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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
1. Please revise the correct protocols for Harvard referencing to improve precision and accuracy of citing the work of other authors e.g. surname and date only when citing in text (e.g. Jones, 2020), and page numbers only for direct quotes.

	During this assignment I will keep the Harvard referencing guide at hand to check what I have written.

	2. Continue reading more widely and using different perspectives within literature (e.g. CfW gov documentation and latest research) to discuss your data/findings to show your engagement with literature & critical and cognitive skills.



	I will seek out as many relevant sources as possible and reasonable to include within my literature review and throughout the assignment. 
Where possible I will discuss opposing perspectives, I will make brief comments on the reliability of source materials and data. I will make explicit use of curriculum guidance and government documents within this essay.






Create a community profile for your PTE school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.

Introduction
Within this essay I wish to focus on mental and physical wellbeing in my proposal of an outdoor pursuits club to engage pupils, families and the wider community in adventures to promote a healthier lifestyle.
I believe mental and physical wellbeing are important issues that should be addressed because in a survey by NHS Wales (2025) 28% of participants stated, “their current physical activity levels are having a negative impact on their health.” Participants stated that access to the outdoors has a positive effect on both mental and physical health and so this project would fill a need within the community.
Following this, Griffiths (2025) stated in his lecture that “one in ten children have mental health problems” and “one in twelve young people self-harm”. When researching this topic I found the Welsh Government (2025) reported pupils in the academic year 2021/2022 aged eleven to sixteen averaged 23 on a mental wellbeing score, lower than previous years which indicates a decline in mental health. The report also showed that pupils within this age group from more affluent families had higher mental health scores than those from less affluent families. 
A study from the University College London (UCL) Centre for Longitudinal studies (2020) echoes this, stating that children who grew up in homes valued at £400,000 scored lower in a test for emotional and behavioural difficulties than children that grew up in houses valued at £100,000. This clearly indicates social inequality surrounding wealth can affect mental health. The proposed project must be aware of this and attempt to provide equity for the community through equal access to activities that can improve participants mental and physical health.
The projects sessions will tie in with the statements of what matters within the health and wellbeing area of learning and experience (AoLE) (Welsh Government, 2020a) and the humanities AoLE (Welsh Government, 2020b) through experiential learning similar to that described by Parry and Allison (2020 p.20).  The project will be using resources and locations surrounding school X, which will be referred to as such in accordance with BERA (2024) for confidentiality and anonymity because this essay will potentially discuss affluence and areas of depravity.






Literature review
Current health statistics showed a general decline in mental and physical health. Survey respondents stated, “their financial situation” and “social media” (NHS Wales, 2025) were two of the top three factors adversely impacting their health. Further research found that the use of technology influences the mental health of children and adults. For example, meta-analysis by Harverson et al. (2025) showed “negative correlations between children's digital technology use and their overall psychological well-being.” although this analysis focused on children between the ages of four and six, this indicates that more screen time has a negative effect on children's mental health, with reported effects of inattention, behavioural issues, and issues with self-esteem.
Harverson et al. (2025) noted that “few studies have assessed the nature of children's digital experiences”. Dubicka and Theodosiou (2020) offer an analysis of technology use on the mental health of a wide age groups and discussing young people's experiences using research from respectable organisations such as: The World Health Organisation (WHO), the National Health Service (NHS) and the World Psychiatric Association. This source posits that uncontrolled use of social media and unrestricted internet access negatively impacts mental wellbeing by causing problems such as, anxiety, insomnia, and sedentary behaviour
Additionally, socioeconomic status and geographic location may negatively impact the link between technology use and psychological wellbeing according to Harverson et al. (2025), suggesting that the effects of technology are not the same for all groups and socioeconomic status influences mental health directly and indirectly (through altering pupils use of technology). The Welsh government (2025) and NHS Wales (2025) both highlight that socioeconomic status, or finances have a significant influence on mental health, as does UCL Centre for Longitudinal studies (2020). 
By emphasising that "enjoyment of activities outdoors will influence learners’ mental health and emotional wellbeing," Welsh Government (2022a) advocates outdoor activity as a protective factor for emotional wellbeing. The Curriculum for Wales, which highlights the value of getting students involved in outdoor and physical activities, reflects this view. However, only 46% of primary school students reported engaging in physical exercise four or more times a week during their spare time, according to the School Health Research Network (2023, p. 27). Welsh Government (2023, fig. 3.6) shows less than 20% of students between the ages of 11 and 16 engaged in physical activity daily. These results point to a discrepancy between the goals of the curriculum and the behaviour of the students, which may indicate that there is not enough focus on encouraging long-term positive attitudes towards physical activity in the classroom.
After reviewing research on children's mental health, the focus shifted to interventions in outdoor settings that could support children and the community and have a positive impact on wellness.
Clough et al. (2016, p.964) provide strong evidence of the psychological and physical advantages of outdoor and adventure-based activities, arguing that "adventure programs facilitate positive health and wellbeing outcomes." Their claims are more credible because they are based on a wide range of research. Furthermore, O'Connell and O'Connell (2020) broaden the conversation, by emphasising the benefits of exercise for kids with autism spectrum disorder, obesity, and disabilities. Their work implies that exercise has therapeutic benefits for kids dealing with certain health issues in addition to being good for overall wellbeing.
According to James et al. (2024) pupils between seven and eleven years of age have better mental wellbeing when positive feelings towards physical activity, and opportunities that increase confidence and autonomy are present. This bolsters the argument that pupils benefit from outdoor activities and that these opportunities should be included in the curriculum. 
Caution should be taken when considering the proposed intervention, as research papers meta-analysed by Bowler et al. (2010, p.8) described the positive effects of exercise in natural settings (as opposed to synthetic ones) but studies “focused on very short-term effects”. This could indicate that the positive effects of partaking in outdoor activities may only be short term, bringing into question the meaningfulness of the intervention.  However, Clough et al (2016 p.964) explicitly states that longer programs yielded more mental health benefits furthermore O'Connell and O'Connell (2020) discuss valuable positive outcomes from outdoor interventions in long- and short-term studies. Therefore, I believe the concern raised in bowler et al. (2010) should not be a barrier to carrying out the project or cause concern about the meaningfulness of the proposed intervention.
A barrier to the success of this intervention could be weather, especially during winter months when we see the lowest temperatures and often a significant amount of precipitation. Discussing weather impacts on outdoor experiences, Gatti and Brownlee (2024 p.6) state “weather can influence overall satisfaction by conflicting with other motivations and goals” and later discuss how adverse weather that conflicts with expectations can influence satisfaction. Later in this essay it will be an important to consider the effects of weather and seasons on the practical planning for this project.

Project aims 
The aim of this project is to provide a programme for the community that improves participants mental health through collaboration to support groups towards this goal as described by Thompson (2017 p. 241).
This project aims to give all members of the community equal access to the outdoors and create an equality (Thompson, 2017, p.4-5) space for community members. The project should teach participants how to lead a healthier lifestyle and strengthen school-community connections. The ideal outcome of this programme is a well-informed community, with valuable skills that allow them to manage their mental and physical health through the enjoyment of the outdoors, in line with values from the four purposes (Welsh government, 2020c), whilst also integrating school X with the community.


Estyn (2020) sets out recommendations for effective community schools, the examples set out here are useful guidance to running a community project as the source engages with school and community interactions, such as addressing the community’s needs (which have been previously identified within the literature review). The following ideas have had influence from this guidance as well as my experiences within School X.
To staff and run this project the school would need to provide internal volunteers that have some knowledge of outdoor pursuits, gardening and healthy eating etc or be willing to research and become informed on such matters. Along with this, volunteers to run the programme would require the necessary qualifications and an enhanced Disclosure and Barring Service (DBS) certificate to work with children and young people, as well as any vulnerable adults that may attend in line with UK government (2024) guidance.
To begin with the club could meet once a week for a short duration (between one and two hours), to do small activities for example, gardening, nature walks, micro adventures (Humphreys, 2016) or short outdoor photography sessions. If this proves to be successful, with a high rate of uptake and sustained participation the project can begin to broaden its horizons and contact groups that could facilitate larger adventures and increase 
To fund the project, donations from participants could be taken. Rather than an entry fee to ensure it is accessible to all families regardless of affluence, which has been identified to have negative effect on mental health in the literature review from sources such as Welsh Government (2025) and NHS Wales (2025). Doing this would ensure equal access and alleviate monetary concerns for families wishing to participate, as groups who might carry such concerns may be among those who would benefit most from the project.

Measuring impact 
The sources discussed in the literature review regarding outdoor activities effect on mental physical health, specifically those from journals, measure the impact of said activities in some fashion. Doing so within this proposed project could provide a research informed case study to add to the body of research, however this is not an explicit goal of this project and therefore there will be less focus on drawing research-based conclusions in a scientific or highly professional manner. Instead, the aim here is to discover whether the project is well received (i.e. is there a significant number of participants with long term engagement) and whether the project is benefiting participants (are participants having an enjoyable experience and are they noticing increased mental wellness). As this section does focus on gathering forms of data from project participants, BERA (2024) guidelines should be followed to ensure ethicality.
To gather information regarding participation there are a couple of possibilities. Firstly, a sign in sheet, taking participants names underneath the date of an afternoon session. Or secondly, a head count by the leading member of staff who takes note of this. The first of these options, while easier for staff, could discourage participation as it might create an air of formality or create inaccessibility for those who struggle to write. Therefore, the second option, would seem to be the best as it requires minimal work for staff, who will be occupied with the sessions work, while keeping an informal open environment for participants.
To gauge the projects effect on participants health, mentally and physically, we can consider collecting data in several ways.
Firstly, the source of data could be self-reported, like data in James et al. (2024). Or observational data taken by a researcher, similar to studies reviewed by Bowler et al. (2010). Again, the atmosphere created by attempting to collect data should be considered here, participants may feel discomfort and stress if they are observed. Also, if they are asked explicitly to give some form of self-reported data, they may feel pressure or undue stress to give an answer they perceive to be correct, both are experiences that would conflict with BERA (2024) guidelines. 
I believe that the least intrusive option would be to create an easy way to access a form of data collection and requesting that participants to interact with this when they are prepared and willing to. They should be informed that they are under no obligation to do so, and ensured that data collection is safe, anonymous, and simply a means of gauging the projects successfulness. This method of sampling data is random sampling, where “every member of the ‘population has an equal chance of being included in the sample” (Davies and Hughes, 2014, p.58). with the population referring to participants of the project and the sample being data on how the project is affecting participants health.
 To collect data, I suggest doing a questionnaire as it would be best suited here (David and Hughes, 2014 p. 81). Doing so through physical and digital means because we have discussed issues surrounding affluence, using digital and physical means allows those with and without devices (e.g. smartphones) to participate. As school X has a website and social media (not provided due to anonymity guidelines, BERA 2024), an easy to access link to a questionnaire can be used digitally and physical copies can be made available during the community projects session next to a box to submit responses. 

Evaluation 
A brief evaluation of the proposed project can be found in the appendices; in this section I will refer to and expand upon the points made in appendix 1.

Strengths
This section will refer to internal factors that will support this project. The first identified was school X’s current eco club and successful gardening work within the school. This shows that pupils and staff are familiar with green spaces and some of the activities the community project will engage with. As well as this, staff are familiar with the curriculum for Wales and the AoLE’s (Welsh government 2020a, 2020b) that this project will be working from to teach the content of project sessions (such as healthy lifestyles or caring for our planet), this was identified as a strength because staff will not need extra training to run the proposed project. Lastly, it was identified that the curriculum supports green space and promoting mental and physical health through its guidance in Welsh government (2022a) and through the four purposes (Welsh government, 2020c).

Weaknesses
These are the internal factors that could harm the proposed project. The school X does not have a large green space within its property that could be used for some activities, such as a nature walk. This is easily countered by using outdoor resources surrounding school X, the local park would be a safe and familiar place for pupils and the community. This approach recalls the work by Landscapes Wales (2025) where national parks were said to have “an important role to play supporting teaching and learning”. 
The second weakness identified was the time commitment to the project, both for staff to run the project and the community to participate. After school hours would be limited due to family commitments or work requirements (as examples) therefore the project could suffer from this. To mitigate the effect of this, staffing the project would have to be negotiated amongst school X staff. This could look like different members of staff running the project at different times. There is also the possibility of running the project more than once a week, to maximise the opportunities for participation.

Opportunities
School X’s geographical location offers numerous opportunities that are outlined briefly in appendix 1, these unique advantages would allow for a diversity of activities and opportunities within the project which would mean that the project can appeal to a larger audience. The opportunities are too numerous to go into detail here. Again, there are links to the four purposes (Welsh government 2020c), and holistic pupil development. 
It was mentioned previously that the school only has a small green space, this project could mean that this space is used to a greater extent through sessions run with community members. This could create a more eco-friendly and green school, and possibly allow school X to increase their eco school status within the echo school awards scheme (Keep Wales Tidy, no date given)

Threats 
The threat of a small budget has already been discussed within this proposal; donations were identified as a good way to generate funds for this project due to the circumstances surrounding school X’s community.
Securing locations to undertake the projects sessions would be a significant threat to the success of the project. However, as this project starts school X can be the starting point for sessions, with expansion to public green spaces within the community. Later as this project gains traction and increased participation, organizations and other clubs (which cannot be identified to remain in accordance with BERA, 2024) can be contacted and propositioned with mutually beneficial collaboration.
Conclusion 
To summarise, this project first identified mental health issues that stem from urban life, technology use, and affluence that would apply to school X and its community. Later research was found that posits outdoor activities and connections to green spaces can alleviate the effects of mental health issues, this was used to suggest an outdoor pursuits community project. This project would base itself on principles of equality and inclusion, being open to all members of the community to give support through enjoyable activities and the teaching of life skills. The methods of measuring aims were discussed and critically analysed, after this the project underwent a SWOT analysis (Appendix 1) with another critical discussion.
From engagement with this assignment and its associated learning materials, I have gained a greater awareness of how important community engagement can be. I believe that a school’s influence can, and should, go beyond prescribed teaching hours and its school gates with purposeful intent to serve not only pupils but the wider community. A strong school-community connection benefits all involved as suggested by Welsh government (2022b).
By going through the practical considerations for this proposed project I have come to realise that I may have the skills necessary to create community connections and engage with a wide variety of groups to support the. Specifically, to school X (BERA, 2024) I have discovered the needs of their community, and worked through solutions that could alleviate possible mental health issues related to affluence and possible lack of outdoor exposure. This specific topic is important to me personally and in my future practice I believe I would find purpose in running a project similar to the one proposed here. This would allow me to work towards the QTS standards (Welsh government, 2019) found in the collaboration and advancing learning strands and likely other valued abilities.
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SWOT analysis guidance and template
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