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Introduction 
Behavioural management is one of the key components in being able to deliver a successful lesson. Using language and communication to carry important messages is vital for a teacher and its pupils. A critical incident was carried out to understand the underpinnings of certain behaviours in the classroom (see appendix A and E). Using Donaldson (2015) report, it was evident that Teacher X explored these skills. Theories on behaviour management, including different models of teaching are explored and discussed. Many models are available for practice with distinctive points, including punishment, attachment, positive reinforcement and psychological needs (Canter, 2004; Slavin, 2009; Skinner, 1968 and Martella et al,. 2010). Language and communication between the teacher and the learners are crucial; having strong bonds will reinforce aims and standards for the classroom. Various theories are offered to develop an understanding of the learners social and emotional wellbeing, imitation, interaction, and growth mindset all being improved by the use of song and rhyme (Dweck, 2017; Kim, 2017; Mullen, 2019; Bandura, 1968; Vygotsky, 1997). 

Observation 
The school being observed is a primary school based in a town in Wales. This study will refer to the BERA (2018) guidelines on anonymity. School and pupils will be known as School X and Pupil X. School X has a broad curriculum which provides literacy, IT, languages, physical and emotional well-being to all students. Positivity is a key aim that is promoted and maintained throughout the school environment and within the community. A nursery lesson containing children aged between 3 and 4 was observed; this is a mixed ability class. Only 20 out of the 47 students were present, COVID 19 rules have been implemented and students have all had staggered starts. This class was observed during the second week of the 1st term and it is also worth noting that there are new students to the class. Teacher X is introducing ‘Carpet Time’ to the children. ‘Carpet Time’ is a learning space where a class is expected to sit down on a carpet in front of the teacher, who may be sitting on the floor or on a chair. The children are expected to listen and follow the teacher’s instructions. (See appendix A and E) 
Methodology 

For the purpose of this study a critical incident was used to help critically analyse behaviours in a classroom. A critical incident was used in this observation to help gain a better understanding of behaviours in the classroom. Tripp (2011) acknowledged the psychology principle and associated this with teaching. Observing behaviour with no pre-dispositions or anticipations could help develop a better understanding of human behaviour in a classroom environment. A critical incident gathers rich and in-depth data for analysis. Researchers need to be wary that using a critical incident heavily relies on behavioural underpinnings and consider cognitive and psychosocial views (Hughes et al,. 2007). Researchers must deliver great analysis and be careful not to generalise, this will give the reader substantial evidence to judge and critique (Demarrias and Lapan, 2003). 
For the purpose of this study a structured observation was used with a non-participant approach. Observation is the most frequently used method in studying the behaviour of a group or an individual (Kothari, 2004). It is important to gather information either by using observations, interviews or questionnaires (Kumar, 2019). There are two broad types of observation, participant observation and structured observation. Participant observation is a broad concept, ensuring that the researcher is gaining vital and in-depth knowledge of the behaviour in the social setting (Zikmund, 2000). Participant observation can be categorised into four types, participant as observer, where the researcher takes part in the activity; complete participant, where the researcher identity is concealed but is involved in the social setting; observer participant, where the researcher observes activity; and complete observer, where the identity is concealed and the researcher is observing behaviour in this social setting. A structured observation uses quantitative methods of data collection, this may involve the use of pie charts, pre-coded and bar charts (Gil and Johnson,2002).  When observing a classroom, it is important to suspend judgement on beliefs; the purpose of a participant observation is to develop a rich understanding of the process and root of the behaviour. Ethnography is an example of this, the researcher is fully immersed into the study (Carolyn, 1999). Qualitative conclusions are most common. Qualitative research can gather in-depth conclusions/meanings compared to quantitative numerical findings (Bernard and Bernard,2013). It is important to understand the ethical issues that are derived from this approach. Participants must fully understand the purpose of the research, fully consent, and have the freedom to leave at any time. Researchers can become invested into the surroundings that they themselves conflict with the behaviour. It is important to highlight these issues to maintain the validity and reliability of the results and discussion (Moore and Savage, 2002; Homan, 1991). 
 A case study has been chosen for this essay. A case study is a study of a group or individuals in a setting and it is important to notice that a group is seen as one unit. The idea of a case study is to gain a holistic understanding of behaviours that are shown (Kumar, 2019; Baxter and Jack,2008). Although case studies can lack control, the researcher enters the study with no control over extraneous circumstances, such as the environment. It may then be difficult to conclude any cause and effect (Cohen et al,. 2013). Case studies on the other hand can capture snapshots of surprising behaviour that may not have been previously recorded by using other measures. Case studies capture naturally occurring behaviour in an environment that is familiar to the participants (Noor, 2008). Researchers analysing these behaviours in these natural environments may be overwhelmed by the amount of data recorded, and adversely, vital behaviours could as a result be ignored. This could cause issues when attempting to identify the root of the action as the researcher may place importance in the wrong areas (Gerring, 2006). Even though there may be some weaknesses with using a case study it is important to remember that researchers can gain an insight into complex relationships in the participant’s natural and familiar surroundings, creating in-depth knowledge of behaviour where quantitative data cannot (Hodkinson and Hodkinson, 2001). 

Four Purposes 

During observation, a critical incident arose. At the beginning of the class Teacher X held a tambourine and struck it. All students were alerted, and Teacher X started to sing a song. The song was about the rules, “eyes are looking, ears are listening, mouths are shut, hands are still, bottoms on the carpet”. All students started to sing and sit on the carpet appropriately. This method and use of song are mentioned in the Foundation Phase profile handbook and pedagogies as a key skill to develop the student’s language, oracy, phonological awareness and behavioural expectations though modelling and cues (Welsh Government, 2015) (see appendix A).
 Donaldson (2015) recommends the following four purposes to the new curriculum of Wales. Ambitious capable learners, who are willing to take all that is learnt into the wider-world, Enterprising and creative contributors, this will enable learners to become ready to fulfil work in later life. Learners should be ethically informed citizens of Wales and the rest of the world. Finally, healthy and confident individuals, learners need to have the confidence to be ready to live as a valued member of society. Through these purposes Donaldson (2015) has recommended six areas of learning and experience, instead of traditional subjects. These six areas are, Expressive Arts; Health and Wellbeing; Humanities; Language, Literacy and Communication; Mathematics and Numeracy; and Science and Technology. These areas of learning will apply from Foundation Phase to Key Stage 4 and will act as a continuum of learning rather than separate subjects. Teachers and staff at all schools in Wales should creatively translate these outlines to the learners needs. 
Following the critical incident, it is evident in the observation that Teacher X was developing learners’ skills to build positive and appropriate relationships (See Appendix E and A).  Using a song about rules enforces the idea of behaving appropriately in each situation or environment. Behaviour management in the classroom has been considered to use many aspects from different models. Language and communication are aimed to provide learners with the potential to communicate effectively and gain confidence in listening and contributing. Learning to drill songs and follow instructions develops a greater understanding of language and communication in the classroom. As stated in the Donaldson (2015) report, Language, Literacy, and Communication, along with Health and Wellbeing have been used to create a well-developed lesson with the ability of learning through experiences. Furthermore, the development of the new curriculum and the four purposes proposes that teachers are encouraged to work creatively and collaboratively, across all purposes. Teacher X has created a specific method in a creative manner to build confidence, independence, and creativity by using song and language. 
Literature review 

Behaviour management and models
Behaviour management in classrooms is vital to maintain a healthy and engaging class. Behaviour management techniques have been used in schools for a long time. When students misbehave, learning becomes retracted. Many schools have adapted to different learning and behavioural models in the classrooms. Different models can depend on the age of the learner, as well as the school itself (Docking and MacGrath, 2013). Assertive discipline towards behaviour implies that the teacher would assume that the learner will misbehave; the teacher maintains control; a seating plan will maintain structure; punishment and consequences follow every misbehaviour. Over time this could evidently create a hostile environment in the class (Canter, 2004), however research has proposed that using this method of relying on rules and consequences does benefit both the class and the teachers (Etheridge,2010). Consistency in rules and behaviour with the teacher is vital to maintain control and performance in the classroom (Canter,2004).
Other theories suggest that punishment does not get to the root of the issue; bad behaviour will occur again. Punishment does not solve the behaviour as the behaviour has already occurred in the classroom (Slavin, 2009). According to a behaviourist theory of rewards and consequences, if the teacher reinforces the learner with positive reinforcement and rewards, they are more likely to produce and repeat the behaviour again (Skinner, 1968). Another model of behaviour management is logical of consequences. Poor behaviour in the classroom is a result of needs not being met by the learner. These needs may be, attention; revenge; or to exert power. In this method the learners are shown their consequences and learn about why they behave the way they do. Consequences are derived into three categories, natural intervention with the teacher, arbitrary consequences, and logical consequences where behaviour is linked to offence made (Malmgren and Trezek, 2005 and Docking and MacGrath, 2013). 
On the other hand, reality therapy takes into account five motivational needs of an individual, survival; having power; freedom to choose; fun and engaging; and having belonging to a place and feeling love and affection (Wubbolding,2010; Robey et al,.2017). This concept was derived from Glasser (1965) and was initially applied to psychotherapy and counselling. This model involved the individual as a vital role; the learner must choose behaviour and is ensured to have control and power over rules and behavioural norms (Glasser, 1965). This model could then not just be used for counselling and psychology, but also in institutions (Wubbolding, 2010). Reality therapy considers the needs of the learners, but this is open to interpretation. The teacher interprets these needs and may result in identifying the wrong need for the situation. Assuming students choose their behaviour, is a narrow view. Learners do not have the choice in a classroom setting, as the teacher sets limits of behaviour. Internal needs are difficult to observe for a teacher and these needs are difficult to control and manipulate; behaviour and needs is a complex issue and needs understanding from many areas of cognitive and behavioural psychology in order to understand the needs of an individual (Martella et al,. 2010).
 As seen in the incident, Teacher X provides a safe environment to meet students’ needs. Teacher X incorporates methods used from the afore mentioned theories and does not rely on one method or model of behavioural management (See appendix E and A). Teacher X has built a rapport with the learners and has embedded rules and schemas of appropriate and positive behaviour in the classroom. Teacher X fulfils the needs of the students at this particular young age where development of language and motor skills are of vital importance. There is a strong focus on positive reinforcement, clearly visible in the use of tone and pitch to portray this to the learners. Overall, Teacher X has been guided by different models but has interpreted and derived aspects from these models that work best for the learners needs and skills. 
Language and Communication 
Language and communication are vital for growth. Social learning theory (SLT) explains that behaviours both positive and negative are learned through imitating, observing and modelling. Learning and absorbing behaviour does not happen in an isolated setting; groups of learners are more likely to imitate behaviour (Bandura, 1977). Dweck (2017) coined the term ‘growth mindset’ where abilities can be developed through love of learning; if learners have a positive attitude towards learning, they are more likely to gain a growth mindset and therefore, are more likely to thrive (Dweck, 2017). During the critical incident, Teacher X has drawn upon these ideas to create an enriched thriving environment through songs and modelling (See appendix A). 
The social development of a child has five levels of external systems, microsystem; mesosystem; ecosystem; macrosystem; and chronosystem. All of these systems are intertwined. School environment, peers, and teacher interaction falls in the microsystem of the learner. Provided positive relations with these factors, child development should be rich. How these groups interact with one another will determine how the learner will develop and nurture throughout life (Tudge et al,. 2009). Young learners develop skills and abilities through everyday encounters, particularly language and literacy skills through both informal and formal settings. If a learner sees solid literacy habits in authority figures, the learner creates a healthy understanding of the language. Engagement with authority figures will reinforce literacy development. Verbal interaction in combination with activities, props and materials in the classroom facilitates learners’ communication and verbal intellect (Wiegal et al,. 2005). Encompassing a rich learning environment by using multiple resources and activities has been linked to greater skills and improvement in reading, writing, and verbal communication. Using cross-curriculum approaches by using song or books for literacy or social familiarities in the classroom, capture the attention of the learner, creating a positive and constructive environment for the learner to develop physical and social skill (Neuman, 1999). Teacher X has established positive engagement with the learners; learners continue to respond, use language and imitate Teacher X (See appendix A).  
A social constructivism theory indicates that learners from a young age should have many opportunities for play and social interaction. Language and knowledge are built and moulded by social and cultural constructs (Vygotsky, 1997). A cognitive constructivist approach considers the social interaction of the individual and the importance of supporting learners to discover knowledge (Piaget, 2003). Using song and rhyme in a classroom, learners gain an awareness of expression, social, and emotional skills, that can build a foundation of abilities to be taken to adulthood (Kim, 2017) According to the four purposes outlined by the Welsh Government, it is important that learners are confident and healthy in order to lead a prosperous life (Welsh Government, 2020) Using different activities in the classroom meets the four purposes outlined by the Welsh Government. Using song and rhyme in a classroom can improve the social and emotional wellbeing of others in the classroom as the learner becomes aware of others in the classroom (Mullen, 2019). If learners are encouraged to participate with the class, they will create a positive relationship with others and have the building blocks to become a confident and creative individual (Williams, 2018). Teachers should be able to use many different learning approaches to fulfil and provide an authentic learning environment (Donaldson, 2015). Learners who have been centred around a creative and enjoyable environment will be able to meet expectations and develop a greater understanding of becoming and growing up to be confident and ambitious individuals. Literacy and communication have been linked to improve once a learner has been encouraged to use song and rhyme (Kim, 2017). Overall, using song and rhyme in the classroom is both beneficial for the teacher to meet expectation from the curriculum, and for the learner to become socially and emotionally capable learners. According to the curriculum outline, the use of songs in the classroom is an approach the teacher should be using at the Foundation Phase (Welsh Government, 2015)

Refection and next steps 

Brookfield (2017) considered a reflective model for practice. This model proposes to look at different lenses for the researcher to learn and evaluate their methodology. These lenses are the ‘Autobiographical lens’, where the researcher must consider previous experiences and how this may impact on what was observed, for example if there was any physical or emotional attachment towards the behaviour. ‘Students’ lens’, where the researcher must think like the student who was in that class as well as consider reactions and emotions and how and what experiences were created. ‘Colleagues’ views’, where at this stage the researcher must observe and include insights from colleagues; evaluation and comparison between what was found can be discussed here. Finally, ‘Theoretical lens’, the researcher must conduct research to wider literature in order to gain new insights and develop arguments. Using a range of theories will develop a wider lens and therefore gain better understanding of the behaviour being observed (Brookfield 2017, Stein 2000 and Hickson, 2011). Brookfield (2017) argued that as a researcher it is important to understand the risk that are involved when observing and developing a wider lens of behaviour (Hickson, 2011).
Autobiographical Lens 
When conducting this observation, I was a little sceptical about what to look for. After conducting some research and discussing with colleagues, it was advised not to look for a certain behaviour or to point out things that went wrong. Instead, the aim would be to observe what went well in the classroom and how the students reacted to this. Coming from an ESL (English as a Second Language Teacher) background, I have previous knowledge of what to expect when observing a lesson. Whilst teaching I would use song and rhyme in every class to help develop knowledge of English. These experiences have shaped my observation and research. The critical incident I chose to evaluate and consider used song and rhyme for behavioural management (See appendix E and A). I was initially drawn to this class in Foundation Phase as it reminded me of when I was teaching learners of a similar age and found that using song and rhyme increased engagement. This may have swayed my findings as a researcher, as I approached this observation with previous knowledge and some bias towards using song and rhyme in the classroom.  When using and conducting observation it is important for the researcher to not have any pre-dispositions or bias towards a certain behaviour. For future observations, I will consider past experiences and evaluate what may affect observations and research. 
Student’s Views
The learners observed (See appendix A) were at a very early stage of Foundation Phase. The classroom is bright and colourful, and the walls are plastered with posters and objects the children may need to use to help them learn. The children were all engaged when singing the songs and continued to keep their eyes on the teacher and her movements. Learners in Teacher X’s class are happy and joyful, this can be seen by their involvement and use of song and language. Overall, the learners are behaving in a positive way and are adhering to the rules set out by the teacher using song and rhyme. It is important as a trainee teacher to be able to understand the student’s perspectives. To be able to thrive as a teacher I will need to plan and make sure what is being taught is engaging and enjoyable. 
Colleagues views 
As a trainee teacher, discussion in safe and positive environments is vital for self-development and professional development. Critical conversations are a cornerstone of understanding research, as well as to clarify any queries raised (Brookfield, 2017). A meeting took place online between me and colleagues to discuss our observations. It was beneficial as queries were answered and we were given time to reflect on our own work. It was beneficial to consider the views of colleagues and to highlight any observations that may not have come to attention previously. A colleague mentioned the use of gesture and movement while using song and rhyme. In hindsight this observation had a lot of value and needed to be considered when observing Teacher X in Foundation Phase. Overall, it is helpful for reflective purposes to understand other viewpoints and other experiences to gain a thorough understanding and greater knowledge of behaviours. In future practise it is important to consider the views of colleagues and discuss in a greater detail the impact of a behaviour in the classroom. Knowledge from others will greatly improve my listening skills and collaboration skills, which will help me develop into becoming a successful teacher in the future. 
Theoretical Lens 
Brookfield (2017) stresses to use educational literature in reflective practice. It is important to gather as much information as possible, both positive or negative in order to widen the researcher’s lens and views. Journals, books, government curriculum and articles were used and discussed to develop research perspectives. Many theories need to be discussed, analysed and compared. In the literature review some behavioural management models were also considered. It was difficult to observe a lesson and discover which category Teacher X fell into. I discovered that many aspects of different models were used. Further insight into the models and an in-depth analysis could have been implemented. Language and communication were discussed using many theoretical principles and ideas. I found many articles and readings that collaborated well with one another. For future development, I would like to be able to expand my knowledge on recent research, and to be able to discuss more similarities and differences within them. The theoretical ideas that were found will help me develop as a teacher. I have gained knowledge on ideas on behaviour management and how important it is to use different aspects of language and communication in a lesson. 
Conclusion 

Using a critical incident was beneficial to develop a deeper understanding of successful approaches in a classroom. The use of behaviour models to help form a strategy towards appropriate behaviour in a classroom help develop learners needs and skills (Wubbolding 2014;2017). The use of language through song and rhyme helps establish these aims, and subsequently, deliver a successful and motivated lesson (Kim,2017). When clear instruction and repetition is given to the learner, the learner develops a strong social and emotional wellbeing which leads to appropriate behaviour. Developing a growth mindset sets a positive attitude towards behaviour and communication. The use of song, while developing behavioural management through multiple models, also creates an additional personal and contextual environment for the learners to be able to thrive and become informed and confident citizens of Wales.
Being a reflective practitioner is vital to improve and develop as a trainee teacher. The behaviours observed correlated with the four purposes of the new curriculum and new techniques were established and critically analysed for future use. Collaboration with other colleagues helped establish and clarify any queries and concerns regarding observations. These skills helped build and improve knowledge of pedagogical principles of delivering excellent practice in the classroom. Theories and models were critically analysed and discussed to develop a deeper understanding of pedagogy. For future practice, a deeper understanding of different approaches could be looked at. Innovative expectations were explored through the uses of a wide range of literature. In conclusion, the insight from observations, both individual and shared, as well as consideration of a wide range of appropriate theory have enriched my understanding of behaviour management techniques in addition to the approach to language and communication in the classroom that I am able to consider in my future practise.
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Appendix 

Appendix A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Nursery ¾ years old. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

20 out of 47 students, students have staggered starts because of COVID-19. 
Second week back of 1st terms. 
Some students are new and could be their first day. 
Introduction to carpet time
Teacher+ 4 other members of staff 






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Very positive environment, learners encouraged to keep smiling and be happy. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Special box- Inside the special box is the aim for the lesson. The teacher will not open the box until all students can count to 5. Teacher counts with them and on purposely shouts out a wrong number (17), Teacher then asks, “Is that the right number?”. Students shout “No!”. Teacher makes mistakes to check students understanding of numbers. 

In the box is a story book and it starts playing twinkle little star song. “what is inside the box” she asks. Teacher then uses question techniques to ask, “have we been learning twinkle little star this week in school?” 
There are tables placed around the classroom with activities to do with the aim “twinkle twinkle little star”. 
Teacher uses gestures and Pitch control for reinforcement and praise. 








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher and Helpers use a lot of positive reinforcement whenever the learner is performing well, sitting nicely and smiling. 
Songs are introduced to reinforce behaviour and rules in the classroom. “eyes are looking, ears are listening, mouths are shut, hands are still, bottoms on the carpet” (Song) 
This creates a positive outlook towards rules, Gestures are used to reinforce and elicit understanding. 
Positive reinforcement by using higher pitch and tone in teachers voice creates a fun and engaging environment. 
Bright and colourful environment, large colourful carpet on the floor, easy for learners to understand where carpet time is. 

Stretching activity at the beginning of the class, is good for mental and physical wellbeing of the learner. 

Songs are used to reinforce the aim of the lesson. 

A mixture of welsh and English is used for instructions, this opens up the learner’s experience and ability to understand basic welsh commands. 

Props and puppets are used to capture and engage attention, this is also used in as a technique to calm down the class. The puppet ‘Rosie’ checks to see if everyone is sitting nicely, creating a role model for children. 


Tone of voice ranges and gets higher for praise and good performance 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Songs are used to enable engagement. At the beginning of the class a tambourine was used to capture attention. Then asked to freeze and wiggle their bodies. This reinforces engagement and the lesson is starting to calm down/Attention is on teacher. 

When asking students to count to 5 all were challenged to question the teacher – teacher calls out 15, “is that the right number” “No” shouts class. 

Children at this age tend to move around a lot. Helpers on the sides are evenly distributed to gather and help learner’s attention. 
Teacher would use behaviour as a tool on choosing a pupil to start off the activity “Who is sitting nicely and smiling?”. This learner then started “Tippy Tappy” where said learner had to tap on pupil’s head which meant they stood up and went towards a table. 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher asks learners if they could remember if they had been learning about Twinkle little star. 
Teacher used prop as a book to help learners recall said topic. The song was also used as a prop to reinforce the idea of the aim and recall. 









	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The use of song when setting out rules in the classroom, especially at a younger age, this tends to work much better. Using songs for outlining rules, produces a positive approach to behaviour management. 
The use of gestures when singing songs about the rules, to highlight what the learner should be doing. 





Appendix B
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Afternoon, Year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

2nd week of the 1st term.
Year 1 class foundation phase. 
Carpet time about numbers and counting to 10.
Afternoon session. 






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Some children are disengaged due to later in the day.
Students are fidgety.
All very positive, students at the front seem to be more engaged than learners at the back. 
Students do become louder the session evolves. 
Overall, very positive carpet time, which recaps the numbers 0-10.






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Songs- A song is used to positively reinforce the rules- “eyes are looking, ears are listening...” Great way to make students see positive outlook om rules and not feel ashamed or intimidated of rules. 
Props-Puppet is also used to reinforce positivity over rules. Puppet was also used to help teacher with task of counting to 10. One student was picked to be the helper, she then chose a puppet to do the task with the class. Children were engaged when puppet flew to the ceiling, they all laughed. Teacher did well to change her tone and bring the level of calm back to the task. 
Questions- Teacher would ask questions to check the concept had been understood. Teacher would choose students who were sitting nicely and had their hands up. She reinforced this if someone shouted out, Teacher would whisper “remember to put you hand up”. Teacher X would use positive affirmations “Student X has got his hand up very nicely”, this creates positive reinforcement towards this behaviour. (Behavioural model) 
All students remembered and could recall aim when Teacher questioned class.







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Props – Number rod was used as a counting tool in the lesson. Some numbers were missing from the rod and the students had to figure out in pairs which one was missing. Puppet was used to help the activity feel more light-hearted and positive. Puppet would hover over numbers and ask class what number is being shown. 
Lots of open questions were used to check students understanding of numbers and counting. 
Student X at the front would interrupt the teacher and shout out the next number, Teacher would whisper to student to remember to put his hand up. 
Teacher asked students to show bunny ears (gesture to look like a bunny) to check understanding, and to see if everyone has the answer and who has completed the task. 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Teacher asked class to count backwards, difficult to differentiate between all students. Teacher would ask questions and ask students to work collaboratively to check answers. 
Tone of voice was used well to enable engagement especially when a student needed the toilet she would quietly say to go, without disrupting the whole class. 







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher X asks students what they have been learning today. Student with hands up gets to answer question. This carpet time was to check student’s ability to count. All very confident in counting to 10. Drilling and repeating and saying it along with the teacher reinforced this aim. Positive feedback from the teacher “well done” continuously throughout the lesson, creates confident individuals who are willing to participate. 








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Student X at the front of the class asked to go to the toilet, teacher whispers without disrupting class that Student X could go, but child reaches the door and turns back. Teacher is busy asking questions to the class, and no helper checked to see if he went/had a personal question/ or just wanted to stand up. 

Student x at the back stood up to tie up his shoelaces, teacher ignores and carries on the lesson. Student x after 5 minutes was still tying up said shoelaces. Student X became disengaged and did not participate in lesson. No helper went to check he was ok. Helper sitting right beside him but having back to class. 

Children become very excited and start to shout out the answers, Teacher X uses puppet to reinforce rules “Oh we’ve frightened her now”. This method worked as students whispered numbers instead of shouting.

Songs to reinforce positive rules in the classroom. 



Appendix C
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: First term back, Year 6 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

COVID measures
Seating in rows
Mixed ability range 
Indoors 
Year 6 (just started)







	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)








	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Class dojo for questioning- Teacher X would use class dojo, which is an app where each student is represented as an alien. The Teacher can then use different items in the app to either put students in groups or to choose randomly someone. This is also acted as a behavioural management option; the teacher can reward students and give them points depending on what they have done. This is a great way to eliminate Pupil bias, as the app randomly generates a name. 

An interactive whiteboard is used to show images to students, students where then told to use their thinking skills and infer and predict what is happening. Teacher keeps referring back to the lesson aims and criteria. 

Group work was used for discussion amongst students. Students could not move around, they had to work with the same person who is sitting next to them. Sing collaboration and exercising opinions and predictions. 

Many posters on aims and pictures along the classroom to guide students learning. 
Students could then use these when in lesson to help them if needed. 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Photos were used to help learners engage in what they are learning. Topic is Literacy and PSD. Students were continuously reinforced to use their thinking skills and analytical skills to improve their language and explanations. Students developed not just inference jut justification for inferring. 

Random time activities were interesting to see, Teacher x stuck to these timings and did not extend talk time in groups. 37 seconds and 42 seconds were some examples of the timings. This alerts students and makes them creates responsibility in completing task within said time. 

Classroom environment was very bright, the wall was covered in posters and key words to help pupils if needed. 

They all sat in rows which prevented the teacher from being able to speak to the students in the middle of the row, the teacher was limited to who he could speak to. 

Lots of positive affirmations and reinforcement to build confidence in students. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Teacher would ask “what, How, who and why” questions frequently, students were encouraged to use their thinking skills to justify their answers. 

A mixture of Welsh and English was used for instruction. 

Group work enables students to be continuously engaged, as class dojo is randomised every child knew it could be them that has to answer the question, which means every student was engaged throughout the whole session. 

Teacher would continuously help students answer the question by using the skills they have been learning about – inference- thinking skills – listening skills. 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Questions were used during the majority of the lesson to test students existing knowledge. One student struggled; Teacher produced a leading question to guide the students answer. (using positive affirmation)

These questions and group work were to prepare students for activity with adverts. 
Continuous questions to check students understanding. 








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Teachers tone to stress importance of words when talking about the success criteria. Teacher elongated certain words (linking words) to emphasise importance of the success criteria. 

Class dojo was used to randomly allocate students to answer questions which kept everyone engaged throughout the whole session. 

Random timed tasks (45, 37, 42 seconds) for group work activities.




Appendix D
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Second week of 1st term 2020. Year 5 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Monday Morning 

Mixed ability session. 
Cover lesson taken by Deputy head. 
COVID rules – seating plans in rows. 
Maths introduction/ Maths Challenge 
Indoor lesson. 

Aims=Explore methods and techniques to solve problems. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Hands up method. All learners are keen to learn and are all listening. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Clear instruction, Teacher uses interactive whiteboard to project the aims of the lesson. Teacher uses a lot of hand gestures to explain instructions. 
Hand up method with positive reinforcement to build learners confidence. 
Clear and open and sometimes guided questions, to build a greater understanding of aims and objectives of the lesson. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

In the classroom the students and teacher have produced boards that are related to the area of study. The teacher has used bright colours and pictures to represent the subject Maths e.g. +, -, x, +. Students could then relate back to the board if they needed assistance. The environment has plenty of light for the students to concentrate. Teacher is stood at the front of the classroom directly in front of the learner’s viewpoint. 

Pair work, when asked to talk to the person next to them, Teacher then walks around and listens to responses, and answers any questions. Open questions to get the learner to think about the question they are asking “so how are we going to do that”





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Teacher uses open questions and gets learners to think about their answers. 
Guidance in answers. Helps learners by giving them hints.
Gestures enable engagement, when asked to highlight he used a gesture to inhibit understanding of what highlighting is. 
Gives positive feedback to learners who answer questions, this will build confidence in learners to answer again. 

Teacher highlighted importance of being able to collaborate with a partner if you need any help, before asking the teacher. 


Pair work

Using CCQ, to ask class what they need to do. Asking learners how the learning will be a success, giving independence to learner to create own needs and achievements. 

Explaining challenge but then giving examples to show class visually, teacher does this by asking 4 learners to stand up, to explain different combinations of seats in 4.
Whiteboards will be used to develop ideas. 




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson Teacher talks about what they were using last week to help them solve problems, he related this to past activities. 
Questioning was used to develop a greater understanding of existing knowledge. 

Encouraging discussion when in group work, getting them not to work independently in forming opinions but explaining and discussing with other learners’ opinions.  four purposes? 

Don’t give up, keep tyring – is told to the learners, to be resilient. 










	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Gesturing to help explain information. 





Appendix E

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Second week back in the 1st term. COVID 19 rules have been implemented, and students are staggered back into school. This class is a Nursery class, all children are aged between 3 and 4. 
The teacher is introducing carpet time to the students. There are some new students that have joined the class. 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
At the beginning of the class Teacher X held a tambourine and struck it. All students were alerted, and Teacher X started to sing a song. The song was about the rules, “eyes are looking, ears are listening, mouths are shut, hands are still, bottoms on the carpet”. All students started to sing and sit on the carpet appropriately. This method and use of song are mentioned in the Foundation phase profile handbook and pedagogies as a key skill to develop the student’s language, oracy, phonological awareness and behavioural expectations though modelling and cues. 







Appendix F
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
2nd week of the 1st term.
Year 1 class foundation phase. 
Carpet time about numbers and counting to 10.
Afternoon session. 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
During the session on Numeracy and Carpet time, Teacher X is going through the numbers 1-10 with the class. A student at the back of the class stands up to try and tie their shoes. Teacher X carries on developing understanding of numbers with the rest of the class. After 5 minutes Student X is still tying up their shoelaces. No one in the classroom including the helpers acknowledge the student. Student X then becomes disengaged and does not participate in song or drilling. This led to a deeper analysis of personal, physical and social development through the foundation phase framework, the self-determination theory and distraction theories on cognition, and the four purposes in creating a healthy and confident individual.  










Appendix G
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



Mixed ability Literacy and PSD lesson. 
Year 6 class, second week back of the 1st term. 
COVID measures used, all students are sitting in rows and no student is allowed to work with others. Teacher is limited on moving around in the classroom. 





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher actively uses Class Dojo, this is an app which is a school communication platform where teachers can set up groups and timed tasks. The application can randomly allocate students for a task. Teacher X was eliciting ideas and questions, he used the application on his phone to randomly allocate a student to answer the question. Students were all engaged, and all participated in the group work. This led to an analysis of the four purposes, and behavioural management and the theoretical use of scaffolding in this session. 











Appendix H
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	




Monday Morning 

Mixed ability session. 
Cover lesson taken by Deputy head. 
COVID rules – seating plans in rows. 
Maths introduction/ Maths Challenge 
Indoor lesson. 





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

Teacher X was teaching the class about problem solving. Teacher X was limited in moving around the classroom and could only stand at the front facing the rows of students. This was due to the COVID 19 rules implemented in the School strategies. Teacher X used and exaggerated their gestures to compensate from moving around the classroom. Thus, this led to further analysis on the Sociocultural theories on gesturing and learning and zones of proximal development and creating a sense of shared social and physical space using the 12 pedagogical principles outlined by Donaldson (2015). 





