	Activity Plan

	Activity:
 This experience/activity will take place at Caswell Bay beach. It will allow children to engage in self-directed learning while exploring the beach, rock pools, sand dunes and the sea. It will also encourage the child’s creativity and imagination skills whilst engaging with their peers and the natural environment.


	Number of children:
8

	Age of children:
5 to 6 years old
	Number of adults:
3

	Location: 
Caswell Bay Beach
Gower
 SA3 3BN

	Preparation time:
Bus Journey: 28 minutes (depending on traffic)
Setting up cones for boundaries: 
10 minutes.
	Activity time:
Three hours

	Resources:
Loose parts found on beach         20 coloured cones                       First Aid Kit: sick bag
8 buckets                                         2 I pad’s	plasters
8 spades                                          Mobile phone	Ice Packs
4 shives                                           Register	Antibacterial wipes
8 sand molds                               Children’s consent forms	Scissors
2 balls                                             Sun Cream	Micropore tape
4 Magnifying glass	Children must wear sun hats	dressings
	All children’s packed Lunches



	Aim/s of activity: 
The aim of this activity will be flexible, child-lead, self-directed learning. It will provide experiences that the child initiates itself. The range of natural resources for example the environment, loose parts (which will be provided) and the child’s imagination will help develop the child’s creativity while building confidence and engaging with others.


	Links to outcomes: 
There will be no specific learning outcomes as the activity will be flexible, allowing the child to engage in self-directed learning. 
Possible learning outcomes could be: Engaging with nature/ natural surroundings
	Physical skills
	Opportunities for fine and gross motor skills
	Language development
	Problem solving
	Challenging or creative thinkers
	Exploring
These would all enhance and contribute to the child’s own holistic development. (Welsh Government, 2015)
Within the Foundation Phase four areas of learning participating within groups, problem solving, allowing children to acknowledge their own safety as well as letting them use their own senses and minds to make decisions on what and how they learn during the beach experience is enhancing their health and well-being.
         Allowing child lead activities enables the child to express themselves how they feel comfortable. Focusing on the child’s interests will encourage discussions with other peers about their experiences.
          Within Knowledge and understanding of the world encouraging the child’s curiosity about the world they live in is a key aspect. Within them being curious about the world the children will use their senses and sight to be kind, gentle and care for the environment and discover how to treat living creatures, trees and plants. (Welsh Government, 2015. ESDGC 2008). 

	Differentiation:
Access to the beach is via steps or a ramp allowing it to be accessible to all children. The flexibility of this experience enables all the children to participate in what they want to do to the best of their ability as it is self-lead. Teachers and practitioners will monitor closely allowing support if needed. 

	Health and safety:
The health and safety of the children is paramount. The risk assessment carried out beforehand will raise any issues or concerns which will either have pre-arranged precautions to ensure the risk level is low. Another risk assessment will be undertaken as soon as the group arrive at the beach to ensure nothing had changed since the first risk assessment was carried out. This enables the practitioners to remove any hazards or risks if they see any to provide the children with a safe environment to explore and carry out their experience in.
Another health and safety precaution would be to carry out in the form of a group discussion to ensure the children are familiar with the rules, the plan if somebody gets lost and lastly ensuring the children know they have to have an adult with them while they rock climb or enter the sea.


	Role of adult/adults:
During the initial period on the beach, while the boundaries are being set by one teacher, the other practitioner will have a chat about safety rules, the boundaries so they don’t go out of them to keep them a safe distance from staff. The teachers will also ensure all children know what to do if they get lost and their meeting point if lost.
 The role of the adults throughout the experience is to facilitate and scaffold the children’s learning. Interactions and conversations will be had but initialized by the child, only when a child asks for support or makes it clear they want an practitioner to become involved will this start, otherwise practitioner will ensure all children’s safety is paramount. 


	The activity:
The activity will be self-lead, open ended learning experience.
*When arriving at the beach, a practitioner will wear a high visibility jacket to ensure the safety of the children while crossing the road to be able to access the beach.
*Another member of staff will make their way down the path ensuring the children’s safety so nobody slips or falls
*Once on the beach the children will be sat down for a safety talk about the rules for the day to make sure they are safe. While one practitioner is having the safety talk the other practitioner will need to set an area of boundaries to ensure the children do not wounder off or get lost.
*Once the children are clear with the rules and know where the boundaries are, they are free to explore
*As the experience is child lead the role of the practitioner is to ensure their safety, help and child who lacks confidence or if a child shows they want an adult to become part of their experience. This takes a well- educated practitioner to know what these cues are. Depending on the child they might:
*Investigate the dunes, beach, sea or rock pools
*May build sandcastles
*Jump or splash in the sea
*Build or create with pebbles and shells
*Look for insects or sea creatures
*Play with the ball
*Do a hunt to see what they can find
*Roll down the dunes
*Chase each other in the open space
*Write or draw in the sand
Once the experience is coming to an end, ensuring the area that was used is clear of all litter and was in the same condition as when they arrived. This is an important lesson for the children to understand that the environment must be looked after and links with ESDGC.
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Caswell Bay Beach, Gower. SA3 3BN
	Date:
	June 29th 2020

	Assessor:  
	Mrs Laura- Marie Godsall
	Review date:  
	June 29th 2021



Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Crossing the Road from car park to the beach
	The benefits of the children crossing the road will allow them to access the beach to undertake the experience.
	Trips and falls, leading to
Cuts, grazes and abrasions.
Knocked down or run over by a car.
	Child and adults
	· One adult will wear a high visibility jacket and ensure each child gets across the road safely. 
· Alternatively, if there is not any cars parked in the lay by then the practitioner will ask the driver to drop off the children there as this will ensure they do not need to cross the road at all.

	Low

	Building 
sandcastles
	Building sandcastles will allow the children to develop and use their fine and gross motor skills. It will also allow them to be creative and use their imagination.
	Sand in eyes,
Cuts from buckets, splinters from wood if they have used it to decorate the sandcastles
	Child and adults
	*All equipment taken will be inspected to ensure no breakages
*Children will be explained to that sand can hurt eyes if it gets in them, so not to throw it.

	Low

	Exploring the 
Coves
	The children will benefit from being able to explore the coves as they are not a normal everyday sight. They allow imagination, creativity, new experiences 
	Slippery, dark, low caves, sharp stones 
	Adult and child
	An adult will enter first to ensure the children are safe and the children can enter just behind the practitioner to ensure safety.
	Low

	Rock pooling




	The children will benefit from this experience as it allows the investigation into natural and living areas that are not visible unless at a beach.
	Uneven stones - falling,
Water pools- drowning
Moss- making stones slippery
quicksand - sinking 
	Adult and child
	An adult will be present with the group of no more than two children at one time to ensure safety. The second practitioner will be notified that they are heading to the rock pools to keep a watchful eye.
	Low

	Stone Hopping
	Jumping from stone to stone to encourage physical movements
	Falling if stones are missed
	child
	Ensure the child knows the stones are not fixed down and a practitioner be by the child for encouragement and observation.
	Low

	Protection from the sun 
	Ensure children and adults do not burn, the benefits of doing this is to allow the participants to enjoy and not burn or cause harm to their skin
	Burning skin (sun burn)
	Adult and child
	Parents to supply appropriate sun protection cream suitable for their child, as well as written permission to allow the practitioners to apply the sun cream.
	Low

	Jumping waves in the sea






	Children may not have experienced this type of activity before. It would provide full body movement which would enhance the child’s physical ability, develop their creativity by playing games whilst jumping. Using their senses to enable them to jump, land, feel the water temperature.
	Falling, drowning, cuts from rocks or shells on the water edge.
	Adult and child
	One practitioner will enter the water with two children at one time. (depending on the child’s confidence. if the child is unsure the practitioner will enter the water one to one) Constantly reminding the children the dangers of water and showing them how to be safe.
	low

	Rolling in the sand or getting wet in the water
	The benefits of rolling in sand or getting wet are exposure to different senses. Children while at the beach are free to explore and the sand is fine and easily gets in clothes. 
	Itchy clothes,
Uncomfortable if sand gets in clothes or if clothes are wet and a child/adult has too stay in them for a period of time. Upset child
	Adult and child
	Parents will be asked to provide appropriate clothing for this experience as well as suppling a spare set of appropriate clothing and a towel incase the child wants to dry themselves or wipe the sand off them
	Low

	Walking down uneven paths
	The child will benefit from this to gain access to the beach to under-take the experience.
	Trips and falls, leading to
Cuts, grazes and abrasions.

	Adult and child
	The practitioner will lead the way down the uneven path whist ensuring the safety of the other children behind them. The other practitioner will follow at the end of the line and the third practitioner will be there to assist any child who may need help.
	Low



Part 3                                               Environmental Audit
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	Sea Creature, insect hunt




	Could harm or squash insect life
	Within the talk at the beginning or the session of the trip talk to children and remind them how to be kind to the insects and creatures as they are part of the ecological system and they help the insect lifecycle going
	Kind hands
Eyes for looking
	Practitioners to reinforce the rules to be followed: which would be to be gentle, return insects or creature to correct place and not to over collect insects por sea creatures as they are needed for lifecycles. 

	Walking over plants by dunes





	Could harm or squash the plants resulting in decrease as they will die if damaged.
	Find alternative ways not to keep repeating the squashing process
	N/A
	Practitioner to model correct behaviors.

	
Looking under rocks




	By moving or disturbing rocks, it could be damaging a creature’s habitat or harm a creature
	Look carefully if a creature is seen look by replace the rock gently back where it was to cause less damage possible to the creature’s habitat
	N/A
	Practitioner to reinforce correct ways to treat and handle creatures and their habitats

	

Entering the sea


	Mixing sand and water while jumping,
Waste rubbish 
	Choose different areas to enter the water so the same patch of ground is not being jumped on, as this changes the water and sand ratio
	N/A
	
Practitioner to go into the sea to choose which spot they have not yet been in.








	

Making sandcastles


	Changing balance and levels of sand on certain areas of the beach
	Use sand to make sand to build but replace and when finished.
No sand to be removed from the beach.
	Shovel, rake, hands
	
Practitioner to model correct way to replace sand and the child to help replace the sand 






	Eating Lunch/snacks







	Waste food or packages
Drinks bottles
Wet wipes
	Provide a black bag for use as a bin, to place unwanted items or finished food, packaging’s
	Black bag to take home food waste and rubbish
	Practitioner and child to ensure they leave the beach the way they found it when they arrived. If any waste. For Example: dog’s poo or other people’s waste are already at the beach the child should inform the practitioners immediately 









Section 4
The experience in part 1 will take place on the beach, which has sand, sea, rock pools and coves. This experience was chosen to let each child be able to participate in self-directed learning to enhance their holistic development, encourage the child’s physical movements, the use of loose parts and open ended play along with developing empathy towards the child’s surroundings while learning in the outdoors. Froebel’s outdoor garden theory suggests that learning while interacting with nature and living things links to first-hand sensory rich experiences, which is an essential part of growing up. (Tovey, No Date).
Within the Foundation Phase Framework (2015, a) a clear and precise plan is set out to enhance the child’s fine and gross motor skills. Bottrill (2015) suggests that achieving physical outcomes or participating in a physical activity can give the child a feeling of pride, self-worth and accomplishment. The beach environment was chosen as it has a large open space. It will allow children to participate in gross motor skills such as running, jumping, walking, skipping hopping rolling, lifting and digging. Through these large body movements come conceptual thoughts suggested by Athley, (2007) (cited in: Waller, T and Davis, G, 2014). These conceptual thoughts connect the child’s body, brain and mind while participating in large body movements. These large body movements can help to develop the child’s scientific and movement play which involves fine motor skills. The open space in the experience in part one provides the children opportunities to use and develop their fine motor skills through activities they choose. This could involve pinching the sand, letting the sand shive through their fingers, picking up rocks, shells, driftwood, seaweed and mixing sand and water together with the loose parts found on the beach or their fingers. Loose parts are important as they enhance a child’s sense of adventure, their ability to be imaginative and to develop their thinking skills needed to problem solve and reason. (Daly et al, 2006).
According to Malaguzz, children are individuals who should be regarded as child-driven pedagogy rather than being classed as outcomes or statistics. (Bottrill, 2018). Leavers (2000) (cited in Storli and Beate Hansen Sandseter, 2019) suggests that the level of involvement taken by the child within an activity is connected closely to their level of learning. (Storli and Beate Hansen Sandseter, 2019) If children see an activity as play their emotional well-being and interactions within the activity will be greater. Howard and McInness (2012), suggest that if a child does not see an activity as play, then what they get out of the activity in terms of well-being and participation will be lower. (Howard and McInness, 2012). 
For a child to learn effectively, Daly et al, (2006) states that if a child interacts with their immediate world first-hand then sufficient learning will take place freely. Largo-wight et al (2018) conducted research in 2018, which showed that children’s behaviours and the number of children on task outdoors was greater than those who was working within the classroom areas. As well as children being on task the difference in the children’s well-being within the outdoor classroom was higher than those working within the classroom environment. (Largo-Wight et al, 2018).
 Enabling the children to participate in a number of different skills contributes towards:  proprioception which activates the inhibitory neurons through large body movements allowing the child to calm down and pay attention (The Motor story, (a) no date) , activating the Vestibular systems which will allow children to have good balance ( The Motor story, (b) no date) and using the large area of beach, will allow kinaesthesia to happen. This is when messages are sent to the brain when the child moves as it is located in the muscles.(The Motor story, (c) no date) In the experience within part one there will be space to allow big movements. According to The Motor story (no date) the more the muscles are activated the energizing simulation happens within the brain, this coincides with the alerting and organising components being stimulated. (The Motor story, no date). However  Hanscom (2015) feels that limiting or restricting children’s movements or restricting chances to play outdoors is causing some long term issues such as, underdeveloped vestibular systems, sensory deficiencies, less acknowledgment of the sense of space and body awareness, Similarly White (2013) states that the lack of outdoor experiences to engage in physical movement could harm a person’s physical ability later on in life. White (2013) states that rectifying a person’s physical ability if not developed properly by the age of five is harder than a child rectifying some delays in their learning. (White, 2013).  
Throughout the experience in part one the role of the adult is to ensure there is opportunities to allow children to part take in open ended play. The natural outdoor area affords multiple types of different play. (Fjortoft and Sageie, 2000: Fjortoft, 2001: Cited in Waller et al, 2017). Fjortoft and Sageie (2000) states children will see the outdoor space as having one function and the adult will see it as another. Affordance according to Fjortoft (2001) allows relationships between the natural outdoors and the child to be versatile. Similarly, Kytta (2002) noted that the more access to opportunities to explore the more the child is likely to use affordance in the outdoor area. However, Gibson (1979) considers that there are positive and negative affordances and that the environment can be beneficial and have limitations depending on the person who is looking at it. (Waller et al, 2017).    
For children to explore their limits, they must want to and need to take risks to develop, explore new limits and participate in new experiences (Kidsafe, 2012). Developing these skills through risk taking can have benefits which include learning within an experience, engaging with nature, the feeling of pleasure and achievement and the development of well-being and confidence within themselves. The environment in the experience in part one is the beach. It was chosen as it has many chances to allow children to experience risk and challenge accompanied by an adult who is aware of each child’s ability and confidence level. Within the beach setting jumping waves, rock hopping, exploring caves, rock pooling and building sandcastles are several activities the children might undertake whist at the beach to participate in risk and challenge. 
Within the guidance handbook for health and safety on educational visits (2018) states that schools undertaking trips or experiences that are not on school grounds require detailed planning, approval from the head teacher along with a risk assessment and consent from the children’s parents. Within in the experience in part one consent will be required from parents as it is of high-level risk due to the location, the sea and the possible amount of public there could possibly be on the beach.
A working document called Risk benefit assessment form was developed to help tackle and manage risk, challenge and adventure to ensure children can participate in risky or challenging play wherever possible. This initiative is supported by the UK Government and the Health and Safety Executive. (HSE). (Play Wales, 2020) The benefits and risks are measured by risk assessments, where risk is classed as an essential part of a child’s developing emotional, physical and intellectual development. This document helps to determine if the risk is ‘worth it’ measured against the benefits and risk. ( Learning Away, No Date) According to (Play England, 2015) it is suggested that to teach children to gain these skills at an early age through a hands on experience will enable the child to feel confident to undertake different, possibly bigger risks as they grow up. (Play England, 2015). The main aim of the risk benefit assessment will allow children to participate in exciting activities instead of them being stopped due to safety issues. (Play England, 2016).
The Education for Sustainable development and Global Citizenship (ESDGC) and Sustainable Education states that citizenship and participating actively within the world around the child is key. (Tinney,2010) The Education for Sustainable Development and Global Citizenship is to be incorporated with the seven areas of learning and is not to be a stand-alone subject. The seven areas of learning within the Foundation Phase Framework (2015, b) are interconnected learning areas: which all interlink. The Foundation Phase provides children chances to be heard. Deegan (2015) suggests that a child’s voice is not taken seriously enough. However, Dewey, (1916) and Lansdown (2005) (cited in Ring and O’Sullivan, 2020) state that the participation of the child and the recognising the importance of the child’s voice is helping develop the child’s resilience, confidence, self-esteem and their whole development. A child’s voice is important, and it states within Article twelve of The United Nations Convention of the Right of the Child, that children have freedom and rights to express themselves and have their voices heard. Within the experience within part one, allowing the child to engage in free self- directed learning will encourage the child to use their voice and to allow them to build up confidence at their own pace.(Unicef, No Date). 
Within the Education for sustainable development and global citizenship (2008) under the natural environment consumption and waste and climate change. It states that children should be given chances to see the environments importance and care for it and understand that people’s actions could damage or improve the environment. Pupils should experience looking after their belongings, dispose of their waste and resources properly and responsibly. Within the experience in part one children will have a discussion (before exploring the environment for themselves) about keeping the beach clean and tidy. They will be shown where the rubbish bag will be located to allow them to dispose of their rubbish or any rubbish they may find on the beach if they decide they want to do a litter picking exercise. As well as discussing waste disposal other topics will be covered this will include how the children think they should act towards the insects, corals, animals, flowers, seaweed, shells, birds, found within the beach setting and to ensure the children understand that they can look or move rocks and stones and replacing them where they found them originally is  essential, as they form part of the lifecycle of the beach environment. (Welsh Government, 2008)
To evaluate the beach experience in part one would allow for a improved trip if repeated. Allowing the children to explore for themselves allowed for independence and quality independent learning. Observing the children in this environment allowed the practitioners to see a number of children’s personalities and learning ways change. It was beneficial to see how the children moved around the beach area and seeing which children used their courage and confidence to climb and explore the rock pools. The areas for improvement for future experiences at the beach would need to be noted and acted upon before another experience at the beach could be undertaken. These improvements would be taking a larger sheet to provide shade as the area was not big enough and the boundary lines need to be better marked with tape not just cones as the children were so in grossed within their learning they were not noticing the cones.  
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