it is highlighted how best performing schools have a staff that work as a team sharing a common goal ensuring that children achieve. However, Hartley (2010 cited in Bush and Middlewood 2013:74) claims how distributed leadership in educational settings is merely the delegation of extra responsibilities that do not have any impact on the overall organisation of the school. Therefore, demonstrating a managerial leadership style. The lack of ownership of responsibilities could have a negative affect on staff and how they work as a team. In the group task, each member of staff had been assigned an area of responsibility directly linked to Estyn’s Common Inspection Framework impacting on the organisation of the school. They also had ownership of responsibilities that made sure the school and those who work there are adhering to government legislation. For example, a member of the senior management team had responsibility of fire safety in the school. They had to have a good knowledge of the Fire Precautions (Workplace) Regulations 1997 as cited in the Independent School Standards (Wales) Regulations 2003 to ensure that the staff and school were abiding by the regulations. They are responsible for ensuring that the school meets the expected requirements and if they fail to do so, they would be accountable. Rodd (2006 cited in Hallet, 2013:314) states that ‘effective leadership is required to implement government policy into practice’. 

Successful distributed leadership relies on an effective team. Bush and Middlewood (2013) explain how teamwork can influence more agreeable decisions amongst staff and impact positively on suggestions of change. This indicates the need for collaborative thinking within the team. Colmer (2017) suggests that collaborative thinking promotes a mutual understanding and appreciation amongst the staff, encouraging the sharing of knowledge and expertise. The leader of the setting has to be clear when sharing their expectations and how they foresee staff having opportunities to be involved in the decision-making process. Siraj-Blatchford and L. Manni (2007) believe that by directly involving staff in decision making increases staff morale. To encourage mutual respect and understanding, the confidence to share ideas amongst colleagues and raise self-esteem within a team requires a leader of certain qualities. 
To fully embrace a distributed style of leadership a leader has to encourage staff members to become confident in making decisions that they will be accountable for. This requires a leader to be prepared to relinquish control to promote the value of trust amongst the team. This view is supported by Wallace (2002). Although being accountable puts pressure on leaders and apprehensive to delegate roles of responsibility therefore building trust would be progressive. The building of trust requires clear communication. Beckley (2012) describes an effective leader as being a clear communicator, ensuring that essential information is shared and that individuals feel valued and part of the team. Feeling valued has a positive impact on an individual’s attitude towards work. Held and McKimm (2012) claims that an effective leader must be emotionally aware of others and situations to support their staff professionally. As a leader, actively listening, problem solving and negotiating with others as well as motivating those around you demonstrates emotional intelligence. O’Sullivan (2009) also describes an effective leader as someone who is able to manage and control their own emotions in a professional manner. For the group task I was assigned the role of head teacher of a primary school setting and chair of the constructed staff meeting, this effectively making myself the leader. I can relate to O’Sullivan’s claims as I had to contain my disappointment when another member of the group inadvertently made a decision that I felt was mine to make. However, on reflection, I can see how I incorporated the previously mentioned qualities of a leader. I relinquished control and allowed the member of staff to make the decision and implemented a distributed style of leadership. 
[bookmark: _Hlk505446604] Is a distributed leadership style best suited for early years settings?  Ho (2010) states that ‘distributed leadership is built on the concepts of shared values, norms of collaboration and a sense of collective responsibility’. With this in mind, research suggests that due to adults in early years settings being predominantly female, distributed leadership is more suited. Hard and Jonsdottir (2013) explains how women in early years settings are perceived as more comfortable with collaborative working and the shared responsibilities it brings, this being the basis of distributed leadership. However, Bush and Middlewood (2013) highlight the dangers of stereotyping women and assuming that they have a career in education to carry out a caring role, rather than pursue a motivating and goal driven career in early years education. Is it perhaps the balance of qualities such as care and motivation that enables women to be best placed as leaders in an early years setting? Care and motivation are elements of distributed leadership and impact on the quality of the service provided in the setting.  Lindon et al (2011) explains how the quality of leadership has a significant impact on children in the setting as demonstrated in Estyn’s report ‘The Positive Impact of Distributed Leadership’ which provides evidence of how distributed leadership directly impacts not only on the children at the setting, but the community involved with the setting. For example, staff, parents and governors. To conclude, distributed leadership allows the progression of accountable participation and shared responsibility of all staff, which positively impacts on those who access the service. A shared focus conducted by an insightful leader will secure the success of both adults and children in their care.  
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