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Learning Support Report.

Part 1 - 1000 Word Summary.
Inclusive practice in the post-compulsory classroom means making sure that all students, including those with additional requirements, can access learning and succeed. Additional requirements may include disabilities, mental health difficulties, neurodiversity, or temporary situations such as pregnancy. These needs can affect how students engage with,explore and whether or not they fully bloom within their chosen subject, Inclusivity is both a legal requirement and an important part of good teaching practice.
At a national level, the Equality Act 2010 is the main law that guides inclusive practice in higher education. It protects students from discrimination based on characteristics such as disability, gender, and pregnancy. A key part of the Act is the requirement for universities to make “reasonable adjustments” for students who need them (Equality Act 2010). In practice, this means that teaching and assessment may need to be adapted. For example, a student with dyslexia might need extra time in exams, or a student with anxiety might need flexibility around deadlines or presentations. An important part of this law is that it is anticipatory. Meaning that staff should think ahead about possible barriers and try to remove them before they affect students.
The Equality Act also includes the Public Sector Equality Duty, which requires universities to actively promote equality and inclusion. In the classroom, this can be done through inclusive teaching methods such as using clear language, offering different types of learning materials, and being flexible where possible to allow students who are recognised as requiring extra support, along with those who may have undiagnosed ALN’s to engage fully with the program of study.
The Equality of of 2010 highlights how what may seem like obvious, ethical awareness and standard practice for many people, hasn’t really been fully considered or implemented by government or institutions until fairly recently. “Advance equality of opportunity… involves having due regard, in particular, to the need to: “remove or minimise disadvantages suffered by persons who share a relevant protected characteristic… take steps to meet the different needs of persons… and take steps to meet the different needs of disabled persons.” Equality Act 2010, s.149
The UK Quality Code for Higher Education, created by the Quality Assurance Agency (QAA), provides guidance on maintaining standards and supporting students. It states that all students should have a fair opportunity to succeed and that universities must remove barriers to learning. For teachers, this means making sure that their teaching methods and assessments are inclusive and fair. If these needs are not met, the impact on students can be serious. Students with additional requirements may struggle to keep up with their work, feel isolated, or lose confidence. In some cases, this can lead to lower grades or even withdrawal from their course. Students experiencing anxiety or depression may find it difficult to attend classes or complete assessments, even if they do not have a formal diagnosis.
In Wales, there are additional policies that support inclusive practice. In the post-16 sector, support is shown where “all learners who need additional learning provision in college will need an IDP” (Welsh Government, 2023), This shows the structured approach taken by institutions across the country in order to meet the individual needs of the student.
In an article published by the Guardian newspaper, a student discusses the positive impact that the support of the services offered by the university has brought them. “It’s like I’ve got a whole team behind me. They’re holding me up and helping me get through.” T.Reidy,2025 The article states that ‘Looking after the wellbeing of students has never been more important. Today, student welfare is no longer treated as an add-on, it is baked into the university experience. From managing mental health to coping with disability, flatmate fallouts or financial pressures, dedicated support is increasingly accessible and visible.’ which suggests that current thinking and understanding around the pressures that student’s face in the post 16 education sector is becoming more and more standardised and widely discussed. If such needs are not met, the impact on students can be serious. Students with additional requirements may struggle to keep up with their work, feel isolated, or lose confidence. In some cases, this can lead to lower grades or even withdrawal from their course. Mental health is a prime concern. Students experiencing anxiety or depression may find it difficult to attend classes or complete assessments, even if they do not have a formal diagnosis. Therefore, flexible and supportive teaching is vital for improving the student experience.
Universities have their own policies to support students. These include reasonable adjustment policies and student support services. For example, students may receive support through disability services, counselling, or academic skills support. In teaching practice, this often involves working with these services to put adjustments in place. 
There is a growing focus on inclusive teaching approaches that benefit all students. Instead of only making adjustments for individuals, educators are encouraged to design their teaching to be inclusive from the start. “Equality and diversity legislation requires organisations to ensure that they remove barriers that might prevent individuals participating fully in education, training and assessment.”
 — Gravells, A. (2012) This indicates that using a variety of teaching methods, offering flexible assessments, and creating a supportive learning environment is not only now best practice as standard, but a legal requirement that can have far reaching legal consequences for institutions if not adhered to.
The Equality Act 2010 sets out clear legal responsibilities, while the UK Quality Code and Welsh legislation provide guidance on how to support students effectively. 
“Finding out anything that may affect your learners or the learning process prior to your teaching will help you plan your session effectively. Taking into account your
learners’ needs and ensuring you embrace equality and diversity will help to deliver an inclusive session.” Gravells & Simpson, 2012, p.52 Indicating that the legislation can be put in place,but for it to really work and impact students lives for the better, it is the responsibility of the institutions and educators to ensure such legislation and policy is carried out consistently.

Additional requirements can have a major impact on the student experience, affecting learning, confidence, and wellbeing. For this reason, educators must take an active role in creating inclusive classrooms that support all learners.
In conclusion, best practice in the post-compulsory classroom is shaped by a combination of legislation, policy, institutional practice. ethics and common awareness, in the hope that soon it shall become second or even first nature, to help and include everyone, until eventually it’s just what we do.










Part 2 – Letters of support
1. Iwan
To whom it may concern,
I am writing in my role as Iwan’s Personal Tutor at UWTSD.
Below I shall explain how Iwan’s situation is affecting his studies, along with the support I’m suggesting we aim to provide him with.
The BA Photography in the Arts programme is a practical course, requiring students to attend workshops and use specialist equipment. This involves extra costs. Iwan needs items such as cameras, lenses, tripods, lighting equipment, printing materials, and editing software to complete his coursework. Financial difficulties make it harder for him to access these essentials and fully participate in his course.
Iwan is a first-generation student from Caerau, Bridgend, an area recognised as facing socio-economic challenges. While he has shown determination in coming to university, he currently lacks a financial safety net. This affects his ability to attend regularly, take part in practical sessions, and afford necessary course materials.
The University acknowledges that many students are affected by the current cost of living crisis. Financial pressure can cause stress and anxiety, which can impact mental health.
Although Iwan receives his student loan through Student Finance Wales, I would suggest that he should be entitled to a maintenance loan aswell. As Iwan’s student loan is not enough to cover living costs and course expenses. He has been advised to apply for the University’s Student Financial Support Fund. This provides non-repayable help to students in hardship, which is in line with the University’s Student Financial Support Policy. Iwan has also been directed to take a look at the Bursaries offered by UWTSD, which offers support for study costs, placements, work experience, and personal development.
In chatting with Iwan, I also informed him of the Digital Connectivity Bursary for students who cannot afford equipment or broadband. I have also suggested he contact the Student Hwb, where he can book a one-to-one meeting with a Money Support Officer for a personalised budget review. The Money Support team also provides budgeting guidance, helpful resources via the student portal, and access to the Academy of Money Open Learn course developed by Money Saving Expert Martin Lewis and the Open University. Iwan can access assistance in a way that aligns with UWTSD guidance on participation and inclusion in higher education.
As his Personal Tutor, I meet with Iwan regularly discuss his studies and wellbeing. I have met and spoken with my colleagues and adjustments are in place, including flexibility with deadlines and access to loaned equipment.
Despite these challenges, Iwan has shown strong creative potential and commitment. His difficulties are due to financial pressures rather than ability. With appropriate support, I am confident he will re-engage fully and continue to progress successfully.
I fully support Iwan’s application for emergency financial assistance. Access to the Student Financial Support Fund and bursaries would make a real difference, allowing him to focus on his studies without the added stress of financial hardship, in line with UWTSD policy and UK higher education best practice.
Yours sincerely,
Fran Williams
Lecturer BA Photography
University of Wales Trinity Saint David


2. Alys
To whom it may concern,
I am writing in my role as a Personal Tutor at the University of Wales Trinity Saint David (UWTSD), where I teach on the BA Photography in the Arts programme. I am outlining the support required for Alys, a second-year student who has recently informed us that she is pregnant and would like to continue her studies during her pregnancy and after the birth of her child.
The BA Photography in the Arts programme at UWTSD is a practical course involving workshops, specialist equipment, and independent project work. There are obvious challenges during pregnancy, particularly due to physical demands, fatigue, and the need to attend medical appointments. Without appropriate support, this may affect Alys’s ability to fully engage with her studies.
Alys has shown a clear commitment to continuing her course, and it is important that she is supported in a safe and flexible way. Under the Equality Act 2010, pregnancy and maternity are protected characteristics, meaning students must not be treated unfavourably because of pregnancy or after childbirth. UWTSD policy and wider higher education guidance are clear that pregnancy should not be a barrier to participation, and students should be supported to continue their studies without disadvantage.
As part of the University’s processes, Alys will complete a risk assessment with staff to ensure that all course activities are safe. This is particularly important in photography, where students may need to stand for long periods, carry equipment, or work in studio environments. Following this, reasonable adjustments will be discussed with Alys and staff and arranged as and when needed. These may include access to appropriate seating, regular rest breaks during practical sessions, and changes to the working environment to support her comfort and safety.
Alys will be encouraged to access support through the Student Hwb, where she can engage with Student Services. This includes Wellbeing Support and the Money Support team, who can provide advice on financial support during pregnancy and after the birth. She may also be eligible for additional help through the Student Financial Support Fund.
The University also provides practical support to help reduce day-to-day pressures. This includes Food Hubs offering free groceries and access to low-cost catering on campus. These services can help Alys manage living costs during this time.
As for day to day needs, further adjustments will be put in place to support Alys’s learning. These may include flexibility with attendance and deadlines, particularly around medical appointments, and adapting practical work to reduce physical strain. Learning materials can also be made available online where possible to support more flexible study.
After the birth, Alys may need continued support to return to university. This could include a phased return, ongoing flexibility with deadlines, and consideration of childcare responsibilities. Ongoing support is important during this period, and it’s important to note that students are are also protected from unfavourable treatment after childbirth under the Equality Act 2010.
As her Personal Tutor, I will maintain regular contact with Alys to support her progress and wellbeing, and to ensure that the support in place continues to meet her needs.
I fully support Alys in continuing her studies during and after her pregnancy. Alys is a talented photographer, and with appropriate support in place, I am confident she will be able to continue her course successfully.
Yours sincerely,

Fran Williams
Lecturer BA Photography
University of Wales Trinity Saint David


3. Megan

To whom it may concern,
I am writing to provide a support statement for Megan, who has applied to study on the BA Photography programme at the University of Wales Trinity Saint David in the next academic year. Megan has shared that she experiences anxiety, finds it difficult to speak up in class, and feels uncomfortable meeting new people. She has also said that she struggles to concentrate during lessons and that previous tutors suggested she might have dyslexia, although she does not have a formal diagnosis.
These challenges may affect Megan’s ability to fully engage with the programme if support is not provided. The BA Photography course includes lectures, practical workshops, group critiques, and studio discussions. Being able to focus, participate in class activities, and work with peers are important parts of the course. Megan’s anxiety and concentration difficulties could make these tasks more challenging without assistance.
The University of Wales Trinity Saint David has clear policies for supporting students with additional needs, including those with mental health difficulties and specific learning differences. Under these policies, reasonable adjustments are provided to help students access and participate in all aspects of their studies. The Equality Act 2010 also requires that educational institutions make adjustments for students with disabilities so they are not placed at a disadvantage compared with other students. This includes supporting students with mental health conditions and potential learning differences, even if they do not have a formal diagnosis.
I think it’s important that Megan engages with Student Support Services early so that a personalised support plan can be created. This plan will help her gain and maintain some control over things especially during periods of stress.
Adjustments such as providing opportunities for smaller group discussions or alternative ways for Megan to take part in class may  help reduce her anxiety byt taking some of the pressure off. Guidance and support from staff and student services on how to manage workload will help, and where appropriate, small extensions or staged deadlines can support her in completing assignments with success.
In addition to support from staff, UWTSD provides a range of mental health and wellbeing services. Megan can access one-to-one counselling sessions, either in person or online, which can help her manage anxiety and develop coping strategies for stressful situations in class and workshops. She can also meet with mental health mentors who provide practical support and guidance, helping students build confidence, manage workload, and maintain wellbeing while studying. The University offers wellbeing workshops on stress management, mindfulness, and building resilience, all of which can support Megan in managing anxiety and feeling more comfortable taking part in group activities and exhibitions.
These adjustments and support measures are intended to ensure that Megan is able to fully engage with the BA Photography programme and achieve her potential. With the support available at UWTSD and a personalised plan tailored to her needs, Megan will be well positioned to develop both her technical and creative skills in photography while participating fully in the program of study.
Yours sincerely,
 
Fran Williams,

Lecturer BA Photography   
University of Wales Trinity Saint David
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