2

Managing classroom behaviour and learner engagement
In the Post Compulsory Education sector, otherwise known as the Lifelong Learning sector, there is a certain level of expectation from the students and indeed from the teacher when they walk into the classroom, those expectations will be variable and differ from student to student and from teacher to teacher (Mortiboys, 2007). It could be assumed that the way that lecturers understand teaching plays a part in how effective the learning environment within each classroom will be and the level of engagement (Ramsden, 2007). Effective learning in the classroom depends on many factors, one of which is the behaviour of the students therein. It seems that poor pupil behaviour is a major concern within all teaching environments, however, it seems that current legislation regarding behaviour is directed at the school sector rather than the FE, Further Education and Training Sector (Robinson, 2019). Although poor pupil behaviour is an issue, the subject of behaviour management has been developed as a framework for managing effective learning engagement in the classroom and refers to behaviour in general rather than bad behaviour alone. It is a common misconception that students in the lifelong learning sector have chosen to be there and therefore they are willing and enthusiastic, this is not always the case (Wallace, 2007).
Legislation within the education sector, especially within documents produced by the Department of Education (DfE, 2022) specify policies which should be implemented within the school environment to try and ensure consistency throughout secondary education only. However, the Government have produced a document entitled Strategic Vision for the Post Compulsory Education and Training Sector in Wales where they hope to ensure that their approach ‘will enable learners to move seamlessly from compulsory to post - compulsory education …’ (Minister for Education, 2020). It is hoped then, that all aspects of educational policy will follow through to the Post Compulsory sector. The policies implemented within secondary education regarding behaviour management are used by each individual school to develop their own best practice document on behaviour management, it is hoped that this will be implemented by FE and HE institutions also (DfE, 2022). University of Wales Trinity Saint David has a student code of conduct in which it stipulates the expectations of the student when they study at UWTSD (UWTSD, 2021) and they also have a policy document in place to ensure the health and wellbeing of students as well as staff that attend UWTSD (UWTSD, 2020). Within this document professional standards are met on inclusivity through the professional values of respecting individual learners and diverse learning communities, promoting participation and equality of opportunities for learners, while acknowledging the wider context in which higher education operates, recognising the implications for professional practice (Welsh Government, 2017).
Behaviour management in the classroom contributes to the effective learning environment for all students but teachers cannot always be sure of how that learning takes place (Swann, 1999). However, as part of the professional standards for teachers, creating the right classroom environment through implementation of standards within further education institutions, like demonstrating commitment to learners through creative teaching strategies, creating an inclusive environment of dignity, courtesy and respect for all,  promoting diversity  and equality of opportunity for all and building collaborative and positive relationships with students can contribute to the students’ wellbeing and therefore the learning outcomes (Welsh Government, 2017). These standards align with a humanistic approach which is person centred (McLay, et al., 2011). Within higher education, similar professional standards like the designing and planning of learning activities, the maintenance of subject knowledge of the teacher and the respecting of individual learners, help to direct teacher behaviour, therefore enhancing learning outcomes for students with their potential to change lives (McLay, et al., 2011). This forms part of a constructivist approach, which creates a process of learning that develops over time (Kolb in McLay, et al., 2011), Kolb (1984) says that our learning evolves as we develop as individuals in our changing circumstances (Kolb, 1984). Theorists like Maslow believed through his hierarchy of needs that as long as human basic needs are met then human motivation can thrive (Avis, et al., 2011), in other words, students need to feel a sense of belonging and safety within the classroom in order to thrive. According to behaviourist theory, learning may be reinforced and can be motivated by achievement and reward (Wallace, 2005), however, Rogers (1983) believes that students are motivated to learn through a level of mutual respect between the teacher and the student, building trust between them (Rogers, 1983) for this it is important for the student to be treated as an individual which again forms part of the professional standards for HE institutions (UKPSF, 2011). 
The Welsh Government conducted a survey into how students felt about how they learn, called the Learner Voice Wales Survey in which they asked the opinion of 182,691 students in a post compulsory educative role, including FE institutions, Work-Based Learning (WBL), Adult Community Learning (ACL) and Welsh for Adults (WfA) (Welsh Government, 2016). The survey was conducted over a period of three years from 2013 to 2015 and the findings ranged from how students felt about the college itself and its facilities, the course content and teachers’ ability to teach and the amount of support available to them. In FE institutions it seems that on the whole the feature that students were most happy with was the support provided by the institutions. Almost half the students that answered the question about how they would rate their learning experience overall rated it as ‘very good’ with statements such as ‘I like that the lecturers don’t treat you like you’re a child’, ‘the way they make everyone feel equal and involved in everything that is undertaken’ and ‘Tutor’s enthusiasm and method and variety of teaching methods’ (Welsh Government, 2016, p. 6). These statements indicate that professional standards of demonstrating commitment, equality of opportunity and inclusion, demonstrating dignity, courtesy and respect, maintaining subject knowledge and delivering effective learning, were met, which can all contribute to better learner engagement and behaviour management in the classroom in that following professional standards helps lay the foundations for building trust and developing collaborative relationships with students (Welsh Government, 2017). On the other hand, some of the comments made were contrary to this, in that some students felt demotivated by unapproachable teachers and uninteresting lessons while many students complained about facilities such as the expense of the food provided and the lack of healthy food (Welsh Government, 2016). It seems that when students are demotivated this can lead to behaviour problems in the classroom such as late arrival, talking in the class, using their phone, diverting lecturers from the main points as well as more serious behaviour issues (Race, 2019).  
[bookmark: _Hlk133236851]It seems that under 50% of learners took part in the survey over a period of three years and of those 50% only 37% consistently said that their experience was ‘very good’ (Welsh Government, 2016, p. 12), which seems to create a lot of room for improvement. The information provided within this survey was used to inform Iestyn inspectors and to help drive improvement in the FE sector (Welsh Government, 2016). It has been hard to discover if that improvement took place without a follow up to the survey, therefore, the benefits of such a survey seem to be indeterminate. So, within the schools sector it seems that most institutions manage behaviour by following professional standards set by the governing bodies and implementing policies set by each individual institution (DfE, 2022). Even though some Further and Higher Education institutions will have their own policies for behaviour management, there is a gap in legislation that could create guidance for those institutions, so it is up to individual teachers to ensure they create the types of learning that benefit all students through the following of professional standards and reflective practice whilst considering Constructive, Humanist, Behaviourist and Cognitive theories of learning in order to consider all students (Curzon, 2004).







Behaviour management and learner engagement is a complex subject with many variables, from the perspective of the teacher and from the perspective of the learners (Robinson, 2019). Many theories exist on how students learn; however, this can sometimes be influenced by extrinsic events happening outside the education environment which can affect the students’ needs. According to Maslow’s hierarchy of needs, basic needs should be met before active learning takes place (Curzon, 2004). In order to become better teachers, it is important to understand that being able to reflect on all aspects of how we teach, whilst also observing our peers, can benefit us as student teachers by helping us learn from our experiences or from others’ experiences (Silcock, 1994). According to Reynolds and Suter (in Avis et al., 2011) there are two levels of reflective practice, (a) technical and (b) critical-organisational (Reynolds & Suter, 2011). The technical deals with the structure and delivery of lessons and covers the lesson as a whole rather than separate aspects, and the critical is used when judging others’ performance, while organisational deals with management and deployment of teaching and learning activities, resources and learner support. For this reflection the critical-organisational level will form the framework for the reflection (Reynolds & Suter, 2011). As these observations were undertaken around the behaviour management and learner engagement theme, certain incidents and situations were selected to reflect upon. The Teacher observation forms and lesson plan will provide the details about what was observed. Due to word constraints this reflection will use the simple ERA Experience, Reflection and Action model of reflection (Jasper, 2003). Each observation will refer to the teachers by their first initial only for purposes of anonymity. Judgments made during the observation will be based on professional standards and also personal feelings but in no way suggest the observer knows better. 
Experience
A common theme that ran through each observation and my own lesson was subject knowledge and my feelings of lack in this area while observing two teachers with excellent subject knowledge, aligning with professional standards of maintaining subject knowledge (UKPSF, 2011). With this knowledge teachers are ‘better equipped to provide experiences and situations that are likely to lead to the effective acquisition of knowledge, concepts and skills’ (Pritchard, 2018, p. 1). The first observation was done on February 1st with M, it was meant to take place at the Business campus in Swansea but was moved online due to the strike. The second was February 24th with E at the Q campus. Both lectures had very different subject matter, Organisational change with level 7 students and Rewilding with level 5 students, respectively. Both lectures were conducted in the same manner, as a face-to-face lecture which according to Brown (2015) is still the most dominant way to deliver knowledge (Race, 2019) including a slide presentation which can be beneficial providing you follow some simple rules i.e. don’t read out from the slides or provide too much information on each slide, being just two of a proposed 32 (Race, 2019). Both teachers clearly know their subjects and seem passionate about what they were teaching. Both brought their own experiences into their teaching, M talked about when she was working in industry prior to becoming a teacher and E talked about her own experiences taking part in the rewilding of Pine Martins. Both used discussion and class participation as one of the main teaching strategies which can contribute to increasing learner engagement (Shi & Yong Tan, 2020) and aligns with the professional standards of designing and planning of the learning activities (UKPSF, 2011). Both teachers align with professional standards of developing effective learning environments, excellent subject knowledge, appropriate methods for teaching and use of discussion to evaluate learning (UKPSF, 2011). The elements within each lesson that stood out included E using a presentation prepared on a different platform than the usual Microsoft Powerpoint that I have experienced in the past, which was Prezi and aligns with professional standards in the use of excellent learning technology (UKPSF, 2011).  M had around 200 students attending the lesson which involved students from many different cultures, M was very patient when these students were trying to speak, even though it was hard to understand what they were saying at times, showing respect to individuals and different cultures (UKPSF, 2011). I tried to emulate both teachers within my own lesson which took place at the Business school in Swansea on March 15th 2023 entitled Resistance to Change, by enhancing my subject knowledge prior to my lecture by reading books off the suggested reading list. I also used the same methods of teaching and used class discussions initiated by a question and answer session which can facilitate engagement and gives students the opportunity to build their knowledge (Gregson, et al., 2015) and it can help assess the level of learning taking place (UKPSF, 2011).
Reflection
I felt that both teachers could have used other teaching strategies to enhance the lesson and increase learner engagement. The lesson with E was very descriptive, the objectives were not laid out at the start and during the lesson E used expletives at times which did demonstrate her passion for what she was talking about, however, I felt that it didn’t sound professional. In every day life I use expletives myself so this is not a value judgement, I just felt it didn’t sound right and it made me think about whether I would use similar words myself during a lecture. I felt the presentation using Prezi was different and added something to the lesson which I would like to do in my lesson. I feel that M is very professional and clearly has excellent subject knowledge but I felt that other teaching strategies again could have been brought into the lesson, however the size of the class does create more challenges as to what can be achieved (Fry, et al., 2015). Group work might not work in this situation due to the size of the class, however I felt that a variation of delivery of content might have been appropriate. I suggested this to M when I was planning my lesson, however it was explained to me that as I was delivering the lesson to the full-time students after the same lesson had been delivered to the part time students then I needed to keep it pretty much the same. I found it difficult to deliver a lecture that was not prepared by myself; however, I added my own notes on each slide and a lot of preparation went into my delivery. I did read off the slides too much and felt conscious of this, but I did explain to the students at the start of the lesson that this might happen due to me being a student teacher and not being able to remember everything due to lack of experience. The subject I delivered was not my favourite subject and I felt a lack of confidence in some areas, however I felt that many aspects of the lesson went well and I enjoyed interacting with the class even though, in the beginning they were slow to respond to my questions.  I feel that I learned much from the peer observation, mainly about subject knowledge and professionalism.

Action
The action to take from this experience will involve either better preparation for the lesson or asking M, who is also my mentor if I can teach at a lower level until I develop more confidence in the subject matter. If and when I do my placement next year, I will be asking for access to the slides before the summer holiday so that I can better prepare. For most of the lessons I have done so far, including the lesson in this reflection, I have only been given the information the week before and with work demands it has been very difficult to find the time to do as much preparation as I would have liked. I will make a point of never using expletives when I prepare my lessons and I will ensure to always be aware that people from other cultures might need a little more time when it comes to speaking and learning, due to the different accents and problems with understanding. I will also ask my mentor if I can do some placement hours where I can plan my own lesson around the given subject, which will help build my confidence due to the preparation work that will be involved. A more extensive action plan is included in the appendices.
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	Teacher

	Elanor Alun

	Date
	Friday, February 24th 9 am – 11am

	Group
	
BSc Environment, Sustainability and Climate Change

	Topic/Context
	
Coastal, Marine and Wildlife Conservation

	Notes on the lesson:

	The lecture was part of the module on Coastal, Marine and Wildlife Conservation and this lecture was specifically about rewilding.




	The students in the class were level 5 students with 8 to 12 present. The lecture was recorded. The delivery of this lecture was what you would call chalk and talk. The strategy used was to use a presentation using technology and lecture the students in more detail what it was all about.
Elanor mentioned the fact that she was late putting the slides up for the students, I.e., that happened this morning in the lecture. Elanor didn’t mention the learning objectives for the lesson but jumped straight in with the meaning of rewilding, then continued to go through the slides which were made on the Prezzi platform rather than PowerPoint.  

	What I have learned:

	I learned that even though different lecturers might not all structure their lessons in the same way, they can still be successful at delivering the lesson. The basic principles I learned today was that subject knowledge is so important for confidence in teaching.





	Elanor used the same style of teaching throughout the two hours with a couple of breaks for ten minutes each to give the students a chance to use toilet facilities or stretch their legs. She encouraged participation through asking questions at regular intervals but did not use any other strategies like group work or the use of case studies or the like.

	Targets to improve my own practice (mapped to professional standards):

	I need to be knowledgeable about my subject before teaching it. On a couple of my placements, I have not felt confident in that, so will try and ensure that is not the case in future lectures. I will try and get more placement work on lessons I feel confident teaching until my confidence grows.
	I hope to do this by being guided by professional standards including:
Through ensuring my subject knowledge I will be demonstrating my commitment to learners, their learning, safety and wellbeing.
Value and promote diversity, equality of opportunity and inclusion.
Demonstrate dignity, courtesy and respect toward others.
Maintain and update knowledge of my subject (s) and how best to teach and assess them.
Know how to use evidence and research to improve my practice.
Plan and deliver effective learning, teaching and assessment.
Build positive and collaborative relationships.
Enable learners to share responsibility for their own learning and assessment.
Critically reflect on own values, knowledge and skills to improve learning.
I will do this in an FE environment. In a HE environment I will ensure my subject knowledge is up to date. I will develop appropriate methods for teaching learning and assessing my students through more research and reading.
I will ensure my research involves how students learn and I will try to develop relationships with students in order to build trust.
I will learn to use appropriate leaning technology such as Prezi.




Teacher Observation Form 
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	Teacher
	Marie Pitson

	Date
	
Wednesday 1st February 2023 10 am till 1pm

	Group
	
Change and Stability Management

	Topic/Context
	
Cognitive approach to change, starting from slide 15 from last week.

	Notes on the lesson:

	The lecture was part of the Change and Stability Management module as part of the Master’s degree in Business Management. This lecture was about a cognitive approach to change as part of different approaches to change within large organisations. Last week the first fifteen slides covered Individual change, talking about how individuals are affected by changes within their organization.





	The lecture was moved online at the last minute due to strike action. Marie didn’t want to let the students down so moved it online not to cross the picket line. Some of the students were not happy with this. Marie is a very qualified lecturer with a huge knowledge base gained from experience as a lecturer as well as experience in large organisations prior to becoming a lecturer.

Marie uses the lecture slides to guide the lecture but encourages discussion throughout. This lecture had over 200 participants. Just over 100 students are in China and unable to move to the country so they attend on Teams. Due to this lecture moving online, the other 100 students also attended online.

Marie mentioned at the start of the lesson that the full-time lecture takes longer than when delivering to the part time class due to the number of students attending, when questions are asked, very often there are more students who are keen to give their opinion as there are over 200 students.

The lecture began by going over the assessment that is due in the next couple of weeks.

	What I have learned:

	Knowledge of the subject matter is the most important factor to be able to conduct a lecture confidently. 
Making sure you have the ability to be able to deal with some rudeness when students are annoyed about changes, they were not ready for due to strike action.


	Encouraging participation is also very important for learner engagement. If Marie did not encourage participation, it might just have been someone reading information to the class.

	Targets to improve my own practice (mapped to professional standards):

	I need to be knowledgeable about my subject before teaching it. On a couple of my placements, I have not felt confident in that, so will try and ensure that is not the case in future lectures. I will try and get more placement work on lessons I feel confident teaching until my confidence grows.
I will arrange more observations of my peers.
	I hope to do this by being guided by professional standards including:
Through ensuring my subject knowledge I will be demonstrating my commitment to learners, their learning, safety and wellbeing.
I will do this by:
Starting a journal regularly reflecting on where my knowledge needs updating.
Actively participating in professional development activities.
Keeping abreast of new developments within my subject, and revise best practice on how to teach the subject.
Work collaboratively with colleagues and peers.

Demonstrate dignity, courtesy and respect toward others.
I will do this by:
Maintaining my subject knowledge will also benefit here too.
Reviewing my own professional and personal attitudes and beliefs.
Aim to behave professionally at all times.

Know how to use evidence and research to improve my practice.
Plan and deliver effective learning, teaching and assessment.
Build positive and collaborative relationships.
Enable learners to share responsibility for their own learning and assessment.
Critically reflect on own values, knowledge and skills to improve learning.
I will do this in an FE environment. In a HE environment I will ensure my subject knowledge is up to date. I will develop appropriate methods for teaching learning and assessing my students through more research and reading.
I will ensure my research involves how students learn and I will try to develop relationships with students in order to build trust.
I will learn to use appropriate learning technology such as Prezi.
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Lesson Plan Angela Lewis
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Lesson Plan

	Topic: Resistance to Change
	Class: MBA Change Management Module


	Date: March 15th 2023

	Length of lesson: 3 hours
	Number of students: 237

	Resources required: computer and screen to display ppt. My laptop for reference. My notes in journal on information provided in the ppt.

	Aim of Lesson
Placement lecture with ppt not prepared by myself but delivered by myself. The aim of the lesson is to deliver information about Change management to Master’s students on the MBA degree course.

	Learning Outcomes – The Learners Should Be Able To:  
Consider Resistance to change: 
· Reasons for
·  types of 
· response to  
· challenges arising. 

Also be able to assess an organization by its structure and culture.

	Previous student knowledge required for the session:	
Much student knowledge required. I studied some of this information a long time ago so need to brush up on my knowledge by reading books from the recommended reading list.


	Anticipated difficulties (if applicable): 
Subject knowledge gaps. PPT written by someone else and is not understandable on every slide. Remembering all that I want to say. This will be a hybrid lecture so technology will need to be working well. There will be about 120 students in the lecture hall and 117 online in China.

	Professional Standards (where are these being met within the session) 
Because the lesson is delivered on a Monday night to the part time students, I have to deliver the lesson in the same way on a Wednesday to the full-time students, so there is not much scope to change any of the already planned activities within the lesson. However, the lesson has planned activities including student participation through discussion.
I will try to play a part in the development of an effective learning environment by trying to make the lesson interesting, using my own experiences as examples in places where examples are needed. 
I will read as much information as is possible prior to the lesson to ensure my own subject knowledge. 
I will try to use appropriate methods for learning and teaching. 
I will use appropriate technologies. 
I will try to ensure my lesson is up to the standards already established by Marie. 
I will respect individual learners and their cultures.
I will use evidence informed approaches and use research-based information.



Lesson Detail:

	Stage 
	Focus
	Strategy 
	Time 

	Introduction






Development 

Plenary/conclusion




	PPT already prepared.
Talk about learning objectives for the lesson.


 
38 slides to go through which will follow a natural flow.

Go over the assessment due in over the next couple of weeks. 
Ask if they have any questions which we haven’t already covered.
Ask the Chinese people on Teams if they have any questions.
Reiterate the learning objectives for the lesson.
	The information will be delivered in the same way that it is delivered on a Monday evening to the part time students.




Strategies used will involve 
Face to face lecturing.
Discussion at various stages of the lecture.
	Individual times not planned. Breaks will be decided as and when a natural break in the discussion or delivery arises.







	
Assessment Strategies, when and how are they included with the lesson?

Discussions will take place throughout the lesson to determine student opinions and experiences regarding what has been learned. The opportunity to ask questions will be given whenever needed. Objectives will be revisited at the end of the lesson with the opportunity for the students to go over any necessary gaps in learning.





	Informal reflection (to be completed after the session)

I read a lot of the notes directly off the slides but I warned the students before =hand that I would have to do this as I am a learner and cannot remember everything, h9owever I wish I had remembered more. I think that due to being nervous my memory was affected. There were some technical difficulties with the recording of the lesson. There were also technical difficulties with joining the people in China via Teams. Marie contacted the technical department to come and sort it out. 
My own notes were not as clear as I intended them to be.
38 slides are a lot of information to remember.
If I had had the free reign to deliver this lecture in a way that I wanted to, it would have been different and would have involved some variation in the strategies, which is not to say that the way it is already being done is wrong. I just feel I would benefit and deliver better if I could use different strategies.
It is very difficult to deliver a lesson where the ppt has been prepared by someone else.
I knew before the lesson that I needed to enhance my own knowledge. I studied a lot before the lesson but it wasn’t enough. Marie said I did well which I am grateful for so I feel at least the students did not see my lack of confidence too much.







Action Plan:  I will be teaching on an unknown placement over the next few weeks which my mentor has yet to inform me of. My Action plan will be developed using the SMART goals framework as this helps develop realistic goals for future development and is time bound so can be very motivational.  S = Specific, M = Measurable, A = Attainable, R = Realistic and T = Timely (Lawlor & Hornyak, 2012).  I will speak to both my mentor and my tutor for guidance on this matter.
· S = My long-term goal is to be a better teacher; the short-term goal is to provide an interesting lecture at my next placement using what I have learned about subject knowledge and how essential it is to know what I am teaching thoroughly, you can’t just wing it, but very often I was given the information quite late with not much time to prepare. I will either ask my mentor for more time to prepare or ask for lower-level classes that I am more familiar with until I feel confident enough to teach at a higher level. I will use more strategies such as class discussions and will try to use technology more with the use of such platforms as Vevox to encourage class participation. I will learn how to use Prezi so that I can create some interesting presentations and hopefully be able to use them if I can plan my own lesson.
· M = The ultimate long-term goal will not be achieved until the end of the course in 2024 so the implementation of learned practices will be more measurable in the short term, I will try and create a Vevox quiz for my next placement if it is allowed. I will also learn how to use Prezi in order to create interesting presentations.
· A = Setting short term goals will be more attainable initially but it will all contribute to my long-term goal. Starting a journal where I can reflect on my weekly lessons will help me gain more insight into how to improve my lessons. Working collaboratively with my peers will also help me gain knowledge in the short term which will help me in the long term.
· R = Realistically, using the short-term goal will be achievable in a relatively short time and once achieved, a new action plan can be formulated. Even though short-term goals seem more achievable, I would like to do my placement with the same students every week so that I can build up trust with them which will help to build relationships with them in the long term. 
· Timely = I am waiting to hear from my mentor about a date for my next lecture where I can hopefully implement the action plan.
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