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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Students are required to complete a 1000-word essay under each of the following titles:

Title 1: Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police. Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement

In this essay I am going to discuss key incidents and events, and why they have had a damaging effect on the willingness of communities to engage with the police. I am also going to evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement. 
The key event I am going to speak about the Brixton Riots. On 10 April 1981, a Friday, rumours of police brutality against a black man resulted in an angry crowd confronting police for a few hours before the protests were contained. But an arrest the following night saw the streets of Brixton, south London, erupt into violence. Fighting took place between protestors and the Metropolitan police. For three days, rioters - mostly young black men - fought with police, attacked buildings and set fire to cars. (2021) Many people in the black community felt they were being targeted by the police force for searches just because of their skin colour, and this is why many from the black community felt the country was divided. During this time many people from the black community did not have a positive relationship with the police. There was very high rates of unemployment and this time and also racial tension. Many young black men thought they were treated badly by the police and felt the use of the stop search law was being unfairly used against them.  
In England and Wales, Police have the power to search and individual or vehicle if they have reasonable grounds to suspect that a person is carrying illegal drugs, weapon, stolen property or something which could be used to commit a crime. (What is stop and search and what are my rights?, 2021) Many young males from the black community felt as if the police were searching them whilst they did not have the grounds but searching them due to their skin colour. 
Brixton Riots has still down to this day has had an massive effect and impact on communities willingness to engage with the police. People’s perception of the police force was negative and many members of the community believed at that time that the police were racist and some to this very day still believe that. Brixton Riots played a significant part in the willingness of communities to engage with the police. Members of the public no longer trusted the police force due to the fact they believed the police force were racist and people did also not believe the police is legitimacy. The police force now is a diverse police force who police diverse communities.  
I am now going to discuss community policing and its importance in maintaining community cohesion. Community policing entails working within the community to show presence and assist in building the community’s trust of the police force. Neighbourhood officers are assigned specific neighbourhoods where they build and develop relationships with all members of the public to raise people’s confidence in the police force.  Neighbourhood officers are proactive and will work with diverse communities to help the most vulnerable in society. Key principles of community engagement include officers, staff and volunteers being responsible for and having a targeted visible presence in neighbourhoods, a clearly defined and transparent purpose for engagement activities regular formal and informal contact with communities. Also making available information about local crime and policing issues to communities. (Engaging communities | College of Policing, 2021). Examples of neighbourhood officers being visible within the community would be attending local schools in order to speak to pupils about the importance of community policing. Officer attendance at adult classes and community groups shows officer presence and allows members of the community to be able to ask questions and obtain information about local crime or policing issues within the community and also be able to share any concerns they may have. This positive engagement allows members of the public to have positive interaction with community officers and this raises the public’s perception of the police force and helps maintain community cohesion. I believe policing within the community is critical in gaining members of the public’s trust in the police force and to identify and target what is going on within the community. I believe engaging with younger members of the community if very important as they have possibly not been made aware of incidents that have led to failure of communities engaging with the police, therefor these young people within the community are able to form a new opinion of the police force. Community engagement is something that takes a period of time to develop and is something that can provide a two way dialogue between the police in the public. Having this engagement can assist the police also by enabling officers to have a better understanding of who is living in the community and to better understand their needs and risks opposed to them. 
In this essay I have discussed one incident which has a large impact of the willingness of communities to engage with the police, this incident has had a long lasting effect on people’s willingness to engage and I have spoken about why communities were not forthcoming in engaging with the police and how this effected community cohesion. I have then moved on to discuss the importance of community policing in fostering and maintaining community engagement. I have discussed the role of a community officer and the key principles of community engagement. 
Word count- 910


Title 2: Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies. Explain and employ analytical products provided by intelligence specialists during an investigation.
In this essay I am going to assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies. I am also going to explain and employ analytical products provided by intelligence specialists during an investigation. 
The first theory I am going to discuss is the broken widow theory. In the field of criminology, the broken windows theory holds that lingering visible evidence of crime, anti-social behaviour, and civil unrest in densely populated urban areas suggests a lack of active local law enforcement and encourages people to commit further, even more serious crimes. Kelling explained the theory as follows: Consider a building with a few broken windows. If the windows are not repaired, the tendency is for vandals to break a few more windows. Eventually, they may even break into the building, and if it's unoccupied, perhaps become squatters or light fires inside. Another example is to consider a pavement. Some litter accumulates. Soon, more litter accumulates. Eventually, people even start leaving bags of refuse from take-out restaurants there or even break into cars. (What Is the Broken Windows Theory?, 2021). In order to prevent people from causing further crime, damage needs to be repaired by council or housing associations in order to prevent people from causing further damage and committing further crime. 
I now going to discuss crime prevention. Crime Prevention comprises strategies and measures that seek to reduce the risk of crimes occurring, and their potential harmful effects on individuals and society, including fear of crime, by intervening to influence their multiple causes. (Crime Prevention, 2021) A method of preventing further crime in these areas is to utilise target hardening methods. Target hardening is a method of crime prevention. Target hardening is simply explained as hardening the security of a building or house etc. Examples of how this can be utilised are, upgrading the locks on your doors, windows, sheds and outbuildings, fitting sash jammers to vulnerable doors and windows using secure passwords to prevent criminals hacking your online accounts. Also setting up CCTV cameras is an efficient way of target hardening. Target hardening helps reduce the risk. (The 10 Principles of Crime Prevention | West Yorkshire Police, 2021).  Target hardening can be used anywhere and has been proven to be efficient on small scale buildings to larger state buildings. 
I am now going to discuss the crime prevention strategy and why we have a crime prevention strategy. The crime prevention strategy was initiated by the cabinet in March 1995. The strategy is based on a very thorough research programme and analysis that has been based on international experiences. The crime High levels of crime pose a serious threat to our emergent democracy. Violent crime often leads to a tragic loss of life and injury, and the loss of possessions and livelihood due to crime is incalculable. Crime results in the deprivation of the rights and dignity of citizens, and poses a threat to peaceful resolution of differences and rightful participation of all in the democratic process. (National Crime Prevention Strategy: Summary | South African Government, 2021).
I am now going to explain and employ analytical products provided by intelligence specialists during an investigation.  Intelligence is information that has been subject to sanitisation and processing. One of the most effective ways of policing is intelligence led policing.  Intelligence led policing relies on analysed data, working within the community by engaging with members of the public and working with partner agencies and other police forces. Through shared intelligence police officers can be proactive in preventing crime. Intelligence-Led Policing employs the latest technology to collect and analyse data, providing police with valuable intelligence. This information can be used to deploy people and resources for efficient, effective law enforcement in communities where it is needed the most. (What is Intelligence-Led Policing?, 202 1). Community lead policing requires observing the environment which is the area in which the officer works in. It involves communicating and engaging with communities and local residents in order to be effective.  Engaging with members of the public can provide first-hand information which can be analysed and progressed to intelligence. An Intelligence Officer develops and evaluates intelligence, making an assessment of the threat, risk, harm, vulnerabilities and opportunities which exist and identifying gaps. They manage the dissemination of the assessment or intelligence product, support reactive, proactive and/or crimes in action and provide advice on appropriate tactical options to support policing priorities. The main part of the role of an intelligence officer is to asses information on the intelligence system and to disseminate relevant parties in line with confidentiality, sensitivity and duty of care policies and relevant legislation to ensure intelligence is processed correctly. An intelligence officer will gather, research and evaluate information (in accordance with a defined and agreed collection plan where applicable) to identify gaps, and patterns, and inform (de)briefing, tasking and RIPA authorities (where appropriate and in accordance to principles of legality, necessity and proportionality). The next part of the process would be to prepare and deliver intelligence products to clearly and accurately inform decision making, and providing advice on tactical options. It is critical for the officer to establish and maintain networks with internal and/or external partners at all levels of seniority to ensure appropriate information sharing in support of a timely response and to achieve shared objectives. (Intelligence Officer - College of Policing, 2021). The Intelligence officer must adhere to the Regulation of Investigatory Powers Act 2000, other what known as RIPA. This legislation governs the use of covert surveillance by public bodies. 
In this essay I have assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and have researched and explained the meaning and importance of crime prevention strategies. I have also explained the importance of intelligence within the police force and meaning of intelligence lead policing. 
Word count - 983

Title 3: Critically review key issues relating to the complexity and challenges of operational policing, review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’. 

In this essay I am going to critically review the key issues relating to the complexity and challenges of operational policing, and I will review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’.
A critical incident is defined as any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community. (2021) A major incident is then defined as an event or situation with a range of serious consequences which requires special arrangements to be implemented by one or more emergency responder agency. (Major incidents | NFCC CPO, 2021). I am now going to discuss an established model which is used for responders such as the police force as a framework to share information regarding a major incident. The METHANE model can be used for all major incidents and for incidents falling slightly under the major incident threshold METHANE becomes an ETHANE. M stands for major incident declared where by the date and time of the incident gets declared. E stands for exact location whereby the location needs to as precise as possible and made clear to officers attending the location. T stands for the type of incident, for example if the incident is a flood or a disease outbreak. H stands for hazard where by the potential risk is established and the severity. A stands for access which is information on RV points and accessible routes to enter and exit the scene of the incident. N stands for number of casualties and information regarding the number of casualties at scene and the condition of the casualties. E stands for emergency services, which is what emergency services are on scene or required at the scene of the incident. (the methane model - Bing, 2021)
As police officer’s we are always first on scene to major incidents where we conduct golden hour principles and to ensure safety of all those involved. Officers immediately conduct a dynamic risk assessment of the incident to enable the need of other emergency services. An example of a critical incident is the death of Fiona Pilkington in 2007. Fiona Pilkington killed herself and her severely disabled daughter Francecca Hardwick in 2007, after 10 years of torment by local youths.  The Independent Police Complaints Commission (IPCC) carried out an investigation published in May 2011 which concluded that the failure by police officers to identify Fiona Pilkington, her son and daughter as a collective vulnerable family unit was at the core of Leicestershire Constabulary’s failure to implement a cohesive, structured and effective approach to the harassment/anti-social behaviour from which they were suffering. (Fiona Pilkington (Leicestishire) Hampshire Safeguarding Adults board 2021).  Another example of a major incident is the London bombings which happened on the 7th of July 2005. The incident insisted of four coordinated suicide attacks carried out by Islamic terrorists. These attacks were carried out during rush out in London. This incident was extremely difficult for police officers to control due to the vast majority of persons present at the time. There were over 700 people injured during the attacks with 56 losing their lives. Throughout the incident there was a risk that another incendiary device would be detonated. Police officers had to manage and control of the public who were in panic mode and severely distressed. Officers had to deal with this distressing incident while maintaining professionalism adhering to the code of ethics. The Code of Ethics was produced by the College of Policing in 2014 in its role as the professional body for policing. It sets and defines the exemplary standards of behaviour for everyone who works in policing. (Code of Ethics, college of policing, 2021). Within this major incident the police played a critical role to achieving best practice as the police were one of the first emergence services on scene and had to utilise the Methane model in order to work in partnership with other emergency services in order to best manage expectation, threat, risk and harm. The police were critical on scene to establishing what had happened and police had to utilise the national decisions making model as the situation was constantly changing as there was four coordinated suicide attacks. The National Decision Model (NDM) is a risk assessment framework, or decision making process which is used by police forces. The national decision making model entails of 5 different parts all while adhering to the code of ethics. The first of the model includes gathering information and intelligence, such as what is happening, who is involved, then it is a requirement to assess the risk and develop a working strategy before considering powers and policy. The next part of the model requires officers to identify options and contingencies before taking action and reviewing what happened. This model is constantly changing and adapting throughout major incidents as the circumstances are forever changing. 
As a police officer we deal with calls throughout the day and every call is different and has to be treated whether it be a domestic incident or a burglary. As a police officer a vast majority of the calls we attend are related to mental health, and we have a duty of care to the individual to safeguard them and ensure the best support. While in attendance at a mental health call police officers work in partnership with other emergence services. Officers attend and initially and assess the situation regarding the individuals mental health and capacity. Officers then work in partnership with the ambulance service and mental health services in order to establish if the individual will be taken to a place of safety and into a place where they can receive the correct care and supports. 
In this essay I have critically reviewed the key issues relating to the complexity and challenges of operational policing, and have reviewed examples of critical and major incidents and analysed the role of the police within a joint emergency services operation to establish ‘best practice’.
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Title 4: Analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation

This essay will analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation. 
Firstly I am going to speak about what is meant by terrorism. Terrorism is the use or threat of action, both in and outside of the UK, designed to influence any international government organisation or to intimidate the public.  It must also be for the purpose of advancing a political, religious, racial or ideological cause.
Examples of this include, serious violence against a person or damage to property, endangering a person's life (other than that of the person committing the action), creating a serious risk to the health or safety of the public or a section of the public, action designed to seriously interfere with or seriously to disrupt an electronic system. (Terrorism | The Crown Prosecution Service, 2021).
I am now going to discuss the links between terrorism and other forms of criminality. Organised Crime is defined as planned and co-ordinated criminal behaviour and conduct by people working together on a continuing basis. Their motivation is often, but not always, financial gain. Organised crime in this and other countries recognises neither national borders nor national interests.  (Organised Crime - Strategy | The Crown Prosecution Service, 2021). The link between terrorism and organised crime is when individuals join together in groups to bring forth criminal activities at the expenses of the civil society that they want to take advantage of or intimidate. It is clear that persons involved in terrorism and organised crime have similar modus operandi which forms a link as they aim to use violence in order to gain economic power. Research shows that members of organised crime groups engage in acts of terror when involved in their criminal activities. An example of how organised crime and counter terrorism is drug trafficking. Drug trafficking is a major source of revenue for organised crime groups, many of whom are involved in other forms of serious crime such as firearms, modern slavery and immigration crime. (Drug trafficking, 2021).
I will now discuss how policing the roads can assist in counter terrorist investigations. The roads are the main way that organised criminals and terrorists are able to travel and move around to commit crime. The roads allow transport from one end of the country to the other, whether it be driving on motorways or rural routes, this vast amount of well-established transportation system allows criminals to travel around at ease. Roads policing Unit are a unit of designated police officers that are responsible for policing the road. Roads policing have many forms of technology that assist in roads policing investigations one of these are ANPR cameras which are automatic number plate recognition cameras. Automatic Number Plate Recognition (ANPR) technology is used to help detect, deter and disrupt criminality at a local, force, regional and national level, including tackling travelling criminals, Organised Crime Groups and terrorists. (2021) As a vehicle passes the ANPR camera, the registration of the vehicle is read an instantly checked against the database records of vehicles of interest otherwise known as vehicles on the hotlist. Vehicles can be stopped under section 163 of the Road Traffic Act. Legislation states a person driving a motor vehicle on a road must stop the vehicle on being required to do so by a constable in uniform. A person riding a cycle on a road must stop the cycle on being required to do so by a constable in uniform. If a person fails to comply with this section he is guilty of an offence. (Road Traffic Act 1988, 2021). 
Information and intelligence is critical in policing the roads efficiently. The use of CCTV and vehicle tracking is an effective way of identifying vehicles and this would assist in identifying vehicles involved in counter terrorism investigations. The use of intelligence such as the Police National Computer can allow proactive policing and allow a planned approach by being able to put an ACT marker on vehicles which indicates that the vehicle is to be stopped and seized if there is a requirement to do so. The RPU unit are specially trained drivers and are able to pursue vehicles. The pursuits can be pre planed where officers have received information that a vehicle has hit an ANPR camera at a specific location and then officers are able to intercept the vehicle before it gets to its designated location. On the other hand the RPU officers can spontaneously pursue a vehicle as a result of intelligence or information from ANPR cameras determining that a vehicle involved in terrorist activities has activated a camera. Vehicles used by the police for a pursuit are deemed appropriate if they are marked police vehicles and are fitted with audio and visual warning equipment, also the vehicle can be unmarked with audio and visual warning markers. These vehicles have to be driven by advanced trained drivers. The use of unmarked police vehicles can benefit intercepting vehicles involved in counter terrorism as they are covert and are able to drive closely to the vehicle to gather more information without making they’re presence known. This information can be basic as to how many people are inside the vehicle, are they male or female or it can be more detailed information such as where the vehicle has been and where it’s heading to or what addresses has it attended during the journey. This information can assist in developing further in developing further intelligence which assists in covert counter terrorism investigations. 
In this essay I have analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation. I have spoken about technology used by roads policing units in able to assist ongoing investigations are how this technology is able in assisting interceptions on vehicles involved in counter terrorism. 
Word count- 980
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.

5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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