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1. Introduction
[bookmark: _Toc183895094]1.1 Context
The SDGs represent a global response to existing social, economic, and environmental issues that challenge and influence the quality of life on the planet. According to UNDP (2022), these objectives are essential for establishing global measures to address social, economic, and climate-related uncertainties and challenges. In 2015, the United Nations established a set of 17 SDGs, representing a universal framework aimed at eradicating poverty. This approach seeks to resolve the global problem of inequities. The emphasis is placed on the development and respect of equity for all states.
According to Amartya Sen (1999), sustainable development does not merely signify development for economic benefits but also necessitates the expansion of fundamental freedoms for individuals. This would allow the population to lead more dignified and fulfilled lives. Thus, poverty reduction and easy access to education are pivotal, and many strive to stabilize these critical aspects. Extreme poverty has direct implications for the health of affected populations, their education, and the respect for their fundamental rights.
SDG 4, “Quality Education,” highlights the value of education in its role as the primary tool for social and economic emancipation. At the same time, quality education will create very favourable conditions for sustainable economic growth.
The United Kingdom is a leader in many fields; however, it also faces challenges such as poverty and educational inequalities. High housing costs and limited access to educational resources significantly undermine efforts to implement SDG 1 and SDG 4.
[bookmark: _Toc183895095]1.2 The Importance of Health, Wellbeing, and Education
The foundation of economic, social, and environmental progress is based on the three-dimensional interconnectedness of these elements. They not only support individuals in reaching their maximum potential but also serve as the engine of stability for communities and nations on this planet.
Wilkinson and Pickett (2010) demonstrate how social inequalities and inequities directly negatively impact individuals’ physical and mental health, as well as their access to educational opportunities. Data from over 20 developed countries were analysed to identify the relationship between levels of economic inequality. The analysis used the Gini coefficient and a wide range of social indicators. The Gini coefficient is a statistical measure used to determine and identify the degree of inequality and how incomes and wealth are distributed within a population. A value of 0 represents perfect equality, with all individuals being financially equal, while 1 signifies total inequality in wealth distribution among people. This indicator is frequently used to calculate inequality levels between countries or regions.
After measuring the Gini coefficient in the 20 countries, the authors found that higher economic inequalities tended to lead more frequently to greater social issues, such as shorter life expectancy, higher incidence of mental illnesses, greater rates of obesity, and higher levels of crime.
The impact of economic inequalities generates psychological stress among those at the bottom of society. This chronic stress leads to physical health issues such as high blood pressure. A sense of inferiority caused by economic inequities and the feeling of lacking control over one’s life is notable. Consequently, society tends to polarize based on these inequalities.
As a positive example of low levels of inequality, we can mention the Nordic countries, whereas as a negative example, we can observe the United States, where these levels are very high.
[bookmark: _Toc183895096]1.3 Selection of SDG 1 (No Poverty) and SDG 4 (Quality Education) and Their Relevance to the United Kingdom
These two objectives reflect major challenges the UK faces, despite its status as a developed country. Marmot (2010) suggests that social and economic inequalities are the primary cause of differences in health and wellbeing within the population. Like Townsend (1979), Marmot argues that poverty is more than just a material lack, as it limits access to education, healthcare, or other fundamental opportunities.
[bookmark: _Toc183895097]1.3.1 Relevance of SDG 1 to the United Kingdom
Townsend (1979) defines poverty as the lack of necessary resources to maintain an acceptable standard of living. Affected individuals, due to insufficient resources, cannot participate in ordinary social life. Studies and reports, such as those by the Joseph Rowntree Foundation (2024) and the Department for Work and Pensions (2024), emphasize that poverty has deepened in certain regions of the country, with lower incomes and limited access to good housing and stable jobs. 
The Joseph Rowntree Foundation (2024) report showed that approximately 14.4 million people lived in poverty in 2021/22. Among these, 4 million were children, and 2 million were pensioners.
The Department for Work and Pensions (2024) report revealed that the median weekly income fell to £621 before housing costs and to £545 after these costs. Inflation rose to 10%, eroding purchasing power, while wages increased at a slower rate of only 6.3%. Food bank usage increased by 3.4%. All these factors have made children from poor families the most affected.
The Marmot Report (2010), authored by Sir Michael Marmot and titled Fair Society, Healthy Lives, reports that poverty has a major effect on mental health, which increases the frequency of other illnesses. Introducing the concept of the social gradient, it was demonstrated that health improves or becomes better as socio-economic status increases.
[bookmark: _Toc183895098]1.3.2 Relevance of SDG 4 to the United Kingdom
Marmot (2010) insists that education plays an essential role in reducing economic gaps within the population. This is one of the main determinants of health, having a positive effect on life and access to well-paid jobs. However, the UK educational system faces significant challenges.
The Educational Inequality in England report by Sutton Trust (2017) analyses the use of private tutoring and supplementary study among students in the UK. In England, students spend 9.5 hours a week on additional instruction. Countries such as South Korea or China far exceed this figure. For the same level of performance, students from affluent families receive 2.5 more hours of support than disadvantaged ones. London leads this statistic, with 50% of students aged 11–16 receiving private tutoring. Even though students from disadvantaged families achieve high academic results, they still receive less support compared to those from affluent families.
The State of the Nation 2018-19: Social Mobility in Great Britain report by the Social Mobility Commission (2019) shows how economic and social inequalities limit individuals' access to opportunities. It is noteworthy that people from disadvantaged backgrounds have and will continue to have lower chances of accessing professional and, implicitly, better-paid jobs. Even with similar qualifications, those from privileged backgrounds earn 24% more.
[bookmark: _Toc183895099]2. Analysis of the SDG Objectives
[bookmark: _Toc183895100]2.1 The Sustainable Development Goal (No Poverty) is primarily focused on combating extreme poverty.
Peter Townsend (1979) offers an innovative approach to the concept of poverty. He surpasses traditional ideas that define poverty primarily as a lack of financial income. In his most important work, Poverty in the United Kingdom: A Survey of Household Resources and Standards of Living, he guides us to understand the multidimensional nature of poverty and argues that, beyond the lack of material resources, it also represents individuals' inability to actively participate in the social and economic life of society. These individuals are affected in fulfilling basic social roles, such as properly raising children, maintaining their own health, or participating in economic activities. This does not merely signify a lack of food, clothing, or housing but a systematic exclusion from essential opportunities that are part of fundamental human rights.
Townsend's extended vision of poverty, as demonstrated in his study, has a significant impact on social policies. His arguments suggest that combating poverty does not merely mean increasing incomes for the vulnerable population but requires creating an integrated system of access to education, healthcare, employment, and social participation.
Walker (2014), in his book The Shame of Poverty, offers a profound perspective on the psychological dimension of poverty and how it affects the personal identity and social relationships of affected individuals. Almost always, those affected tend to feel a deep sense of shame caused by the social stigma they face. As a result, they begin to feel inferior and inadequate.
[bookmark: _Toc183895101]2.1.1 Shame and Social Exclusion
Individuals with low incomes affected by poverty are perceived as the primary culprits for their condition. This perception only fuels negative stereotypes. Stigma leads to the isolation of poor individuals, causing them to almost entirely avoid interactions. In the United Kingdom, those dependent on the welfare system are seen as lazy and incapable, without considering the circumstances that brought them to this situation. This perception is influenced both by public discourse and by the media.
[bookmark: _Toc183895102]2.1.2 Impact on Mental Health
Walker demonstrated that poor individuals generally suffer from anxiety, depression, and chronic stress due to the pressure of hiding their condition. To substantiate this, he used an approach based on international comparative studies, including data from the UK, China, Norway, and Uganda—environments that are culturally and economically diverse. The research included in-depth interviews with affected individuals, focus groups to explore perceptions associated with poverty, and a comparative analysis of the identified data across countries. Ultimately, it was shown that shame is universally associated with poverty. This shame originates from social norms that value financial success. The constant fear of judgment and rejection by society, along with the difficulty for those affected by poverty to meet minimal social expectations or their personal sense of failure, has a major impact on mental health. For instance, a parent unable to provide their child with the same conditions as their peers will experience a deep sense of personal failure, even if the reasons are beyond their control. This situation is exacerbated by the severe lack of access to mental health services.
From Walker's perspective, poverty is an issue of social justice and not the result of individual failures. The political systems that create economic structures play an essential role. For example, in the United Kingdom, the 2008 crisis and the austerity measures introduced by the government disproportionately and negatively impacted low-income individuals. Often, political rhetoric that promotes so-called meritocracy as a universal solution further stigmatizes those who rely on government benefits. In Walker's view, this type of rhetoric only serves to ignore structural inequalities and fails to recognize the obstacles faced by a poor person. For instance, Universal Credit, created to simplify financial support, has been criticized for placing an excessive burden on those who apply. Applicants feel this burden due to processes considered humiliating and delays that worsen their financial situation. Many applicants describe a sense of shame in their interactions with authorities, which further undermines their mental wellbeing.
Another negative example is the stigmatization of children benefiting from the Free School Meals program. Often vital for families with modest incomes, this aid labels children in the eyes of their peers, leading to marginalization. In such cases, children suffer from low self-esteem and very little social confidence.
Walker’s analysis is defining for me in understanding how poverty transcends the mere lack of economic resources. I firmly believe that public education plays a major role in reducing stigmatization by promoting a more empathetic understanding of the causes of poverty.
[bookmark: _Toc183895103]2.1.3 Housing Benefit
This is a program designed to assist low-income individuals with housing costs. It was one of the primary benefits provided by social protection before being included in Universal Credit. Housing Benefit covers all or part of rental costs, depending on each family's income. It is primarily intended for those living in private housing who cannot afford rent without financial support. With the implementation of Universal Credit, this service was integrated but continues to operate separately in exceptional cases, such as for pensioners.
According to the Joseph Rowntree Foundation (2022), Housing Benefit has played a vital role in reducing poverty for economically constrained individuals. However, criticisms of the program exist. The social housing crisis and the limited availability of such housing have led to excessive reliance on the private sector, where rents are generally higher. A report by the National Audit Office (2017) shows that Housing Benefit expenditures have increased by over 50% in the last two decades, leading to a program cost of nearly £23 billion. This is mainly due to higher payments in the private sector.
Housing Benefit indirectly contributes to an artificial increase in rents. By guaranteeing a certain level of rent payment, private-sector landlords raise prices, knowing that the government will cover part of the costs. This phenomenon has reduced the program's efficiency. Possible solutions could include limiting and regulating rents by establishing a maximum cap in the private sector. Another solution would be investing in adequate social housing and increasing funding for such projects.
The administrative complexity of applying for Housing Benefit is considered cumbersome by many, preventing some eligible individuals from accessing this support due to bureaucracy. Despite these shortcomings, both Universal Credit and Housing Benefit remain key pillars in combating poverty in the UK. As emphasized by Atkinson (2019) and the Joseph Rowntree Foundation (2022), the efficiency of these programs can be enhanced through better approaches tailored to the current context.
[bookmark: _Toc183895104]2.1.4 Evaluating Progress
The report Monitoring Poverty and Social Exclusion 2014 by Tom MacInnes et al., published by the Joseph Rowntree Foundation (JRF), provides a detailed picture of poverty and social exclusion in the United Kingdom. This report reveals that the number of beneficiaries has increased significantly, and the value of requested financial benefits has risen. It indicates that 22% of the UK's population lived below the relative poverty threshold (60% of the median income) in 2014. This rate has remained relatively constant over recent decades. Unfortunately, one in three children suffers from poverty, which socially excludes them.
Nevertheless, there are improvements. It is noteworthy, as Marmot (2010) states, that government measures such as Universal Credit and heating subsidies have contributed to reducing absolute poverty levels. This is a positive aspect.
[bookmark: _Toc183895105]2.1.5 Challenges
Dorling (2015) argues that the concentration of wealth in a small percentage of the population drastically limits equitable redistribution. Although unemployment rates have decreased over the last decade, real wages have stagnated. In some cases, wages have declined, meaning that many families cannot rise above the poverty line (in-work poverty). For instance, in 2015, approximately 4 million working individuals in the UK were considered poor, undermining efforts to reduce poverty as wages are insufficient for a decent living.
Although the UK tax system is progressive, it fails to reduce inequalities effectively. Dorling (2015) argues that fiscal policies disproportionately favour high-income individuals. Insufficient tax revenue means reduced social benefits, while progressive taxes like VAT disproportionately affect poor families.
Another challenge faced by the UK is reduced mobility. According to Blanden and Machin (2007), social mobility in the United Kingdom is among the lowest in Europe. This lack of mobility hinders efforts to alleviate poverty. Low mobility leads to unequal access to education, with limited opportunities to attend quality schools.
Blanden and Machin show that academic performance is closely correlated with parents' socio-economic status, perpetuating the cycle of poverty. Unfortunately, the labour market is also highly segmented. Job opportunities are often favoured for those with social connections, excluding individuals from disadvantaged backgrounds.
[bookmark: _Toc183895106]2.2 Quality Education (SDG 4)
[bookmark: _Toc183895107]2.2.1 Explanation and Significance
Quality Education is one of the fundamental objectives of sustainable development. According to Ball (2017), education is a means for developing social, moral, and economic skills, not merely a tool for acquiring knowledge. All children, regardless of the social status of their parents, should have access to free and compulsory education. The OECD (2021) highlights that equitable access to modern education, emphasizing digital skills and critical thinking, is essential for both individual and societal progress. This education must be adapted to current needs, such as digital skills and the ability to solve problems requiring critical thinking.
Machin and Vignoles (2005) state that education contributes to the increase of individual incomes and that an educated workforce leads to a higher rate of innovation. Solutions proposed by the authors include increasing investments in education in poorer regions and mentorship programs for students from disadvantaged backgrounds. These mentorship programs should provide academic support by helping students with homework and improving their learning skills. They should also morally support students and help them improve their self-esteem.
A good example of mentorship is The Sutton Trust, a charitable organization based in London founded in 1997 by Sir Peter Lampl. It has conducted over 150 research studies and provided financial support for children engaged in early education up to their access to universities. In partnership with universities and employers, Sutton Trust programs have offered students practical advice, inspired them, and increased their confidence in their future.
We can also commend the Pathways to Law program developed by The Sutton Trust. It was designed to broaden access to the legal profession. Students benefit from an internship where they are guided by a professional mentor. In this way, they develop their academic skills through teaching sessions in the legal field.
Another positive example is Teach First, a program where top teachers are recruited to work in schools in the poorest regions of the United Kingdom. These mentors also provide inspiration for students, improving their aspirations and outcomes.
[bookmark: _Toc183895108]2.2.2 Evaluating Progress
Blanden, Gregg, and Macmillan (2013), through their study in the article Intergenerational Persistence in Income and Social Class: The Effect of Within-Group Inequality, published in the Journal of the Royal Statistical Society: Series A, analyse the intergenerational persistence of income and social class in the United Kingdom. They compared two groups: one born in 1958 and another in 1970. Essentially, they analysed the link between family income and sons’ earnings. For the group born in 1958, they found that the connection between parents' income and sons' income was relatively weak, suggesting greater mobility. In other words, sons were more likely to surpass their parents' economic status. For the group born in 1970, this link became stronger, indicating a decline in intergenerational income mobility, with sons having fewer chances to surpass their parents' economic status. The authors emphasize the conclusion that income inequality directly affects economic mobility, regardless of whether individuals change their economic status.
The OECD (2012) report, Equity and Quality in Education: Supporting Disadvantaged Students and Schools, highlights how the lack of equity and inclusion in education can lead to school failure. The report reveals that one in five students does not complete upper secondary education. It emphasizes the importance of implementing measures to eliminate grade repetition and to delay early selection of students into different educational tracks. An appropriate strategy is also limiting total freedom of school choice, which can prevent segregation based on economic status.
Progress in reducing disparities can be appreciated through programs like the National Tutoring Programme, which provides support for students affected by educational losses during the COVID-19 pandemic. Through this program, additional lessons are offered to affected students. Additionally, the Pupil Premium program, which provides additional funding for schools with disadvantaged students, has contributed to reducing academic performance gaps in some regions. Unfortunately, its effects have been limited due to a lack of uniform implementation.
[bookmark: _Toc183895109]3. Impact of the Objectives on Health and Sustainable Development
[bookmark: _Toc183895110]3.1 SDG 1: Impact on Health and Sustainable Development
The emergence of SDG 1 has accelerated the allocation of financial resources necessary to combat poverty worldwide. Many governments have implemented programs to provide guaranteed income or conditional cash transfers. The idea of direct financial support, even if restricted or conditioned by specific criteria, represents a safety net that helps disadvantaged families by reducing their financial stress.
Bolsa Família in Brazil and Progresa/Oportunidades in Mexico are emblematic programs. These involve direct financial transfers, where disadvantaged families receive money to improve their living conditions. At the same time, the families receiving money commit to meeting a set of mandatory conditions. Children must attend school regularly, maintaining at least 80% attendance. Families must actively manage their health by attending regular medical check-ups and vaccinating their children. Additionally, they are required to attend mandatory nutrition courses to ensure a fortified diet. The goal of these cash transfers is to alleviate extreme poverty in the short term, while in the long term, investing in children’s education and the health of all family members will represent assets for escaping poverty in the future.
Countries that have successfully implemented Conditional Cash Transfer (CCT) programs include Mexico, Brazil, and the Philippines. The most well-known program is Progresa in Mexico. Later renamed Prospera, this program has remained one of the most influential since its launch in 1997 (Levy, 2006). It addressed the root causes of poverty and focused on improving access to quality education. It also trained vulnerable populations on healthy eating, targeting mothers by teaching them how to adequately feed their children.
The most significant success of this program was achieved in education. School attendance rates among children increased. Before the program's implementation by the government, children were often used for various forms of labour, and families could not afford the financial burden of sending them to school (Fiszbein and Schady, 2009). Illiteracy, especially among girls, was extremely high. Through Progresa, the government financially compensated families for the loss of income their children would have earned by working. This led to a 10% increase in the transition of girls from primary to secondary education (Gertler et al., 2012).
The mandatory medical visits proved beneficial, as child immunization rates increased and the prevalence of common illnesses, such as diarrhea, decreased. Thanks to mothers’ training in nutrition, children developed better physically and cognitively.
By directly sending money to mothers, the government empowered them within the family and increased their self-esteem. To some extent, this allowed women to gain autonomy through these financial resources, granting them the ability to make household decisions.
[bookmark: _Toc183895111]3.2 SDG 4: Impact on Health
Investing in children from an early age has been demonstrated to be beneficial throughout life (Heckman, 2006). It has been shown that such investments contribute to the development of both cognitive and non-cognitive skills, which help individuals make informed decisions about adopting healthy diets and avoiding risky medical behaviours. An educated person has a higher life expectancy and a lower incidence of chronic illnesses such as obesity or cardiovascular problems.
In the UK, Blanden and Machin (2013) analysed the impact of expanding access to higher education. While some benefits emerged, such as increased participation by many children from disadvantaged backgrounds, the authors note that these students often achieve poorer results due to the low quality of their pre-university education. Many students from these backgrounds drop out due to financial stress. The unequal representation at prestigious universities for this group of students is well-known. Those from wealthy families are overrepresented at elite universities, while those from disadvantaged families are nearly absent. Therefore, it is recommended to improve pre-university education and provide larger scholarships for disadvantaged students.
[bookmark: _Toc183895112]4. Conclusion
The impact of SDG 1 shows how the connections between access to education and health improvement can combat poverty. SDG 4, which promotes quality education, demonstrates that sustainable development cannot be achieved without a holistic approach that embraces both material and social, emotional, and cognitive needs of individuals.
The recommendations of this theme highlight the need for more intensive use of technology as a tool for eradicating poverty. Financial technologies, or FinTech, should be introduced more broadly into society through mobile applications for money transfers. A strong recommendation is M-Pesa in Kenya, which demonstrates how access to digital money can reduce barriers to poverty by providing people with secure financial tools. Blockchain technology, recognized for its transparency, could also be applied. This would eliminate intermediary fees, ensuring that funds reach beneficiaries directly and entirely. This would also reduce the risk of corruption, which may arise throughout the payment chain. Essentially, the government could create a secure digital wallet for all aid recipients, accessible from any smartphone. Funds could be transferred automatically through applications that certify, for instance, the fulfilment of conditions such as children’s school enrolment. The entire network could thus be monitored in real-time, enabling the best decisions to be made almost instantly.
In conclusion, global collaboration and the development and integration of digital technologies can create innovative solutions for reducing poverty and promoting education. According to ITU (2020), expanding access to digital technologies and global connectivity is essential for the economic and educational integration of marginalized communities. Once these technologies are developed, telemedicine and interactive educational programs will help and support vulnerable communities. Investments in digital infrastructure, internet access, and technological education can accelerate progress toward the Sustainable Development Goals, ensuring inclusion and sustainability for all people on this planet.
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