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Quality early childhood care is critical for the growth and development of young children (Sylva et al., 2004, Siraj-Blatchford et al., 2002, Welsh Government, 2013). As a result, knowing what influences and forms high-quality provision is essential. Therefore, ensuring that  high-quality early year’s support is provided, allows a child to have a positive start within life, that will contribute to their path within life. Overall, high quality provision provides beneficial and long-term impact on a child's accomplishments, such as language, communication, and cognitive attainment (Welsh Government, 2014b, Foundation Years, No. Date).
High-quality care can improve the physical well-being, health, and safety of Children. Through influencing their social and emotional capability, their cognitive skills. As well as their knowledge of the world. This will subsequently have an effect on a childs, enthusiasm regarding education, leading to their willingness to engage and learn. The aforementioned skills provided early on will provide the foundations of a childs well-being and perception of entering school. Whilst in the long run, they prepare children for life, including self-perception, and forming ambitions. (Hyson, 2014) 
Prior to the release of the first Starting Strong report, The Organisation for Economic Co-operation and Development stated its intention to improve access to and the standard of early childhood education and care (Bennett, 2006). This study led to comprehensive evaluations of  early childhood service delivery and the policy frameworks and how financial aspects supported such policy. The evaluations were then able to develop a knowledge of effective aspects in a variety of early years service areas, ranging from service funding to pedagogy. Overall showing how practitioners deal with children and family relationships to ensure there is a high level of care within the setting. (Bennett, 2006, Campbell-Barr, & Leeson, 2016)
According to research, conducted by Munton et al. (2001) young children who spend time in high-quality early childhood and day-care environments have the opportunities early on to meet their full potential. As such practice being provided by a care service helps them within terms of their linguistic, social, and cognitive development.
However, evaluation of quality includes values, and what is a 'high quality' facility to one parent may significantly differ compared to the local government official or another parent. Katz (1993) said the various views on quality, one from 'insiders' including, staff and children, and the other from 'outsiders' like inspectors or researchers. Katz suggests that these various views may result in different meanings of quality. Such examples include, parents may believe a facility is of high quality consist of the children having  fun all day. Whereas external cooperation may have a high emphasis on children and wanting them to be 'learning' and 'gaining social skills' as well, playing and having fun. Overall, considering this providing a high-quality setting can be perceived in numerous perspectives. As a effect of interpretations being dependent on the individual’s perception of high quality and what they would define as key aspects to meet such, perspective. Considering the differences between the Montessori Approach and Piaget belief shows how it all is dependent on the individual and how they define high-quality. 
A key aspect of the Montessori approach is the setting being child-led. This includes, giving children the freedom to learn in a setting prepared with materials and resources that allow them to direct their own learning and form their own pathways. The key aspect of which is, providing a setting that is uncluttered, and all resources are plainly marked and at child-level. This therefore provides the child with a high level of self-responsibility and making effective choices within gathering the resources they require and using them to meet their self-perceived goal. The Montessori method strongly argues that the indoors and outdoors should be an easy transition in the sense of it being free flow between the indoors and outdoors, with the outdoor area being prepared for the children to promote discovery and exploration independently (Hodgman, 2011)
Piaget argued that rather than storing knowledge as passive learners, children-built knowledge by engaging with their surroundings and learning by "doing." Piaget advocated for an engaged education for a curious mind. He asserted that ultimately children learn best through trial and error. Unlike Montessori, Piaget believed f that when children engaged with their physical and social environments. Children organised the information they learned into groups and interconnected concepts, or "schemes." He believed that when children encountered something new in their surroundings, they should either incorporate it into an established plan or create a new one. (Piaget, 1953, Hodgman, 2011, Saran, R.U.P.A.M, 2007).
The Welsh Government (2014b) emphasises the importance of a high-quality learning setting, stating that surroundings and integrated tools should be of the greatest quality to ensure that children's experiences are not limited. Estyn, 2019 highlights  elements such as safety, suitability, and quality of resources offered. Subsequently, building a Brighter Future (Welsh Government, 2013) recognises that in order to enhance quality in early years education and care, four important areas must be considered. This consits of  children experiences, leadership, the workforce, and learning environments.
 Harms and Clifford Early Childhood Environment Rating Scale (ECERS) was the most commonly used measure of worldwide prior to 1998. Nevertheless, childcare classroom quality in centre-based programmes. The ECERS has been used to assess classroom and global centre quality in most large-scale studies, including the Cost, Quality, and Child Outcomes in Child Care Centres research (CQCO) and the National Child Care Staffing research (NCCSS). (Harms et al, 1998). 
Although, for high-stakes research and policy objectives, academics and practitioners have started to express worries about the ECERS-R instrument (Emlen, 2010, Hofer,2010, Layzer & Goodson, 2006, Perlman, Zellman, & Le, 2004). The ECERS-R tool was "based on an inventory of items for enhancing the quality of settings in early childhood.
The ECERS and ECERS-R overall, demonstrate the concept of developmentally appropriate practise in the early childhood education field, which includes a predominance of child-initiated activities chosen from a wide range of options; a "whole child" approach that integrates physical, emotional, social, and cognitive development; and highly trained teachers who facilitate development by being responsive to children's age-related and individual needs (Bryant, Clifford, & Peisner, 1991)
The Effective Pre-school, Primary and Secondary Education (EPPSE) project's recommendation that environments and resources be of the highest calibre to ensure that children's experiences are not constrained led to the creation of the Early Childhood Environment Rating Scale (ECERS). (Perlman et al, 2004)
(Brunsek et al., 2017). The ECERS has been utilised for important early childhood research projects like "The National Childcare Staffing Study" and "The Cost, Quality and Child Outcomes Study," as well as more recently in "The Head Start Family and Child Experiences Survey (FACES)" in 2003. This indicates the ECERS' importance and legitimacy within significant early childhood research. (Clifford et al., 2010). 
The scale provides a structural strategy to improving the standard of early childhood services in order to improve good future results. The measure has been used globally and is a popular instrument for assessing quality in contexts.(Brunsek et al., 2017)
The ECERS was expanded as part of the EPPE initiative to provide increased depth and include curriculum-related elements. (Esercuk, no date). 
ECERS promises to be dependable and valid, and thus successful in analysing and improving quality, with an emphasis on four important areas: interactions, surroundings, supervision, and education. (UNC, no date). Despite the fact that Munton et al. (1997) state that the ECERS ratings 6 are chosen after an observational period of approximately two to three hours by an observer with approximately four hours of training, the study reveals that the reliability of early years quality provision is adequate, and the ECERS is a useful research tool for analysing specific aspects of early years quality provision.
On the other hand, outdated research by Brunsek et al. (2017), quality assurance tools like the ECERS frequently concentrate significantly on one element within education and care contexts, resulting in a limited evaluation of quality provision. For example, the ECERS' primary emphasis is the learning environment; it does not take into consideration children's perceptions of the quality of the service they are getting or the resulting assessment score. However, according to article 12 of the UN Convention on the Rights of the Child (UNICEF, 1992), all children have the right to express their opinions and judgments, and to be taken seriously if early years quality provision is adequate, and the ECERS is a useful research tool for analysing specific aspects of early years quality provision.
According to research by Brunsek et al. (2017), practitioners who promoted language development in settings. When reviewed had better results on the language and reasoning subscale, which measures learning outcomes. Ss a result of children having the knowlege upon how to interact and consider critically. Nevertheless, limitations of ECERS and ECERS IS developmental outcomes like social and emotional development are not taken into account . As early emotional well-being establishes essential underpinnings for later personal, societal, and emotional stability and understanding (Njenje, 2017). Brunsek et al. (2017) propose that 7 more studies are required to fully determine what the fundamental foundations consist of.
Children who at a young age manage their feelings and cultivate sensitivity for others are more likely to have been introduced to emotions at a early stage of development. Therefore, understanding and creating concepts of how to measure and react to emotions. (Njenje, 2017). The Welsh Government (2015b) recognises the significance of social and psychological development. Highlighting, that growth is required to be promoted in all spheres of learning.
Overall, the main purpose of ECERS is to identify the importance of quality programmes and ratings are based around seven dimensions including space and furnishing, personal care, provision for stakeholders such as parents and staff, and appropriate activities; in order to assess the quality of settings and whether the future outcomes of children will be promoted (Brunsek et al, 2017)
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