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Appendix B - Interview questions

1. Did you enjoy the lesson?


2. Why do you think I used post-its in the lesson?


3. How do you feel about me using post-its in the lesson?


4. What do you think you need to do to get a post-it?


5. How do you feel when you get a post-it?


6. How do you feel when others in the class get a post-it?
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Appendix D – Interview Transcripts

Interview 1 transcript
19.02.19 – 9.10-10.10AM

Prior to the interview, pupils were informed that the conversation would be audio recorded, they were asked if they were happy to take part and were told that they could stop at any time. 

SA: 	Right OK, so were just going to have a discussion OK? just about the phonics lesson we’ve just had. Are you okay to do that? 

[All three pupils nodded]

SA: 	Yeah? Do you think you can do that for me?

C1: 	Yeah!

[C2 and C3 nodded again]

SA: 	OK. the first question is, did you enjoy the lesson?

C3: 	Yeah! I did.

SA: 	Did you have fun in the lesson?

C3: 	Yeah!

C2: 	Yes!

C1: 	YEAH!

SA: 	Did you have fun doing phonics today?

C3: 	Yeah I did. I had fun. 

SA: 	What did you like? Tell me what you like?

C2: 	Ummmmm... [pause]

C1: 	I liked it with the letters. Doing them.  

C2: 	[pause] I do like the letters too.

C3: 	I like doing the phonics and making the sounds.  

SA: 	Why do you think I used the post-its?

C3: 	Because we done really well!

SA: 	Why do you think I used the post-its? (questions directed to Child 1).

C1: 	Umm [pause], because we were being good at doing it.  

SA: 	Doing what?

C1: 	Doing our letters.  

SA: 	OK. How did it make you feel when I used the post-its in the lesson? How did it make you feel when I gave you one?

C1:	Happy!

C3: 	Really really happy!

SA: 	How did it make you feel? (directed at child number 2). I know you didn’t get one but how did you feel?

C2: 	Ummmmmmmmm... [pause]

SA: 	Did you want one?

C2: 	Umm... [pause] yeah. I wanted a posity post-it. 

SA: 	So what did you think you needed to do to get a post-it? What did you have to do?

C2: 	Be really good!

C1: 	Be very good!

C3: 	And senstible! 

SA: 	And sensible? 

SA: 	What else did you have to do, do you think?

C2: 	Be dood and be kind. 

C1: 	Be very kind.  

C3: 	You have to cross your legs, arms folded and, and fingers on your nose.

C2: 	[laughed] No, lips! On your lips not your nose. 

SA: 	So you know when you saw other people get a post-it, how did it make you feel?

C2: 	Happy! 

SA: 	You felt happy that other people got a post-it?

C2: 	Yeah. No... I don’t know (some confusion). It made me happy because I want one. 

SA: 	(directed at child 1) Did you get a post it today?

C1: 	Yeah! I got one [pointed at post-it on shirt]

SA: 	How did it make you feel?

C1: 	Happy. Very happy! Because I did good letters.  

SA: 	What did you have to do for me to give you a post-it?

C1: 	Sit nicely and put our thumbs on our lips.  

SA: 	Do you think it made you work harder when you got a post-it?

C1: 	Yes, because I worked hard!

C3: 	Because if we do good work we might get more!

Interview terminated. Pupils were thanked for their participation and were asked to go back to class. 











Interview 2 transcript
20.02.19 – 11.30-12.30PM

Prior to the interview, pupils were informed that the conversation would be audio recorded, they were asked if they were happy to take part and were told that they could stop at any time. 

LJ: 	Right, how do you think the lesson went today?

C3:	Good. 

LJ: 	Did you enjoy? 

C3:	Yeah!

LJ: 	How did you think it went?

C1:	Ummm… [pause] it was fun, but it was a bit hard.

LJ: 	OK. Did you enjoy?

C1: 	Yeah!

C2: 	Yeah, it was hard. 

LJ: 	So… [pause] can you answer me this. Why do you think I used dojos in the classroom?

C3: 	To tell who is working hard and who’s not. 

LJ:	Well done!

C1: 	To make us work harder so maybe we can get one. 

C2: 	They’re fun!

[all pupils laughed]

C1:	[laughs] That’s why you’ve got 78 of them.

LJ: 	How do you feel about me using dojos in the classroom?

C3:	It’s a reward for what we’ve done. 

C1: 	Good because umm… [pause] makes you feel proud?

C2: 	I don’t like doing dojos or giving them to my sister. 

LJ:	OK. But do you like dojos?

C2: 	Yes!

LJ:	So how does it make you feel when you get a dojo?

C2: 	Good!

C3: 	Good because I feel like I’ve got rewarded, in a good way. 

LJ: 	What do you think you got rewarded for?

C3:	Cause I earned a dojo for working hard. 

C1:	I feel proud of myself?

C2:	It’s amazing! 

LJ:	Right. How do you feel when other people in the class get dojos and you don’t?

C1:	It’s a bit harsh. 

C3:	I… [pause] feel mad. Because I feel left out. 

LJ: 	Does it make you feel a bit upset or… [pause] 

C1:	It’s like the same but, I feel the same [pause] but it’s not you getting the reward. 

C2:	I don’t like it [pause] because it’s not fair!

LJ:	It’s not fair? But what if they are working good?

C2: 	Give them less dojos. 

LJ:	Why? Because you want to win?

C2:	Yeah [laughs] 

LJ:	What do you think you need to do in order for me to give you a dojo?

C3:	Work hard all the time. And make sure you finish your work on time. 

C1: 	Ummmm… [pause] do neat handwriting and do everything correct.

C2:	Try hard at everything you do!

LJ:	Da iawn!

Interview terminated. Pupils were thanked for their participation and were asked to go back to class. 
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Observation grid - 20.02.19 LJ

[ime | Positive Reinforcement Incident Child 1 (LD) Child 2 (AD) Child 3 (BB)
EL L M o &0 |EL L M 0 E0|EL L M 0 &d
1130 | LI verbally praised a pupil who
correctly stated that capital letters arc | Pupil was very passive. He scemed | Some levels of activity. She was Tniially the child was busy with the
‘used at the beginning of each absent and displayed no energy or involved in the session but frequently | activity but at a routine level. He was
sentence. interest in the task from the very Tooked around at others to see what | focussed but not fully invested (still
beginning. they were doing. talking and making gestures to his
friends).
EL L o 0 &0 |EL L M 0 B0 |EL L w0 &d
1135 | Lawardeda dojoto a pupil who
demonstrated her understanding of | Despite ths incident, the child was not | Showed some levels of activity but | He became very focussed and alert.
capitl leters. She was able to affected. His demeanour remained the | didn’t show much energy o He was concentrating far more and
correctly identify that the single use | same and showed a lack of nterestin | enthusiasm at this point in time. eager to offer ideas once dojos had
of T" should always be written with a | the lesson or the rewards. been introduced.
capital leter.
EL L o 0 &0 |EL L M 0 B0 |EL L M 0 B0
1138 | Positive praise “da iawp” givento a
child who was participating in the | Remained disengaged. His body Child was focussed at times. She | He became more and more eager. His
lesson. Unlike others, she had her | language did not change. Constantly | would participate in the lesson but | body language continued to improve
hand up waiting to answer. Tooking at others to see what they were | then quickly get distracted. Not fully | and he mirrored the rewarded child’s
doing. invested. behaviour.
EL L o 0 &0 |EL L M 0 B0 |EL L M 0 B0
11.40am | Dojo awarded to a child who got

on with her work straight away.
‘This was after the task had been
setby L.

Child LD shrugged to show he was not
interested. The possibility of receiving
adojo was not working for him.

Behaviour changed immediately. Her
twin sister was awarded the dojo and
50 she became more focussed,
invested and engaged in the session.

Child showed continuous and intense
activity — it was clear he was trying
his best to win a Dojo point.
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9.50

Target pupil AN finally got
recognised for her efforts. GH gave
her positive praise and her
‘whiteboard was modelled to the
class,

EL L M © EH
Child is very concentrated , creative
and energetic at this point. She was
persistent and focussed as she really
‘wanted a merit and so continued in her
efforts.

EL L M 1 En

Child seems absent and continues to
fuss with whiteboard marker and
‘whiteboard. Began distracting others
on his table.

EL L M H EH
‘This incident positively reinforced
her as she was sat nextto AN and
also wanted praise. It gave her
‘motivation to be engaged with the
session.

1000

‘GH awarded a pupil § merits after
she explained to the class how she
got her answer.

EL L M © EH
Remained persistent and didn’t let NJ
distract her. She was focussed on
completing the task and gaining a
merit.

EL L M 1 En

‘This incident made no difference to
him. Very disengaged and didn’t
even look up when the five merits
were awarded.

EL L M © EH
After witnessing this incident, Child
SM also wanted to offer her
explanation and workings out to the
class in hopes for a reward.

1010

‘GH gave verbal praise to Target
‘pupil NJ who was randomly selected
to explain different ways to find 2/4
ofa shape,

EL L M © EH
Although she was quiet, she was
focussed on completing the task. She
demonstrated continuous and intense
activity.

EL L M © EH
After he was awarded praise, his
attitude completely changed. He was
incredibly focussed and proud of his
explanation. He became fully
engaged and invested in his learning,

EL L " EH

Mainly continuous activity but she
‘was more concemed with sceing how
‘much others on her table had done,
rather than focussing on her own
work.
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Observation grid - 21.02.19 GH

Time | Positive Reinforcement Incident Child 1 (AN) Child 2 (NJ) Child 3 (SM)
EL L M 1 ®0 |EL L M 0 El|EL L M 0 Ed
9.15 | GH gave verbal praise “Da iayn”
during the lesson starter to a child | Some involvement and levels of Very invested and involved within | Acknowledged that praise was given
‘who explained that a splitting a shape | engagement, There were numerous | the lesson. Keen from the onsetand | to another pupil but didn’t display
into four equal parts is known as ‘pupils on the carpet and thercfore she | was ready with his hand up to answer | much energy.
quarters. ‘was looking around at others questions asked by GH.
periodically.
EL L M 1 ®0 |EL L W 10 &0 |EL L M 0 En
920 | GH awarded SM a merit because she
understood that splitting a shape into | Levels of activity increased as she also | Focussed and engaged. As the pupil | Incredibly motivated with intense
two equal parts is the same as knew the answer and tumed to her | understood the task and it was setat | moments as the positive
halving it. She was able to friend SM who was awarded a merit | an appropriate level, he was reinforcement she had received
demonstrate how this should be and smiled. determined to get the most out of his | increased her levels of engagement.
written as a fraction e.g. 1/2 leaming.
EL L M 1 &0 |EL L W 0 EO|EL L M 0 En
925 | Verbal praise “Da iawn” given to
‘pupil who understood and could Mainly continuous activity, but getting | Continuous activity with intense: As she had already received a merit,
explain to the class that %2 and 24 are | slightly upset as she’s not been picked | moments. He became incredibly her behaviour and levels of
the same. to answer yet. Often looking around at | involved and engaged. He wanted to | engagement began to deplete. She
others who have been picked. be get a merit and made every effort | began fussing with those on her
to be recognised. table,
EL L M 1 &0 [EL L W 0 &0 |EL L M 0 Ed
935 | Verbal praise and merit awarded to a

‘pupil who presented his
‘work/findings neatly on the
‘whiteboard.

Child AN became very conscious and
aware of her presentation. she rewrote
her answer in hopes of gaining
recognition and a merit

Child's concentration levels were
decreasing. He became easily
distracted and began drawing on the
‘whiteboards rather than take part in
the task

Noticed that NJ began scribbling on
his whiteboard and so also deviated
away from the task. The whiteboard
became a distraction.
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Interview 3 transcript
21.02.19 - 9.15-10.15AM

So how do you think the lesson went today?

Good!

Good!

Very well!

OK. So why do you think that | used merits in the lesson?

Because people are being good [pause] and you notice them.
Because people are answering very good things and doing good work.
Because... [long pause] Cause... [pause]

Why, why do you think | used merits in the lesson? Why do you think?
Because [pause] people are listening and being good?

OK. So how does it make you feel when | use merits in the lesson?
Very well!

Makes you feel very well? OK.

It makes me feel happy.

It makes me feel amazed!

OK. So, what do you think you need to do in my lessons to get a merit?
Listen.

Do good work!

[whispered] Listen?

OK! How does it make you feel when you get a merit off me?
Energetic!

Exciting!









Interview 3 transcript 

21.02.19 - 9.15-10.15AM 

 

GH:  So how do you think the lesson went today? 

 

C3:  Good! 

 

C1:  Good! 

 

C2:  Very well! 

 

GH:  OK. So why do you think that I used merits in the lesson? 

 

C2:  Because people are being good [pause] and you notice them. 

 

C3:  Because people are answering very good things and doing good work. 

 

C1:  Because… [long pause] Cause… [pause] 

 

GH:  Why, why do you think I used merits in the lesson? Why do you think? 

 

C1:  Because [pause] people are listening and being good? 

 

GH:  OK. So how does it make you feel when I use merits in the lesson? 

 

C1:  Very well! 

 

GH:  Makes you feel very well? OK. 

 

C3:  It makes me feel happy. 

 

C1:  It makes me feel amazed! 

 

GH:  OK. So, what do you think you need to do in my lessons to get a merit? 

 

C2:  Listen. 

 

C3:  Do good work! 

 

C1:  [whispered] Listen? 

 

GH:  OK! How does it make you feel when you get a merit off me? 

 

C2:  Energetic!  

 

C3:  Exciting!  
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[whispers] Happy.

OK. How does it make you feel when others in the class get merits?
[long pause]

It makes me feel jealous.

It makes me feel like | should say well done to them.

OK. What about you?

[shrugged] ...

How did it make you feel when | gave [points at C3] a merit?

[long pause] Dunno

Its OK. Its OK. Thank you for answering all of my questions.









 

C1:  [whispers] Happy. 

 

GH:  OK. How does it make you feel when others in the class get merits? 

 

[long pause] 

 

C2:  It makes me feel jealous.  

 

C3:  It makes me feel like I should say well done to them. 

 

GH:  OK. What about you? 

 

C1:  [shrugged] …  

 

GH:  How did it make you feel when I gave [points at C3] a merit? 

 

C1:  [long pause] Dunno 

 

GH:  Its OK. Its OK. Thank you for answering all of my questions.  
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“Although the pupils responded incredibly well to the positive reinforcement given (namely the post its), I found that
having physical rewards which were given directly to the pupils to keep hold of gradually became a distraction and a
hindrance to the progression of the lesson. For example, afte receiving a post it, JM at first continued to be at  high level
of engagement, however when the rest of the year group joined us in the carpet area, he began to use his reward to spark
conversation and distract others around him,

‘What clse can you make of the
situation?

Tn rogards to the negative aspect of awarding visible rewards, considering the age and nature of the pupils, it is an
understandable reaction that they would begin fussing with them. This is even more prominent with children like IM who
very rarely reccive any form of praise on account of his poor behaviour and low levels of engagement. I feel that by adding
rewards to lessons, at this age, pupils feel that they have much more to gain while learning because the visible rewards
reinforce in their minds that learning has much more value. This s because they do not understand the value of their
education and therefore need an incentive to help motivate and inspire them. A prime example of this is in the change in
the posture, behaviour and engagement of JM afier receiving a visible reward, which was monitored throughout the
observation.

‘What clse could you have done?

"With the age group being of reception age, I chose nof to overwhelm them by adding long-winded and complex tasks.
Having said this, I could have included higher order questioning throughout the session. This would have enabled pupils to
think in a more concise and eritical manner, which would have moved their leaning on. For example, when I asked pupils
how to spell basic CVC words, they had all thymed, e.g. ‘cat’, ‘sat, ‘mat’, o, I could have asked “what do you notice
about all of these words?”, “Do they sound the same?”, “What's different about the words?”

What would you do differently
next fime?

‘Given the opportuniy, instcad of handing the visible ewards to the child, 1 would physically place them on a charton the
wall. This would allow thern to have a physical measurement of their achievements to look at throughout the day. This
would be more likely to encourage pupils with high levels of engagement to continue in their efforts and would also push
pupils with fewer rewvards (who are ofin distacted or disengaged) fo mirtor the model behaviour and meet the
expectations of the classroom. Furthermore, placing the visible rewards on a chartrather than handing them to cach pupil
would eliminate thei desire to fuss and play with the reward. It lso gives a betterindication to all teaching staf of exactly
who i achieving above or below the expectations. This chart will serve as a foundation of visible levels of progress,
participation and pupil effrts, which can be referred back to within all aspects of their school lfe
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Reflection Pro-forma (using Gibbs (1988) Reflective Cycle)

Tosson: Phonics SA Date: 19.02.19

‘What happened?

‘Pupils were introduced to a phonics lesson first session of the day. During the Iesson, pupils had {0 acivate thei prior
knowledge of leters and sounds by identifying sounds they had learned previously. Whilst doing so, pupils were asked
‘what words they could think of that began with each letter/sound. For example, I held up a card with the letter " written
on it and asked pupils to offer words. They contributed words such as “tower’ “tall” and ‘table’. In the session, pupils were
introduced to two new digraphs for them to lean. The digraphs were ‘I and ‘sg’

‘Pupils then demonstrated their ablity to blend through ‘bouncy blending”, an activity wherein they bounced/hopped
through hoops whilst saying cach sound aloud, ending with saying the entire word aloud. To reinforce blending further,
‘pupils were asked to spell basic CVC words whilst clapping in a rhythm. Some examples of these words are ‘mun’, ‘dad’,
“dog’, “cat’, ‘sat’ te.

To end the session, pupils recapped the sounds they had been learning and thought of actions to help them remember cach
sound. (gg, crawling around on the floor like a snake to demonstrate the letter ). Throughout the entirety of the lesson,
‘pupils who displayed good listening, siting, high levels of engagement and motivation to leamn were positively reinforced
with verbal praisc or visible rewards in the form of posifivity post ts.

What were your thoughts and
feelings?

Tfeel the lesson was successful and the pupils met the lesson objectives. The use of success criteria was particularly
effective as it allowed me to observe whether the pupils were on track to meet the outcomes for their age and ability.
Everything was done in short sections to maintain their active engagement. I noticed that those who were not normally
engaged were trying harder than usual as they could see me visibly rewarding others. The visible rewards definitely
‘moivated the pupils to act accordingly and in my opinion, worked more effectively in boosting engagement lovels than
verbal praise. I think this is because the pupils receive verbal praise more often and it is more common place within the
classroom and thus presenting/rewarding positivity post-its had more of a desired effect than that of verbal praise.

What was good and bad about
the experience?

There were a number of positive aspects to my lesson, one of which was the pupils remained actively cngaged and
involved for the duration of the session. Although this particular group are low level in phonics, pupils were all responsive.
and cager to contribute answers when asked for words beginning with cach sound and also when I needed a volunteer. I
like the fact that when one child was praised, the rest followed suit and reacted positively by emulating model behaviour. I
also feel that my classroom management skills were of a high standard as even though pupils were visibly excited to begin
the day, I was able to quickly redircct their energy toward the task at hand.
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EL L M 1 Bl

EL L o 1

EH

EL L M © EH

9.40am | SA asked for a volunteer BD to come
o the front to demonstrate blending | Pupl encouraged and motivated afer | Child is busy with the activity but | Pupil was very focussed, energetic
through clapping actions. this, He was trying his best so that he | there are few signs of real and very persistent throughout this
could also come out and demonstrate | involvement such as clapping out of - | task. Used her mouth to emphasisc.
blending basic CVC words. time due to distractions and limited | the formation of sounds.
eye contact.
EL L M 1 &0 |EL L M 0 B0 |EL L M 0 B0
9.50am | After continuous positive behaviour
‘and high levels of engagement XT's | Child’s involvement remains at a high | TW’s engagement and involvement | VF mirrors XT’s behaviour and also
efforts are acknowledged verbally | level and distraction are proving to not | increased gradually throughout the | began sitting nicely, showing she is
‘and with a positivity post-it. ‘have any impact on him. task. Witnessing other pupils receive | keen and ready to learn. His actions
praise, reminded him of the reminded her tha siting/being
expectations of the classroom. engaged will result in more
praise/rewards.
EL L M 0 &0 |EL L M 0 B0 |EL L M 0 B0
10am | Positivity postit given to a pupil DS

or demonstrating her fine motor
skills through letter formation —
practicing the letter ‘n’ i the air.

Concentration levels deplete asall 71
children join them on the carpet. JM
begins fussing with his post-it and
distracting his friends.

Engagement levels dropped
significantly. TW became a greater
distraction to others as there were far
‘more pupls around him. Defeatist
behaviour — gave up on the idea of
receiving a post-it and therefore,
acted out for attention.

VF shares enthusiasm with DS as she
sits down next to her. Proudly
showing each other their postits
‘which they have been awarded.





image4.png
180004

Observation grid - 19.02.19 SA

Time | Positive Reinforcement Incident Child 1 3M) Child 2 (TW) Child 3 (VF)
EL L M o &0 |EL L M 0 E0|EL L M 0 &d
9.10am | Verbal praise received for sensible
sitting — SA picked out pupils who | Child scemed absent, continued to | Child had some moments of High levels of involvement in the
‘were sat nicely so that other children | Jook at others to see what they were engagement however there were session and was not easily distracted.
‘would emulate that same behaviour. | doing — went as far as trying to distract | moments where he was distracted
another pupil about what was going on around him.
EL L M 0 &0 |EL L M 0 B0 |EL L w0 &d
9.15am | Verbal praise for recognising speed
sound ‘0’ and offering a word which | Afier witnessing this incident, he Child became engaged momentarily | Once verbal praise was given, she
began with the letter ¢.g. orange. began to alter his posture and had but quickly lost interest when he smiled and looked around at her
some moments of engagement, but this | wasn't called upon to speak and was | friends who were equally as excited.
was short lived. reprimanded when calling out. ‘They all looked at observer GH for
approvaleinforcement.
EL L M 10 &0 |EL L M 0 B0 |EL L w0 6d
9.23am | Pupil JM was awarded a positivity
postit for sitting well through the | Pupil took post-it graciously and (Child s busy with the activity but | Child is still very involved and
session. (Uncharacteristic behaviour | continued to sit extremely well, his | engagement levels fluctuate as a invested in the session. There are
for this child who is normally eyes magnetised on SA. He was result of other pupils moving on the | intense moments of activity where
disengaged and distracted). focussed and attentive whilst touching | carpet area. she is eager to offer her responses to
his post-it o remind himself that his the question.
efforts had been recognised.
EL L M 10 &0 |EL L M 0 B0 |EL L WM 0 6d
935am | Child CE received a positivity post-it

note for his ability to blend sounds to
‘make basic CVC words in bouncy
blending.

After witnessing this, M became
eager to try the activity in order to
receive more praise and
recogition/reinforcement

Responded well to his friend
receiving visible rewards by giving
him a high five. His posture began to
change, he was sat up straight.

Concentration begins to deplete as
she wasn't one of the first four pupils
to be picked to do the bouncy
blending activity.
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EL L M H EH

EL L M H EH

EL L M 0 EH

1150 | Pit stop: LI went around the class
and gave verbal praise to those who | Continued to show no interest. He Became less active and very Sat quietly and remained focussed on
had got on independently with the | began distracting himself and others on | distracted. Was losing focus and task. He was giving every effort for
activity. his table by fussing with pens and becoming disengaged by looking | his persistence to be recognised.

rulers. around at others.
EL L M 1 Ed |EL L ™M 10 Ed|EL L M 0 E0

1200 | LI gave verbal praise to pupil LD
‘who was sat down quietly. This Having received some praise and Became more conscious and Child demonstrated continuous and
behaviour was uncharacteristic as he | recognition, his behaviour and posture | began to mirror child LD who was | intense activity which revealed his
is normally very loud. began to change immediately. His sat on her table. She became far | high levels of engagement and

levels of engagement improved more engaged within the task. involvement in the session.
significantly.
EL L M 1 &0 |EL L W 1 &0 |EL L M 0 Ed

12:15 | LI seta whole class challenge. They
had to be productive and work Child demonstrated intense levels of | Continuous activity with intense | Became easily distracted. His eyes
quietly in order for themall tobe | activity and engagement. He became | moments. Child remained averted to the whiteboard timer and
awarded a Dojo. focussed and attentive and it was clear | focussed and determined to he began fussing with his pen. He

that he wanted to win that Dojo point. | complete the task at hand. ‘was o longer engaged in the task.
EL L M EL L M © EH|EL L M H EH
1225 | Liawardeda childa Dojo to

positively reinforce the presentation
of her written work.

Very involved and focussed in
completing the task. Went back and
underlined date and ttle in hope of
recogition.

After witnessing this incident, child
AD gets very upset. She looks at her
book and worries her presentation
isn’t good enough and that she won't
be awarded a Dojo.

Having not been recognised for his
efforts, his levels of engagement
have completely depleted. He is
unfocussed and becomes absent,
displaying no energy.





