ECAD6008		Student Number: 1200908
Name: Tristan Wuyts
Student number: 1200908
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	Continue to link theory and practice through exploring classroom examples.
	A large collection of different examples of theory and practice have been explored around the subject of differentiation, as well as other areas such as assessment for learning, Welsh progression in learning, Blended learning approaches and Well-being. Including effective reflection upon classroom practice.

	Target 2
	Propose solutions to mitigate the limitations of an approach.
	Literature and other research have helped meet this target, as well as experimentation during placement experience.

	Target 3
	Use connectives to improve the flow of discussion and check punctuation before submission.
	I double checked all punctuation during proof reading and a range of connectives has been used.


Part 1: Professional Learning Passport
Bridging 2 Reflection: AFL Strategies.
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	A Microsoft Teams meeting online with the Network lead, Curriculum tutor and Assessment for learning director from our lead school. We discussed different assessment for learning techniques and were informed of the requirements for our test day.

Overview of AfL and different marking policies and techniques. Some examples of this were:
Formative assessment instead of summative assessment.
Immediate feedback is most effective, that is concise and individualised to the learner.
Setting targets when marking (or D.I.N - Do it now's) for the pupils to complete as soon as possible.
Having a growth mindset. Different zones for pupils to work in: Comfort zone, Stretch zone, Challenge Zone.
Purple pen for marking pupil's work during the lesson and red pen for marking after the lesson.
Boxing up (putting a box around something) to recognise a change and ask them to practice it.
R.A.I.D (Read, Assess, Identify, DO) - chance for pupils to reflect back.
Success Criteria - Must, Should, Could. Refer back to it as they work. Pupils can self-assess their own work reflecting upon if they have achieved the different criteria.
Framework for marking. For foundation phase and KS2 (Outcomes for Phase and Levels for KS2). Always looking at their potential (Looking to see where they will be by the end of school to help them get there). (refer to this document to decide how well children are working and to grade them).
Rosenshein's 17 principles of instruction is an interesting reading to inform my Teaching practice and knowledge of AfL strategies.
	The Teams session was really informative. It helped me to understand what different AfL strategies I can use and how to implement them. I feel more confident in my ability to test pupil ability during lessons and throughout the school term. I am excited to choose a few of these strategies and begin to see how they impact my pedagogy and the pupils learning, as well as receiving feedback from my teacher about how I can improve.

Here are some of my reflections looking forward towards my test phase:

· Leaving out any bias from my pedagogy during the testing phase (and at all times), especially as I now know the pupils well, I must still give them all equal opportunities to take part within the particular AfL strategies I try. However, it would be useful to use this knowledge of my pupils to give or increase any support for those that need it.
· Incorporate a couple of different strategies within each other. This could help to improve effectiveness.
· Ensure my communication is clear, especially when giving instructions.
· I believe these AfL strategies will help me to gauge the level of challenge the pupils need. I think it will help me when planning lessons, and ensure they are being stretched in their ability.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I chose 2 main strategies to implement into my Pedagogy for this test period. Within each strategy I used some other AfL strategies to support its implementation and give increased support to those pupils that needed it!

They are as follows:

Pathways and Accessing Prior Knowledge (A.P.K):
Pupil self-assessment was included within this strategy.

Think-Pair-Share:
Within Think-Pair-Share I also used Lollipop sticks and Mini-whiteboards (1,2,3 show).

	Pathways and Accessing Prior Knowledge (A.P.K):

· Used at the start of a new topic to assess their prior knowledge of the topic.​
· Pathways accompanied with an A.P.K Mind-map. They had a chance to Think-Pair-Share for the first minute. This helped lower ability pupils get started.
· The pupils had to answer each question on the Pathway independently in the given timeframe.​ They needed to be reminded of this independent working during the activity.
· Each Pathway and A.P.K mind-map activity should last about 25 minutes.
· After the activity, the answers were written up on the whiteboard (without showing pupils any working out), then pupils self-assess against these answers.​
· This pathway and A.P.K mind-map was revisited at the end of the topic. They answered the same questions to see if they had developed their understanding.
· If they answered the questions correctly in the Initial assessment, it is highlighted in yellow (to show their understanding of that particular knowledge).
· If they answered the questions correctly in the end assessment, it is highlighted in green (to show progression and gained understanding of that particular knowledge).
Think-Pair-Share:
· This was completed towards the beginning of either a lesson or section.​
· I set the premise. This was either a question or a subject area based on the lesson focus.​
· Think phase: Pupils were given time to think independently about either a question or a subject area linked with the lesson focus.​
· Pair phase: Pupils could then discuss their ideas with their partners.​ This was good time for them to learn more from their partner and investigate their knowledge deeper.
· Share phase: Pupils then asked to stop discussing with their partners and asked to share their ideas to the class.​
· Mini-Whiteboards were especially useful here for those with low confidence or those that are lower ability. They can share their ideas without the pressure of presenting in front of the whole class.
· Lollipop sticks were the other extreme to mini-whiteboards, they encouraged pupils to share their ideas in front of the class. This was especially useful for those pupils extremely capable but lacking confidence.
· I incorporated this into a PowerPoint presentation (as Recommended by my classroom mentor) along with other AfL strategies. This reminded me to use it and helped with the timing of when during the lesson.
· Pupils work together and take new ideas and understanding from each other, building teamwork and confidence.​
· Gives formative feedback and encourages development of questioning.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	We met together in a Microsoft Teams meeting and one by one shared our experiences (of testing these AfL strategies) to each other. Most students presented in pairs, partnered together with those who were working with a similar age group to themselves. This encouraged sharing between each other in a Think-Pair-Share way and mostly improved the presentation experience.

· It was very interesting listening to others’ experiences.
· Most used PowerPoint presentations to present their ideas visually for the audience.
· There was time to ask questions after each presentation.

	During the share day I had a couple of frustrating technology issues that caused problems with presenting our ideas to the group:
· There was an issue with the PowerPoint sharing correctly, at first it would not show, then when it did it froze, then eventually it worked but there was a long delay when changing slides. I had to send it to my partner and then they had to share it instead.
· There were also internet connectivity issues which disconnected me at times from the meeting and meant I missed some of my peers’ feedback.
· Although frustrating these problems were useful learning as they can happen sometimes within the classroom. It was useful experience in knowing how to communicate during and how best to solve the situation.
After this difficult start to our share day presentation, I believe our ideas were very informative and useful for the rest of the group. It was useful to compare my experience with others. It was also informative and useful to draw ideas from their experience. Some ideas I will try out in my own practice.

Here are some evaluative comments from my test phase that was shared with the group during our share-day presentations:

Pathways and Accessing Prior Knowledge (A.P.K):
What went well:
· Good to understand pupils’ initial knowledge, to see what areas they need support on, and to monitor each pupil’s progression in each topic.
· Gives children a confident boost when they can answer the questions during the end assessment. They can see their own improvement.
Even better if:
· The end assessment is completed right at the end of the topic giving no time to go back and work on what children have done wrong. There should be some time to go back over these areas briefly.
Think-Pair-Share:
What went well:
· Enabled me to assess each pupil’s understanding on the subject.
· Pupils learnt from each other.​
· Low ability pupils were supported.​
· Those with low confidence participated.
Even better if:
· Low ability could be paired with high ability.​
· Discussions could be monitored to ensure they are on topic.​
· Use DCF online resources in the share process.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
1. SKD Evidence - Literacy (Dialogic Teaching) - I have read parts of this book called "The essential speaking and listening talk for learning at key stage 2" by Dawes L & Breeze L (2008), mainly focusing on the section about Dialogic teaching - as shown in the screenshot. It has improved my ability and confidence to teach Literacy in the classroom. This chapter of the book offered many practical ways of improving times of discussion and questioning during taught literacy lessons.  Not only has it helped to deepen my knowledge and understanding of particular literacy skills but also provided some helpful tools to engage students within different learning experiences.  

Rhifedd / Numeracy
Evidenced by an asset? 
1. SKD evidence - Maths & Numeracy (Examples Resource) - This is a collection of many different maths resources and ideas that a teacher could use to effectively plan maths lessons creatively and purposefully. I was able to progress and improve many areas of my ability in mathematics & numeracy, developing understanding of the best ways to work out certain types of questions, as well as the best resources to use. The screenshot taken from this resource shows two of the pages that I found most useful, looking at using arrays within repeated addition, subtraction, multiplication, and division, and how place value cards and Gattegno charts can be used to support understanding of the value of numbers. There are many other ideas and examples here that have informed my planning, helped develop my understanding, and enabled me to refine my own pedagogy. This has helped me when supporting pupils and delivering Maths & Numeracy in the classroom.
Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
1. SKD Evidence - Digital Competency (SCRATCH Tutorials) - I have begun some coding tutorials on Scratch (an online education coding software). I have used Scratch before within a year 5 Digital competency lesson, and I found I was unable to give the best support I could to pupils. These tutorials have informed me of the best ways to operate this software and have improved my confidence when teaching this subject area. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐


Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Creating resources for Maths & Numeracy.
Pedagogy Standard: Refining: Differentiation
What did you do and why?
· Created resources for maths lessons. These activities contained different levels of challenge for different ability levels.
· I referred to the Welsh Curriculum 'what matters statements' and 'descriptions of learning' to correctly measure what was necessary to be assessed in the Mathematics & Numeracy area of learning for pupils in year 5 (ages 9-10). This informed me of the learning objectives for the activity and what needed to be in the success criteria too.
· I created questions tied to the topic of data handling. This included: mean, median, mode & range, data interpretation, and creating and reading graphs & charts, etc.
· I used the pupils' APK mind maps (Accessing prior Knowledge) and Pathways (Questions to test understanding at introduction of new topics) to inform the creation of these activities.
· This resource was shared amongst the other Year 5 and Year 6 teachers. They used the same resources within their lesson.
· PowerPoint presentations have been created in this topic area and used as a visual guidance resource for the pupils. This will help to structure the introductory elements of these maths & numeracy lessons and engage them all together within the activity before separating to complete their differentiated activities.
· I undertook online research to help to piece together elements of the resources. I referred to different online platforms to inspire ideas and techniques, which aided in the planning process of these activities.
What have you learned?
· How to appropriately differentiate activities for different ability levels of pupils within the same class (Low, mid, high) - Especially necessary for 'MAT' pupils (More able and talented).
· The best ways to write up maths questions and lay out activity worksheets, to make them easy to understand and based around topics that are interesting to pupils (e.g. games or sports, etc). 
· Opportunity to familiarise myself with the process and increase in efficiency, learning what is required and how long it takes the pupils to progress through an activity.
· The activity sheets kept the pupils occupied and correctly challenged them for the duration of the lesson. The extension task was provided to ensure all pupils were engaged throughout the lesson time.
· See how children enjoyed the activity and could assess its effectiveness through marking and feedback afterwards.
What next?
· Create reflective time where children can review their learning pathways and APK mind maps (Accessing prior knowledge) to reflect upon their learning over the following lessons and make notes and write bullet points of areas they are unsure of to help future lesson content. 
· Put into action one of my learning points: See how children enjoyed the activity and could assess its effectiveness through marking and feedback afterwards.
· To ensure extension tasks appropriately challenge all ability levels.
· Continue to use online research as well as asking my class mentor for advice to inspire ideas when planning resources for lessons in all areas of learning.


Professional Experience Template 2: Welsh Language progression through research and testing.
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
I have progressively built upon my Welsh language during Synchronous and Asynchronous learning opportunities throughout my second block of PTE1.
I undertook some research of some new vocabulary and included it within daily task videos and online live sessions - furthering and building on my professional learning. Here are some examples: Gwrandewch yn ofalus (listen carefully), Wyt ti'n barod (are you ready?), cliciwch yr brwsh (click the brush). I made sure there was a combination of new stand-alone words, questions, and commands. This has progressed to become more complex welsh words and phrases, and implementing this through a blended learning approach.
Experience leading Welsh lessons and increasing bilingual practice within other subject areas to implement a cross curricular approach (helped to meet a target from my previous placement).
What have you learned?
I have developed and learnt new words and phrases as I have taught the children. As a result, the children have developed their Welsh reading and oracy skills and are more confidently approaching welsh questions and answers and join in more frequently. I have become more confident in my pronunciation which has been essential to always demonstrate and model a good level of Welsh oracy skills to the children. I have learnt from my Teacher's welsh use, and alongside the children too as I have repeated activities like 'slot drillio' and used spoken Welsh in live sessions and daily task videos, improving both my Welsh reading and oracy skills. I have developed my understanding of mutations and intonation, encouraging a healthy development within my professional learning, as well as developing in areas of my values and dispositions. It has improved lesson structure and ensured a good level of Welsh language use is included within sessions.
This experience has met my target from my previous placement block - to implement more incidental and bilingual Welsh as well as teach a session. I feel like I have more Welsh vocabulary at my disposal and have formed a go-to small vocab bank in my mind that can be accessed when needed, without needing support or to check for meaning or pronunciation online (this is progressively growing and has progressively grown throughout this placement block).
What next?
I will continue to develop the frequency of my Welsh use within all sessions and continue to undertake my own research in my own time to increase my ability and understanding. This has encouraged me to start up a course on duo lingo to further develop my Welsh reading, writing and oracy skills and enlarge my vocabulary bank. I intend to continue to incorporate welsh into all activities.
Going forward I will ensure I am always working in collaboration with other teachers, ensuring essential Welsh questions and commands are on shared lesson plans so that all teachers within the Lower phase quartet are developing their children's Welsh reading, writing and oracy together at a good pace.


Professional Experience Template 3: Storytelling & Wellbeing – Online live teaching session (blended learning approach).
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
· Led an online session over Microsoft Teams for children aged 4-5 years (Reception).
· Health & Well-being check-in with the children. Encouraging welsh responses to 'Sut wyt ti?'
· We had an introductory question and answer session. The children could ask me questions about myself, which was a great opportunity for the children to get to know me better, and to establish connections with them and parents. This also encouraged development of Literacy, Language and Communication skills.
· Online storytelling activity: I read a storybook clearly and confidently to the class. I emphasised different onomatopoeic words using an animated tone of voice. I used different actions to dramatize the activity and to maintain pupils' engagement where possible (cross-curricular elements, from expressive arts area of learning).
· Learning in different areas: Literacy Language and Communication, Expressive arts, Welsh language. Including a cross curricular themes within a blended learning experience.
What have you learned?
· It can be challenging to engage and maintain the attention of young children for an activity over Microsoft Teams, especially when the story book is hard to position correctly for the camera, and the pictures can be hard to see on the screen.
· It is challenging to respond to the children's reactions when over the screen. It was difficult to effectively connect with them via eye contact, to feel the energy of the class, or to effectively use body language. There is a reliance on tone of voice and dramatization.
· Collaboration with other teachers can we helpful by asking them to respond to specific words or actions as the story is read.
What next?
Incorporate meta-moments into the activity: Pause at specific moments and ask questions of children about the story or characters. For example, ‘what do you think will happen next?’ or ‘how might the character be feeling right now?’. 
Have presenter rights and share my screen with the children and put the focus on my camera, so they can see the storybook more clearly and follow the illustrations.


Part 2: Critical Reflection
Word Count: 2193

Introduction
Differentiation and diversity are interlinked and connected, and both rely on each other for need of existence; without any differences there would be no need to differentiate (Haynes, 2010). This critical discussion will investigate the use of differentiation when creating resources during both planning and delivering lessons, to provide for the many diverse needs of pupils and requirements in the classroom. It will explore some different techniques teachers employ and perspectives they may have of using differentiation to challenge pupils effectively, so they are working to meet their potential. Literature suggests it is very difficult to find an ideal, ‘all-purpose’ approach, making providing for learners’ educational needs a challenging process. Teachers should perform effective research and assessment in the subject area, to be able to continuously adapt and change content, and meet these educational needs.
During my PTE experience, two models of differentiation were used, that were essential to all educational provision. During the first placement block, activities in maths lessons were laid out as challenge 1, 2, 3, 4. Children were assigned a challenge based on their ability level. This model felt restrictive as their ability for the challenges was predetermined by an adult. However, higher ability challenges were available, and they were free to move on to them after completion of their activity. During the second block, success criteria was used to structure the level of challenge pupils could undertake. This resulted in a much smoother progression of increasing difficulty, extending length and complexity, as opposed to restricting pupils based on adult judgement. Pupils were partaking in the same activity but would show different levels of completion depending on their capability and confidence. 
One professional experience has been chosen to inform the reflection aspect of this critical discussion, comparing literature to experiences to inform the best ways to differentiate moving forward in practice. This professional experience investigates the process of creating resources for maths and numeracy lessons, ensuring that activities are suitably differentiated to be an appropriate challenge for all learners. 
Critical Discussion of Chosen Aspect
O’Brien and Guiney (2001) write that differentiation is a complex matter and there is not a specific definition, as it is used in a variety of ways, and what it means for one teacher is not the same for another. Van Geel et al, (2019) agrees, stating that there are so many demands and needs within the classroom that it makes it difficult to suggest a singular working method, instead, a teacher must continuously adapt their method to provide for the needs within the class. How the teacher views each child will alter the type of provision they give, likewise, how the pupils see the teacher will alter their behaviour and their response to the teacher (Van Geel et al, 2019). Therefore, it is essential to build effective relationships with pupils in the classroom that both demand and give respect. Teachers must attempt to understand their pupils the best they can, treating them all as unique individuals with a valuable contribution to bring to the classroom, which is especially important for those with additional learning needs (Westwood, 2001). This will aim to expose any wrong assumptions that teachers have assimilated into their belief system upon what all pupils in their class can achieve and illuminate what can be done to best support them (Westwood, 2001).
The resources and activities created in the first professional experience template - creating resources for maths and numeracy, is informed by the needs of the classroom. In this instance, to best support the learners, the activity had to ensure that all children of different ability levels were sufficiently challenged by providing many different levels of difficulty within the same activity. The resources also worked to encourage effective participation whenever possible, to ensure pupils do not lose interest due to a lack of understanding, especially if they lack confidence to ask for help. Algozzine and Anderson (2007) states a key component to effectively differentiating activities is learner readiness. Ability level and challenge should not be the sole reason for applying differentiation into children’s learning, moreover, differentiation should also encourage an enhancement of participation by enabling pupils to be ready to learn.
Haynes (2010) states there are three main ways of differentiation the teacher may use in the classroom. The first of these is by providing tasks that meet the ability level of pupils, allowing for appropriate challenge and ensure all pupils are being stretched. There is however a disadvantage to this; a child’s potential is based upon the assessment of the teacher and testing, both of which are dependent on human judgement (Haynes, 2010). The second way is the extent to which a teacher scaffolds a pupil’s learning. Whether it is to enable them to begin, support them throughout the whole process, or just at times of struggle (Haynes, 2010). It is essential to get this correct to enable pupils to develop autonomy and confidence in their own ability, and too much or not enough support can negatively impact this. The third way is by setting the same activity for all pupils and then the differentiation is seen in the variety of results gained (Haynes, 2010). This method could be used within art activities, as the individual expression of pupils varies as well as what they have produced. However, a disadvantage to this is the range of learners that may find it too difficult or too easy, therefore the desired result from these activities must be open to interpretation – like a painting for example (Haynes, 2010).
(Barohny, 2019) summarises the zone of proximal development created by Vygotsky (1978) as social learning experiences, rich in communication and collaboration, that aim to stretch learners to work at their full potential and effectively develop and progress through activities. The placement school linked to this professional learning experience believe in a zone called the ‘stretch zone’, which is where most growth is happening, and learners are benefiting most from a learning experience. However, if challenges presented to the learner are not set or modelled at an appropriate level of difficulty, and therefore not engaging them in this stretch zone, they may either view the activity as too difficult or too easy and not engage. When a child is operating in this ‘stretch zone’ they are believed to be perfectly positioned to draw maximum benefit out of a learning experience. The teacher must set and demonstrate realistic and achievable expectations through differentiation so that the learner will enter this zone and remain there.
All children should be encouraged and have an equal chance to demonstrate their ability across all areas of learning. For example, marking an EAL (English as an additional language) pupil as low ability due to their barrier of lacking understanding of English language, would be a misjudgement. Instead of placing a label or a classification on the child, it should simply be highlighted area that provides an opportunity for development and progression with the right differentiated support. This need should not hold them back from being sufficiently challenged and developing within all other areas of learning. This does not and should not paint the full picture of their holistic potential. Moreover, a teacher’s assessment of a child’s ability should never be a final judgement, it must be a repetitively revisited as the learner develops, to ensure they are always being appropriately challenged and effectively progressing (Donaldson, 2015).
Armstrong and Haskins (2010) state that before a teacher can effectively differentiate their activities and instructions, they must test for the pupils’ prior knowledge to gain an understanding of what they already know and how confident they feel in the subject area. In the professional experience, the created maths resources were informed by accessing prior knowledge via preassessment using APK mind-maps and pathways. These activities highlighted the individual needs of each learner, helped classroom management to be more effective and directive, and informed how following activities should be differentiated. Once this prior knowledge is successfully identified, pupils can work together on the same activity, except at their pace and difficulty level (Armstrong and Haskins, 2010). As shown in this professional experience, the next step is for the teacher to create these resources using their new acquired knowledge. Donaldson (2015) agrees that this progression-focused growth mindset, that encourages teachers to reflect and learners to develop, is an essential component within every teacher’s pedagogy.
No two lessons will ever turn out the same, even if they feature the same content, the teacher’s pedagogy and the pupils’ behaviour will differ, producing a different outcome and obtaining different results from the lesson (Parsons, et al, 2018). Therefore, it is essential that a teacher not only plans differentiation into activities but also actively differentiates adapting their ideas and methods as they teach, to ensure expectations and lesson objectives are clear and can easily be met (Harshbarger, 2019). Teachers must also differentiate their instructions to meet the needs of all learners in their class. All explanations should be delivered in a formative manner ensuring they continue to change and progress as the pupils do (Harshbarger, 2019). Successfully differentiated instructions are flexible and adaptable based upon the needs of the learners and the desired outcome of the activity (Levy, 2008). They must be differentiated depending on the task being explained, so that pupils understand what is required of them and feel motivated to work and succeed (Levy 2008). The maths PowerPoint resources included within the professional experience brought this necessary instruction, and sufficiently provided the pupils with all the information and support they needed to complete the differentiated activities.
Santangelo and Tomlinson (2012) states that although teachers have choice in how they differentiate, plan, and set their activities for children, they also have a standard to uphold according to the curriculum and professional teaching standards. Teachers must be continuously progressing in their abilities as well as the learners (Santangelo and Tomlinson, 2012). The professional teaching standards (Welsh Government, 2017) set out different areas a teacher must grow in and show in their practice. These are: pedagogy, leadership, professional learning, innovation, and collaboration. Each professional teaching experience referred to in this assignment uses these teaching standards for reflection and to encourage progression in pedagogy. A teacher must actively demonstrate these areas in their practice to provide the best possible education, that will challenge and equip all learners to achieve, whether less able or more able and talented (MAT).

Conclusion
Differentiation is an essential part of teaching practice. As shown in the literature the use of differentiation is held in high regard. Even though its purpose cannot be honed down to form one specific definition – due to its scope and how it varies based on the needs and requirements within the classroom, it is a powerful tool that teachers must employ in their pedagogy (Roy, Guay and Valois, 2013). Teachers must provide an inclusive education for all, that works to ensure learners needs are provided for. This approach calls for teachers to adapt their methods and techniques as they teach, to ensure that lessons and activities provide a sufficient challenge for learners that enables them to progress to their full potential. Teachers must work in collaboration with other teaching staff, be informed by current research, reflect upon their experiences, and make themselves aware of the requirements of their class, to best differentiate their teaching.
Looking forward into future practice, I will endeavour to adapt my techniques and methods when planning and teaching other areas of learning to successfully differentiate and fulfil lesson objectives. There must be space for pupils to reflect and build upon their learning experiences, share feedback, and discuss their progress with the teacher to inform future practice. Effective marking and pupil feedback, for example, write-backs (where pupils give a short summary of their working experience), could be used to gain understanding of alternative ways to provide further differentiated activities, and involve pupils in their learning (Hattie, 2012). 
The professional experience highlighted in this paper differentiates resources and activities designed for indoor maths and numeracy lessons, with pupils working individually, progressing through questions sat at their desks. If this was created for a practical P.E. lesson, then the required differentiation would be adapted, to include different movements according to physical literacy and gross and fine motor skill development levels. This may require learners to work in teams, which would bring a different dynamic that would draw on the social aspects of Vygotsky’s (1978) zone of proximal development, encouraging mixed ability pupils to work together and benefit from each other.
At the core of the new curriculum for Wales, Welsh Government (2015) state there are four main purposes that structure and lead learners to develop through their learning journey. These purposes hold the learner’s holistic development and wellbeing at its heart. The main aim of differentiation as a standard of teaching, should be, as the four purposes demonstrates, to place the learners at the centre, ensuring they have an education to the best possible level as well as attentively nurturing their well-being needs. I have learnt in this process, that differentiation is a key skill I will continue to develop and use effectively in my teaching to ensure pupils reach their full potential.
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