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Introduction
The Foundation Phase (2015) is a curriculum which was designed for three to seven year olds in Wales and aims to give children the opportunities to use their imagination and become creative whilst being given effective and enjoyable learning opportunities. There are seven areas of learning which are Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development, Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development (Department for Children, Education, Lifelong Learning and Skills, 2015).
The Education for Sustainable Development and Global Citizenship (2017) (ESDGC) provides participants within the education sector with seeing how their decisions impact other people, the economy and the environment which they are in. There are seven themes which the ESDGC is built upon which are the natural environment, consumption and waste, climate change, wealth and poverty, identity and culture, choices and decisions and health. By combining these themes, the ESDGC contributes to society by providing learners with the opportunity to see how they contribute to the world in which they live in. This is learnt within the education sector and practiced through the use of a range of resources and curriculum materials by practitioners (Department for Children, Education, Lifelong Learning and Skills, 2008).
The Foundation Phase supports educating children about sustainable development in a range of ways. It impacts children, practitioners and parents and therefore all of which face a number of opportunities and challenges to support this in their day-to-day lives. 
The aim of this article is therefore to provide a critical evaluation of the opportunities and challenges of integrating education for sustainable development into early years practice within The Foundation Phase. 
Children
The future generations also known as the children of today and also within the future, are the centre of sustainable development, these children are going to be managing this world one day therefore sustainability is vital to be used consistently (Unicef, 1990). Unicef have a summary of The United Nations Convention on the Rights of the Child (1990) also known as UNCRC. Article 29 which is Goals of Education, states that “Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for their parents, their own and other cultures, and the environment.” This is of relevance due to the UNCRC stating the environment should be respected by children which is links to education of sustainability within the Foundation Phase for children (Unicef, 1990). Children can use this and develop sustainability in their home, childcare setting and the rest of the world around them where appropriate.
An example of a global programme which provides children with a voice is Eco-Schools, Eco-Schools (no date) states that it’s programme is involved in up to 64 different countries and provides children with a voice and encourages them to work together as a whole school to improve their school economically. This benefits pupils because they develop their skills and their knowledge as well as their health and well-being improves. There are nine topics which Eco-Schools focus on and these include:
· Healthy Living
· School Grounds
· Biodiversity
· Global Citizenship
· Energy
· Water
· Litter
· Transport and Waste
These nine areas allow pupils to provide their school with projects which they are interested in and want to develop (Eco-Schools, no date). However, some teachers are finding difficulty in giving time to children to provide children with the time to come together and plan projects, McCarthy (2016) discusses three problems which teachers come across which include class size, the workload and the use of the time which they have. Two ways of providing children with the best teaching when time is a problem is by ensuring that students are given the chance to focus on deeper learning and to plan lessons upon the perspective of the learner. By engaging students and providing them with a lesson which they can complete, they gain more from the session (McCarty, 2016). By doing these things, teachers can make time for these things within lessons and providing the children with an outcome to come away with at the end of the session. 
Davis (2005) discusses Hart’s Ladder of Participation as an example of how children may begin at the ladder by not participating at all but at the top of the ladder, they are fully participated and involved. Also, when the children are at the top level, in relation to sustainable education, children are decision makers and also environmental activists within their school environment. 
Davis (2009) stated that young children are becoming aware of negative issues in the world which includes deforestation, global warming and pollution. The children were suggesting ideas about these environmental issues. Practitioners worked together with the children about environment and sustainable development ideas which had the children being listened to along with the feeling of empowerment toward their education. However, Scoffham (no date) states that primary school children are aware of climate change but that it can cause anxieties about it. It is important for children to be aware of what is going on in the world and how they can make the world more sustainable, but if it is pressed too much and children become anxious of it, it can leave children living in fear of what will happen to the world and themselves. 
Within the Foundation Phase Framework, the area of learning Knowledge and Understanding of the World is where children should gain experiences of both indoor and outdoor environments. They should be given opportunities to investigate and through doing this, they may learn about the past, people and places as well as living things and the natural world. They will learn to care, take responsibility and show concern and respect for all living things and the world that surrounds them (DCELLS, 2015).
Children are given teaching on recycling, waste awareness and water use so that they can take the right course of action from there on. But also they will learn about their rights and responsibilities in sustainability and how energy use has an effect. Children should be provided with the correct teaching to follow through with the ESDGC correctly therefore schools must practice what they teach and ensure that they make stops to things which are not sustainable for example having unhealthy food and drinks, low awareness of cultures and school grounds which are not looked after (DCELLS, 2008). Similarly, practitioner’s can teach children about Fairtrade and the benefits of it. Fairtrade (2017) is making a difference to the lives of people who are growing a number of things that people love. They change the trade, making better prices, acceptable and good working conditions as well as a fair deal when it comes to farmers and workers who are working within these developing countries. This links with the ESDGC because children should be made aware of healthy and poverty as well as culture and diversity (DCELLS, 2008). Children being introduced to this and the outcomes of Fairtrade can mean children might take this home with them and tell their parents about how they can do their part in making the world more sustainable by buying Fairtrade items instead.
Practitioners
Knight (2013) states that sustainable development’s principles, values and practice should be integrated within all aspects of education and learning, it must be taught within schools to build nature-society relationships. DCELLS (2015) stated that the practitioner’s involvement is vital in children’s learning and to give children opportunities to ask questions and to share their thoughts. Also, by providing children with both indoor and outdoor environments which are stimulating, enjoyable and safe, it promotes children’s development and gives them opportunities to explore and learn through a range of experiences.
White (2014) stated that by having a close contact with the outdoors and natural materials, it promotes both interest as well as raises awareness to looking after the world. By using appropriate opportunities to help children realise the cause and effect of how we impact nature and that all people should respect the environment which we live in to make the world a better place now and in the future. However, Asthma UK (2016) state that cold weather is increasing the risk of asthma symptoms or asthma attacks. By being outside in the cold and damp air, it can give people difficulties with breathing and cause them to be at more risk of getting ill. By living in the UK, weather is mostly cold and wet therefore this needs to be considered for children and practitioners must have a balance to how often children are outdoors because it is so cold outdoors and there are risks of becoming ill.
An example of the Foundation Phase in schools providing children with knowledge and understanding of Sustainable Development is through the use of Forest School within their setting. Forest School Wales (2017) has a focus on the process of how children learn instead of the outcome. By children taking part in Forest School sessions, they can develop their skills through hands-on experiences in the outdoors. Practitioners can take a step back at this time and observe the children to see where the children benefit from or need support from the sessions. This links to Vygotsky’s Scaffolding theory, Williams-Siegfredson (2012) discusses the Zone of Proximal Development (ZPD) which was where the practitioner would see what the child was able to work independently on and what a child needed support with. It is called scaffolding due to the practitioner being there to support the child whilst they build upon their skills and construct upon their knowledge. However, Leather (2016) critiqued Forest School and found that due to the fast development of Forest School, practitioners were not given enough time to gain an understanding of the reason they were doing things as well as others. Without understanding, it makes it more difficult for practitioner’s to put good practice into place for supporting children in Forest School (Leather, 2016).
The Welsh Government (2016) now has a law called the Wellbeing of Future Generations Act. Its aims include taking on the challenges of climate change, poverty and people who are living with poor health and are in need of jobs. This law will work to not only support people now but also will work to make life better for people in the future. Practitioners must ensure to abide to this law by considering how to be sustainable in their setting long term, how to avoid any problems which they may come across in their day to day work, how they work with other people and also how they make decisions as well as possible outcomes (Welsh Government, 2016). However, practitioners are having difficulty in managing time to provide children with everything which is expected. Kelly (2016) states that policies procedures, planning, observations, risk assessments, forms, records, supervisions, appraisals and learning journeys are all expected of practitioners which can take time away from providing children with meaningful experiences with the children. It is also taking time away from supporting children’s individual needs due to the strain on practitioners due to so much paperwork levels increasing. Therefore this is a challenge which practitioners face due to being unable to manage time with the children. 
Estyn (2009) provided a toolkit for practitioners who had a range of case studies and answers to support practitioners within their jobs. An example of a case study which was used is growing leeks. A class of five-year-olds had come together to decide this activity as it was of interest to them. The council had been contacted regarding space in the playground to grow the leeks. The class had invited the community to see their gardening and what they had done. After this, the children made use of the leeks and used it to make food and also to sell to their parents/carers and used this money to buy more bulbs. The practitioner’s role within all of this was to plan considerably over this period of time and to ensure that they made a clear focus on the children’s interests. From this activity, children had shown a positive attitude to trying new things but also developed an interest in the world which they live in as well as seeing the links between cause and effect and how vegetables are produced. The areas of learning within the Foundation Phase which the children develop on are personal and social development, wellbeing and cultural diversity and knowledge and understanding of the world (Estyn, 2009). 
Day et al. (2007) suggests that teachers dealt with a range of both positive and negative factors and found that 68 per cent out of 81 teachers found pressure in the workload, one teacher stated that there was always something to do and that it was a non-stop job, there was no time for a social life or anything other than work. Another teacher stated that there was not enough time within the school day to complete everything, therefore general life had to be put on hold. Teachers can be lead to wanting to leave their job role to either be promoted into an out of classroom role, looking for an entirely different job or leaving due to stress which lead to health problems (Day et al., 2007).
Parents
The ESDGC (2008) states that not only pupils, practitioners and the school community should be addressing their approach but also parents, carers, governors, visitors and non-teaching staff. It is embedded in the curriculum and should be a part of the entirety of school life. Therefore parents should be a part of this and have a part to play just like everyone else.
White (2014) stated how parents are interested in the experiences which their children gain within school and also involve themselves where appropriate within the childcare setting. By providing children with outdoor learning opportunities, they can often take these interests home with them. This can lead to the children spending time with family and friends who have the same interests (an example of this being gardening) and this helps to develop their skills both in school and at home. 
The Welsh Government (2009) provided parents and carers with a document of Learning in the Foundation Phase: A guide for parents and carers. This document included what the Foundation Phase is as well as some of information on each area of learning, why it is put into place and how it impacts their children. By providing parents and carers this information, it gives them the opportunity to know what it happens within their child’s education and how they can support it. However, the Telegraph (2010) found research which showed that families were not putting quality time with children as a priority of theirs. One fifth of parents were not prioritising their children, this was due to working busy lives or full schedules therefore having little time left to spend with their children. Therefore, this is a challenge which parents come across due to how they balance their time out; some may not have time to read up on documents on their children’s education because they already feel as though they don’t give enough general time to their children.
Drake (2006) stated that the parent is the one who knows their child best and without sharing information between practitioners and parents, the needs of the child can sometimes be misunderstood or met. The practitioner should ensure to have time to be in contact with parents so that they can share important information. By having a good professional relationship between parents and practitioners, there is a better understanding of not only the child but also of one another and the setting itself. However, Graham-Clay (no date) state that economic and time constraints can be a challenge to create positive parent partnerships with practitioners. Parents should be given information on how and when they can contact the teacher because parents may do shift work and not have as much time as other parents to discuss their children. Parents are also given the challenge of childcare and transportation, therefore parents may to send their child home with their friends due to being unable to pick them up (Graham-Clay, no date).
White (2014) states that parental engagement is vital when going outdoors further than the setting, by given parents an understanding of the outdoor area which they are attending, they can understand not only how to use these areas themselves but also the benefits of it for both their children and how they can make the world more sustainable. Parents like to be updated on how their children are therefore their child’s learning isn’t their only concern but also their well-being and development as a whole. By providing parents with this information, it makes it easier for them to collaborate with the school.
Conclusion
To conclude, the Foundation Phase is able to support the education of Sustainable Development into practice. Children are given opportunities to develop their skills and knowledge of sustainability within their schools and in their day to day life (DCELLS, 2015). The ESDGC provides learners with opportunities to learn about how they can contribute to the world and make it increasingly sustainable. All seven themes give schools the chance to focus on different areas to develop sustainability (DCELLS, 2008).
Children are within their right to respect themselves, other cultures and the environment. By doing this, children are given opportunities within their schools to develop their surroundings in accordance to sustainability (Unicef, 1990). Also by being a part of Eco-Schools, children are given a voice to develop their school economically. This also develops their skills, knowledge, health and well-being (Eco-Schools, no date). Practitioners have a large role to play in developing sustainability within the Foundation Phase. They should provide appropriate indoor and outdoor environments which give children opportunities to explore their surroundings and to learn and develop (DCELLS, 2015). Parents are interested in their children’s school experiences and want involvement in the setting where appropriate. When children are given outdoor learning opportunities within school, they take these ideas home with them and parents then extend these ideas by supporting the child’s interests in outdoors from home (White, 2014).
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