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Introduction 
The Curriculum for Wales (CfW) guidance (Welsh Government, 2020) outlines the actions schools must take to raise the standards of education to improve learner outcomes and attainment. The basis of school improvement is to support schools in addressing areas of improvement with the aspiration of providing the best possible learning experiences (Welsh Government, 2021a). The Welsh Government (2014) describes School Development Plans (SDP) as a strategic plan for improvement, outlining the actions schools will take to raise learner outcomes.  

The purpose of this assignment is to critically reflect on how a school develops one aspect of its SDP. Throughout, I will focus on the SDP of my placement school, to discuss how one aspect of their SDP has been developed and the actions taken. To ensure anonymity, continuing with BERA (2018) ethical guidelines, I will refer to the school as ‘School X’. School X is located in a small town in the local authority of Powys. The percentage of children eligible for Free School Meals is 18.1%, lower than the average for Wales at 21.3% (Welsh Government, 2021b). The school has identified 33% of pupils with Additional Learning Needs which is higher than the national average of 20.6%. Most pupils come from homes where English is the first language (Estyn, 2016a). From engagement with School X’s (2020) SDP, I am going to focus on the priority of increasing the use of Welsh by students and staff through ensuring plentiful opportunities for the Welsh language to be used across the school. 

Literature review 
Following significantly lower than average performance in the 2009 Programme for International Student Assessment (PISA), Wales identified the need for change by embarking on a large-scale improvement reform (OECD, 2017). In designing this improvement strategy, the Curriculum for Wales (Welsh Government, 2020) calls for schools to develop a self-improving system through a clear framework for evaluation, improvement, and accountability. An early definition from Velzen et al (1985) characterised school improvement as “a systematic, sustained effort aimed at change in learning conditions, and other related internal conditions, in one or more schools, with the ultimate aim of accomplishing educational goals more effectively” (p.48). To aid in striving for improvement, the Welsh Government (2014) proposes that schools across Wales must have in place a three-year SDP presenting the school’s improvement priorities, together with short- and long-term targets. These are informed through regular engagement with self-evaluation of performance and contextual data. School’s priorities will also include how they are addressing national outcomes such as raising the standards of education in relation to literacy and numeracy. 

The Welsh Government (2021a) discuss that for schools to be successful in creating a self-improving system, is it essential that all aspects of the school’s processes are aligned with and support the CfW and its underlying principles. It is discussed throughout literature the influence of government policies on matters of school improvement. Brighouse and Woods (1999) describe stakeholder’s contribution to school improvement as the creation of educational weather; The context in which a school operates is impacted by the climate set by governmental influences with whom the school relates. It can be said that Robinson and Aronica (2016) consider this influence limiting discussing that standardised curriculums impose significant restrictions on the flexibility of school systems to cater to learners’ needs. The school improvement movement argues that growth and the ability to improve stems from within organisations rather than beyond (Potter, Reynolds, and Chapman, 2002). It can be considered whether this is in response to a similar notion raised by Thomson (2010) that change is individual to schools, there is not a one size fits all approach that can be followed since different reasons for change lead to different actions. This explains the regard of school improvement as a bottom-up rather than top-down method, placing students and teachers at the centre of improvement efforts (Chapman and Sammons, 2013). This is recognised by the Welsh Government (2018) through the promotion of schools as learning organisations, with the overarching purpose for schools to develop a shared vision and co-construct to develop pedagogy centred on the learning of all students (Scott, 2018).  
The Curriculum for Wales supports an overarching goal of the Well-being of Future Generations Act 2015 (Welsh Government, p.3), namely “A Wales of vibrant culture and thriving Welsh language”; Cymraeg 2050 a million Welsh speakers (Welsh Government, 2017a) is the guidance for realising this ambition. The guidance considers a vision for the Welsh language to thrive and be used in all aspects of life, and for its contribution to the culture, heritage, and economy of Wales to be recognised by all. In realising this vision, the Welsh Government has outlined three strategic themes: increasing the number of Welsh speakers; increasing the use of Welsh; creating favourable conditions. An essential aspect of achieving these aims is the changes that need to be made to school’s curriculums to ensure that learners can develop their Welsh language skills for social and work purposes in the future (Welsh Government, 2017b); Hence, School X’s rationale for the priority. 
In addition to the national mission outlining schools’ roles in the development of Cymraeg 2050 (Welsh Government, 2017a), it can be considered that external factors are placing more pressure on schools to fulfil this aim. Theme one, increasing the number of Welsh speakers discusses one method of achieving a million Welsh speakers is by transmitting the Welsh language from one generation to the next in the family. However, engagement with statistics surrounding the number of Welsh speakers in School X’s context text indicates that Welsh language transmission and use in families is declining. As recorded by the 2011 Census (Powys County Council, 2021), 23,900 Powys residents spoke Welsh, which accounts for 18.6% of the local authority’s population. This represented a reduction from 21.1% of the county’s population who spoke Welsh in accordance with the 2001 Census. It can be estimated upon the release of 2021 Census results that we could expect to see a further drop in this percentage if patterns were to follow. The Welsh Government (2017a) stress that boundaries need to be pushed to achieve the outlined vision, which could add additional stress felt by practitioners in achieving this ambition. At the same time, Hopwood (2019) discusses that there are many degrees on a bilingual scale and that educators must embrace all the degrees. One of the most important steps on the journey towards becoming comfortable in speaking a language is having the confidence to give it a go. 
Developing an action point 
The Welsh Government (2014) identifies four essential stages that schools need to conduct to form a planning cycle. The planning cycle will be discussed in relation to how School X developed an action point. The first stage of this cycle is self-evaluation. Chapman and Sammons (2013) describe school self-evaluation as a procedure whereby school staff reflect on their practice and identify areas of pupil and professional learning to stimulate improvement. Additionally, the Welsh Government (2014) extend that a crucial aspect of system-wide development is through recognising strengths to build upon and celebrate by sharing examples of best practice, both across the school and more broadly. This view is supported by Estyn (2014) highlighting a relationship between improvements in educational experiences and outcomes, when both the strengths and areas for development are identified. To make up School X’s self-evaluation, the Welsh language skills of the workforce were analysed, and teaching and management staff audited provisions using the Cymraeg Campus Silver Award criteria (School X, 2020). This method of supporting the school development process is encouraged by the Welsh Government (2014) discussing the range of benchmarking data available to schools to draw comparisons between themselves and the best performers. It is discussed by Education Scotland (2018) that schools should incorporate learner participation during the self-evaluation process as it promotes active citizenship and child’s rights, by providing opportunities for children and young people to take responsibility for aspects of their life that affect them. The curriculum framework (Welsh Government, 2020) encourages schools to consider the United Nations Convention on the Rights of the Child (UNICEF, 2016) through the design of their curriculum. Therefore, I believe School X could have carried out questionnaires to consider the thoughts and opinions of learners regarding the application of Welsh across the school, fulfilling the development of attitudes and behaviours that reflect children's rights values. A key factor underpinning learner participation in research is that practitioners ensure ethical procedures are followed through gaining permission, and collecting and storing of data (BERA, 2018). 

The second stage of the planning cycle is strategic planning. The Welsh Government (2014) explains that for an SDP to be effective it must involve the school’s stakeholders, as it is crucial to ensuring that everyone is committed to the school’s improvement agenda. As mentioned previously, there are contrasting views regarding the involvement of stakeholders. However, Cymraeg 2050 is a mandatory requirement that needs to be developed across schools in Wales. Highlighted by Leithwood et al (2004) is that stakeholder contribution can guide and shape successful actions to meet the school’s priority. At the beginning of the planning process, the Welsh language leads in both the Foundation Phase and KS2 in School X (2020) met with the Governor overseeing the Languages, Literacy and Communication Area of Learning and Experience (AoLE) and the Headteacher to set priorities, areas of focus, resources and to discuss how to strengthen current operations. This is recognised as an example of good practice by Estyn (2017) discussing that when the roles of staff clearly define their areas of accountability and responsibility it allows them to address priority improvement areas proactively and lead within their AoLE umbrella group. Additionally, School X sought advice from a Siarter Iaith representative during this stage to aid in planning effective strategies underpinned with the themes of Cymraeg 2050. The need for continued support from effective practitioners and expert input is recognised by the Welsh Government (2017c) as an enabler in meeting the needs of the reform agenda. Lastly, the action plan was communicated to all staff, to ensure that everyone is working towards common goals and to establish agreements around the intended outcomes. 
The third stage of the planning cycle is making improvements. This phase involves implementing the actions and strategies outlined in the SDP. The Welsh Government (2014) emphasise the importance of school staff having a clear understanding of their responsibility in developing actions to bring about improvement. School X’s staff are aware of their roles in the actioning of strategies, from meetings during the previous stage. Yet, to discuss any areas of concern, the SDP is discussed on a regular basis during school meetings. It has been during this stage that the school’s Criw Cymraeg have been consulted on how they can drive these changes within the school community, and these are reviewed in collaboration on a weekly basis. Estyn (2016b) highlights how high-quality leadership can influence the sustainability of a school’s improvement and outline the pace of actions to avoid confusion. School X (2020) has set milestones whereby the impacts of priorities and actions are assessed and given a rating of progress made; These correspond to limited, satisfactory, strong, and very strong progression. This feeds into the final stage of the SDP planning cycle, reviewing impact. The Welsh Government (2014) highlights the thought of SDPs as a live, working document. Therefore, School X sets to monitor and review impacts three times across the academic year, at the end of the autumn, spring, and summer term; by which edits, and pauses will be decided accordingly. 
Reflection and evaluation 
The key strategy that School X has taken to advance towards their priority of increasing the use of Welsh by pupils and staff by ensuring plentiful opportunities, is through the development of staff’s Welsh language skills. To achieve these, the school is taking advantage of the sabbatical scheme for Welsh language training for teachers and support assistants to further their Welsh language development (School X, 2020). This is in keeping with dimensions two and three of Schools as Learning Organisations (Welsh Government, 2018) by providing professional development opportunities focused on students’ learning and meeting the school’s goals, and the allocation of time and resources for collective learning opportunities. Developing the Welsh language of practitioners is essential to meet the aims of Cymraeg 2050. This importance is reflected by the Professional Standards for Teaching and Leadership (Welsh Government, 2021c) outlining the expectations of practitioners to develop their knowledge and usage across their careers. To support the implementation of this standard, a Welsh language competency framework is accessible within the Professional Learning Passport (PLP) to allow educators to record their progress across their careers. Yet, it is not discussed in School X’s (2020) SDP whether training is provided to staff members that do not work in the classroom, for example, the administrator role, breakfast club staff, and lunchtime staff. It can be considered, to action School X’s priority of providing plentiful opportunities to encourage the use of Welsh across the school, they may want to consider extending this training to these staff members.  

Another strategy School X has taken is the restarting of initiatives set up for the Bronze Award. However, Criw Cymraeg, two students from every class, oversee the running and promoting of these activities. Some examples include cwestiwn yr wythnos, taking home of Welsh initiative mascot, Welsh games during break times and lunchtimes. School X’s decision of this is in line with the CfW (Welsh Government, 2020) discussing that the learning environment should encourage pupils to be independent, and to take responsibility within the classroom. It can be considered that by students taking ownership over this role they are likely to encourage positive changes within the classroom community through being a good role model, and inspiring peers. 
A recommendation that I would provide to School X in the fulfilment of their goal would be to increase the stakeholder involvement of parents and guardians. As mentioned by the Welsh Government (2017a) we cannot insist that parents and guardians use the Welsh language with their children as it is the role of institutions to take ownership over the challenge. Yet, it cannot be ignored the impact of parental involvement on learning outcomes. An Estyn (2019) good practice example developed effective links with parents through a shared understanding by the whole school community of improving students’ outcomes and attitudes to learning. The results of this were a positive relationship between the school and families based on mutual trust, and a positive impact on student outcomes and attitudes towards learning. In addition, parents’ confidence to support their child’s learning at home improved. Therefore, I suggest that School X hold optional monthly training classes for parents to develop their Welsh language skills. Consequently, we can look to Vygotsky’s (1978) Zone of Proximal Development to understand the role of the More Knowledgeable Other (MKO) to recognise the consolidation opportunities for the teachers running the classes as MKOs, as well as the learning opportunities for parents. In doing so, the school will be supporting the development of theme one, increasing the number of Welsh speakers through language transmission in the family (Welsh Government, 2017a).  
Conclusion 
To conclude, I believe that School X has successfully followed processes outlined by the Welsh Government (2014) to develop a constructive SDP, where priorities are clearly outlined, and the responsibilities of staff communicated. As School X’s live SDP was held by the headteacher, I was unable to see assessments against the milestones, however, from observations it is clear to see that the Welsh language is used widely across the school, incorporated into all elements of the day.  

Through the writing of this assignment, I have developed my knowledge of the process of planning for a SDP, and the actions schools take to improve learning outcomes. From engaging with School X’s SDP, I developed towards the Qualified Teacher Status (Welsh Government, 2021c) standard of exercising corporate responsibility, as I have considered the mandatory education requirements in Wales to suggest improvements to enhance the meeting of these objectives. In doing so, throughout my own future practice I have an increased understanding of Cymraeg 2050 and an increased awareness of how one school is working towards meeting this vision. From engagement with literature surrounding SDP, there is an emphasis on effective collaboration to ensure that everyone understands their responsibility in the school improvement process. Therefore, during my Newly Qualified Teacher year, I will familiarise myself with my school’s SDP and the actions that are being taken to achieve outlined goals. 
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