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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
Since qualifying as a social worker in 2017, I have been part of a social work team working with vulnerable children and their families to provide support services, in order to ensure the children are safeguarded from being at risk of experiencing significant harm. I have been able to support children that have been exposed to harm from witnessing domestic violence between parents, parents poor mental health, parental substance misuse and also neglect. I have worked with children who are supported with a Care and Support Plan under the Social Services and Well-Being (Wales) Act 2014 and also children who have been subject to a Child Protection Plan under the Children Act 1989. Throughout my practice I have ensured that my work has been in line with the All Wales Child Protection Procedures 2008. Being part of a child protection team has enabled me to complete comprehensive pre-birth assessments, court applications, Adoption work and a section 7 report in private law proceedings.
A fundamental part of social work practice is working collaboratively with children and their families. Following reflective discussions with my line manager during supervision, it was recognised that I had not yet been allocated a case that was in the Court arena. After further discussions we agreed that I would be allocated a case of an unborn baby who would be at risk of significant harm remaining in the care of its parents following birth. Care proceedings were instigated with the mother’s previous children due to ongoing concerns in respect of her ability to appropriately meet the needs of a child. Since qualifying as a social worker, I have had no experience of working a case in the court arena which made me feel anxious as I am unaware of this process, however I discussed this with my line manager to ensure that I would be able to manage this effectively in line with my current caseload. Throughout my continued professional education and learning (CPEL) I will seek to identify appropriate training and resources that will provide me with the appropriate knowledge to allow me to deliver effective social work practice in areas that I have not previously had any experience in. 
Weinstein, Whittington and Leiba (2003) describe collaboration as working together to gather knowledge, skills and values to enable social workers to work effectively with children and their families. To enable me to provide support to the families I work with, I will ensure I work collaboratively with the families and professionals involved by being open and honest and ensuring that the best interests of the child are the focus of the intervention. I was initially apprehensive about being completely open with families with regard to local authority processes, mostly due to being worried about how the family would respond, and also being mindful that due to my lack of experience, I may not know how to answer certain questions that may be asked. However, since qualifying and working with families I have found that being open and honest enables me to build up trust and professional working relationships with the children and families I work with, mostly resulting in a more positive outcome for the child. Turbett (2018) supports this by stating that being honest at the beginning of interventions can lead to positive professional relationships.
WORD COUNT: 550


Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _ _22/01/2020 _ _ _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
Adult 1 is currently in a relationship with his partner who gave birth to their daughter in December 2019. The local authority was informed of this pregnancy prior to the birth due to previous local authority involvement with Adult 1’s partner, and also due to significant concerns in respect of both parent’s criminal histories. For the duration of my involvement the communication between adult 1 and I has been by using the English language, as this is adult 1’s first, and only, spoken language. In Wales, ‘More Than Just Words’ is the strategic framework for the Welsh language in health and social care which aims to ensure that the language needs of Welsh speakers are met (Social Care Wales, 2020). This forms part of the principle known as the ‘Active Offer’ principle which was implemented to enable a person to have the opportunity for a service to be provided in Welsh without having to request it. This enables people to feel empowered and fully understand the service they are receiving in order for their needs to be met. In a report from the Welsh Language Commissioner, she states that she will “ask Welsh Ministers to take a policy stance in favour of the active offer model to enable it to be implemented systematically and effectively across primary care services” (Giolla, 2016). The Commissioners report also highlights that the active offer should be central in the provisions that are delivered in Wales. Adult 1 was born and raised in England with his first language being English. He later moved to an area of North Wales in 2005 where the language of Welsh is not used as frequently as English, therefore he did not require a service in Welsh. 
WORD COUNT: 287


	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)
During reflective discussions in supervision with my line manager, it was agreed that I would complete a parenting assessment session with adult 1 for my observation. The reflective discussion focused on what skills, resources and research that I could use to ensure that the assessment session would be utilised in the most efficient way possible. I made sure that adult 1 understood the reason for the assessment prior to the session and that I ensured that I would be able to gather all the relevant information required for the assessment with what I had planned to discuss. Adult 1 was born and raised in England and therefore English is his first language and he did not require the service to be provided in Welsh. I arrived on time for the observation and was well prepared by gathering all relevant paperwork prior to the time of the session. Developing positive working behaviours such as effective time management and organisational skills underpins wellbeing and effective practice (Grant and Kinman, 2014). The purpose of the parenting assessment session was for me to discuss adult 1’s criminal history as detailed in the police check that had been completed at the start of the intervention, in order for me to gain an insight into the level of risk of the offences and how this may affect his ability to appropriately care for his child throughout her childhood. Prior to requesting the police check, I explained the reason for this and why it is required by the local authority, to provide adult 1 the opportunity to consent to the request. Rubin and Babbie (2009) explain that it is important for social workers to provide an explanation to the person to allow them to provide written or verbal consent, when appropriate. 
At the beginning of the session my feelings were those of anxiety and worry as I wanted to ensure that I utilised my communication skills to the best of my ability, whilst also being mindful that this was an observed session which added feelings of pressure and anxiety. Koprowska (2014) states that “communication skills are essential to any form of social work practice, from therapeutic interventions through to the most mundane bureaucratic activities”. Once the session had begun I was able to put those worries and anxieties to the back of my mind and focus on delivering a successful piece of social work practice. As the session went on I felt cautious as to how I asked sensitive questions in relation to adult 1’s criminal offences. I did not want adult 1 to feel that he was being judged for his past and wanted to ensure that I practiced in a non-judgemental and anti-oppressive way. I had prepared for this prior to the assessment session as due to the police check, I knew that this would be a difficult topic of conversation, and also due to adult 1 feeling regretful about his history. I was able to reflect on information provided by Aspinwall-Roberts (2012) who explains that professionals should be aware of the individual’s body language as this can identify how the person is feeling about the question being asked. I was able to put this into practice during the session when I could see that adult 1 was avoiding eye contact, so I was able to rephrase the question to ensure that adult 1 understood what was being asked. Adult 1 was then able to give eye contact and answer the question.
During the observation adult 1 conveyed feelings of nervousness and panic and asked if his child would be removed from his care. This enabled me to ‘reflect in action’ as this was unexpected and I had not prepared for this question prior to the session. Ferguson (2011) explains that;

   “there is a great deal social workers can achieve in developing the knowledge and skills to be able to reflect on what they are experiencing while in the presence of children and parents, in homes, offices, family centres and clinics, that is, ‘reflecting in action’” p 201. 
I paused and explained to adult 1 that I would need a moment to gather my thoughts about how I could best answer this question so that adult 1 would fully understand my response. I was initially unsure how to answer this question as I did not want to provide any misleading information; however I needed to assess the situation as to how best to explain my response to adult 1. An interesting piece of research I felt related to this situation was Corcoran and Roberts (2015) who explain that professionals need to overcome the fear of ‘not knowing’ to enable effective social work practice. Once I had answered the question adult 1 smiled and I could sense that he was more relaxed. This enabled me to reflect on my practice and understand that although I felt this situation difficult as I had not prepared for this question, I was still able to provide an answer that reassured adult 1and reduced his anxieties about the process. As a result of this I felt that I had built a positive working relationship and had gained adult 1’s trust. On reflection I feel this was due to being open and honest with adult 1 about the situation and the process of the local authority, and also the progress and consequences that could occur. This is supported by Reamer (2006) who states that “social workers must maintain clear and unambiguous boundaries in their relationship with clients” p109. Reamer (2006) further explains that unclear boundaries and relationships can be destructive. This enabled me to reflect on my practice and identify the positive working relationship that enabled me to deliver effective social work practice during the session with adult 1.
Throughout my involvement with adult 1, I recognised that he often portrays feelings of stress and anxiety and requires reassurance during meetings and assessment sessions. Prior to the session I completed research around effective communication in social work practice as I wanted to enhance my current skills. Whilst completing this research I discovered ‘The Dynamic Model of Enhanced Communication’. The model is underpinned by four domains that enable professionals to reflect and put into practice their communication skills. The four domains are; culture and language, life courses, mental health challenges and abilities and disabilities (Healy, 2017). I found this useful when reflecting on how I could use my communication skills throughout the assessment session. Rogers’ (1959) person centred approach theory explains that “positive regard is often associated with the direct or indirect perception of praise or affirmation that an individual receives from another” (Teater, 2014, p110). During the times of the session when adult 1 appeared anxious I was able to provide reassurance in a way that enabled adult 1 to relax and feel calm about the situation. This was reflected in the verbal feedback that was received following the session, whereby adult 1 stated that he felt reassured after the session had ended.
Since completing the session with adult 1, I have received positive feedback from professionals involved with regard to the progress that adult 1 has made and how he continues to positively engage with the local authority and external support services now that he has a clearer understanding of the processes and reasons for the local authority’s involvement.
WORD COUNT: 1219


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	The social worker was well prepared

	  How has the social worker listened to you and respected your views and wishes?


	Yes

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes, the social worker made adult 1 feel reassured.


	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
This case study is based on unborn child 1, and will critically analyse the legislative frameworks, assessments, decision making and the local authority’s involvement with unborn child 1 and her family. This case became known to the local authority when a referral was received from a midwife informing that adult 1 was 12 weeks pregnant with unborn child 1. Adult 1 has three older children, child 2, 3, and 4, who were all placed in the care of the local authority due to concerns around the care that was afforded to them by their parents. Due to the historic concerns, I became the allocated social worker for unborn child 1 to support the family and ensure that unborn child 1 would be safeguarded once born.
The relevant legislation relating to this case includes the Social Services and Wellbeing (Wales) Act 2014 (SSWBA 2014), the Children Act 1989, the United Nations Convention on the Rights of the Child (1989) (UNCRC), the Human Rights Act 1998 and the All Wales Child Protection Procedures (AWCPP). In Wales, the Social Services and Wellbeing (Wales) Act 2014 was introduced in 2016 and provides the legal framework for social service provision. The Children Act 2004 and ‘Every Child Matters’ introduced Safeguarding Boards for adults and children. The objectives of a Safeguarding Children Board is to protect children who are experiencing or are at risk of experiencing abuse, neglect or any other harm and to prevent children in its area from becoming at risk of abuse, neglect or other harm (Welsh Government, 2016). In 2016, Section 134 of the Act introduced a new structure for Safeguarding Boards for adults and children in specific areas of Wales to ensure measures are in place to safeguard children.
As the allocated social worker for unborn child 1, I completed a comprehensive pre-birth assessment with adult 1 and 2 prior to unborn child 1 being born due to the safeguarding concerns in respect of adult 1’s previous children that led to them being removed from her care. In 2007, the Welsh Assembly Government outlined proposals to introduce the Common Assessment Framework. A framework implemented to assist professionals in undertaking assessments of a child’s needs to identify appropriate support services that may be required.  This provided me with the relevant information that I required in order to complete the pre-birth assessment. Part of the assessment included multi-agency working with the professionals involved with both parents in order to gather information to assist in the decision making for the care plan for unborn child 1. Prior to becoming the allocated social worker for unborn child 1 I had not met adult 1 and 2 before; and therefore I felt apprehensive about meeting them for the first time. To support me with this I discussed my concerns and feelings with my line manager during supervision who was able to explain what I could expect from the first visit. This also enabled me to reflect on previous work that I had already completed in this area as a social worker and think about how I could relate meeting a family for the first time to this case. The Multi Agency Pre Birth Pathway set out by the North Wales Safeguarding Children Board states the requirement for services to have robust procedures in place to identify children at risk and promote their protection. A pre-birth assessment should be completed if there are previous safeguarding concerns of a child within the family and if a child is likely to suffer significant harm as a result of parenting capacity. Adult 1 and 2 were both assessed as having a learning disability which is likely to have an impact on their ability to afford appropriate care to a child throughout their childhood. The National Commissioning Board for Wales designed guidance to support the Social Services and Wellbeing (Wales) Act 2014 in relation to commissioning services for people with learning disabilities (Welsh Local Government Association, 2015). When working with adult 1 and 2 I ensured that my communication was clear and I fully explained the processes and reasoning for the pre-birth assessment. Individuals with a learning disability can often find it difficult to express themselves through verbal and non-verbal communication therefore the professionals should assess their own communication skills to understand how to effectively communicate with an individual with a learning disability (Thurman and British Institute of Learning Disabilities, 2011). When working with adult 1 and 2 I  identified that they were both able to understand verbal communication providing that my choice of vocabulary was basic and that I explained any specific terminology that may be used throughout this process.
During my involvement with this family, I ensured that I did not assume that both parents had capacity to understand the local authority legal processes. The Mental Capacity Act 2005 was introduced in 2007 in England and Wales to promote and safeguard decision making within a legal framework (SCIE, 2009). It was designed to protect those who lack mental capacity to make decisions about their care. A principle of the Mental Capacity Act 2005 states that a person should not be treated as incapable of making a decision unless all support has been offered to help them (SCIE, 2009). A key element of the Mental Capacity Act 2005 is assessing capacity, and to do this there is a two stage process. The first stage is the test of capacity, and if this stage is met, the assessment will progress to stage 2, the functional test. Following this assessment under the Mental Capacity Act 2005, both adult 1 and adult 2 were assessed as having capacity. Although adult 1 and 2 were both assessed as having capacity, I provided them with the opportunity to have the support of an advocate under the SSWBA 2014 to support them throughout the intervention and to ensure that their voices are heard.
The outcome of the pre-birth assessment recommended that a Child Protection Case Conference was to be requested due to the risks and safeguarding concerns that were present for adult 1’s previous children, remaining present for unborn child 1. This was agreed jointly between Children’s Services and North Wales Police by the way of a strategy discussion as outlined in the All Wales Child Protection Procedures 2008. The AWCPP provides further requirements following the recommendations from the Victoria Climbe and Bichard reports and the Children Act 2004. The AWCPP states that a strategy discussion must be held when there is reasonable cause to believe that a child is suffering, has suffered, or is likely to suffer significant harm. 
Following this, I completed a home visit to adult 1 and 2 to inform them of the outcome of the strategy meeting. Atkins (2013) states that social work visits can be made safer and more effective if they are planned in advance, therefore I completed this visit with an experienced colleague as I was conscious that the parents may not respond positively due to the sensitive topic of conversation that was being discussed. As I arrived to the front door of the property I gave myself time to ‘think in action’ about how to react when the door was answered. This enabled me to reflect on the conversation I had with my line manager prior to the visit which enabled me to relax and prepare myself. I was greeted by adult 1 who appeared to be very hostile and initially refused entry to the property. Pardeck (1996) states that the social workers knowledge and skills can assist individuals in making change by using strategies such as task orientated work to focus the individuals mind. The risk of work-related violence can be reduced by professionals appropriately communicating with the individuals and ensuring that the individual understands the situation (Stretch, 2007). Once I had explained what I will be discussing during the visit we were allowed to enter the home. I felt nervous about this visit as I had not delivered information of this subject before, however I was reassured by knowing that my colleague was able to support me through the visit if required. During this visit adult 1 and 2 asked numerous questions about the process which I felt confident in answering as I had previously discussed this visit with my line manager. When leaving the property, both parents thanked my colleague and I for the visit and for the information that was provided. On the journey back to the office I reflected on this visit as it highlighted to me that although we were discussing sensitive information about the parents’ unborn child and we were initially refused entry to the home, however as we left they felt able to thank me for meeting with them at the end of the visit. This made me think that I had built up a positive working relationship with the parents and had now gained their trust. This is supported by Cournoyer (2017) who states that “a positive working alliance is clearly associated with favourable outcomes in work with individuals, couples, families, groups and organisations”. 
Following the completion of the strategy discussion an Initial Child Protection Conference was held where all professionals were in agreement that unborn child 1’s name should be placed on the Child Protection Register at birth. This is in line with Section 31 (9) of the Children Act 1989 in England and Wales which defines the meaning of a child being at risk of harm or abuse. It is a requirement as part of the Child Protection process that Core Group meetings are held with the social worker, parents and other professionals involved every 4-6 weeks to discuss the plan for unborn child 1 following birth. Multi-agency working enables individuals to be provided with a range of support services to meet their needs. The benefits of multi-agency working are explained by Weinstein, Whittington and Leiba (2003) who state that this is a more effective way to deliver social work practice as it enables professionals to jointly work together to problem solve and support children and their families, however Cheminais (2009) argues that the multi-agency working can lead to challenges such as miss-communication between professionals. 
To support both parents, adult 1 and 2 fully engaged with a joint Parenting Assessment Manual (PAMS) assessment. A PAMS assessment assesses a parent’s parenting capacity when that parent has a learning disability or difficulty. This assessment concluded that unfortunately neither parent would be able to appropriately care for unborn child 1 without consistent daily support from agencies involved. This recommendation is unrealistic in the long term and would be unfair for both parents to be expected to engage with professional support throughout their child’s life. The assessment further concluded that significant concerns would be raised if the child was placed in the care of her parents following birth. Following the completion of this assessment I felt worried about how the parents may react to this information so I discussed this with my line manager in supervision for guidance and advice on how to approach the parents during my next visit. It was agreed that I would invite the parents, and their advocates, in to the office for a meeting to discuss this. 
I ensured that I used a person centred approach when discussing the outcome of the assessment to the parents to enable me to evidence that the best interests and safety of the child were the focus of the intervention. The person centred approach enables professionals to work with individuals in an empowering and anti-oppressive nature (Teater, 2014). Using this approach forms the basis of motivational interviewing which I was able to use with the parents to empower them in making a positive change. However unfortunately whilst working with adult 1 and 2, a number of Police referrals were received in relation to domestic violence incidents, perpetrated by adult 2, against adult 1. This raised further concerns in respect of the parents’ ability to safeguard their unborn baby. 
Due to the ongoing concerns, a legal planning meeting was held within the local authority. This meeting enables social workers to seek their own legal advice, along with management, on how to proceed in managing complex cases, and a decision is made as to whether the threshold is met for an application to be made to the Court to apply for a Care Order under section 31 of the Children Act 1989. Prior to this meeting I had prepared a case summary detailing the concerns that had led to this meeting, and included a chronology of significant events and a genogram to explain the family dynamics and relationships. This meeting concluded that the threshold was met and a Public Law Outline meeting was required to discuss the local authority’s plan for unborn child 1 along with both parents and their solicitors. The Public Law Outline was introduced in 2008 under section 31 of the Children Act 1989. A revised Public Law Outline was introduced in 2014, with the aim to prevent local authority’s instigating care proceedings. The timeframe for the Public Law Outline process allows twenty six weeks for the local authority to work with and support the parents in relation to the concerns that may lead the local authority’s application to the Court. As part of the care proceedings, a Case Management and Issues Resolution Hearings will be held by the Court prior to the Final Hearing at the end of the twenty six weeks. 
The concerns in relation to the parenting capacity and domestic violence was discussed in the meeting and as a result adult 1 and 2 were informed that the local authority would be making an application to the Court in respect of unborn child 1 being placed in the care of the local authority. I completed the relevant Court work required for the application of a Care Order and discussed this with my line manager before submitting to the Court. I was apprehensive about this as this would be my first time appearing in Court and I was unsure what to expect. Throughout my involvement with the family I had provided them with all of the support that was available to support them in making a change to enable them to care for their child however the significant concerns remained following the completion of the assessments. I felt saddened that this was the outcome however I understood that this would be the best possible situation for unborn child 1 to ensure that she would not be placed at risk of harm. 
Following child 1’s birth, she remained in hospital until she was ready to be discharged. The local authority made the application to the Court and child 1 was subsequently made the subject of an Interim Care Order under section 38 of the Children Act 1989, which states that the Court can grant an Interim Care Order during care proceedings if the threshold criteria is met. Taking into consideration all of the support that the parents have received from the local authority and other support services, the parents were unable to evidence that they could appropriately afford a child the care and safety that is required to meet all of their needs. The local authority therefore recommended to the Court that child 1 should be placed in the care of local authority foster carers following her discharge from hospital in order to ensure that she is safeguarded from being exposed to significant harm. This care plan was endorsed by the Court at the Initial Court hearing following child 1’s birth.
A discharge planning meeting was then held in the hospital to update all professionals on the plan for child 1 following the Court hearing. Once the meeting was completed, the parents said their goodbyes to child 1 and left her in the hospital. My line manager and I then transported child 1 to local authority foster carers. This was my first experience of placing a child in foster care and I was unsure how to feel about this. During the journey to the foster carers I discussed my feelings with my line manager who explained that although the situation is very difficult for the parents, it is the best possible outcome for the child. I spent a lot of time reflecting on this to enable me to recognise that child 1 will be safe and not at risk of experiencing any harm. Howe (2008) states that in order for social workers to develop emotional intelligence, they must recognised their own feelings and beliefs and although heightened emotions can be challenging, when overcome it can lead to a strong sense of accomplishment and empowerment. This situation enabled me to reflect in action and reflect on action however in some complex situations this may not be possible due to the fast pace nature of child protection social work practice. 
When child 1 was born and during the days she remained in hospital with her parents, I was unable to identify any form of attachment or connection from the parents towards child 1. Adult 1 and 2 did not offer any emotional warmth, love or affection during the time they were together in the hospital with child 1, and on reflection I also noticed this was the case during pregnancy. I found this difficult to comprehend as throughout my previous experience of working with families I have always witnessed unconditional love and attachment between the children and parents, despite the challenging situations that social workers are regularly faced with. This enabled me to reflect on this and discuss my feelings with my line manager during supervision. This led to discussion relating to attachment theory and how parents may not initially connect with their child when they are born. Bowlby’s theory of attachment defines attachment as a “psychological connection with a meaningful person that causes pleasure while interacting and soothes in times of stress” (Learning Theories, 2016). There are four different stages of attachment; pre-attachment, attachment in the making, clear cut attachment and formation of reciprocal relationship. The pre-attachment stage relates to babies from newborn up to six weeks of age, I was able to relate this to child 1 and her parents as her age placed them in the pre-attachment stage which enabled me to understand this may be the reason as to why I could not visualise any attachment between child 1 and her parents so soon after her birth (Bowlby, 2008).
When a child is placed in the care of the local authority under the Children Act 1989 and Social Services and Wellbeing (Wales) 2014 Act, there are a number of requirements that a social worker must complete, the majority of which involve recording up-to-date information on the system and ensuring that all professionals are aware that the child is now a ‘looked after’ child. In social work practice, recording data and information is a fundamental part of ensuring that the local authority system is up-to-date. This enables professionals involved with the family to have all of the information relating to the child available to assist them in decision making when necessary. The National Assembly for Wales Commission controls personal data, which includes the UK Data Protection Act 2018 and the General Data Protection Regulation (National Assembly for Wales, 2020). The Wales Accord for the Sharing of Personal Information was introduced by the Welsh Government (2006) which provides a framework for sharing information in health and social care (Cleaver and Al, 2008).   
Due to child 1 being placed in the care of the local authority, child 1 was subjected to looked after child processes including medicals reviews and LAC review meetings. When a child becomes looked after by a local authority, that local authority must ensure that the child has a care plan under section 83 of the Social Services and Wellbeing (Wales) 2014 Act and is regulations under section 84 of that Act (Gov.uk, 2015). 
At the end of the twenty six weeks Public Law Outline period, it was agreed by all professionals involved and endorsed by the Court that the best option for child 1 would be to be placed for Adoption. All other possible solutions and placements were fully explored by the local authority however Adoption will provide stability and permanence for child 1. The fundamental task of a social workers assessment of needs and care planning for children is provided with added difficulty of assessing risk as well as needs (Taylor, 2017). In making these decisions social workers must effectively communicate with professionals from other organisations such as health, the police and education to ensure that the right decisions are made in respect of the child. Professionals rely on research, knowledge and professional values and judgement to enable them to manage and identify risk resulting in them being able to make appropriate decisions in social practice. Regehr (2018) describes different models for understanding decision making which involves using structured professional judgement tools to support social workers in making these decisions. The models identify other factors in a child’s life that should be considered when making decisions about the care planning for a child, such as the attachment between a child and their parents. 
Throughout the Court process, it is a requirement of the social worker to enable themselves to effectively communicate with judges, magistrates and children’s guardians in respect of the best interests of the child (Seymour and Seymour, 2011). At the Final Hearing I gave oral evidence to the Court to provide the reasoning of the local authority’s care plan of Adoption for child 1. This clearly communicated the concerns of the local authority to the Court and highlighted the risks that would be posed to child 1 if she was to remain in the care of her parents. The care plan was endorsed by the Court to conclude the care proceedings and authorise the care plan for child 1 to be placed for Adoption. 
There is a significant amount of research, legislation and guidance that supports social workers in the ongoing complex area of work that is safeguarding children. There is research to suggest that the use of reflection and supervision in social work practice provides social workers with the opportunity to reflect on their own practice in order to improve the intervention and support that is provided to enable more positive outcomes for children and their families (Moon, 2013). 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
The Social Services and Wellbeing Act (Wales) 2014 (SSWBA 2014) was implemented in 2016. Section 126 of the Act defines an ‘adult at risk’ as someone who:

(a) is experiencing or is at risk of abuse or neglect,

(b) has needs for care and support (whether or not the authority is meeting any of

those needs), and

(c) as a result of those needs is unable to protect himself or herself against the abuse

or neglect or the risk of it
A requirement of the Social Services and Wellbeing Act (Wales) 2014 (SSWBA) is for Safeguarding Adults Boards to be implemented with the following objectives:

· To protect adults within its area who have needs to care and support (whether or not a local authority is meeting any of those needs: and are experiencing, or are at risk of, abuse or neglect,

· To prevent those adults within its area mentioned above, from becoming at risk of abuse or neglect
The North Wales Safeguarding Adults Board sets out four objectives to enable a more thorough approach to safeguarding adults. The objectives; Prepare, Prevent, Protect, Pursue were implemented as guidelines to provide better results and outcomes for vulnerable adults who are at risk of harm (North Wales Safeguarding Board, 2016). When working with vulnerable adults professionals should ensure they are working alongside these guidelines to provide a better and improved service to those in need of care and support.
Adults are eligible to receive care and support services from the local authority and other support agencies if they are assessed as being at risk of harm. Section 128 of the SSWBA 2014 states that relevant partners have a duty to report to the local authority where they suspect that an adult may be at risk of abuse or neglect (Welsh Government, 2019). The local authority is required to make relevant and necessary enquiries following a referral under Section 126 of the SSWBA 2014 and make decisions as to what further work is required. The Wales Safeguarding Principles were introduced in November 2019 to strengthen the existing guidance set out in the SSWBA 2014. The Regional Safeguarding Boards are currently implementing this and it is hoped that this will be completed by April 2020 (Age Cymru, 2020). These Principles will provide clarity for professionals working with vulnerable adults in relation to the relevant safeguarding legislation and policies.
The ‘More Than Just Words: A Strategic Framework for Promoting the Welsh Language in Health, Social Services and Social Care’ was introduced in 2012 with the aim to ensure that the Welsh language is recognised as being an essential part of practice and is offered to those using services (Care Inspectorate Wales, 2012). Professionals working in Wales should be aware of this ‘Active Offer’ Principle that enables a service to be provided in Welsh without being asked. This framework prevents professionals from assuming that Welsh speaking adults are able to speak English, and enables the intervention to be more person-centred. This Principle should enable the local authority to ensure that this is implicated into any intervention when providing a service to vulnerable adults. 

WORD COUNT: 518



	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
The most significant difference between safeguarding children and safeguarding adults is an adults right to self-determination. Adults, although vulnerable, may feel that they do not need to be protected, and therefore have the right to refuse any care and support services (Ann Craft Trust, 2020) This can make the process of safeguarding adults very complex due to local authority’s having a duty to safeguard vulnerable adults, yet respecting the adults choice if they wish not to receive any support to protect themselves. In extreme circumstances the law may intervene with the adult’s choice of receiving no support if the adult is seen to lack capacity in making decisions in that area, in order to safeguard them from putting themselves at risk of harm. This is documented within the Human Rights Act (1998) and the European Convention on Human Rights. 

The Mental Capacity Act 2005 introduced the Deprivation of Liberty Safeguards which was implemented in 2009. This legislation acts to protect vulnerable adults who lack capacity to make decisions in respect of the care that they receive, to ensure that their best interests are at the centre of the intervention (Ann Craft Trust, 2020). The reported number of uses of the Mental Health Act had increased by 40% between 2005 and 2016. In 2016 Care Quality Commission completed research into the Mental Health Act by reviewing a number of local authority’s, NHS trusts and mental health providers. From this research they were able to identify factors that may have led to the increase in the use of the Mental Health Act. These being; changes in mental health service provision, demographic and social change, legal and policy developments and data reporting and quality (Care Quality Commission, 2018). The research also found that the increase in the use of the Mental Health Act was partly due to adults who had previously agreed, were refusing admission and therefore being admitted as detained patients.
Section 131 of the Social Services and Wellbeing Act (Wales) 2014 introduced Volume 6 Handling Individual Cases to Protect Adults at Risk. This should be “read in conjunction with chapter 1 of volume 1 of Working Together to Safeguard People, which provides guidance under section 131 on the duty to report adults at risk”. (Welsh Government, 2018). This guidance thoroughly sets out the process of what to do if there is suspicion or evidence that an adult is at risk of harm. 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
•
Working Collaboratively with service users & carers  

           Working Collaboratively with Other Professionals

•
Applying analysis in assessment to inform interventions

•
Intervention and application of professional judgement in increasingly complex situations 

800 words (+/- 10%: include your actual word count at the end of each section)
· Working Collaboratively with Service users & carers
Working Collaboratively with Other Professionals

Over the past year I have been able to develop my knowledge and skills in respect of the local authority Court process and have completed Court and Adoption work required for the case that I was allocated, as described in Section 2. At the beginning of the year I felt apprehensive about having to complete this work as I had no experience in this area but I wanted to make sure that the work was completed to a high standard. This was discussed in supervision with my line manager who supported me throughout the Court process and completing the Court work. I attended the training course ‘Communicating with Traumatised Children and Life Story Work’ to enable me to understand effective ways of communicating with children who have been exposed to adverse childhood experiences. The care plan for the child in this case was Adoption therefore I was able to use the skills learnt on this training to form part of the child’s life story work. To form part of my continued development I completed research into professional relationships and the importance of being open and honest with the children and families I work with. I found this research to be very useful to my professional practice as a social worker. When gathering information from families, parents/carers and children may feel anxious and as a result tensions may arise that can impact upon the assessment process, therefore developing professional relationships with families is essential for effective social work practice (Kennedy, 2020). 
Further research into this area enabled me to reflect on my communication skills when working with children and their parents. Rocha (2007) explains that social workers must show empathy, integrity and honesty when working with children and their families in order to effectively communicate and build up trusting relationships. I have also been able to adapt this when working with professionals, during multi-agency meetings and information sharing in respect of safeguarding children.   
· Applying analysis in assessment to inform interventions

To enable me to successfully develop my skills I analysed my strengths and weaknesses in relation to my experience of working a case in the Court arena. I did this by using the SWOT (Strengths, Weaknesses, Opportunities and Threats) analysis tool (Adams and Sheard, 2013). This tool enabled me to identify my own strengths and weaknesses in this area of social work practice so I was able to be aware of what I could do to support my areas of weakness. I identified my strengths as being my communication skills, organisation and planning, and previous experience of completing direct work with children in a social work setting. The weakness aspect enabled me to identify my weaknesses being my confidence and knowledge in respect of the Court processes. To support me with my continued development it was agreed in supervision that I would seek to identify any relevant training that I could attend to enhance the skills that I had learnt over the past year. I identified and attended a training course on Court Etiquette in order to develop my knowledge and skills of working within the Court arena. During this training I was able to gain an insight into the expectations of a social worker working a case in the Court arena and also advice and guidance on giving evidence in Court. Using Gibbs’ (1988) reflective cycle I was able to reflect on what I had learnt from this training by evaluating, analysing and putting it into practice by giving oral evidence in Court.   
· Intervention and application of professional judgement in increasingly complex situations
Making recommendations to the Court in respect of a care plan for a child is an extremely complex area of social work. During the period of time I was the allocated social worker for this child, in supervision with my line manager I discussed the Local authority care plan for the child to ensure that it was the right recommendation to make to the Court to ensure that the child would be safeguarded throughout their childhood. Making complex decisions in social work practice can be stressful. Abbot and Taylor (2013) highlight the importance of supervision not just focusing on caseload management, but also the emotional wellbeing of the social worker, however this is argued by Howe (2008) who states that making stressful decisions can be stressful in itself and the use of supervision is not enough for some social workers. 
Whilst working with the family I ensured that my worries and apprehension about the Court process at the beginning of the intervention was not portrayed in a negative way and emphasised that any decisions that are made are supported by managers and legal advice. I found that this enabled the family to understand the reasons for each decision so they were able to process the outcome of the intervention.
For my future development I would like to continue to gain experience of working within the Court arena to enable my confidence and knowledge of this area to develop.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1 
	19th March 2019

	2
	12th June 2019 – cancelled 

	3
	8th August 2019

	4
	12th November 2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Olivia is based within the Family Support Team which is a busy team which covers a diverse and complex range of work. Since joining the team Olivia was fully aware of her statutory responsibilities within the legal framework and always completes work within timescales and is able to seek management advice when dealing with complex cases.

Olivia was keen to gain further experience in managing a range of cases which included child protection cases and cases in both private and public law proceedings. As documented, Olivia was initially and understandably nervous about completing work for the purpose of court proceedings. Olivia, however, ensured that she accessed the necessary training to ensure she had appropriate and up to date knowledge of the requirements of this work. Olivia was also able to seek support and guidance from myself and more experienced members of the team in respect of court work and managed her time well to ensure that all work was completed and filed on time. Olivia’s written work has always been of a good standard, which has included being clear and evidence based. Olivia has had the opportunity to work a case from the beginning to the end of the care proceedings. This allowed Olivia to make the initial application to the court, undertake the relevant assessments and complete the final evidence and present the local authority’s final care plan to the court. I feel that Olivia learned a great deal through this experience which will inform and develop her future practice.  

I have observed Olivia communicating with families during meetings and her approach is calm, professional and child centred. I met with a parent to gain feedback for the purposes of this programme and was provided with positive feedback in respect of the service that has been provided to him and his family.
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Olivia Davey
2. Learner’s University Number: 1815355
Address for Correspondence: 86 Hoole Road,
 
 
 
         Chester

 
 
 
 
         CH2 3NT
Telephone: 07530668419
E-mail: olivia.davey@wrexham.gov.uk 
Date of Professional Qualification: July 2017
Date of registration with Social Care Wales: 5/10/2018
3. Name of Learner’s Agency:

Agency Contact details: 

Name: Wrexham County Borough Council
Address: Family Support Team, Lambpit Street, Wrexham, LL11 1AR
Telephone Number: 01978 298604
E-Mail address: 

4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only (
Mentor’s details

5. Mentor’s details:

Name: Danielle Smith
Address: Family Support Team, Lampbit Street, Wrexham, LL11 1AR
Telephone Number: 01978 298604
E-Mail address: daniellelouise.smith@wrexham.gov.uk 
	6. Observer details 
Name: Danielle Smith
Work Address: Family Support Team, Lampbit Street, Wrexham, LL11 1AR
Professional Qualification and date of qualification: BA Social Work, 2008
Email and telephone number: daniellelouise.smith@wrexham.gov.uk 01978 298604



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Olivia Davey

	Name of Team/Agency 
	Family Support Team

	Name of Mentor 
	Danielle Smith

	Name of Line Manager 
	Danielle Smith


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. (Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

V7 7/2/18

[image: image1]