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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	I provided a science lesson within the classroom on electricity. I first held discussions with the children about what electricity was before getting them to think, pair and share questions I had asked them regarding the electricity activity. The activity, using 'Explorify', encouraged the children to create their own ideas and opinions on the topic using a success criteria I have provided. The children used the success criteria to complete the discussion process. The success criteria allowed children to assess each point and opinion they had expressed. My role in this experience was to encourage children to use their knowledge and understanding of the topic to hold a reasoned discussion as a class. I engaged in this experience to allow each child to partake in an activity which showed their understanding of a topic. The use of the success criteria allowed me to access the children's understanding and ability to follow a criteria. I completed this task following John Hattie's (2010) viewpoint on sharing the learning expectations with children to allow them to understand what they need to complete in order to be successful in the lesson. The success criteria provides children with a guide throughout the lesson to ensure they have met the teacher's expectations which allows teachers to assess the children's work ability and knowledge in the lesson. 

	What have you learned?
	I have learned that children are more successful and able in a lesson/activity when they have guidelines and prompts to follow to support their learning. The children are more motivated to learn if they have the complete understanding of the lesson content and their expectations within the lesson. This self-assessment process of using the success criteria allowed the children to be more detail oriented, driven and focused. This experience is important as it allows me, as a teacher, to see if the children are fully understanding the knowledge you are providing them or if they are pretending to understand to not show their struggles. As a teacher, this process can support children who need additional help and support children who need a deeper challenge. This relates to my development as a teacher to ensure that my lessons have meaning and purpose for the overall learning and progression of the pupils. This lesson met the intended outcomes and provided the children with a successful lesson and provided me with a successful teaching experience. I have now learned that in order to provide children a lesson that will influence their learning potential to the maximum, I must share my expectations with the children. This will also be passed onto LSOs who I plan my lessons for also to ensure all children have equal opportunity to meet their potential. The children will then use the traffic light self-assessment method in their books to assess how they felt the lesson went again to support their learning and the progression of teacher's development.

	What next?
	I will continue to use success criteria throughout my teaching as it allows the children to challenge their abilities and meet their full potential. It allows teachers and children to understand if they are knowledgeable in this area or if further support is needed. I will use self-assessment in most lessons to ensure children have a voice and an understanding in their own learning. This allows motivation levels in children's learning to improve as they would like to progress. I will however change assessment methods to continue to make the lessons enjoyable for the children. It will also provide the appropriate assessment information for teachers. I will share what I have learned through school assessment policy. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences. 

	What did you do and why?
	I planned and taught a lesson including the use of Minecraft as part of a learning experience. This is the first time a lesson including Minecraft was used. I completed a lesson plan focusing on wellbeing. The beginning of the lesson focused on children's understanding of emotions and how emotions can be portrayed. For example, anger can be shown with red and dark colours and fire and harsh actions. The aim of the lesson was to allow children to have more understanding of their emotions and how people can show their emotion by their choices of actions, colour choices etc. The children had to use this knowledge to build something on Minecraft to represent an emotion. I engaged with this lesson as I felt that the children needed some focus on wellbeing, respecting and understanding the feelings of others. To do this, I felt that Minecraft would be an effective tool to use due to the class enthusiasm and interest in the software. During golden time activity, many children will choose to use Minecraft for their own entertainment, this allowed me to plan a lesson that I knew the children would enjoy. I believe this lesson met its intended outcomes as the children were really able to grasp and access their understanding of emotions to build something using their ideal software. The children were really engaged throughout the lesson and even took the activity home to complete in their own time. I believe that this lesson really focused on the blended learning experiences for children as this lesson is something that they have never participated in before. I believe this blended experience allowed children to access and retain more information than a writing activity, for example. 

	What have you learned?
	I believe this experience was a very important experience for the children as they were able to use their hobby and their skills to develop their progression in learning. This made the lesson a very relevant experience of the children's learning and development in health and wellbeing. This lesson relates to my profession learning as well as the children's profession learning as this is a lesson that had not been taught before, by me or by the staff within the school. This meant that a new skills base was needed to allow this lesson to be taught. It also supported my professional learning as I worked with the staff in my class and the teaching staff for the adjoining cohort to explain and provide support for this lesson. This meant that my expertise and my skillset was shared with a number of teaching staff. The development of the children was noticeable as this lesson was accessible to every ability. Noticeably, children who are usually working within lower ability groups were producing a more detailed and emotions-based build that the MAT children. This is because the children were given the freedom and the opportunity to use their creativity and interest in their learning.  I have learned that a lesson including blended learning experiences will engage all children more effectively than a lesson completed numerous times. This is because children are more engaged with the lesson and more enthused to participate. In doing so, the children gathered and retained more knowledge from the lesson. I will share this lesson plan and lesson examples with staff in this school and future schools to ensure that all children can access the blended learning experience. 

	What next?
	As a result of this experience, I intend to introduce new and exciting lessons for children to improve engagement and the retaining of pupil's knowledge. I intend to share my findings from this lesson with many staff members to support pupil progression in learning. I would like to complete this lesson type again as it was an enjoyable lesson to teach and enjoyable lesson for children to learn. I will attempt to gather as much information about interests and hobbies within my class to plan and teach lessons like this in the future. I would not change anything about this lesson although, due to timings I wasn't able to provide children with as much time to complete as I would have hoped. Next time, I could provide the input and examples as a main lesson and set the task as an independent challenge for the children to complete, this allowed them more time. However, the children were able to complete a build matching their emotion in the timeframe they were given, so the lesson was still a success. I will share what I have learnt from this experience by sharing my lesson plan and resources for others to use. 






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	In this experience I created a lesson to support children's understanding of the four purposes. This lesson's aim was to ensure that the children were familiar with and understood the four purposes as this is an important part of their learning. The children have previously had lessons on the four purposes and have seen the many displays around the school although the children did not know the details of the four purposes and why we have them in school. Within this lesson I created and presented a PowerPoint with the details of each of the four purposes, condensed into child friendly vocabulary. The details provided some common vocabulary that the children would understand as well as some new vocabulary to test the children's knowledge. An example was a body of knowledge. Through class discussions the children were able to work out the meanings of these words. Throughout the PowerPoint I asked children questions allowing them to link the purposes to their own learning experiences by asking them to give examples. For example, I asked the children were they used ideas to create, they linked this to their Minecraft lesson where they had to creative a build expressing emotions.  I assessed the children throughout the lesson using sticky note activities where the children had to work in small groups to write facts and information about each purpose on the sticky notes. The children could then revise and imbed the important information. The follow-up activity of this lesson was to create a mascot for the four purposes where the children could design a mascot that had to relate, in some way, to a purpose. This could be a superhero reading a book for 'ambitious, capable learners' or a giant apple with arms for 'healthy, confident individuals'. I engaged in this lesson as it was an important lesson for both the students and myself as the four purposes are something that is embedded into the curriculum. Both the children and I gained a lot from this lesson. The intended outcomes for this lesson were to allow the children to understand the importance of the four purposes and to remember some key features of each of the four purposes to link to their learning. I aimed to provide children with a lesson that allowed them to reflect on real life contexts as this is where children would be able to link the purposes. This is because the four purposes would be less likely to be used at home. 

	What have you learned?
	Throughout this lesson I learned that the children were more engaged with the content and were more able to understand if it was linked to an area of their learning. By this I mean providing examples of where these purposes would be and have been used. This is because it allows the children to visualise the purpose in action. The children enjoyed being able to reflect on their learning throughout the term by linking them to strands of the purposes such as problem solving, working in teams and being creative. I believe that the children were engaged and enjoyed this lesson even though the content could be quite heavy and boring for young children. The children being able to use practical skills, teamwork and creative design allowed them to relate these purposes to their own learning. This experience was important to me as the four purposes can be hard to embed into a lesson for young children, however, it is equally as important for the children to have knowledge on them. I believe that the lesson successfully met all intended outcomes as the children are able to recognise each of the purposed and can provide some key features embedded in the purpose. The four purposes allowed me to be more creative and more critical in my planning as this subject can be quite difficult for a child to understand, being able to decipher which information was relevant for the children was a long task however it allowed me to improve my knowledge of the four purposes. I did learn that children have to link topics to their real life experiences in order to fully retain and understand the information, this allows a teacher to be more creative in their lessons. I have shared this lesson with the teachers in the adjacent classroom and with my senior mentor to be used by other staff within the school if needed. This is so that all children have the opportunity to learn about the four purposes. 

	What next?
	As a result of this experience, I am going to use the four purposes throughout my teaching by using the designed mascots. The children will recognise the mascots to know which skills and knowledge they will be using in that lesson. I will also ensure that I plan to embed practical activities that allow children to link the information to real life experiences to allow them to fully engage with the content. I will take this lesson and its resources into future experiences with me as I feel that this is an important lesson for children to have. I will also share this with staff around me for the same reason. In the future, I will divide the lessons in half and focus on two purposes at a time, this allows me to go into more detail with the children and fully assess their understanding. It also allows the children more time to engage with any planned follow- up activities. I will keep up to date with the Welsh Government and the four purposes throughout my teaching experiences. 






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	On this day a lady from an acting company came into the school to provide a storytelling workshop for the children and the staff. The children were able to gain a lot of experiences from this workshop, but the adults were equally able to gain a lot. The teachers were able to understand how to incorporate drama across different lessons. This cross curricular experience can allow children to gain confidence, imagination and creativity. It is important for staff to be able to understand how to provide these opportunities for the children. I participated in this experience as it allowed me to interact with the children, gain understanding of how drama lessons can be taught and allowed me to gain confidence in providing these sessions to the children across a variety of AoLEs. My role in this session was to engage with the fun team activities that the children engaged in such as Chinese Whispers, Investigator and other drama based games. I also wandered around the different groups and provided support and suggestions for their freezeframes of the story of Branwen. As a teacher, it was my role to encourage children to challenge their abilities and to push themselves out of their comfort zone. This was seen when the children performed their freezeframes on the stage in front of their class. I think this experience supported my ability to provide more fun and practical cross-curricular lessons.

	What have you learned?
	This experience was relevant to the children's learning as it was based on the topic of the term - Welsh Legends. The children were able to use their knowledge and understanding of the legends to learn and engage with a new legend and a new way of learning the story. The children's participation in this session was important for their self-confidence and teamwork skills as the children had to put themselves in unfamiliar situations to engage with the story. The experience was highly relevant to me as drama is something untaught by myself so I was able to learn how to incorporate this over a variety of AoLEs. This is highly relevant to my learning and development as a teacher as drama is something that can improve confidence, self-esteem and resilient learning for children. Being able to incorporate this into my planning is an important skill to have. I believe that this session met the outcomes as it provided the children to engage with the story and gain more than just the knowledge of the story but of additional beneficial experiences. It also ensured that the teaching staff engaged, learned and developed skills of dramatic teaching. I learned that children engage well with content that allows them to use practical skills and creative skills in teams. I intend to use these skills in my planning. I also intend to share these experiences with my colleagues to provide children across the school with these experiences. 

	What next?
	As a result of this experience, I am going to ensure that experiences involving expressive arts are incorporated across the AoLEs. I intend to provide children with a variety of opportunities to challenge their skills, use their creativity and push themselves out of their comfort zone. If I engaged with similar circumstances in the future, I would build upon my skills and practice a variety of different methods, activities and games that I can incorporate into my lesson plans. I would encourage staff to attend and engage with this process also as it is a beneficial way to build on children's knowledge and understanding of the lesson content but also their confidence, creativity and teamwork skills. I will ensure that I will put myself in positions to push myself out of my comfort zone in these sessions also to support the development of myself and the students. 








Part 2: Written reflections. 
Introduction 
This assignment will detail personal and professional targets of two chosen aspects as a student teacher. These targets are taken from the teaching standards on the professional learning passport, used by student teachers (Welsh Government, 2020). Each teacher will complete targets on their practice at all stages of their teaching career (Zeichner & Liston, 2011). Targets arise form reflections on teaching practices and are organised into achievable targets for the teacher to meet. This is an essential part of teaching as teachers must ensure that their skills are current to provide the best learning opportunities for children (Gunning, 2022).  As the world grows and changes, these targets will change alongside it. This is why being flexible is an asset as a teacher (Welsh Government, 2023). This assignment will show reflections following the teaching standards as a way to ensure progression and development into the next stage of teaching practice. These targets are derived from my practice within a Foundation Phase class in an affluent and respected primary school. Information about this class will not be discussed to ensure the confidentiality and safety of the school, following the guidelines from British Educational Research Association (BERA, 2018). 
Each target will allow children to experience an effective and beneficial education as the targets will relate to Government guidelines (Government, 2020). In a school, targets are provided from senior management and assessed throughout the allocated time period (Lamb, 2017). Without reflections and targets, teachers will have nothing to focus and progress towards, this could reduce the quantity of teaching across Wales (Evans, 2020).
The first chosen aspect of practice is to improve ‘real life authentic contexts’. This aspect of teaching refers to providing children with lifelong lessons and skills allowing them to fit into society and its communities (Desai, 2010).  I have chosen this aspect of development as I did not have these learning opportunities at school. I have first-hand experience with observing how these opportunities support and benefit children’s progression in learning. Lifelong learning is essential for children and should be incorporated into school curriculums. This is because it allows children to learn and practice essential skills that will guide them into adulthood and beyond (London, 2020). Primary learning prepares children for real life responsibility by teaching skills-based lessons in learning habits, life challenges, goal setting and learning behaviours. From these lessons, children will be able to practice skills allowing them to easily transition into adult responsibility. Children will receive lifelong learning experiences at any age of learning as it allows them to improve a variety of skills (Hager, 2020, p. 14–34). 
A case study from Estyn (2018) provides an insight into a school displaying its involvement in lifelong learning. The study details how the school provides support for the children to gain skills and understanding making them learners for life. These include attitudes to learning, attainment and achievement and independent learning. The governors and staff within this school make it their mission to include interests, skills and personal qualities of the children into their curriculum alongside the academic studies. The study shows that this integration into their school had provided benefits to student and staff confidence, wellbeing, and the standards within the school (Estyn, 2018). I believe that each school should adapt and introduce these skills into their curriculum to support the holistic school development. This is being achieved through the use of the four purposes for learning (Welsh Government, 2022). 
Change is inevitable in a child’s life and more so in adulthood. Providing  opportunities for children to adapt to change will support their growth, Fortunately, schools provide children with change daily through year group transitions, teacher changes, student teachers and more (London, 2020). Real life contexts in learning allows children to develop the psychological skills that allows them to recognise and interact with their environments and those within it. This will allow children with better mental health as these skills have supported their mental development (Savoji & Ganji, 2013). 
Real life contexts in schools can also be seen during lessons as a way that supports children’s understanding using concepts relating to their lives (Taslimi, 2015). Children will learn more effectively if they are fully engaged in a lesson. Children can struggle to understand concepts of learning as they are unfamiliar with it, although, children can understand more effectively if the concept relates to them or their hobbies (Taylor & Boyer, 2020). In my placement, time was a difficult concept to understand so I included the children’s daily routine in the lesson to allow them to understand the concept through real life authentic contexts (Government, 2021). This made the learning relevant to the children. It supported children with lower ability as it gave them a visual and realistic experience. 
Although, little evidence is provided to show the impact and effectiveness of teaching real life contexts to children (Nasheeda, 2018). This is because observations are not carried out throughout children’s lives to see how these skills have impacted them. As many skills are taught for adult responsibility purposes, it can be unclear as a teacher whether the children are using these skills or if they are beneficial to their development. Many programmes that are provided to understand the effectiveness of these contexts for the children often focus on the effectiveness of the programme rather than the learner’s experiences. This means that it is unknown whether these skills have many an impact on learning (Nasheeda, 2018). 
In my experience, lifelong skills can be learned through lessons with specific skills targets, such as problem solving. These skills can support children with communication, self-awareness and decision making (UNICEF, 2012). Each an essential skill throughout life. My school was focused on providing children with critical and creative skills which is a target in the school’s development plan, this was completed using real life contexts for the children (Maes Yr Haul, 2023). For example, allowing children to independently access creative challenges to show their creativity without adult influence. This is important because children will encounter many experiences throughout their lives where these skills will be detrimental. If children can practice these skills from a young age, it will be common practice.
Bandura’s theory of social learning supports real life contexts in learning as the theory focuses on encouraging children to learn through experiential learning (Richard Falk, 2019) . Bandura expresses how children learn the world through interaction with their environments as children are using the real world for development. Children will process and structure the world around them through these interactions with the real world. For example, babies will learn and develop through their interactions with the real world as babies will use their senses to process the world around them. More commonly, babies will use their mouths as a way to understand the world. Bandura believes that the concepts of the social learning theory will use used throughout life as each individual is developing from birth to late adulthood (Nabavi, 2012). To do this, the environment is used to teach skills and information to allow everyone to fit into society. 
Bandura’s theory, however, does not consider individuals with additional learning needs (ALN) (Weebly, 2023). These individuals do not always interact with the environment like others do, this can make it difficult from them to learn these lifelong skills. In a school setting, children with ALN need additional support in their learning as they struggle to engage with the content. This can be the same for real life contexts within learning. Bandura’s theory doesn’t express how these individuals can develop or be supported in the social learning theory. 
Bertrand (1972) believes that the intellectual and sociological development of children is of more importance than the physical, these skills are developed through real world contexts. I both agree and disagree with this statement. Children will need more support with intellectual and sociological development as this is how children think, process and interact with the world, this is an important skillset for health and survival (Bertrand, 1972). Although, physical development is detrimental for supporting the child’s body and mind. Without it, children would not develop a healthy weight, healthy bones or a healthy mindset. Physical development also contributes to the development of social skills such as self-confidence and social interactions (Academy, 2022). My observations support that both social and physical skills are essential in lifelong skills development of children.    
In future teaching experiences, I intend to include real life experiences into my teaching. This can be through a variety of practical activities, engagement with the outdoors or pupil voice within the class to relate to the children’s lives. A lesson I could provide the children could be Forest Schools, teaching children skills such as making a fire, harvesting materials and working as a team. Unlike Bertrand’s theory, physical activities will be encouraged to support the children understanding of the real world using their senses and their bodies. My teaching practice has provided a variety of activities lessons which can encourage children to make links between learning and the real world. An example, a lesson was provided for children on the ‘Four Purposes’, the children were struggling to grasp the concepts of these purposes until the children were encouraged to think of examples of where purposes were used in their own learning. The children were able to link the use of media and technology to iPad challenged and the use of problem solving to their money lessons. This lesson showed the importance of real-life contexts for children’s learning. 
I intend to work with colleagues to further develop my understanding of incorporating real life contexts into learning as this can be a daunting task if inexperienced. I intend to get support from staff or courses to provide me with the skills to include real life contexts into my planning. This is important to my professional development as it is evident to me that children need to learn these detrimental skills to support their transition into society. Without lifelong skills being taught in primary education, children can grow up without the ability to communicate, problem solve or engage with their environments. My intention is to assess these skills throughout the academic year to understand the effectiveness of these skills in learning. From these assessments I can evaluate the skills incorporated within my lessons and where they best fit within lesson planning. Each child will have opportunities to develop the skills using media, communication, outdoor learning and more. 

The second chosen aspect of teaching to further develop is ‘blended learning experiences’. This target area is one I have been developing over the last weeks in teaching practice. This was following a target I received from my senior mentor following a pupil voice lesson. My mentor believed that pupil voice is something that I could further implement into a variety of blended learning experiences. This is an important part of teaching as children need to have a voice in their development. This standard will also allow children to reflect on their learning using a variety of methods. This is an essential factor to support the teacher and the student’s development. 
Nottingham (2013) states that children’s thinking is needed for a healthy society. These thinking skills are often derived from engaging in meaningful learning experiences. Children will engage in these experiences if the children understand the concepts, are challenged and enjoy the lesson. Without these key factors, the children will disengage and will therefore not be able to retain any information (Cowan, 2014). To understand which lessons or activities the children are most engaged in, pupil voice will need to be used. From my experience pupil voice allows the children to express their views and feelings on their learning. They can express how a lesson made them feel, if an activity was not challenging enough or if they would like more focus in a given subject (Freud, 2021). Pupil voice allows children to develop a variety of skills to support them within the school setting, this could be during work tasks or when engaging with their environments. The process allows children to develop questioning skills, respect and collaborative thinking. Each of these are important skills for the school environment and for future engagement with society (Nottingham, 2013). 
Student voice has become a most common practice in my school as it can allow children to express their views over a variety of learning experiences (Pearce & Wood, 2019). This has improved from historical and social events where children’s voices were considered insignificant (Shaw, 2021). The pupil voice, that my school now uses, facilitates the engagement in learning and therefore supports progression throughout the school. The implementation of pupil voice supports the structure of the school as it informs staff of pupil needs and ability (Arnot & Reay, 2007). This is essential for a well-run school. 
A common form of practice within learning experiences for children is student reflection. Reflection is a skill that is carefully scaffolded for the children through staff modelling (Coulson & Harvey, 2013). Without this scaffolding, the process will be purposeless as the children will not be getting anything from it. Self-reflection is designed to provide children with more insight into their learning. My practice encourages children to understand where they are progressing and which targets they can set themselves for progression. Reflection will allow the children to develop the critical thinking skill, allowing them to delve deep into their ability to motivate progression in learners (Cottrell, 2017, pp. 1-16). 
Although pupil voice supports children’s development, through my experience it is not being considered whether it is making a difference in the children’s learning. This is because these views are not considered and assessed by teachers (Warwick, 2018). This is because many ideas given by the children are not appropriate for the lesson planning, this means that implementing all of the ideas is impossible. Therefore, many ideas are overlooked by teachers. If this process continues, it can make it difficult for children to engage within lessons. Disengaged children can find it difficult to learn and grasp information (Mitra & Gross, 2009). 
Messiou (2019) provides an opposing view on pupil voice stating that some children’s views matter more than others. They say that this can be because of their age and maturity level. This statement is not applicable as the children can only develop their maturity if they have opportunities to practice these essential skills.  If children have no experience with pupil voice or reflection, the children will not use this as a staple in their lives and will therefore not gain its benefits. The Rights of the child began in 1989 where it supported the voice of children; it meant that all children had the opportunity to express their views and opinions (UNICEF, 2016). This is because all children’s views are important regardless of their age. My school teaches and follows the rights of the child to ensure children have the opportunity to use their voice in learning experiences from nursery to post 16 education. The Child Act (2004) supports children’s opportunity to use their voice also as it provides support for children to access a safe and inclusive learning environment, this means providing them pupil voice opportunities (Legislation, 2004).
In my future teaching experiences, pupil voice will be incorporated into lesson plans. I will provide the school with a school council team, if it does not exist. These team members can gain insightful information from each year group over a variety of blended learning experiences. This school council can bring children together and support the progression of the school. The council can discuss important topics such as the curriculum, extra- curricular activities and student welfare (Freud, 2023). I could also award the children with student roles within the class, this is an important way of encouraging pupil voice within the classroom (Charbonneau, 2018). 
Estyn (2016) provided another adaption to future practice with ‘golden assemblies’. This assembly occurs once a week where children feedback to staff about the school week. This feedback supports staff in decision-making, curriculum building and supporting pupil wellbeing (Estyn, 2016). I believe this will be an important implementation into my future practice. 
Another implementation into my practice would be pupil voice lesson plan sessions. This is where the children will be asked what they would like to learn at the start of the topic. In my placement, the children began a mixed activities afterschool club occurring once a week. On the first session of the club, the children were encouraged to provide activities that they would like to engage in. Some ideas were: outside games, movie night and board games. This was beneficial for the children and the staff.  If all topics began this way, the children will be more engaged, motivated and interested in learning (Watts, 2022). This will also provide the teachers with guidelines to follow in their planning. I believe this will be a beneficial process within my teaching practices in the future. 
I will however, account for the limitations that are brought with pupil voice. These include time consumption, inappropriate suggestions and school resourcing. To do this, I will inform the children of the expectations of pupil voice. The children must think of sensible suggestions relating to their learning. The children must think of activities which can be completed within the school using the resources provided. The children must also think of suggestions which they could complete within school hours. If these guidelines are followed, the children can access a beneficial pupil voice experience (Quinn & Owen, 2016). 
Conclusion
Each target a teacher sets for themselves is a stage of a developing practitioner’s journey. These targets will allow me to develop as a teacher throughout my career if I continue to develop myself as a practitioner, I will provide the necessary and most beneficial support for children’s learning and development. I will ensure to research using reliable literature and studies to do this, for example Estyn. I will continue to follow the teaching standards to inform my practice.  This will increase the teaching standard within the country as each teacher will be working to better their practice and further support the learning and welfare of the children in their care. 
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