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Research Question: Why Do Schools Integrate Outdoor Learning into their Curriculum?

Chapter 1: Introduction

1.1 Purpose of the research
The purpose of this research project is to develop a deeper knowledge and understanding by answering the research question ‘why do schools integrate outdoor learning into their curriculum?’. Additionally, the project will look at how outdoor learning helps to develop children’s confidence, independence, their overall well-being and other possible benefits. This project consists of an array of sources of research which will be utilised to improve the knowledge and understanding of outdoor learning, therefore by researching into this area of study will develop the writers own personal practice and will prepare the writer for possible problems that could be encountered in regards to outdoor learning and how they can be overcome in the future. 

1.2 Definition

Outdoor learning is a term that is very broad and does not have one single definition. However, for the purpose of this research the writer has decided to look at the definition of active learning in the outdoors and the direct experience that outdoor learning has on learners (EOE, 2010).
1.3 Rationale

The researcher and writer of this project has a passion for the outdoors, nature and education and is combining these in order to deepen the writers’ personal interest and knowledge and understanding of the benefits and limitations of outdoor learning as a whole. Through the writers’ own personal experience of working in a forest school nursery, one of the benefits observed is the overall well-being, confidence and creativity of the children. James (1995) supports this and states that outdoor learning promotes children’s social and personal development. Consequently, it is in the interest of the writer to research in depth the overall effects of outdoor learning on children in order to inspire and engage children through the curriculum in future practice. 
1.4 Research Methodology

The research methods that will be used through this research project include:

· Daily observations of how the outdoors is utilised

· Interviews with teachers and students
· Learning Walks
· A review of literature, case studies and research 

· Photographs

1.5 Limitations 

The study of this research focused on outdoor learning through the curriculum in the primary school. School A took part in the study through interviews, observations and other methodologies mentioned previously. The findings will highlight the use of outdoor learning and it’s benefits and limitations. This research will highlight some barriers but will also propose an insight into the use of the outdoors. However, it is important to remember that the school participating in this study had close access to an outdoor forest area and had a number of natural environments nearby. It is important for future research to understand that some schools do not have access to green space, and this may therefore affect future research in this field. 
1.6 Hypothesis 

The writer’s hypothesis is that schools integrate outdoor learning into their curriculum in order to develop children’s well-being and their confidence and independence. The writer believes the use of outdoor learning develops children’s resilience, their self-esteem and helps their overall development and their skills for life. However, it is perceived that outdoor learning is not at the forefront of lessons due to current academic pressures particularly in key stage 2.  It is expected that there will be opportunities for children in the foundation phase to utilise the outdoors but less of a focus for key stage 2, however this could be developed and overcome through support from local authorities or Welsh Government guidance.

Chapter 2: Literature Review
2.1 Scope of Chapter
The aim of the literature review is to review and research the use of outdoor learning in today’s curriculum. It will highlight current theorists research and will include government documents, journals, books and some internet sources. 
2.2 Critical Appraisal 

A copy of the school report (appendix 1) was written and presented by the writer highlighting the overall data gathered through the electives experience. 
2.3 Outdoor Learning Meaning

As mentioned in chapter one the definition mentioned will be the focus, however it is described as education about, for and in the outdoors. It requires a topic being taught in the outdoors with the purpose of the activity helping to develop learners’ skills, knowledge, and their attitudes towards nature.
2.4 Historical Context
Outdoor learning is not a new concept and is one that has been around for many years. This is supported by Joyce (2012) who states that outdoor learning has a long history in the UK. McMillan (1919) describes how vital outdoor learning is for children’s health and well-being. McMillan (1919)’s belief in free play was influenced by educationalist Froebel (1895) who had a passion for the outdoors and nature, he believed that life and knowledge were interconnected. Bilton (2010) discusses how nurseries are built with an outdoor space as outdoor play was and still is a way of life that should be integrated into the early education of children. Hillman et al. (1990) discovered that between the years of 1971-1990 there was a 50% decline in those children who were allowed to play outside by themselves without adult supervision. In more recent research, Unilever (2016) found through research and surveys, that in the UK, a third of children do not spend more than thirty minutes outside each day, and on average per day only one in five children do not go outside. Valentine and McKendrick (1997) research found that parents have fears of allowing their children to play outdoors as there are ever growing fears of the changing nature in childhood play, therefore limiting their children’s play opportunities. These statements suggest that children going outdoors is a less frequent occasion and is something that needs to be addressed and this could be through the use of outdoor learning.
Outdoor learning has been shaped by the Forest School philosophy. The philosophy of a Forest School aims to give children the opportunity to experience and appreciate the natural world, it provides them with the life skills and responsibility to look after nature throughout their lives (The World Outside, 2020). Although outdoor learning and forest schools are two different things, it is important to realise that outdoor learning is influenced by the forest school approach (Davies, 2019). 
2.5 Importance of Outdoor Learning 
The New Draft Curriculum for 2022 has put an emphasis on connecting children with the natural environment. Learning about, learning in and learning for the natural environment is the aim for pupils and future generations (Welsh Government, 2019a). Although outdoor learning has a dedicated page (17) in the Health and Wellbeing Area of Learning and Experience (AoLE) (Welsh Government, 2019b) it is not referred to in the What Matters statements which therefore disregards the importance of outdoor learning and the natural environment when developing children’s lifelong skills. Considering these points it is difficult to put an emphasis on the importance on outdoor learning if it is not a focus in the new curriculum, however for the purpose of this research it is important to note, the writer acknowledges the benefits of outdoor learning. 
Louv (2005) has worked with the Children and Nature Network (2016) to globally highlight the need for children to connect with nature. Considering this, there are many positives linked with the environment and exposure to nature for children and it proposes a need for children to experience and appreciate the outdoors. The outdoors does not only provide children with a great experience but improves their overall development and wellbeing, their social skills and life skills. Kiener (2003) and Lettieri (2004) found that children who spent every day in the forest area had improved creativity compared to those who only spent one day a week outdoors. Taylor et. al. (1998) agrees stating that children who lived in a greener environment were found to have more creative forms of play. Grahn et al (1997) and Berglez (2005) research discovered that an outdoor forest area or a greener environment encouraged children to play more complex games compared to regular repetitive games which children play on the playground. This research suggests that although children may be getting fresh air when they are on the playground, they are not involving themselves in challenging play which can further develop their social, emotional and physical skills suggesting that greener areas are vital for improving these skills for children. 

Grahn et al (1997), O’Brien and Murray (2005) and Kuo and Faber Taylor (2004) all discovered that children were able to concentrate better whilst outside and/or straight after the experience. This suggests that taking children outdoors is not only beneficial when they are outside but, when they return to the classroom also. This is beneficial for teachers and students as stated previously outdoor sessions will enrich their learning for the rest of the day. Kiener and Stucki (2001), Murray (2003) and Griffiths et al. (2010) all found that a nature experience can provide a positive influence on children’s self-esteem. Building children’s self-esteem is vital in achieving contentedness according to Maslow (2013). Maslow (2013) describes self-esteem as being the desire to gain respect or recognition, and as children spend majority of the day in school, they will look for this appraisal from their teachers or their peers. Therefore, the outdoors provides children with the opportunities to improve their self-esteem and should be a focus for schools as this benefit will influence their whole school life. Hafner (2002) found that children who attended a forest school before going on to secondary school were socially more competent than those who did not. This statement suggests that by providing children with the opportunities to make the most of the outdoors whilst in primary will have a profound effect on their social skills (and other skills mentioned previously) throughout secondary school and the rest of their lives. This supports Donaldson’s (2015, p.32) four purposes, particularly: ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’.
2.6 Limitations to Outdoor Learning
The writer believes there are no limitations of outdoor learning, however there are some limitations to outdoor learning which can sometimes affect activities in the outdoors. A DfE (2010) study found that in the Foundation Phase practitioners were utilising the outdoors in all weather and positive steps were being taken in order to encourage outdoor learning. However, it is important to note that Key Stage 2 has less of a focus when it comes to outdoor learning. Waite (2009) and Marchant et. al. (2019) state how teachers felt that in key stage 2 there are more academic pressures on targets and tests which therefore eliminates the chances for teachers to take their students outdoors on a regular basis. This is supported by Bilton (2010) who suggests there is poorly planned outdoor provision on the timetable and the only outdoor time the children get is timetabled break time. These statements suggest that in current education outdoor learning has less of a focus, due to academic pressures and also not being given the appropriate time to utilise outdoor opportunities. Marchant et. al (2019) also states that through a conducted study that schools said financial support was needed in order for them to carry out more activities outdoors. However, the writer believes that although financial support is recommended, it is possible for schools to maximise what resources and areas they have. 
Finally, outdoor learning does include other forms of limitations such as risks in the outdoor. Williams-Siegfredsen (2011) proposes risks such as getting lost and accidents can occur in the outdoors, however risk assessments and accident preventions can be put in place in order to prevent or minimise them. Nevertheless, Bundy et al. (2009), Gill (2010) and Joyce (2012) all agree on the importance of risk for children’s development and learning, stating that through risk helps children to develop their happiness and ownership when a new skill is learnt. 
2.7 How to Embed Outdoor Learning Effectively
Considering the previous points made about outdoor learning it is useful to discuss the best methods in order to embed outdoor learning into the primary school effectively. In previous years Ofsted (2004) and DfES (2006) have both recognised the importance of outdoor learning in children’s education. Louv (2008, p39) research has shown that a lack of opportunities provided by the outdoors for children can result in what he describes as ‘nature deficit disorder’. Dillon et al. (2005) also describes how the outdoors is beneficial to not only students but adults also, as he describes teachers found their relationships with their students improved in the outdoors. As previously discussed in this chapter the outdoors is often forgotten about when children reach key stage 2, however, Dillon et al. (2005) states how responsibilities regarding the outdoors should be shared evenly between staff and leadership from the headteacher is vital in preparing for teaching in the outdoors and helping it become a structed part of the curriculum for all year groups. Birney and Reed (2009) support this stating that in order to embed outdoor learning effectively it needs to be a shared responsibility rather than an individual staff members task. Ofsted (2005) also highlight that a problem which is encountered when trying to embed outdoor learning is staff confidence. Thorburn and Allison (2012) state how supporting and reassuring teachers is the best way to ensure outdoor learning is embedded into the curriculum. Taking into consideration these points, the writer believes that teacher confidence can be encouraged through the use of team work as previously mentioned.
The writer also believes that if outdoor learning is to be embedded effectively it is vital to work with parents and the community. Murray and O’Brien (2005) discovered that when parents engaged in outdoor learning it changed their views and attitudes towards it. The society in which today’s children will grow up in has a negative view on the outdoors with constant worry and not wanting to get dirty or hurt. Mortlock (2000) and Ward Thompson et al. (2007) suggest how children’s memories of the outdoors and visits to the outdoors were consistently remembered through adult life. Accordingly, it is the responsibility of educators to break down these barriers for parents and to create lasting memories for their students. 
Therefore, in order for outdoor learning to become a whole school ethos, the school needs to gain the support of the staff members and encourage them throughout the outdoor learning process. Strong leadership and passion is required by the headteacher. Schools need to make the most of the environmental resources around them such as areas in the community, they also need to work closely with parents and the community in order to discuss any worries which could be raised. Finally, schools need to remind themselves of the benefits the outdoors has on children’s overall development and wellbeing.  

2.8 Conclusion 
The different views through this chapter present the argument of how outdoor learning could be integrated into everyday education and the problems faced when embedding it into school life. The chapter highlights the importance of outdoor learning on children’s self-esteem, their social, physical and emotional development and a range of other benefits. However, this piece of literature will continue to further analyse these findings. 
2.9 Summary of Chapter

This chapter has reviewed different pieces of literature on a variety of viewpoints from a number of theorists on the usefulness of outdoor learning but has also posed questions of the barriers in trying to embed it. 
Chapter 3: Methodology 

3.1 Scope of Chapter

The purpose of this chapter is to present the number of different research methods used by the writer in order to answer the proposed question. This chapter will critically analyse the methods used and provide recommendations for future research projects. 
3.2 Ethical Issues and Reasons
COPE (2014) states that good research should be planned well, carried out accordingly and ethically approved. Therefore, in order to carry out research, gather data and opinions of all involved the writer followed the correct ethical guidelines by completing an ethics form (appendix 2) before attending the electives experience in school. It is important to note that whilst carrying out the research, there was no risk involved for the participants (BERA, 2011), and whilst carrying out the research project, the writer complied with article 3 and 13 from The United Nations Convention on the Rights of the Child (1989) that states the best interests of the child must be at the forefront and they must be able to express their views and they must be respected. Furthermore, the BERA (2011) guidelines were adhered to throughout the research project. Additionally, before any videos, photographs, observations, voice recordings or interviews took place a form was signed by the head teacher in order to gain permission from the school (appendix 3). Additionally, before the interviews took place the participants were asked to sign a consent form in which they ticked boxes of what they felt comfortable with (appendix 4) and were informed that if they did not want to answer any questions or stop at any time they had the right to do so. This is supported by David, Edwards and Alldred (2001), the European Commission (2013) and Edwards and Alldred (1999) who all state that children feel empowered and in control when given their own decision to participate in research or withdraw whenever they wish rather than being told if they were allowed to or not by a parent of staff member. 
3.3 Analysis of the Research

For the research question “Why do schools integrate outdoor learning into their curriculum?’ to be answered, the method of triangulation was used to produce data by the writer. These methods included: primary and secondary observations, interviews with staff members and students (from foundation phase and key stage 2), two learning walks, case studies and literature research. O’Leary (2004) states how one method of collecting data is not better than another as they are useful in a variety of ways. 
Observations are essential when collecting data as the setting is natural for the children and it is unstructured (DeWalt and DeWalt, 2002) and allows for the children to participate in their activities as they usually would, it also allows researchers to observe who interacts with who, how they interact with one another and how much time they spend on activities (Schmuck, 1997 and Marshall and Rossman, 1995). Bernard (1994) also states how observations gives the researcher a better understanding of what they are researching. However, the Hawthorne effect can occur when children know they are being observed and therefore modify their behaviour because they know they are being watched (Johnson and Sackett 1998, Payne and Payne, 2004 and Paul et. al., 2017). 
Interviews are described by Kvale (1996, p.14) as an ‘interchange of views between two or more people’ therefore showing that interviews are based on people’s perceptions and their own point of view enabling the interviewer to gain in-depth detail and information about questions being posed. Gray (2004) and Hoyle, Harris and Judd (2002) all agree that interviews are an important research tool when attaining highly personalised data and results. Gray (2004) also states how the return rates for interviews are high and allows for open-ended questions to be asked. The interview questions that were asked to the students and staff members were structured as the same questions were asked to all the students and the same questions were asked to the staff. Corbetta (2003) and Bryman (2001) both argue that with structured interviews the respondents may not understand the question being asked and therefore would be unable to answer it, however it is then the interviewers responsibility to change the question in order for the participant to understand and answer in the best way. Another limitation could occur if the participant felt uncomfortable and nervous and consequently change their answer, this is supported by Edwards and Alldred (1999) and Ribbens and Edwards (1999) who state how children’s answers can be influenced by their classroom or peers. David, Edwards and Alldred (2001) and Resnik (2015) also suggest that interview questions can be bias in the way in which they are asked and whom is picked to answer the interview questions, having considered these points it is important that questions are asked in a non-bias manner and the researcher should be considerate of this. 
3.4 Limitations of the Research 

To overcome the disadvantages of interviews the writer could have sent out the interview questions prior to the interviews allowing for the participants to have time to think and reflect on their answers therefore improving the quality of the interviews and responses in order for the interview to be more effective (Gillham, 2000). Additionally, the time given to carry out the research and collect the data was limited therefore for future research projects it could be noted that more time be devoted to the research allowing the writer to expand on current knowledge gained through this experience and through prior knowledge in the subject area. Finally, it would have been beneficial to visit or contact other schools where good practice is recognised in order to gain more knowledge into why outdoor learning is integrated into the school curriculum, the National Academy of Education (1996) supports this statement suggesting that visiting other settings enables researchers to generate a greater variety of data in order to gain a better understanding. 

3.5 Conclusion of Chapter
It is important for research to be carried out through educational settings as this helps to build a clear view on why certain areas are an integral part of an improved education. However, there are a number of limitations which have been stated throughout this chapter when carrying out a research project, although it is important to note that these limitations can be overcome in order to gain the best results and experience from collecting data. 
Chapter 4: Results and Discussion
4.1 Scope of Chapter

This chapter will focus on analysing the data gathered to understand why schools integrate outdoor learning into their curriculum. Interviews with staff and students, learning walks and the writer’s observations will be interpreted in order to answer the research question. 
4.2 How does Outdoor Learning Encourage Child-led Learning?

100% of staff members answered question 8 (appendix 5) with how they all believed outdoor learning is a vital tool in encouraging child-led learning. One practitioner stated how “Children feel free in the outdoors, they do not feel like anyone is watching and therefore are able to be themselves and conduct their own learning”, Burdette and Whitaker (2005) support this statement as they found that outdoor learning supports individual learning, as the outdoors seems less structured to children. From observations by the writer it was evident that in the outdoors the students did not seem to ask for help, but rather solved any problems or queries they had by themselves or they asked their peers. Piaget (1962) and Dewey (1963) state how children learn by doing, thence demonstrating the importance of outdoor learning. 
Another practitioner explained how the students in key stage 2 wanted to learn about the food chain and were given the opportunity to create their own activity. The children decided they wanted to create a video explaining the food chain, using resources from the outdoors such as leaves to create their costumes, they also put themselves into groups as they understood who they work best with in the outdoors. This practitioner explained “the children are given the opportunity to decide what they wanted to learn”. This method is supported by Claxton (2017) who states that children should be given the independence and the power to learn independently in order to gain the best from them and equip them with essential life skills. 
4.3 Exploring the Positive Effects on Children Beyond the Classroom and School

In order to explore the positive effects on children beyond the classroom and school it was essential to use observations and interviews with staff and students. The writer observed the nursery children taking part in a lesson in the forest area (appendix 6). The children were able to change into the majority of their outdoor clothes, taking their trainers off and putting their own wellies on, helping to improve and demonstrate their own independence which they can take advantage of at home. Montessori (1988) believed that independence is a task that children need in order to grow. The forest area was located across the road away from the school, the nursery children were able to answer when asked what they needed to look and listen for when crossing the road (cars, bikes etc.), they also knew to look left and right. This helps to develop their ability to spot hazards and risks ensuring that they can keep themselves safe as well helping to build their resilience. This is supported by Education Scotland (2019) who states how road safety is key for children’s health and wellbeing in the outdoors. Knowing and practicing how to cross a road safely is a life skill which the children will take with them out of school grounds.
An interview with the year one and two teacher who was also the well-being coordinator for the school explained when answering questions two and three (appendix 5), “when children are outdoors they forget about who their ‘friends’ are, if one child wants to play in the water area but their friends do not want to, that child will still go and play in the water area regardless of who is there, helping to build their confidence and their social skills”. This statement suggests that the outdoors helps children to overcome social change and barriers such as speaking to other children whom they may not normally speak to.  Montessori (1988) agrees with this statement, stating how the outdoors helps promote and develop children’s sociability, a life-skill which the children are able to use outside on the playground or at home.  
Finally, in the interviews with eight students in key stage 2, 100% of the children answered yes to question four (appendix 7). Some children stated that they knew not to throw their rubbish on the floor but instead waited until they got home or found a bin. Some stated how if they saw litter on the floor, they would pick it up and put it in the bin. One pupil stating that when “they saw a snail on a footpath once they picked it up and moved it out of the way in case it got hurt”, suggesting that they respect insects and animals in nature. Veselinovska, Petrovska and Zivanovic (2010) acknowledge how environmental awareness is raised amongst children through adults modelling this behaviour, therefore if in school children observe their teacher respecting nature, they will then act the same way.
4.4 Exploring Possible Limitations of Outdoor Learning

As previously mentioned in chapter 2 (2.6) the writer believes there are no limitations of outdoor learning but rather limitations to outdoor learning, this opinion was supported through interviews. The five members of staff who were interviewed (including the headteacher), 100% believed that outdoor learning did not pose any limitations. In an interview with the headteacher, the answer given to question 3 (see appendix 8) stated how “although the school is small and does not receive much funding, the practitioners who take the children out are very experienced and make the most of what is out there and what the school has resources wise”. Rickson (2012) supports this expressing how funding for outdoor activities is not the answer to increasing education in the outdoors. Therefore, the writer believes that although funding is seen as a problem, it does not have to be, the members of staff need to be passionate in order to gain the best from the natural environment and their pupils. One practitioner stated how “staffing in their school could sometimes pose a problem”, however they stated that “although there were a low number of members of staff this taught the children that they needed to solve conflict or problem-solve themselves.”
Through previous observations the writer has observed that some limitations to outdoor learning can stem from poor senior leadership. If the senior leadership is not heavily involved and devoted to promoting outdoor learning, then it is not a priority for staff. However, the school observed through the electives experience demonstrated strong leadership from the headteacher, with support from the governors (who were all parents of students at the school). The writer observed enthusiastic, passionate and committed staff members to the outdoors which permeated through the whole school and enriched the children’s learning. Barford (2018) stated how support from senior members of staff and parents is key when delivering outdoor learning and considering this point and through observations the writer believes the school had demonstrated effective practice and overcoming problems that can arise from outdoor learning. 
Lastly, children’s opinions on the outdoors can be a problem. In foundation phase the writer got two students to draw what they did not like about the outdoors (appendix 9) thus proving important that children are given options of what they can do in the outdoors. It is also important that children feel safe in the outdoors and for those children who are not as keen on going outdoors to focus on what they enjoy, encouraging them to take part in activities in the outdoors. 
4.5 Exploring the Relationship Between Children’s Confidence, Self-Esteem and The Outdoors

The writer observed a key stage 2 outdoor session known as ‘Welly Wednesdays’. In this session the children were given a box of resources containing objects such as tarpaulin, camouflage netting, boxes etc. the children were asked how they could keep warm outside (appendix 10). These children had been observed in lessons by the writer for a number of days prior to going outside, it was noticed that children who were normally quiet in class took a lead outside. One child in particular lead their group in naming five ways to keep warm outside, with one idea being to jog on the spot. The experience of the outdoors which is provided by the school for the children promotes positive self-esteem and confidence. Neill (2008) and O’Brien and Murray (2008) explain how the outdoors has a positive impact on children’s self-esteem, confidence and their teamwork skills. Again, this was demonstrated by the children in key stage 2 in their outdoor activity, with Hattie et al. (1997) suggesting how children are better off for participating in outdoor education. 
The writer asked the foundation phase children to hold up a smiley face emoji (appendix 11) if they felt they were able to confidently finish the outdoor tasks set for them. Twenty-six out of the thirty-two children held up a smiley face, whilst six of the children did not feel they were able to do the outdoor activities without help. Although the results show that 81.25% of the children felt they could carry out the task independently, observations revealed how all of the children were able to carry out the tasks asked of them (even those who did not hold up a smiley face). This implies that students in the foundation phase feel confident in the outdoors and they were proud when they were able to complete a task independently consequently increasing their own self-esteem. 
4.6 How Does Outdoor Learning Accommodate Different Learning Styles and How Does It Effect Children’s Behaviour and Wellbeing? 
Lettirei (2004), Jørtoft (2004), and Nel, Joubert and Hartell (2017) suggest the outdoors helps children’s development of their social, emotional skills and their behaviour. Hence, the writer conducted interviews in order to support this statement. Through interviews with five members of staff in the school, each noted how they noticed improvements in the student’s behaviour. One practitioner stated how children were able to release energy in the outdoors and once they have released this energy are able to focus on the task that has been set for them in the outdoors and are also more focused through the day. This statement is supported by what is known as ‘attention restoration theory’ (Kaplan and Kaplan 1989, Bird, 2007). This theory proposes that the natural environment can help improve concentration and mental fatigue. Through interviews and research, it suggests that the outdoors can have a positive effect on children’s behaviour. 
The headteacher stated in the interview that “children are spending increasingly more time indoors, watching television, on social media, playing Xbox rather than being outdoors, these children do not understand the impact the outdoors has on their overall mental health and their well-being”. From this interview the passion for the outdoors from the headteacher was evident. The headteacher discussed that one of their School Development Aims in the previous year was to improve pupil well-being and the head used the outdoors to achieve this. Through observations and the whole school ethos it was clear that this was achieved.
The school stated how student well-being is improved through outdoor learning, but teacher well-being was noticeably improved when in the outdoors also. There is a significant amount of research into how a natural environment in a primary school improves wellbeing and mental health (Maller, 2005). This is supported by Coalter et al. (2010) who describes how outdoor opportunities improve mental health and psychological well-being. When answering question one (appendix 7) all the pupils interviewed voiced how they had the chance to be active outdoors rather than spending time sitting at a desk indoors. One pupil stated how they enjoyed “the freedom, the fresh air and the chance to run around”. Outdoor learning is a benefit to children’s physical well-being as they are provided with the opportunities to be active in their outdoor lessons. 
Finally, question ten (appendix 6) discusses how outdoor learning accommodates all learning styles. Gardner (1993) states how children learn in different ways, hence through observations undertaken by the writer it is clear that the outdoors can accommodate this in many subject areas. Furthermore, all staff interviewed expressed how they believed outdoor learning is very inclusive. One practitioner stated how one child in the nursery class “would not speak in class the week before when they were learning five new letter sounds, however when they went up the forest area the child felt confident in order to speak the sounds as they went on a hunt to find the letter sounds”, this was also observed by the writer. Knight (2013) supports this and states how outdoor learning empowers children to learn and grow and has a very inclusive approach to learning The practitioner stated how they believed the outdoor area freed the children, Edwards-Jones, Waite and Passy (2018) found that less confined outdoor spaces and resources have been found to encourage pupil engagement. 

4.7 Limitations of Research

There are a number of limitations to this research project, some which have been previously discussed in chapter 3. However, the writer could have adopted the methodology of using a questionnaire to gain more quantitative data in order to produce more evidence and information to answer the research question. This would have given the researcher the potential to gain a larger amount of responses. Finally, it could have been beneficial to visit another school which did not have a forest area or access to a green environment in order to observe how they conduct outdoor learning. 
4.8 Conclusion of Chapter
This chapter has encompassed the writer’s electives experience. It has discussed the results from data, it has reviewed the opinions and answers given by staff and students through interviews and has provided an insight through observations and other methodologies into why schools integrate outdoor learning into their curriculum, with the electives school particularly. The results and surrounding research make it clear why schools integrate outdoor learning, but also pose some problems which can occur around outdoor learning, but how these can be overcome. 
Chapter 5: Conclusion
5.1 Aim and Conclusion  
The aim of this extended essay was to explore why schools integrate an outdoor learning approach into their curriculum. Through the five chapters and the information and data gathered through the research it is evident to see why schools integrate outdoor learning into their curriculum. Outdoor learning benefits children and staff in numerous ways. Whilst the benefits are highlighted in chapter 2 and 4, the implementation of outdoor learning still shows a shortfall in importance, especially though the introduction of the new curriculum for 2022 (Welsh Government, 2019a). Hence, making it apparent that Welsh Government does not understand the importance of outdoor learning, nor do they offer support to strengthen practitioners’ skills in the outdoors or increase the amount of outdoor learning in the curriculum. 
5.2 Professional Learning
By carrying out this research project and completing this extended essay the writer believes that their organisational skills have improved by managing time and resources and their ability to take initiative. Communication skills have been improved by presenting the school report (appendix 1), conducting interviews and through written work. Intellectual skills have also been enhanced as the writer has been able to develop their academic writing style, their ability to evaluate data and their critical analyses of issues which were presented and argued. 
5.3 Future Recommendations
Although throughout this extended essay there have been a number of recommendations made, the writer offers these final recommendations:
· Practitioners need to be made aware of the positive impact the outdoors can have on children’s overall wellbeing combined with other beneficial factors. Once practitioners are aware of this and how it will benefit their classrooms the push and passion for outdoor learning will become the forefront of school life. Practitioners can be made aware by going on training days or visiting other schools where effective practice already takes place in order to observe how they could implement it into their school. As stated by Beames (2011) outdoor learning is not about saying goodbye to classrooms but rather opening them up.
· The new curriculum for 2022 in Wales provides an opportunity for schools to design their own curriculum and learning. By giving schools this opportunity and responsibility, they should be encouraged by Local Authorities or Welsh Government to integrate outdoor learning into their curriculum and ensure that it is an experience provided for all their students throughout primary schools across Wales.

· Once more, due to the new curriculum and Welsh Government stating how they want an integrated approach to teaching and learning, outdoor learning could be a vital tool in ensuring this and consistency for all children and staff as it could be used to enable children to develop a deeper understanding of the new AoLE’s.

5.4 Further Research
To conclude, the research in this extended essay has been executed by a third-year undergraduate student covering research topic area outdoor learning. Through observations made on previous placements through the university course it is evident to the writer that there is little focus and emphasis on outdoor learning and its importance. Further research should be carried out in order to raise awareness of the benefits of outdoor learning which has been demonstrated throughout this research project and support should be implemented by local authorities in order to positively impact a number of children’s lives. 
Reference List 

Barfod, K. (2018) Maintaining Mastery but Feeling Professionally Isolated: Experienced Teachers Perceptions of Teaching Outside the Classroom. Journal of Adventure Education and Outdoor Learning. 18(3), pp. 201-213. Available at: https://www.tandfonline.com/doi/abs/10.1080/14729679.2017.1409643 (Accessed: 07/03/2020)

Beames, S. (2011) Learning Outside the Classroom: Theory and Guidelines for Practice. New York: Routledge.

BERA (2011) Ethical Guidance for Educational Research. London: British Educational Research Association.

Berglez, R. (2005) Observations and Qualitative Surveys in Natural Experience Spaces and Conventional Playgrounds. In Natural Experience Spaces in the Populated Area. Nürtingen: University Association.
Bernard, R. (1994) Research Methods in Anthropology: Qualitative and Quantitative Approaches. CA: Altamira Press.

Bilton, H. (2010) Outdoor Learning in the Early Years: Management and Innovation. Oxon: Routledge.

Bird, W. (2007) Natural Thinking: Investigating the Links Between the Natural Environment, Biodiversity and Mental Health. RSPB.

Birney, A. and Reed, J. (2009) Sustainability and Renewal: Findings from The Leading Sustainable Schools Inquiry Project. Nottingham: National College for Leaderships of Schools and Children’s Services. 

Bundy, A. et al. (2009) The Risk is That There is ‘no risk’: A Simple. Innovative Intervention to Increase Children’s Activity Levels. Australia: University of New South Wales.

Burdette, H. L. and Whitaker, R. C. (2005) Resurrecting Free Play in Young Children. Looking Beyond Fitness and Fatness to Attention, Affiliation, and Affect. Archive of Pediatrics & Adolescent Medicine, 159.

Children and Nature Network (2016) Learn, Connect, Act. Minneapolis. Available at: https://www.childrenandnature.org (Accessed: 24/02/2020)

Coalter, F et al. (2010) The Benefits of Mountaineering and Mountaineering Related Activities: A Review of Literature. Scotland: University of Stirling. 

Committee on Publication Ethics (COPE) (2014) Guidelines on good publication and the Code of Conduct. The British Institute of Radiology. Available at: https://publicationethics.org/files/u7141/1999pdf13.pdf (Accessed: 01/03/2020)
Corbetta, P. (2003) Social Research Theory, Methods and Techniques. London: SAGE Publications.

Davies, G. (2019) The Difference Between Outdoor Play and Forest School. Warwick. Institute for Outdoor Learning. Available at: https://www.forestschoolassociation.org/the-difference-between-outdoor-play-and-forest-school/ (Accessed: 02/03/2020)

David, M., Edwards, R., and Alldred, P. (2001) Children and School-Based Research: Informed Consent or Educated Consent? Wiley. 27(3) pp.347-365

DeWalt, K. and DeWalt, B. (2002) Participant Observation: A Guide for Fieldworkers. California: AltaMira Press.

Dewey, J. (1963) Experience and Education. New York: Collier Books.

DfES (2006) Learning Outside the Classroom. London: Department for Education and Skills. Available at: https://webarchive.nationalarchives.gov.uk/20121019162507/https://www.education.gov.uk/publications/eOrderingDownload/LOtC.pdf (Accessed: 10/03/2020)

Dillon, J. et al. (2005) Engaging and Learning with the Outdoors: The Final Report of the Outdoor Classroom in a Rural Context Action Research Project. Reading: NFER. Available at: http://www.bath.ac.uk/cree/resources/OCR.pdf (Accessed: 09/03/2020)

Donaldson, G. (2015) Successful Futures. Cardiff: Crown Copyright.

Education Scotland (2019) Practical Guidance, Ideas and Support for Teachers and Practitioners in Scotland. Livingston: Education Scotland.

Edwards, R and Alldred, P. (1999) Children and Young People’s Views of Social Research: The Case of Home-School Relations. Childhood. 6(2), pp. 261-281

Edwards-Jones, A., Waite, S. and Passy, R. (2018) Falling into LINE: School Strategies for Overcoming Challenges Associated with Learning in Natural Environments. England: Taylor & Francis.
European Commission (2013) Research, Risk-Benefit Analyses and Ethical Issues. Belgium: European Union.

European Institute for Outdoor Adventure Education and Experiential Learning (EOE) (2010) Encountering, Experiencing and Exploring Nature in Education. Centre for School and Outdoor Education: Slovenia.

Froebel, F. (1895) Friedrich Froebel’s Pedagogics of the Kindergarten: Or, His Ideas Concerning the Play and Playthings of the Child. New York: D. Appleton.
Gardner, H. (1993). Multiple Intelligences: The Theory in Practice. New York: Basic Books
Gill, T. (2010) Fearless: Growing Up in A Risk-Averse Society. Cascais: Principia Editor.

Gillham, B. (2000) The Research Interview. New York; Continuum. 

Gray, D. E. (2004) Doing Research in the Real World. London: SAGE Publications.

Griffiths, E., Elniff-Larsen, A. and Jones, L. (2010) The Evaluation of the Ysgol Llanfair Forest School. Google Scholar. 
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