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Is a wider range of artistic genres or cultural references necessary for a more effective art education?

Introduction

This essay will be an exploration into the question - do a range of artistic genres or cultural references effect the quality of an art education? Through literature and school findings, I will investigate whether I believe school art has limitations and whether schools would benefit from a more diverse teaching of the subject. Further, inspired by my interest in the topic, I will explore the benefits of a varied art education on students, and consider whether the investigation of different cultures and genres effect a student’s understanding and acceptance of art. Would this formulate enriched learners, as well as their identities as artists? 
Taking my school art department’s schemes of work (SOW) for some of the year groups that I teach, I will determine whether there is a range of artistic genres or cultural references explored in lessons and consider how this may affect learners. To follow, I will study the school’s self-evaluation plan to understand the types of topics covered in art lessons, as well as ways the department feel they can improve on the inclusion of culture and broader artistic genres. Furthermore, I will observe the visual displays in the department to discover whether I feel they promote a variation of artistic genres and cultural themes. 
As there is no direct topic that must be taught in art, the choice of what subjects and techniques covered in a scheme of work is set by the school’s art department and individual teachers. I will be investigating whether I believe the school is missing a wide range of artistic genres or cultural references and discovering why this may be an issue for a fully effective art education. This is a question that has been identified in ‘School Art: What’s in it?’ (Downing and Watson, 2004).  


Literature Review

Martha Finnemore (1993) states that art progresses cognitive development and life skills, critical reflection, innovative and creative thinking, communication skills, social and culture engagement, and awareness for pupils. ‘It can be argued that creativity as expressed through culture is the world’s most equitably distributed resource’ (UNESCO, 2006, p12). It is assumed that the arts are the best subject for nurturing creativity through culture, yet the tools to support this aren’t documented and are therefore not seen as an argument by policy makers (UNESCO, 2006). This illustrates a lack of research in this field, however through my investigation into this topic of ‘Is a wider range of artistic genres or cultural references necessary for a more effective art education?’ I have found a range of evidence to support otherwise.

Downing and Watson (2004) researched a range of artists, genres and art forms used in randomly selected school art departments in ‘School Art: What’s in it?’. They questioned teachers about the artistic and cultural references used in their department’s SOW. They found that 41% of the modules listed focussed on artists and genres from the 20th century and were European. Another popular module was the 19th century and mid 20th century. This again was dedicated to European artworks and movements. The results showed how there were no international genres and cultures explored in the schools used. (Downing and Watson, 2004). This shows the absence of international cultural references within the classroom in the randomly identified schools. This was compared to contemporary art practice (CAP) schools whose modules consist of 61 per cent 20th and early 21st century art. International art/cultures were also used more frequently in the modules discussed by the CAP schools. This shows the broader range of cultural references used in comparison to the randomly identified schools who focused mostly on European movements and artworks. The modules for the selected schools are chosen by the school’s teachers within the department. Therefore, teacher knowledge or preference may be restricting the curriculum content in terms of art genres and the inclusion cultural references in a SOW. This displays how some schools offer a broader range and variations of art references dependent on who the teacher is and what her art background entails. (Downing and Watson, p105, 2004). Some observers would disagree with the notion that art teachers actually want to include their students in the appreciative elements of the subject as they don’t know how to do so (M, Gene A. 1980). This therefore jeopardises pupil’s potential in the subject, because they are not accessing particular aspects of art that could benefit their own development in the subject. The evidence shown in School Art: What’s in it? (Downing and Watson, 2004) suggests that there is a freedom for art teachers, but due to their own limitations within the subject, there are certain areas that aren’t being covered and that there needs to be growth and change in a subject like art that is incessantly developing and growing. Downing and Watson (2004) believe a series of suggestions should be made to create possible transformative strategies to assist teachers with the content they put in place for pupils. However, there is the argument that having a tighter range of references allows teachers to teach to their strength and expertise, therefore enabling them to teach more effectively. The inclusion of too many genres, artistic references and cultures could be too perplex, especially if they were introduced during key stage 3 (Downing and Watson, 2004). Although, Cahan, S. and Kocur, Z (1994) believe ‘the relationships between art and politics, art and religion, art and culture, and art and education cannot be separated. They all influence and feed into one another’ (Cahan, S. and Kocur, Z. 1994. p31) therefore, art and culture should go together naturally.
All schools are encouraged to ensure pupils are engaging with cultural resources, this can be done through school visits to museums and art galleries foe example. There are countries like Singapore that have requirements for students to visit cultural venues. There are also some schemes that enable pupils to have contact with artists and cultural organisations, allowing these pupils to gain new experiences and understandings of art and culture (Sharp and Le Métais, 2000). Cultural education is a part of the art curriculum for Wales. The curriculum states that in art and design pupils will develop an understanding of their own environment, culture and language (Art and design in the National Curriculum in Wales, 2008). In the art curriculum for Wales, there is a requirement for the inclusion of Curriculum Cymreig. This covers five essential aspects-cultural, economic, environmental, historical and linguistic. The aim of Curriculum Cymreig is to help pupils undestand the characteristics of Welsh life, to celebrate diversity and to obtain a sense of belonging within your country. Welsh culture can be brought into art lessons through exploring the creative arts in Wales through Celtic tradition, celebrating the distinctive cultures and traditions in Wales along with valuing other cultures. The requirements of Curriculum Cymreig aim to engage thought and discussion in the classroom as well as highlighting the importance of appreciating your heritage (Art and design in the National Curriculum in Wales, 2008). ‘Pupils should be given opportunities, where appropriate, to develop and apply knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales’ (Developing the curriculum Cymreig, 2003). The purpose also aims to develop pupil’s knowledge, understanding and appreciation for other people’s beliefs and cultures. This can be done through art and design activities or a culture-based SOW. This helps to develop more pupil’s awareness of other cultures and ways of life, among developing the notion of global citizenship. This is to educate pupils to develop their understanding on how different beliefs and cultures impact individuals and societies, allowing pupils to have a better knowledge of the wider world, and aiding them to be accepting and appreciative in and out of school (Art and design in the National Curriculum in Wales, 2008). Karkou and Glasman (2004)  also state how art and design is a subject that has a responsibility to knowledge and embrace cultural heritage, whether it’s a pupil’s personal heritage or the understanding of someone else’s. Art education can enable the transmission and alteration of culture (Karkou and Glasman, 2004). Art education is seen as a powerful tool that enables young people to engage in their own cultural identities and enhances their overall understanding of the world (Atkinson and Dash, 2005). This reveals the importance of the inclusion of cultural references in an art lesson and the impact it has on the pupils. However, Addison and Burgess (2003) state how faith is frequently used to define culture and therefore contradicts the actual complexity that outlines working with identity. Another issue with the kinds of multi-cultural art found in schools is that they use liberal multiculturalism which fails to mention unequal relations that support discrimination (May and Sleeter, 2010). Therefore, it turns something that could be complex and meaningful into something that is static. This may be a teacher’s way of ‘celebrating differences’ when it is actually misinforming learners about other cultures (The National Association for Multicultural Education, 2018). Although, there is a drive to include critical multicultural art in art education, which is a political direction from liberal multiculturalism that is usually ‘celebrated’ (Acuff, 2015). Along with multi-cultural references within the classroom, visual culture is something that has been seen as important for an art education due to the technology based society we live in. 

Pupils are often amerced with multidisciplinary, contradictory and intercultural images in their daily lives, so it is probable that these images give pupils more of an understanding about art than the school curriculum based on static disciplines does. Consequently, to embrace this, teachers should ensure art education should include issues, concepts, genres and skills that relate to visual technologies. The use of visual technologies and visual cultures are key to the shift in art education. Even the use of imagery in computer games highlights the increase in visual realism and complexity within visual culture, this is already a main focus in many pupils lives therefore including more visual culture into the lessons will be effective for pupils understanding and appreciation of the art form (Addison. N, Burgess. L, 2003). Art education mostly offers traditional mediums such as drawing, painting and ceramics, although there has been a change in art education research that includes offering a wider range of media in the classroom, heavily the introduction of technology through art. There are many ways art can be explored through technical devices, whether it’s the use of computers, the internet, cameras or scanners. Using ICT within art can be a way to challenge pupils and enable them to think in more creative ways. The use of technology in art hides the margin between traditional art forms, allowing pupils to express their art in different ways that could open them up to a new understanding of creating artwork (Ridge, A. 2015). Art teachers should find a way to incorporate ICT into their lessons to enable pupils to experiment in different mediums as well as extending their visual understanding (NSEAD, 2006). This could be useful for pupils who aren’t aware of the different aspects that fall under the topic of ‘art’, this could also be a way to introduce art based careers to pupils who aren’t aware of the diversity in the subject. Although, even after discussion about the use of technology and creativity within art education, most classrooms remain to be traditional media based and still adopt the ‘school art’ approach to the curriculum (Gude, O. 2013). New genres of art produced through technology-based work would be ideal for pupils of this generation, who are very much already saturated in a technology driven world. This could lead a class to look at non-traditional artists, incorporating more contemporary work into a scheme of work (SOW) (Ridge, A. 2015). 

Within the research conducted by Downing, D. and Watson, R (2004) there was a clear indication that there was no strong evidence that showed contemporary art practice featuring in schools. However, in the schools that did demonstrate contemporary practice they did not replace traditional art teaching approaches with it, instead, they combined it with conventional practices.  The belief is that schools feel the need to teach skills and techniques in art before they explore issues and concepts. Although, there are difficulties with acknowledging some contemporary art within school art lessons. Some areas of contemporary art are non-existent in schools, this is because schools reinforce certain dominant forms of cultural identities that have been selected and set. This can cause trouble when trying to include some contemporary art forms into lessons as these kinds of work challenge identity and are therefore seen as monstrous in education (Addision, N. Burgess, L. 2003). Ridge, A (2015) believes that the use of contemporary genres and modern art forms such as installation art allows art education to link with other subjects. For example, artist Spencer Finch created his installation piece by connecting the colours from a poem by Emily Dickson. This shows how the subject can link with English if explored in a contemporary way. 
Figure 1
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Finch. S. (2009)
Savage (2011) states that a cross-curricular way of teaching informs an improved pedagogy that enables an approach to learning which holds a wider understanding through different methods. Similarly, this links to the Donaldson Report (2015) Successful Futures with the reference to cross-curricular being one of the highlights. Janet Cardiff is another artist who could be used cross-circularly through contemporary art as she uses music sang through 59 different voices in her installation piece. This allows pupils to make links with contemporary artwork through different disciplines (Ridge, A. 2015). The collaborative approach to contemporary art allows pupils to work together through different collaborative makings as well as collectively subject wise (Horn, S, 2008).

Figure 2
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Cardiff, J. (2001)
Some multimedia work requires quality equipment that can be expensive for schools to access; it also needs a teacher who is trained to use the equipment to explain how to make work with these medias (Callow, 2001). In addition, art rooms in most schools are still only designed in a way that is appropriate for traditional medias such as 2D work on desks. In order to be able to create work on a larger scale, inspired by contemporary forms such as installation work, there would be a requirement for a bigger space to work in which could be inaccessible for the school’s budget or capacity (Rogers and Bacon, 2002). 
Contemporary genres of art can also be used as a ‘facilitator for social justice’ as the genres can provide pupils with responsibility that can encourage change in themselves and in the world (Darts, 2006, p7). Darts (2006) believes that the approach to how art is taught in education could be necessary for its authenticity as a subject and is therefore not seen as something inessential. Leake (2014) stated that after discussing with museum educators, artists, and curators they believe that contemporary art is valuable in enhancing people’s opportunities to connect with key social issues and life understandings through contemporary art genres. Again, these can be challenging issues to be brought into schools and therefore is considered a limitation, especially when covering views on sexuality and religions that need further understanding (Villeneuve, P and Erickson, M, 2008). Another restriction to teaching a broader range of genres including the addition of contemporary genres alongside genres already taught at schools, is the time scale these are taught in. The NSEAD (2015-2016) survey report shows that there has been a cut in time allocated for art and design in key stage 3 and teachers feel that this has a significant impact on what gets taught to this age group. This has had a negative impact on pupil’s subject knowledge and their skill development, this is because of the lack of materials being used especially impacting 3D work, textiles and applied art disciplines. Teachers believe that this lack of time in key stage 3 effects the level of pupils who are entering GCSE, these pupils are limited in experience and in skill which are two skills that are vital for the course. The time cut in art lessons doesn’t allow teachers many hours to teach a broader spectrum of art genres and cultures alongside developing their technical skill in the subject (NSEAD, 2015-2016).

School policy and practice 

‘School X’s’ department’s self-evaluation plan reviews how well the department is doing in key areas such as community involvement, decision making, social and life skills, meeting the learners needs, inclusion of Welsh language and dimension, health and wellbeing, cultural development, ethos and diversity. Under the title of cultural development, it explains how the department have experience in teaching PSE alongside art and are therefore confident in discussing issues linking to spiritual, moral, social and cultural issues. This shows that the teachers are aware of these cultural developments and what they need to do to ensure pupils understand them also. Although, this shows that whilst the teachers are competent in teaching these topics, they aren’t actually informed through the schemes of work (SOW) for the pupils to get a better awareness of these developments and life skills through the medium of art. This is something that could be embedded into the lessons through artist links or cultural links to pupil’s identities. For ethos and diversity, the review mentions the inclusion of a wide range of cultures and time studied through the subject of art in the department’s SOW’s. As well as this, cultural trips and visits provide pupils with opportunities to see the subject and themselves in the wider context. Welsh culture is covered through subject matter in lessons, artist references and cultural based in trips in Wales. Pupils visit galleries in Wales to view artworks by Welsh artists and compete in the National Urdd Eisteddfod for Art and design, where they develop their understanding of Wales and what it means to be Welsh through their artwork. In 2018, the theme was Welsh myths and legends, making it clear that the department are heavily incorporating welsh heritage and culture into their SOW’s as well as out-of-school events. This allows pupils to be proud of their heritage, as well as learn more about where they are from. Alongside the department’s self-evaluation plan I have looked at the departments schemes of work for year 7 and 8 to have more of an insight of whether cultural references and artistic genres are included in the lessons and whether the departments scheme of work provides enriching content for the pupils to develop on artistic knowledge as well as technical skill.  

Year 7 in ‘School X’ cover the topic ‘Underwater’ for the first half of the year and then ‘Landscapes’ for the second half of the year. I have investigated the schemes of work and I have focussed on artists, artist genres, cultural references and use of materials.

Year 7: Underwater
Artist references J V Scarpace from New York.
Homework task: Research another artist who focuses on underwater. Freedom to look for own artists. 
Georges-Pierre Seurat was a French post-Impressionist painter: Different culture but doesn’t relate to pupils in the class. (Not contemporary).
Mark Lloyd Williams – Welsh reference. Welsh Culture. 
Marjorie Pesek from Florida 
Janet Bolton English textile artist- uses a range of medias. 
Use of Ipads.

Year 7: Landscape
KyffinWilliams welsh artist. Painter.
Homework task: Take photos of local landscape. Photography-new media used.
Fauvism artists. Not contemporary.
Huntertwasser Australian painter.
Mari Lloyd Jones Welsh painter. Welsh link. Culture.
Use of Ipads.
Year 8 in ‘School X’ look at the topic ‘Natural Forms’ for the first half of the year and then ‘Confectionary’ for the second half.

Year 8: Natural Forms
Cathy Savels –Belgian. Studies close ups of fruit and plants.
Andrea Joseph-English. Draws collections of objects with biro pen. 
Antoni Gaudi –Spanish. Mosiac work.
Nancy Standlee-American. Mixed Media artist.
Richard Long and Andy Goldsworthy-British Land artists. Sculptor, man-made objects. Contemporary artists. 
Cesar Baldaccini-French Sculptor.
Janine Antoni and Yung Cohn- From Bahamas and Vietnam, Soap Artists. Contemporary.
Heather Knight-Ceramicist. American. 

Year 8: Confectionary
Sheila Marshall and Sarah Graham British painters.
Wayne Thiebaud-American painter focuses on objects and food. 
Homework task-Research more than one artist who creates sculptures from found materials and complete an analysis of their work. Freedom to look for own artists.
Kandinsky Russian painter. Abstract art movement. 
Chris Gryder American ceramic artist. Inspired by life sciences such as fossils. Cross-curricular reference.  
Paul Peter Piech. American print artist. Prints on social, political and literary themes. Cultural link and cross-curricular link with literacy. 
Link to environmental issues with recycling sweet wrappers to provide an interesting surface to print onto. ESDGC.
Use of Ipads.

Year 10 GCSE: Patterns
Final piece: one tribal mask and one patterned canvases.
Pupils will learn about a range of cultures who wear masks, as well as understanding their use across a range of contexts and time periods, as well as their various functions.
Homework tasks: Cultural research page.
Research African masks and Picasso masks. Compare similarities and differences.
Look at artist Gaudi for patterns.









Methodology and Ethics

To complete this research, I have used secondary data from the school that I am currently on placement in. I am utilising the departments scheme of work (SOW) for year 7 and 8 to get an overall understanding of the topics, artists and materials that the department consider when creating a SOW. I am also exploring the department’s self-evaluation t plan to view whether the art department are aware of what they need to do to make improvements on the areas I am focusing on – cultural references and artistic genres. In addition, I am using secondary data from literature to support my findings. Although my data is secondary, I completed an ethics form for this research that got approved. An ethics form is provided to protect participants involved in the research, as they have the right to know what their data is being used for and who will be able to access it. Ethical approval also helps to protect the researcher, therefore if ethics has not been approved the researcher is responsible for any claim against them (UCL, 2015). If I were to use primary data from my school, then the research would have been on pupils in my classes. When undertaking research on children/ young adults such as secondary school pupils, approval needs to be discussed with parents as well as the school head teacher. If parents approve then the researcher needs to consult the pupils and discuss whether they want to be involved in the research, as the child needs to have a say in whether they wish to participate. Therefore, if approved parents need to be sure that the child has the appropriate support throughout the research. This can be done with a letter sent home discussing the aims of the research and what the pupil’s involvement consists of, to then access approval from the parent and the child. If parents do not approve then the researcher needs to think of a strategy for that pupil to not feel excluded during the research whilst other pupils are taking part. There is also a responsibility for safeguarding when undertaking research on children, the researcher needs to therefore have no criminal convictions and have undertaken a DBS check (Goredema-Braid, 2010). 

As well as the ethic approval procedures undertaken when performing a research paper on school children, there are other restrictions that need to be considered. These include not imposing your view and interpretations on the pupils, the validity and reliability of the pupils, the context of the research and the complexity of the questions you choose to ask them (Punch, S. 2002). This could affect the results of the research undertaken. Imposing your view on the pupils could influence what the pupils say in turn, this will especially be the case especially if you built a strong rapport with the class you are doing the research with. This could potentially cause unreliable results of the research conducted. This would solely be the fault of the teacher/researcher due to the strategy they have taken to complete the research. 
Many researchers suggest that if children are not delivering valid and reliable data, it is not their fault, it is the fault of the researcher. This is possibly due to their ‘adultist’ attitudes towards them (Alderson, 1995). A common problem for qualitative research is ensuring the subjects can express their own opinions and thoughts freely without the researcher imposing. Another concern is that the researcher needs to think about the methods they take to get information, just because they are children, it does not mean the method to obtain data has to be fun. This can cause the data to be useless and irrelevant rather than focusing on more ‘adult’ methods that could potentially get more reliable data (Punch, S. 2002). Despite there being implications, there are also benefits of involving children and young people in research. Simply, it allows children to have their say on decisions that could affect them, it can allow them and can allow them to gain personal development such as confidence and confirmation that what they say matters and is considered seriously. Moreover, research on children can offer practitioners such as teachers new ways to be engaging, whilst offering a new understanding of the improvement of learning situations for children and young people (Shaw, C., Brady, L., Ciara Davey, C. 2011). For my individual research, I did not need the involvement of children as my data was accessible from the school’s resources, such as the department’s self-evaluation plan, schemes of work and classroom displays. This has its benefits as I do not have to experience the implications that come with interviewing or retrieving primary data from children. This way, my research became less complex in terms of findings. Although, I do appreciate that the method I used has its restrictions, as I do not have any opinions from pupils on the topics provided by the school and I therefore do not know whether pupils are satisfied with the content they are learning in lessons. 


Ultimately, I believe the way I am undertaking the research is the best way for the question I have chosen to discuss, as I don’t think the involvement of pupil participants will affect the results I will obtain. This is due the data being specified to me through the school’s resources, this will offer whether the department uses a sufficient amount of cultural references and artistic genres in the lessons provided by the school. The data findings will then allow me to decide whether I feel this is an effective amount of content for art education, in addition to secondary data provided by literature findings.

Evaluation 

Through cultural references in the school, it is clear that Curriculum Cymreig is a cultural focus for the department in comparison to multi-cultural links. The department creates links in their schemes of work to Welsh artists and the Welsh environment. Year 7 explore Welsh artists including Mark Llody Williams, Kyffin Williams and Mary Lloyd Jones using these Welsh artists allows pupils to relate to them because of where they are from (School X year 7 SOW, 2018). This is used to create a sense of belonging (Developing the curriculum cymreig, 2003). This is also used to provide pupils with an understanding of where art could take them as using Welsh references makes the work more relatable. The Welsh artists they explore also focus on Welsh landscapes within their work, this again is an effective way to link the topic to the pupils. The pupils have to go out in their own environment and draw local landscapes for this topic, this allows a further understanding and appreciation for the environment they live in (Developing the curriculum cymreig, 2003). This is effective for pupils to become aware of the heritage that they have grown up in and to develop cultural, economic, environmental and historical understanding of their own cultural background. The school also promotes cultural trips to expand on Welsh culture, they visit Welsh galleries during the school year and compete yearly in the National Urdd Eisteddfod (School X SEP, 2018).  The trips are used to develop new experiences and to also inspire pupil’s artwork. Some countries have requirements that students have to visit cultural venues to allow pupils to gain new experiences and understandings of art and culture (Sharp and Le Métais, 2000).  This again enables pupils to further develop their knowledge on their culture and also celebrates the importance of embracing Welsh tradition. The department also ensures to include multi-cultural references in lessons this again is done through artist references. 

Pupils in year 7 explore artists J V Scarpace and Majorie Pesek who are both American artists, Huntertwasser who is Australian and Georges-Pierre Seurat who is French. Year 8 research artists Cathy Savels who is from Belgium, Antoni Gaudi who is Spanish, Cesar Baldacinni who is French, Janine Antonio from the Bahamas, Yung Cohn from Vietnam and American artists Paul Peter Piech, Chris Gryder and Heather Knight. This shows how the SOW’s provide a broad range of multi-cultural artists even though the topics of ‘Underwater’, ‘Landscape’, Natural Forms’ and ‘Confectionary’ don’t actually cover multi-cultural art forms or movements (School X year 7 and 8 SOW, 2018).  Similarly, in research by Downing and Watson (2004) there was a clear lack of multi-cultural artworks and movements shown within non-contemporary art practice (CAP) schools where 41% of artists used were European. This shows an issue with current art education where it is heavily based on European artists and movements. In addition to this, no international genres or cultures are explored in the school other than through references of artists. However, despite the school exploring artists from different places, they do not link with the pupils in the class. If cultures with English as an additional language (EAL) pupils were explored it would give pupils a better understanding of their background and therefore be more effective than looking at artists who have no link to the pupils; as art education can be used to promote cultural diversities in the classroom (Karka and Glasman, 2004). Though Addison and Burgess (2003) believe that there are far more complexities when defining culture than just putting it into an art perspective. Furthermore, looking at the department’s self-evaluation plan shows that teachers in the department are trained in teaching personal and social education (PSE) and could therefore confidently develop discussion on cultural and social issues (School X SEP, 2018).

For GCSE year 10 ‘School X’ focuses on the topic ‘Patterns’. For their final piece, they must each create a tribal mask and a canvas filled with a chosen pattern. From the SOW, it states that the topic is to help pupils learn about a range of cultures who wear masks and what the functions of said masks are. This links to the ‘liberal’ art that May and Sleeter (2010) describes as the kind of multicultural art found in schools that is static and not true to the complexities associated with multiculturalism. Although ‘School X’s’ aim is to look at African orientated masks they do have the option to explore more cultures or look further into cultures for research pages. This could allow pupils to understand cultures further, this also offers pupils to look at a wider range of cultural references that would benefit their overall work if they were to combine different multicultural artwork together, it would also help their understanding of the cultures. Although, the way schools teach multi-culturalism is said to misinform learners as they are only looking at a small static percentage of the culture (TNAFME, 2018).  However, this topic is only taught to GCSE pupils, this portrays that a multi-culturalism topic isn’t available for pupils in KS3 art and design and is only accessed if the subject is chosen for GCSE. 

















Figure 3: GCSE Yr 10 Cultural Mask Project 
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Figure 4: GCSE Yr 10 Cultural Mask Project 
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As well as multicultural artwork and understanding, another culture within art education that is important especially in the today’s society is visual culture (Addison and Burgess, 2003).  ‘School X’ use of visual culture is through artist research using the school IPads to explore topics and artworks from different places in the world (School X year 7 and year 8 SOW, 2018).  It is important and effective to allow pupils to access culture visually as even video games children are playing inform them with visual cultures (Addison and Burgess, 2003). Due to the traditional means of art educations, alternative modern visual medias are not always accessible, even though research suggests that visual resources like technology could enhance a pupils creative thinking (Ridge, A, 2015). The school I am researching uses a range of medias in lessons such as textiles, photography, soap sculptures and ceramic work. They also look at work by land artists Richard Long and Andy Goldsworthy although it is clear that they are unable to make work in this style and focus more on smaller scale pieces (School X year 7 and 8 SOW, 2018).  Although it would be effective to work with larger material it is not always possible within a school art basis. This is due to art rooms in most schools only being designed in a way that is appropriate for traditional medias such as 2D work, resulting in most work only being made on desks. This decreases the departments chances of making work on a larger scale, this also effects the range of artists they use for context as they would not be able to respond to the work without the space and resources. This would be impossible for some school budgets or capacity (Rogers and Bacon, 2002). This in turn can limit the genres of art explored in schools, especially if they want to create contemporary art forms such as performance art or installation art.
A wider range of artistic genres is also effective in allowing art to link with other subjects in the curriculum. ‘School X’ explores the artist Chris Gryder who is a ceramicist inspired by life sciences such as fossils. The department also researches recycled artworks linking to the environment- reference which exhibits a relation to science lessons. This shows how a wider range of genres enables art education to expand across the school (School X year 7 and 8 SOW). Such cross-curricular teaching informs an enhanced pedagogy to help broaden understanding (Savage, 2011). Therefore, using a larger range of genres also allows the connection to Donaldson’s cross-curricular policies to become more naturally appropriate, rather than forcing one subject into another (Donaldson Report, 2015). There are many artists that cross reference their work with another subject or topic. These artists could be used to make the link clearer for pupils to get an understanding of the collaborative approach to education, art can connect topics through different collaborative makings and also collectively subject wise (Horn, S, 2008). This relates to contemporary genres that link art with different mediums such as performance art.
I have explored whether ‘School X’ includes many contemporary genres in their current SOWs. After looking at the year 7 SOW I could not identify any artists who created contemporary art through the topics of ‘Underwater’ and ‘Landscapes’, although for one of the homework tasks pupils are guided to research their own artists. This could give them a chance to look at contemporary artworks if they are directed in that way. However, year 8 explore some contemporary artists through the topics of ‘Natural Forms’ and ‘Confectionary’. They research contemporary soap sculptor Janine Antoni, and print artist Paul Peter Piech who creates work on social, political and contemporary issues and also land artists Richard Long and Andy Goldsworthy. Although some contemporary artists are explored through the SOWs, there isn’t much based on contemporary genres or the actual making of contemporary style artwork. Leake (2014) states how contemporary art is valuable in improving pupil’s opportunities to connect with key social issues and life understandings. This reflects the significance of contemporary genres in the classroom and the effects it would have on pupils not only in an art context but also in terms of communal understandings which will help with future character development throughout life. Contemporary art is a facilitator for social justice’ (Darts, 2006, p7). ‘School X’ doesn’t provide much regarding contemporary art genres, especially not within key stage 3 (KS3). Art teachers create their own SOW’s for their department, so if teachers are not confident in teaching contemporary genres, then it will not be included in the lessons. This is because not every art teacher comes from a fine art background, and therefore may not know how to incorporate some areas of art into their lessons. This can restrict the pupils from accessing contemporary genres and could become a hindrance to the likelihood of them reaching their full artistic potential (Downing, D. and Watson, R. 2004). 


Conclusion

In conclusion, a range of cultural references would positively affect art education. Using cultural references in lessons not only engages thought and discussion but emphasises the importance of appreciating your own heritage (Art and design in the National Curriculum in Wales, 2008). This is important for children who aren’t aware of their own heritage and therefore need to learn about the cultural, economic, environmental, historical and linguistic characteristics of their home (Developing the curriculum Cymreig, 2003). To develop pupils understandings of Wales, cultural trips would benefit pupils by engaging them in Welsh history and attractions. ‘School X’ uses this in their SOW when focusing on Welsh landscapes,  this is effective in inspiring pupils and allows them to consider how the trips could influence their artwork. Delivering cultural references into art lessons allows pupils to not only become knowledgeable on their own culture, but also developing their understanding on other people’s beliefs and cultures. Therefore, enabling pupils to become more accepting and appreciative of other people in and out of school (Art and design in the National Curriculum in Wales, 2008). This should be included in the SOW naturally by including artists and art movements. ‘A range in cultures, the relationships between art and politics, art and religion, art and culture, and art and education cannot be separated. They all influence and feed into one another’ (Cahan, S. and Kocur, Z. 1994. p31). Though schools still need to consider the ways they embed different cultures into the art room, as most schools use liberal multiculturalism which isn’t as effective in helping the pupils understand the diverse cultures as it does not cover complex issues (May and Sleeter, 2010). Therefore, there should be more alternative strategies to imbed multiculturalism into the SOW that refers to more social and politic issues involved in different cultures (Acuff, 2015). This would be encouraged in a more contemporary art influenced lesson. The use of visual technologies and visual cultures are key to the shift in art education (Addison. N, Burgess, L, 2003). By using technology in art lessons pupils are able to access for contemporary means of art, this is a way to challenge pupils to think more creatively (Ridge, A. 2015). This is beneficial for art education as technology is continuously progressing and more art pupils are creating technology based artwork. This method could enrich pupils work, as well as broadening their understanding of different art types (NSEAD, 2006). ‘School X’s’ use of IPads in lessons allow them to experiment with editing and a resource to help with artist research (School X’s year 7 and 8 SOW).

A range of genres including a variety of artistic and contemporary genres are efficient in creating an effect art education. This is due to benefits such as linking with subjects, encouraging change in learners, enhancing pupil’s opportunities to connect with social understandings and giving pupils more freedom within their artwork. Using a wider range of genres within art lessons allows art to effortlessly connect to other subjects on the curriculum, especially the use of contemporary genres (Ridge, A. 2015). This is significant to art education as cross-curricular ways of teaching informs an improved pedagogy that enables an approach to learning that holds a wider understanding, therefore the link between subjects will benefit pupils and develop their understanding in a variation of subjects (Savage, 2011). This will be even more affective when the Donaldson Report (2015) comes in place as cross-curricular education is one of the highlights within the report. Therefore, if teachers begin to broaden their use of genres in their lessons it will enable them to access the new curriculum more naturally.  Evidence from ‘School X’ shows how teachers are starting to develop this approach to a new wider range of genres to enhance pupils cross-curricular understanding and enables art education to expand across the school (School X year 7 and 8 SOW). Other benefits of a wider range of artistic genres is allowing contemporary art to become a part of art education. This is an important aspect to art that isn’t always focused on in secondary education, despite there being many advantages to this genre of art. Darts (2006) states how contemporary art can be used as a ‘facilitator for social justice’, due to the art genre often being constructed of political and social topics which could aid pupils in encouraging change in themselves, as well as facilitating ways they can change the world (Darts, 2006, p7). This reflects the substance of contemporary genres in art education and the benefits it would have on pupils not only in an art content but also in understanding the complex issues in the world we live in. Therefore, referencing current issues in the art room could affect the understandings of contemporary art as well as giving their own art deeper meaning. The teaching of contemporary art based genres would also benefit the pupil’s knowledge for when they access more contemporary work at GCSE and A-Level, this will therefore prepare them for when they have more of a choice of topics at KS4/5. Thus, I believe a broad range of genres particularly contemporary art based genres are important for a developing art education. 

There are limitations to this research such as teacher’s subject knowledge or topic choice, restrictions on art room resources and size, and the cutting down on KS3 art lessons. Downing and Watson (2004) suggests that there is a freedom for art teachers but due to their own limitations within the subject there are areas that aren’t being covered. This is seen in ‘School X’ where a limited number of contemporary genres are referenced in KS3 (School X year 7 and 8 SOW). Art teachers are able to decide what gets taught in their SOW, therefore dependant on the ability and preference of the teachers at the time, SOWs are restricted to their strengths and what they like to teach (Downing and Watson, 2004). This is a key restriction to the research as some teachers are static in their approach to teaching art and therefore do not broaden their range of cultures or genres. This is because some school art departments believe that they need to teach skills and techniques before they look into topics and concepts. This can limit pupil’s knowledge when it comes to artists, movements and cultures which later affects the pupils who transfer into GCSE with limited contextual knowledge which is vital in achieving at KS4 level. For future development in the subject in regard to art teacher’s ability to teach diverse topics and skills, Downing and Watson (2004) believe a series of suggestions should be made to create possible transformative strategies to assist teachers with the content they put in place for pupils. This could be done through art courses to enable teachers to grow in confidence in areas they feel are weak within the subject, also a department that has teachers from fine art backgrounds, as contemporary art practice (CAP) schools show to access a wider range of 21st century art and international art/cultures within their curriculum (Downing and Watson, 2004). This would ensure more cultures and genres including contemporary art are taught within secondary school art lessons. Another issue concerning KS4 is the cut in art lessons during KS3, teachers believe that this lack of time effects the level of pupils who are entering GCSE and these pupils are becoming increasingly limited in experience and in skill. The lesson cuts do not allow teachers many hours to teach a wider range of art genres and cultures alongside developing their technical skill in the subject (NSEAD, 2015-2016). There is evidence shown in NSEAD (2015-2016) that demonstrates the negative impact on pupil’s subject knowledge and their skill development, this is because of the lack of materials being used especially impacting 3D work, textiles and applied art disciplines. If art lessons were taught more frequently in the curriculum, pupils would have a better chance of accessing a broader range of art cultures and genres. 

Another restriction within my research is the lack of materials some schools have in their departments. This restricts the pupil’s ability to practice contemporary genres of work that are large in scale. This is because some multimedia work requires equipment that can be expensive (Callow, 2001). As afore mentioned, the size on the art rooms can also affect the kinds of work pupils can produce. However, a bigger space could be inaccessible for the school’s budget or capacity (Rogers and Bacon, 2002). 

These restrictions are more difficult to overcome, although teachers should think of strategies that allow their pupils to access a broader range of cultures and genres within the limited amount of lessons. This could be done by ensuring the SOW incorporates a range of cultures and genres. Similarly, teachers need to consider the work they look at and how they can develop contemporary art in different ways that can be taught in the classroom, but also enrich pupils with gallery visits or cultural trips to inspire pupil’s artworks. As discussed, some countries have requirements stating that students must visit cultural venues to allow them to gain new experiences and understandings of art and culture (Sharp and Le Métais, 2000).

If I were to do this research again, I would like to speak to pupils after teaching them a series of lessons involving cultural references and a range of genres, to see whether they felt the inclusion benefitted them more than the schools traditional SOW does. I believe this would give me more of an indication to how the pupils feel about what they are being taught. Although, as stated in my methodology and ethics section, there would be implications of investigating the research in this way. Overall, the research has impacted the way I teach my lessons and how I want to further develop these important areas into all my lesson plans to ensure pupils get the most out of their art education. Even if pupils do not take the subject further than KS3, I would like to think they would still benefit from the cultures, genres and contexts explored in the lessons and would take some of the knowledge learnt into the rest of their school presence and then into their future lives. 
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