Computing 
Supporting Students

Group 1
What do you need to START doing, STOP doing or CONTINUE doing to support students with disabilities?

START
· Make accessibility a consideration from the outset, rather than an afterthought.
· Having a unified approach to knowledge about disabilities (currently locked up in Word documents).
· All learning and teaching materials uploaded on Moodle prior to the class.
STOP
· Assuming one approach works for every student.
· Stop making students repeatedly disclose or explain their circumstances (better access to the details would help with this).
· Expecting all students to complete tasks at the same speed.
CONTINUE
· Creating an environment where students feel comfortable asking for help.
· Encouraging students to access support without stigma.
· Providing individual reasonable adjustments.

Group 2
What do you need to START doing, STOP doing or CONTINUE doing to support students with disabilities?

START
· Ensure that careers materials, events, and appointments use clear language, captions, accessible formats, and are shared early.
· Give students more agency and autonomy to control their course of action.
· Student services working closely together, e.g. Careers with Disability Services, Learning Support and Assistive Technology.
· Avoid single methods in lecture sessions and recognise different ways of learning.
STOP
· Making assumptions about what disabled students can or cannot achieve.
CONTINUE
· More one-to-one interaction with students.
· Ask Anything Wednesdays.
· Availability and approachable staff to help students.

Group 3
What do you need to START doing, STOP doing or CONTINUE doing to support students with disabilities?

START
· Foster trusting relationships at the point of engagement allowing support needs to be identified and directed.
· Initially assess for the extent of disability and work with student support.
· Identifying students who may be struggling and provide early guidance.
· Offer clear opportunities for support and clarity of the process to access support.
· Clear signposting to additional support.
· Provide a clear, single point of entry to the university's services (Hwb does not do this effectively).
· Measure how different approaches to support impact student outcomes, rather than focusing simply on whether support is happening.
· Offer support at a range of times and locations, including online.
· Recognise and identify challenges experienced by learners with disabilities and highlight these where identified in teaching and delivery.
· Resume peer-assisted study support / mentorship.
· Conduct week 1 assessments of assumed knowledge gaps.
· Offer rapid grants for food, travel, childcare, equipment and placement costs.
· Provide suitable chairs, tables and workspaces for students with additional needs.
· Give clear and constructive feedback.
· Improve staff awareness of different disabilities and neurodiversity.
· Develop a better system to share/inform SCMs with academics.
· Create authentic assessments with an industry focus, drawing on institutional links with organisations such as DVLA and DHCW.
· Adapt learning materials to accommodate need.
· Allow time to feed back additional support needs through programme meetings with teaching and apprenticeship staff.
STOP
· Relying on application information as the most accurate or only representation of a learner's starting point.
· Assuming students have intuitive knowledge of the university's organisational structure.
· Assuming missed classes or deadlines are necessarily indicative of a lack of commitment.
· Treating wellbeing, academic and financial difficulties as unrelated issues.
· Feedback that arrives too late to inform future work or learning, especially at Level 4.
· Prescriptive paths for students (micro-management).
· Measuring success through activity levels.
· Overlooking students who attend regularly but may still be struggling.
· Making students repeat sensitive information to multiple staff or departments.
· Treating DDs as a favour begrudgingly granted.
· Avoid last-minute changes.
· Assuming that "reasonable" adjustments are automatically easy to implement.
· Expecting students to share their personal difficulties in class.
CONTINUE
· Understanding and compassion to foster growth.
· Working with student services and regularly reviewing student support.
· Providing clear pastoral support and access to the ALO.
· Working with specialist support services.
· Supporting staff to understand accessibility requirements.
· Using technology to remove barriers to learning.
· Clear communication on expectations and deadlines.
· Providing reasonable adjustments to support individual learning needs.
· Feedforward approaches where feedback focuses on improvements and next steps.
· Using technology to remove barriers to learning.
· Using a range of assessment modes including essays, vivas, demonstrations and practical artefacts as part of programme design rather than a module-by-module accident.
· Providing materials in multiple formats.
· Auditing accessibility across the VLE, Teams, etc. as a one-off cleanup, then encouraging good practice going forward.
· Allowing more student expression in ways that suit them.
· Structured supervision milestones for major projects.
· Making use of small cohorts by building personal knowledge of students. One of our students is worth more to us than they would be to an RG university.
· Offering a choice of diverse assessment opportunities that might support equity for those with barriers to participation.
· Following UWTSD accessibility guidelines.
· Listening to students with lived experience and using their feedback to shape meaningful improvements.
· Opportunities for students to discuss support needs.

