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An Evaluation of School Planning to Improve Standards of Literacy Amongst Business GCSE Students

Paper to Governing Body of Placement School 1 (“PS1”)

Introduction and Context

This paper assesses planning by the Business Department at PS1 to improve standards of literacy amongst pupils at Key Stage 4 (“KS4”,) studying for their Business GCSE Examination. This is considered alongside planning by PS1 to raise standards of literacy in the school overall. 

PS1 is a mixed secondary school for pupils aged 11 to 18, situated in West Wales. (Welsh Government, 2019). In 2018, 16.7% of students received Free School Meals and, in 2017, 63% of pupils achieved the level 2 threshold at KS4. The school has 500 learners, with capacity for 642 (X County Council, 2018).

The topic covered by this paper is important because the improvement of literacy amongst secondary school pupils has been a fundamental part of Welsh Government Education Policy in recent years and remains so. In 2012, Leighton Andrews (Minister for Education and Skills) introduced the National Literacy and Numeracy Framework (“LNF”) to increase education standards and enhance outcomes for young people in Wales (Welsh Government, 2012a). 

When the Minister announced LNF, he explained that its aim was to guide schools in implementing literacy across the curriculum (Welsh Government, 2011). It was published in 2013 (Welsh Government, 2013) and encouraged all educators to include literacy in their teaching, thereby integrating it across the curriculum as intended by the Minister. LNF prescribed skills that pupils were expected to develop each year from ages 5 to 14. This would ensure that learners were prepared to tackle the examinations that would follow in KS4 and beyond. 

Those qualifications were examined (Welsh Government, 2012b) in a report on provision for 14 to 19-year olds in Wales. That proposed a review of GCSEs so they would build upon improved literacy skills developed by the end of Key Stage 3 (“KS3”) through LNF. These would be incorporated into the specifications of other subjects so applying those skills would be an integral part of studying for the qualification. 

In 2014, the Welsh Government published Qualified For Life, which outlined its educational objectives for 3 to 19-year olds until 2020 (Welsh Government, 2014a). It confirmed that GCSEs were to be revised, as recommended by the qualifications review. Also, Qualified for Life reiterated the Government’s commitment to LNF and stressed the intention to consider the recommendations of Professor Graham Donaldson, who had been engaged to review assessment and curriculum arrangements for Wales. 




Donaldson’s report, Successful Futures, was published in 2015 (Donaldson, 2015). It supported the view that all teachers should be responsible for literacy. This ethos will be incorporated into the new curriculum for Wales, based on Successful Futures, to be used nationwide by 2022 (Welsh Government, 2017a). But will implementation of the new curriculum be successful as a result of schools having incorporated LNF into their teaching? That was considered in research carried out in 2017 (Welsh Government, 2017b).

The report stated that, although there was evidence of improved performance in English amongst KS4 pupils between 2011 and 2015, it may not have been due directly to the introduction of LNF. Furthermore, there was insufficient clarity in guidance produced by the Welsh Government on how literacy should be taught across the curriculum.  Estyn (2018) summarises its view on standards of literacy in Welsh Secondary Schools, based upon 27 Inspections in the preceding year. Most leaners demonstrated too many basic punctuation and spelling errors and did not ensure their written work was of a sufficiently high standard before submitting it to their teacher for assessment. Consequently, it is appropriate that improving learners’ literacy skills remains a priority for the Welsh Government (2017c) in its action plan for education to 2021.

The topic is particularly relevant when KS4 learners are studying under the new WJEC Business GCSE Syllabus, which will be examined for the first time in 2019 (WJEC, 2016). Previously, pupils at PS1 studied for the WJEC Business Studies GCSE, where Controlled Assessment was used to award 25% of the marks (WJEC, 2011). In future, only Written Examination will be used and 30% of the marks can be gained if candidates are able to demonstrate the higher level, analytical A03 skills in their writing (WJEC, 2016). Whilst A03 skills were given the same weighting under the old Syllabus (WJEC, 2011), the use of Controlled Assessment by WJEC meant that pupils were not expected to utilise them to the same extent under exam conditions. 


The PS1 Business Department Development Plan (“BDP”)

The Business Department at PS1 teaches the subject at KS4 and Key Stage 5 (“KS5”). Collectively there are 47 pupils studying Business across Years 10 to 13 inclusive with class sizes ranging from 4 (Year 11) to 20 (Year 10). The Head of Department (“HoD”) is the only teacher of the subject, assisted by the author of this paper in Year 10 during his first Professional Teaching Experience Placement.

The BDP was prepared by the HoD in October 2018 and covers the 2018 – 2019 School Year. The layout mirrors that of the School Development Plan (“SDP”) and 3 areas for progress are set out (Improve Standards at GCSE, Improve Standards at KS5 and Improve teaching & learning). These are linked to stated Development Points (“DPs”) in the SDP.  A redacted copy of the BDP appears at Appendix B.

The BDP contains targets for addressing each area of development, along with success criteria to be used in determining whether the targets have been met. Supporting objectives are stated for each target which explain how it will be met. Again, these are linked to DPs from the SDP. For each objective, there is an indication of when and by whom it will be achieved, and the estimated cost. The BDP is monitored fortnightly, in the regular meeting that the HoD has with their line manager from the school’s Senior Leadership Team. There is an annual review process in September of each year in light of the Department’s examination results from the previous school year.

The BDP includes the target of maintaining the Department’s level of performance from 2018 in achieving a GCSE pass rate of 80% at grades A* to C (the SDP states that the comparable rates were 49% in 2016 and 85% in 2017). As there are only 4 pupils who will be sitting Business BCSE in 2019, all will have to achieve at least a grade C for this goal to be met. This will be addressed through the targets included in the BDP for improving literacy competence through practicing extended answer questions that test higher level skills. Objectives are included for doing this both in class and lunchtime booster sessions. The school records pupil data on SIMS which can be used to identify learners who need this additional support, as well as book marking by the HoD.


How the Topic of Improving Literacy amongst Business Students at KS4 Relates to the SDP

The SDP was prepared in October 2018 and covers the 3-year period to 2021 as prescribed by the Welsh Government (2014b). A redacted version of the document is attached at Appendix A.  More than one third of the pages in the SDP are devoted to a progress report on implementation of the Post Inspection Action Plan (“PIAP”) that was required following the school’s last substantive inspection by Estyn in 2012. The report on that visit (Estyn, 2012) concluded that both performance and prospects for improvement were unsatisfactory. Consequently, special measures were required in relation to the school. 

Estyn (2012) published 8 recommendations of actions necessary for PS1 to improve performance. The second of these included the need for standards to be raised at KS4, particularly the literacy ability of all pupils. In justifying the assessment made of prospects for improvement, Inspectors commented that the school had failed to progress as previously requested. The prior report (Estyn, 2006) required literacy skills to be improved across the curriculum. This illustrates how the topic covered by this paper relates to a development area for the school that has existed for more than a decade.

The PIAP was sufficiently successful for Estyn (2014) to confirm that special measures were no longer required. Nevertheless, the recommendation had not been fully addressed, “whole school approaches to improve pupils’ literacy skills across the curriculum, such as strategies to improve extended writing skills, are yet to impact consistently on outcomes.” (Estyn, 2014, p.2). The school was inspected again by Estyn in December 2018 and the corresponding report will be published in February 2019 (Estyn, 2019a).  Consequently, the SDP outlines a range of interventions that have been employed over the preceding 6 years to improve literacy both internally and through better engagement with parents on the subject.










The BDP’s Area for Development of improving standards at GCSE includes the target of an 80% pass rate at A* - C. This is reflected in the School Targets table that appears in the SDP. This is also a component of the success criteria under improving standards in KS4 to raise the average Capped 9 points score to 370 (it was 360.5 in 2017) (Welsh Government, 2019) (Welsh Government, 2016) (Welsh Government, 2010). The BDP also includes objectives for providing booster sessions to address identified areas of weakness overall or individual, flagged up through data tracking, in underperforming pupils. The SDP contains similar measures for improving KS4 standards. The BDP mentions the use of Specimen Assessment Materials from WJEC and the completion by pupils of examples of higher order questions that will assist in improving standards at KS4. Finally, the BDP sets the objective of improving teaching and learning by observing good practice elsewhere in the school. This is aligned with the SDP which seeks to provide staff with opportunities to do this. 


Why the Role of Strategic Planning to Secure Improvement is Important

At PS1, the need for strategic planning to secure improvement resulted from the decision to place the school into special measures (Estyn, 2012). Ofsted (2001) states that effective planning to achieve the requisite change in such circumstances significantly affects how quickly it occurs. The plan should not only cover how the issues that gave rise to the inspection outcome will be addressed, but also how such a process of change will continue thereafter. Welsh Government (2014b) explains the role that a plan has for all schools in setting out how it will enhance students’ outcomes. In doing so, it must detail how the national priorities will be addressed; raising standards of teaching in literacy and numeracy along with lessening the extent to which poverty reduces attainment. Furthermore, the document must set out how the school will achieve its priorities, use it resources and develop its staff.

Estyn (2017a) requires a school entering special measures to submit a PIAP within 20 working days of its Inspection Report being published to explain how it will fully address the Report’s recommendations and leave special measures within two years. Whilst that may appear an insufficient timescale to prepare such an important document and effectively plan improvement, the school will have had received verbal notification of the outcome from inspectors at the end of their visit. In the case of PS1, the report is due to be published two months after inspection (Estyn, 2019a). Nevertheless, Earley (1997) explains that the announcement of a school entering special measures often comes as a shock to governors and schools. He likens it to a bereavement and uses the acronym SARAH to explain the stages of “shock; anger; rejection; acceptance; help” (Earley, 1997, p.391) that they experience before they can begin the process of planning improvement.

Other theorists support this view that the timescale prescribed by Estyn may be insufficient to carry out the exercise effectively. Fidler (2002) points out that the whole change process takes time and needs to be managed strategically so that it does not impair the school’s ability to operate day to day. Fullan (2003) also explains that planning for effective change in school is a complex matter that should not be hurried. 





One of the challenges in preparing a PIAP is knowing what format to use where Estyn (2017a) does not prescribe one. Harris, Jamieson and Russ (1996) claim that a school’s development plan should be part of a regular process, setting costed targets, including data from previous plans, encompassing the whole organisation and collectively prepared. That suggests a document similar to PS1’s SDP, which contains 64 pages. Reeves (2007) takes an opposite view. He claims that a simple, focussed, single page plan is sufficient for everyone who will implement it to understand their role. At PS1, the SDP’s author distributed a two-page summary to staff that informed preparation for Estyn’s visit. The summary is attached as Appendix C.

Brighouse and Woods (1999) highlight the risk of not involving all teachers in the creation of a school improvement plan. Those excluded are unlikely to take ownership of it or responsibility for delivering it. Plant (2006) extends this view by suggesting that teachers should also provide feedback on the plan’s execution to assist in forming future strategy.  Similarly, Fullan (2003) explains that the change process in school is as important as the change itself. It will operate more effectively with empathetic understanding of the impact that the change will have. Fidler (2002) suggests that the school planning process is made more difficult by involving cultural change and  Fullan (2003) summarises how the involvement of rational human beings will affect a plan’s implementation. People will not all change at the same time or rate, interpreting the plan individually. To be effective, the plan should enable such flexibility. Particularly, disagreement and conflict are prerequisites for a successful process.

In summary, Reeves (2007) states that the components needed for successful school planning are a background of existing evaluation and monitoring along with the belief from staff that their work influences pupil learning. Tracy (2012) agrees, suggesting that for a plan to be successful, teachers’ attitudes about learners and their views must coincide with the plan’s ethos. A growth mindset is needed by all involved. Fidler (2002) believes that other factors are necessary for success. The school must be properly organised, staffed and funded to improve. Also, students must be prepared to take responsibility for their learning. 

The literature informs schools that planning in itself won’t deliver success, but there is ample guidance on how to plan for improvement. Despite this, Estyn (2018) indicates that half of the Welsh Secondary Schools inspected in the previous year did not plan effectively. They were not sufficiently rigorous in identifying aspects of teaching that needed to be addressed.
















The Teaching of Literacy Across the Curriculum

Literacy was recommended as an area for improvement by Estyn following its last three inspections of PS1 (Estyn, 2006, 2012 and 2014). In its guidance on how literacy should be inspected, Estyn (2017b) advises team members to watch out for learners who are less able at reading which impairs their progress across the curriculum. This could be caused by weakness in English or inability to apply English skills to other subject areas. Similarly, Inspectors should observe learners’ effectiveness in writing in all subjects to determine whether it is at the same standard as in their English lessons. Although the National Literacy and Numeracy Framework only applies to the end of Key Stage 3 (“KS3”), in it the Welsh Government (2013) stresses that the document aims to promote best practice throughout the school and facilitate pupils using literacy skills in all subjects. Donaldson (2015) continues this theme stating that literacy is necessary in all subjects so it should be strengthened and progressed throughout the school. In doing so it will promote learners’ confidence, creativity and ability to think.

Welsh Assembly Government (2010) explains the reading and writing skills that learners will demonstrate as their literacy develops at a higher level. In a Business classroom they would be exploring meaning in more demanding passages and developing their competence in, for example, reading to extract information by comparing, collating and synthesising. Their writing would reflect improved ability to analyse and evaluate. These skills are tested by WJEC at level A03 in the Business GCSE Examination where candidates are expected to recognise Command Words (e.g. “recommend”, “consider” or “advise”) in the question and understand the level of detail required in their response to score highly (WJEC, 2018a). Welsh Assembly Government (2008), in its Skills Framework, sets out similar expectations of the literacy skills that learners will demonstrate across the curriculum by the end of KS4. Specifically, for Business, these include being able to identify key points and ideas when reading along with demonstrating both confidence and clarity in presenting information on paper.

We will now consider relevant literature regarding research into the teaching of literacy across the curriculum. Ofsted (2013) comments on best practice observed during English inspection visits in 2012. One school promoted literacy to all departments by explaining that it supported learning, encouraged thought, improved self-esteem and increased attainment in every subject. Nevertheless, this justification needed to be reinforced amongst staff to prevent them likening it to similar initiatives historically that may not have succeeded. Furthermore, Batho and Douglas (2013) state that such teaching will be more accessible to students if it specifically relates to the subject they are studying (e.g. reviewing a listed PLC’s Annual Report in a Business Lesson). The focus can be on subject specific skills, leaving the English Department to cover those that are used in all classes. 










Studies conducted on the subject enable some conclusions to be drawn on how the teaching of literacy should be delivered to the greatest effect with students. Fenwick (2010) researched effective methods used by Australian Secondary School teachers when supporting pupils in learning literacy. The feedback from students at the end of the project confirmed that the teaching was most effective when it included clear, explicit instructions, modelling of best practice; time for drafting and correction as well as individual support. Graham and Perin (2010) conducted a statistical desktop study of methods used to teach literacy in American High Schools. They drew similar conclusions, finding that the most effective interventions taught students how to plan, revise, edit and summarise using specific instructions for a task’s objectives with the opportunity to draft and amend work. Bearne (1999) comments on an initiative at a London Comprehensive School to improve standards of literacy across the curriculum. She concludes that it was effective when it responded to pupils’ needs, channelling their natural enthusiasm for learning. However, the benefit of doing this successfully was that pupils could employ newly acquired skills independently once the scaffolding from the initiative was withdrawn.
	
Glegg (2016) considers how literacy can be developed specifically within Business GCSE teaching. She recommends using printed cards that learners can refer to when developing higher level writing skills. The cards model the language students should use in their written work, demonstrating the variety of terminology to employ. Again, there is the intention that the resource can be withdrawn in future once pupils have used it to demonstrate their skills independently. Bentham, Davies and Galbraith (2003) conducted a trial with 14 – 15-year-old pupils studying start-ups as part of a Business Studies course at a Secondary School in England. The research concluded that the intervention strategy to improve learners’ reasoning through better use of connectives was only effective in the lesson where it was used. It did not last into a post test lesson. This appears to support the views expressed above by other researchers that interventions can have a lasting effect in improving learners’ literacy it they remain in place until pupils can employ the newly found skills on their own.

Why Standards of Literacy Amongst Business GCSE Students at PS1 Need To Be Improved.

Here, the need to improve literacy in all departments at PS1 is considered in more detail, along with changes to the Business GCSE syllabus which mean that pupils’ Business literacy skills will be examined far more than under the Business Studies syllabus.

In the report (Estyn, 2012) that caused PS1 to enter special measures, Estyn highlighted that variable levels of opportunity existed across the school for learners to employ and further their literacy ability. This was central to PS1’s ability to improve standards and increase the rate at which students progressed in class. The report recognised that the school had created a plan for improving literacy across the curriculum, but it had not had the impact that inspectors anticipated. In the next report (Estyn, 2014) that caused the school to leave special measures, there was recognition that initiatives to raise literacy standards of the weakest pupils had been effective. However, interventions to raise literacy attainment across the school, for example in connection with higher level writing skills, had not yet delivered a consistently successful outcome. Consequently, the area was one flagged up by Estyn for further attention. 


However, PS1 was not alone in this, Estyn (2018) observed that having inconsistent provision for developing learners’ literacy, especially writing, applied to half of the Secondary Schools inspected in Wales in the year before. This trend was also observed in pupils’ examination performance nationwide (WJEC, 2017a and 2018b). The Examiners of the Business Studies GCSE qualification comment that, for both 2017 and 2018, most candidates did not demonstrate the ability to use higher level skills and apply subject knowledge to the specific business or industry referred to.

At PS1, the need to improve literacy standards has coincided with a specific requirement to address the topic as a result of changes by WJEC to the way that Business is assessed at GCSE. The new Business syllabus (WJEC, 2016), which will be examined for the first time in 2019, assesses candidates in two written examinations which test the ability to demonstrate higher level literacy skills (WJEC, 2017b). Previously, the Business Studies qualification (WJEC, 2011) used Controlled Assessment for 25% of the marks. That required students to conduct research on a business topic over a 6-week period before analysing it using 2,000 words where 3 hours were available for this. These amendments reflect the Welsh Government’s policy (2012b) to introduce GCSE examinations that test pupils’ knowledge in real-life situations. In these, Controlled Assessment is only permitted by exception.

The performance data available for PS1 (Welsh Government, 2019) enable inferences to be drawn on whether the national requirement to improve literacy across the curriculum applies at the school. The My Local School website benchmarks PS1’s performance at GCSE against schools with similar levels of students who are entitled to Free School Meals. In 2012, the percentage of PS1’s pupils achieving grade A* to C in English at GCSE, placed it in the lowest quartile of performance compared with other schools. In 2016, the situation had improved considerably and PS1 was in the upper quartile. The Capped 8 score is also used to measure learners’ performance in the 8 GCSE exams where they achieve the highest grade (this was extended to include a 9th qualification from 2017 which prevents this analysis from being more up to date). In 2012, PS1’s performance in this area was again in the lowest quartile. In 2016, it had improved, but only to the lower quartile and it was still below the median. Whilst no reliable conclusion can be drawn from this, it might suggest that PS1 had focussed on improving learners’ literacy skills in English and had not applied that to the same extent across the curriculum.

Attached at Appendix D is a copy of the Business Department at PS1’s Self Evaluation Review (“BSER”) for 2017 – 18, which was prepared by HoD in September 2018. This confirms that the school performance (the percentage of pupils achieving grade A* to C in Business GCSE) was above that of all schools in the same Local Authority and Wales overall in 2018. However, as we have discussed above, that was under the old syllabus where literacy was tested to a lesser degree. Furthermore, the BSER does not indicate in its assessment of standards and progress in skills, that the development of higher-level writing skills has been targeted historically, as in the BDP. Finally, the important point to bear in mind is that not only has the Business GCSE syllabus changed for 2019, but the students who will be studying it in the department. They will be tested on their literacy skills more than their predecessors, when their earlier years’ education at PS1 was in an environment where, from the information available, teaching of those skills appears to have been inadequate.




How PS1 is Responding to the Need to Improve Literacy Across the Curriculum

The SDP includes a chronology of progress made by PS1 against the actions set out in the PIAP. Whilst this was sufficient by the time of the next report (Estyn, 2014) for special measures to be withdrawn, it was recommended that the school still addressed the need to raise all learners’ literacy standards and consistently improve outcomes. The chronology identifies 5 steps that have been undertaken to improve literacy across the curriculum: the creation of a whole school literacy policy; interventions that target pupils whose attainment is week; training for all staff in areas such as marking and feedback; measures to engage with parents, involving them in improving their children’s literacy and the appointment of a Literacy Co-ordinator for the school.

Plant (2006) suggests that school strategic plans should be created to raise learners’ attainment rather than for the purposes of compliance. Whilst Estyn (2012 and 2014) appeared clear in its requirement for PS1 to improve literacy for all learners, this objective does not appear to have been addressed so specifically in the SDP. It is encompassed jointly by the areas for development that cover learning, literacy and standards at KS4. Furthermore, whilst improving literacy in extended answer questions is included as a specific target in the BDP, it is not expressed so explicitly in the SDP. This inconsistency is surprising when the BDP addresses alterations to the GCSE syllabus which affect other subjects (Welsh Government, 2012b). Also, it would appear to be is contrary to the recommendation of Plant (2006) that staff who will deliver a strategic plan should be involved in its creation to increase the organisation’s performance. Brighouse and Woods (1999) support this view. Similarly, this lack of alignment between the two plans does not reflect the view of Fullan (2003) that change occurs more effectively if it is empathetic to those it affects. The SDP’s silence on the point may limit PS1’s ability to demonstrate that it has satisfactorily addressed Estyn’s recommendation. 

Bearne (1999) suggests 4 factors that contribute to raising literacy standards in school. They are relevance to learners’ requirements; focus on how teaching and learning is delivered; developing stronger links with parents and support from school management. PS1 has addressed some of these since 2012 and in the SDP. The whole school literacy policy was created in consultation with staff (A copy appears at Appendix E). It does provide guidance on how reading, writing and oracy should be delivered in the classroom to meet pupils’ needs. Nevertheless, the policy was in place before Estyn’s 2014 visit and was not sufficient to satisfy inspectors’ requirements to improve literacy. Furthermore, for literacy, the SDP seems to concentrate on using PS1’s pupil data to identify the weakest students whose attainment can then be raised through regular, targeted intervention. It appears silent on how to develop literacy skills to successfully tackle the amended GCSE syllabus. 

PS1 has sought to involve parents in the teaching of literacy through the publication of a handbook on involvement in this aspect of their children’s learning (Appendix E). All staff have received INSET training on marking and feedback that will improve their competence in teaching literacy in their subjects. Also, the BDP refers to the use of Teaching Triads at PS1. Potari and Jaworksi (2002) explain that this method can develop teachers where they work collaboratively, and more junior staff learn from colleagues with greater experience. At PS1, the HoD was grouped with a recently qualified Maths teacher and a more senior Welsh language/art colleague. Lu (2009) also concluded from their research that Triads were effective in developing teachers’ skills. However, both studies concentrated on trainee teachers so the impact may not transfer to more experienced staff. 
Whilst the SDP indicates that the school’s Senior Leadership team are committed to school improvement, its possible deficiencies in addressing the topic of improving literacy across the curriculum could mean that they are still not entirely effective in doing so. Future actions could involve raising the status and profile of the Literacy Co-Ordinator within the school to ensure that they fulfil the criteria suggested by Welsh Assembly Government (2010) and deliver further improvement.   Estyn’s current view following the December 2018 inspection will be published in February 2019 (Estyn, 2019a).


Progress Made to Date


The HoD has provided examples of work from the Autumn Term of 2018 to demonstrate how the Business Department has addressed the target of improving performance in extended answer questions at KS4. These are attached as Appendices G to P inclusive. Included are copies of the Lesson Plan, Presentation Slides and resources from an intervention lesson delivered to Year 11 GCSE pupils. There are examples of responses from 2 learners to 2 questions that were attempted prior to the intervention along with their answers to a question from the Mock Examination that pupils attempted afterwards. Such data may not have been gathered under controlled conditions, so any conclusions drawn from it are unreliable. Furthermore, whilst the sample size of 2 is small, the low numbers studying the subject in Year 11 currently means that this comprises 50% of the class. Consequently, the intervention might have had a greater impact than with a larger class. Vignoles’ (1998) study of learners at secondary school in the 1970s suggests that smaller class sizes could have a positive effect on learning at GCSE, but lower pupil numbers are not the only variable that can increase attainment.

Using summative and formative assessment there appears to be an improvement in both learners’ work post intervention. Question scores are higher, and answers appear more complete. Mortimore and MacBeath, (2003) suggest that some departments in a school can have a greater impact on learners’ attainment than others, particularly where they teach a subject, such as Business, that has not been studied previously. However, the relevant research may be a more reliable method of assessing whether the intervention caused the apparent increase in students’ performance.

The intervention lesson appears to include the top 5 support strategies listed by Fenwick (2010) that pupils prefer when learning literacy: modelling of best practice, one to one assistance (from the class size), specific task criteria, feedback and clear instruction. It also contains the top 4 techniques listed by Graham and Perin (2007) for effective teaching of literacy: strategies for planning work, techniques for summarising text, collaborative working with peers and specific goals for the task. The intervention appears to have had a more lasting impact on student performance than that used by Bentham, Davies and Galbraith (2016). However, the post intervention work was part of a Mock Examination where pupils’ performance could have been improved by their revision for that assessment generally. The exercise has not been carried out under controlled conditions where reliable conclusions can be drawn from it. Similarly, it is difficult to compare the Business department’s intervention with examples of best practice in teaching literacy provided by the government bodies that inspect education in England and Wales (Ofsted, (2013), Estyn (2019b) and (2019c)) because they relate to whole school initiatives. 


Recommended Actions to Drive the Initiative Further

I believe that the topic should be addressed further in three areas. These will help ensure that literacy standards overall in the Business Department at PS1 improve permanently as part of a whole school initiative to address this area across the curriculum and deliver the improvement recommended and modelled by Estyn, (2014) and (2017b). 

Firstly,  the HoD should adopt the idea suggested by Ofsted (2013) and arrange regular Business Literacy events in school that give learners’ writing relevance and purpose. Role Models from Big Ideas Wales (2019) could be invited to talk to Business students in KS4 and KS5 with learners preparing a lengthy, written piece of work following each talk. The audience could also include pupils from KS3, to raise the profile of the Business department at PS1 and increase numbers studying GCSE in future.

The HoD should collaborate with colleagues from other Humanities subjects at PS1 (History, Geography and R.E.) to develop improved methods for teaching examination specific literacy skills at KS4 and KS5. In doing so, they would work together as an Area of Learning and Experience (“AoLE”) as envisaged by Donaldson (2015) and develop skills that will become necessary under the new Welsh Curriculum (Welsh Government, 2017d). A process of research, trial, feedback and refinement could be employed that would then be shared with the whole school as part of it becoming a Learning Organisation (Welsh Government, (2018a) and (2018b)). It could be conducted with input from a Pioneer School that is involved in developing the new curriculum for the Humanities AoLE (Welsh Government, 2017e).

Finally, PS1’s Literacy Co-Ordinator should take a leading role in facilitating this improvement. This is as envisaged by Welsh Government, (2011). This would help provide staff in the Humanities AoLE with the requisite training to devise and deliver teaching to improve literacy. Additionally, a whole school policy on the subject could be created to be rolled out across all other AoLEs. That would help ensure that best practice was consistently applied in all departments and assist the whole school with preparation for the new Welsh Curriculum.

These objectives are summarised in an Action Plan that appears at Appendix Q. It is intended that they would guide PS1 in planning for the continued improvement of the whole school.

(5,499 words)
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