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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.




















This reflective account will discuss my learning following professional observations of two post-16 lecturers in the Hospitality and Tourism Management discipline at UWTSD and will be structured using the Gibbs’ Reflective Cycle (1988). The two lecturers will be anonymised and therefore referred to as Lecturer A and Lecturer B. The purpose of this reflection is to appreciate the learning opportunities that have been gained from the observations, and to inform my professional development with a detailed action plan. I will link findings and observations to relevant professional standards as a further tool to enhance my development.
Description
The first observation was a three-hour class, where Lecturer A delivered a traditional lecture presentation as a guest speaker to Level 4 Hospitality and Hotel Management students as part of the Hospitality and Guest Services module. The lesson topic was Academic Misconduct and Artificial Intelligence (AI) Support. The class was hyflex delivery, meaning that some students attended in-person, with others online via Microsoft Teams. The second observation was also a three-hour class, again delivered via hyflex to the same group of students, however, this was part of the Business Skills for the International Hotel Industry module. The lesson topic was Canva presentations and CV writing, and the delivery was a combination of a traditional lecture presentation and an interactive workshop.
Feelings
Prior to the observations I felt excited to observe two respected colleagues. I was intrigued to see where our teaching styles aligned and differed. I was apprehensive also, with some concern that the experience may negatively impact my confidence and result in feelings of inferiority. Research outlines that these concerns are common, and even vastly experienced teachers have moments where they feel inferior to colleagues (Ashwin, 2020). This demonstrates the importance of reflection to use experiences as drivers for growth not criticism.
I selected lessons that offered different teaching styles and delivery expectations but would be delivered to the same group of students. This would enable an organic understanding of how different methods influence learning. I was excited to learn how the students would engage with a guest speaker versus their assigned teacher and interested to watch hyflex delivery as I lack confidence in these areas. My strong professional relationships ensured that both lecturers were happy to support with this task which highlights the importance of the professional standard to “Build positive and collaborative relationships” (Educators Wales, n.d.) to drive development and improve teaching practices.
I felt inspired immediately as both lecturers created inclusive and engaging learning environments. Lecturer A achieved this by addressing in-person and online students separately, with eye contact, warmth and an opening question. Lecturer B also promoted engagement by opening with a recap of the previous week. Alongside this he maintained a high level of energy through movement around the classroom. Upon reflection I realised that I open my lessons in similar ways, which is a positive element that I will continue to include. However, I realised that I often stand still in the classroom and would like to increase my movement in line with the techniques of Lecturer B. Teaching delivery is a key contributor to student performance (O’Leary, 2020) and even elements that seem small could have a substantial impact on student motivation and performance.
I felt a sense of connection with both lecturers during the observations. Lecturer A established this through her ability to humanise herself by using her own student experiences to illustrate points. This built trust and contributed to the safe environment, which was crucial as her topic could have alienated the class. Discussing plagiarism and her active role in the investigation process could have presented her in a negative light, but her examples resulted in successful navigation of this concern. I use industry experiences in my teaching, but this observation has encouraged me to utilise my student experience as well to help bridge the gap between myself and my students, and ensure I am providing effective learning (Educators Wales, n.d.).
With Lecturer B, the connection came from feelings of familiarity. I recognised his use of humour to build rapport as a technique that I use in the classroom. Observing this has allowed me to recognise benefits such as the jovial atmosphere and the increased participation. However, further reflection did remind me that this approach requires care to ensure it meets the needs of all learners and of the lesson as well so a safe learning environment that promotes learning is established (Educators Wales, n.d.). I feel appreciative that this reflection has reminded me to continue to take care with this.
Evaluation
I ensured that I paid close attention and made extensive notes during both observations. As mentioned by O’Leary (2020); observations are a crucial element in improving practice, and I wanted the opportunity to utilise this fully. Dedicating my attention in this way allowed me to have a range of points to reflect upon. This has highlighted that both lessons were successful overall, with many aspects that I can utilise in my own teaching but has also uncovered areas where improvements could be made. Considering this will help me to improve my teaching and enhance my development in line with the professional standard of engaging in critical reflection on “own values, knowledge and skills to improve learning and leadership” (Educators Wales, n.d.) 
Both lecturers demonstrated that careful planning had taken place. They were well equipped with professional and engaging presentation slides to support their teaching and they both navigated questions with ease which further demonstrated their knowledge. This standard of planning is crucial as noted by Thompson et al. (2024) who outline that it is only possible to achieve impactful teaching if there is a clearly identifiable purpose, usually ensured through careful content planning.
Both lecturers used questions to assess learning; however, I felt that Lecturer B’s usage was distracting at times. This demonstrated that timing is crucial. Lecturer A’s placement of questions complemented the lesson flow, whilst Lecturer B’s placement was often during a practical activity which added unnecessary pressure and distraction. As outlined by Ashwin (2020), formative assessments require mindful placement to ensure they support learning outcomes and the lesson direction. I will ensure that I am mindful with where I conduct formative assessment as careful consideration will enhance learning potential and ensure I am delivering “effective learning, teaching and assessment” (Educators Wales, n.d.). 
A recap was completed at the end of both observations with direct questions. This enabled immediate feedback and a further opportunity to assess learning. The student feedback that was shared in both observations outlined clear learning had taken place. In Lecturer A’s lesson, students felt more confident with how to accurately utilise AI within assignments, and more equipped to navigate the pitfalls of academic misconduct. In Lecturer B’s wrap up the feedback outlined that for some; longstanding struggles with platforms such as Canva had eased, and the opportunity to practice with support was highly valuable. It was also highlighted that this practical session reduced stress towards an upcoming assignment for a different class, demonstrating the transferable skills across modules.
Whilst I do include questions at the end of my lessons, I encourage my students to lead this. By observing my peers, I have witnessed the power of structure and directed questioning to determine success and identify improvements. Duckworth (2013, p.113) highlights that effective assessment “enables students to restructure their understanding and skills and build more powerful ideas and capabilities”. Reading this confirmed that this is an area of importance, and I will ensure that I adapt lessons moving forward to align more closely with the recap approaches of my peers.
The two observations have highlighted the significant impact that teaching delivery can have on engagement and emotional connection. I was fascinated to see Lecturer A connect so deeply given that she was a guest lecturer who had not met the students before. However, as warned by Salton, Riddle and Baguley (2021); teachers who know they are being observed likely make more effort as they wish to be perceived well. This is echoed by Race (2020) who highlights the importance of ongoing observations to gain realistic insight. This experience has renewed my commitment, and I will seek out further observation opportunities to increase the quality of my reflections. This commitment also means that I will be meeting the professional standard of reflecting upon skills and increasing knowledge by “creating and taking opportunities to discuss and peer assess my work with colleagues” (Educators Wales, n.d.). 
Analysis
Observing two different lesson styles has highlighted to me the wide range of skills that are required for post-16 teaching. Identifying similarities between my teaching practice and that of my peers has shown me that I have already began honing my craft but there is more to learn. Prior to this course I have only received work-based learning support which research warns results in below par teachers (Avis, Fisher and Thompson, 2019, p25). Through observing fully qualified educators, I can identify areas of strength and improvement that I can incorporate into future lessons. This reflective process has highlighted the necessity of combining theory with practice.
I made a conscious effort to observe impartially as I wanted to avoid pitfalls of anticipated performance speculation or heightened focus in particular areas so that I could obtain an organic appreciation and identify development benefits. O’Leary (2020) notes that it is important to avoid bias during observations and instead a conscious effort must be made to be as objective as possible. Following this allowed me to increase the reflection quality and outline clear improvement steps. In line with the professional standard of working collaboratively with others (Educators Wales, n.d.) I have utilised the skills and knowledge of my peers as tools to drive the improvement of my practice, which will result in a higher quality of teaching. 
Avis, Fisher and Thompson (2019) have discussed the widespread criticism of observations, citing reasons such as whether there is time to dedicate to the task and whether opportunities exist outside of structured development programmes. Research suggests that personal commitment to the task and clear communication channels are key to success (Ashwin, 2020), and I will therefore strive to continue to dedicate allocated time to peer observations, as the benefits and relevance for ongoing development are clear.
I made a deliberate choice to observe two newly qualified lecturers, who like me taught prior to graduating as their journeys mirror my own and I was keen to understand the progression (if any) in competency following certification. I now realise the true potential of bridging the gap between theory and practice after witnessing their abilities. As a result of this, I plan to broaden my professional observations further and spend time in the classroom of more experienced peers for contrast and comparison. This would enable a deeper analysis of the consistency of teaching across my discipline and would provide further opportunities for my professional development. Research suggests that more experienced teachers are likely to utilise confirmed successful methods, with newer teachers more likely to bring fresh and innovative techniques (Karlberg and Bezzina, 2022) and it is therefore important to appreciate the benefits and drawbacks of both. As outlined by Graham et al. (2020) studies suggest that teaching quality is no lower in newly qualified teachers than those with more experience. My reflection upon this is that all observations provide value, but experience difference will likely determine lesson output. I am keen to analyse this further as I continue to work to improve my own professional practice.
Conclusion
The professional observations provided an enriching learning experience where I identified areas of strength and improvement within my peers and my own teaching practice. Both lessons were successful overall and provided many points to reflect upon. I discussed the observations with Lecturer A and Lecturer B afterwards for some additional insight and found both conversations to be extremely rewarding as we reflected on the success of the lessons and what we believed the students overarching perspectives to be. As mentioned by Race (2020); observations should not conclude when the lesson finishes, as follow up discussions often outline truly rewarding insights. During these discussions I requested if both lecturers would observe me in the future to gain additional guidance and both agreed. I am fortunate to have this level of involvement from the two lecturers as research shows an increased disengagement from teaching professionals who feel they are losing autonomy through too frequent observation experiences (Duckworth, 2013, p127). The positive experience that I have had has left me excited to continue to perfect my teaching style and knowledge. 
Drawing on my reflections, conversations with the lecturers that I observed and my wider research has enabled me to analyse and evaluate the strengths observed and identify improvements that would have enhanced both lessons and can therefore enhance my practice. As cautioned by Warren (2024) educators are often encouraged to follow what is thought of as the right way of teaching rather than trusting their own judgement. This experience has allowed for my perspectives to drive my findings which is crucial for my development as I strive to provide the standard of learning that students deserve.



Action Plan
	Target
	Specific
	Measurable
	Achievable
	Realistic
	Time-bound
	Professional Standard

	Increase classroom movement.
	· Position camera so that I can move whilst remaining visible for all.
· Complete for all lessons for the remainder of the semester.
	· Test the in-room technology to ensure I can be visible in different areas.
· Remove obstacles such as poorly placed furniture.
· Watch class recordings to determine effectiveness and outline any changes required.
	· Ask Lecturer B for assistance with classroom setup and to observe my movement in a role-play scenario to obtain guidance.
	· I can utilise Fridays when I am on campus but not teaching to enable me to practice within the classroom and gain insight from my peers.
· With a week between taught lessons, I have time to view recordings and plan improvements.
	· Recordings will be throughout the current semester (ending 15/05/26)
· Asking Lecturer B for assistance will be within 2 weeks so that early support can be gained.
	· Plan and deliver effective learning, teaching and assessment.

	Ensure my teaching style meets all learners needs
	· Reflect upon student needs in current classes and link to my studies on teaching styles.
	· Identify appropriate style(s) and deliver lessons accordingly.
	· Revisit lesson materials on teaching styles and conduct wider research.
· Adapt delivery where required.
	· I utilise Friday afternoons for additional tasks and will incorporate this.
	· Ongoing each week throughout the semester (ending 15/05/26)
	· Demonstrate commitment to learners, their learning, safety and well-being.

	Organise observations of experienced peers
	· Contact lecturers and request/arrange observations.
	· Utilise the professional observation form to compile notes.
· Reflect on observations in my weekly reflective diary and discuss with the lecturers involved.
	· Outline strengths and weakness, analyse applicability to my lessons and identify action points.
	· I have identified two lecturers who are both teaching on the same module as I am. As a result, their classes are on days where I do not teach, meaning I have opportunity to observe them without impact on my teaching schedule.
	· Contact lecturers within the next 1-2 weeks to make request.
· Complete observations within the next 4 weeks to ensure my findings can benefit the remainder of my teaching for the current semester.
	· Maintain and update knowledge of policies and strategies relevant to my sector.

	Arrange for Lecturer A and Lecturer B to observe me.
	· Contact both lecturers and arrange a suitable time.
	· Provide both lecturers with the professional observation form so that they can structure their feedback.
· Reflect in my weekly reflective diary and discuss with them for additional insight.
	· Determine improvements and create a further action plan to direct my lesson planning with clearer focus.
	· Both lecturers have already agreed to observe and have supplied me with their schedules so that I can book into their calendars.
	· Book observations within 4 weeks so their guidance can assist me during the current semester.
	· Maintain and update knowledge of policies and strategies relevant to my sector.
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Appendix One – Professional Observation of Lecturer A
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	Teacher

	Lecturer A (anonymised)

	Date
	24/11/2025


	Group
	Level 4 Hospitality & Tourism Management – Hospitality & Guest Services

	Topic/Context
	Academic Misconduct and AI Support


	Notes on the lesson:

	


	· The lecturer is the current Academic Misconduct Coordinator for the discipline, requiring her to investigate (and where appropriate escalate) allegations of plagiarism. She conducted this lecture as an expert guest speaker. Alongside this role, she is also a lecturer on the Hospitality and Tourism Management programmes.

· Lecturer A teaches Level 4 (first year) students about best practice in terms of writing assignments. She covers topics including the use of AI, ensuring students do not plagiarise and how to uphold integrity throughout their degree programme.

· The lesson is hyflex (combination of in-person and online students). The lecturer manages this well by consistently addressing both groups and engaging both groups in dialogue. She remains visible to both groups throughout the lesson which drives participation and contributes to a safe and welcoming learning environment.


	What I have learned:

	



	· Start with a question as this eases the class in and allows them to feel comfortable, engaged and confident to participate.

· Visual aids enhance the session. Lecturer A uses professional and well-presented presentation slides to drive learning potential.

· Clear and appropriate timing, regularly asking if any questions to ensure correct pace and that students are following along appropriately. Questioning is thoughtful and does not disrupt the lesson flow.

· Lecturer A is relatable; she provides examples from her study journey to illustrate importance and provide context. This humanises her and allows the students to understand and appreciate on a deeper level.


	Targets to improve my own practice (mapped to professional standards):

	

	
· Incorporate examples in my lessons that are from my student journey rather than purely from my hospitality career. This will help to build relatable bonds with my students and will ensure that the learning in my classes is effective. The professional standard = Build positive and collaborative relationships.

· Increase success of formative assessments with careful question placement in lessons to maintain appropriate and engaging lesson flow. The professional standard = Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment.

· Increase emotional connection with learners through content. Discuss this with Lecturer A and other peers through further observations. The professional standard = Critically reflect on own values, knowledge and skills to improve learning and leadership.





Appendix Two – Professional Observation of Lecturer B

Teacher Observation Form 
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	Teacher

	Lecturer B (anonmyised)

	Date
	24/11/2025


	Group
	
Level 4 Hospitality & Tourism Management – Business Skills for the International Hotel Industry

	Topic/Context
	Canva and CV writing


	Notes on the lesson:

	








	· The lecture was a dual-purpose class, combining a lecture presentation with an interactive workshop. The content aim was to provide advice and guidance on how to create a CV and how to utilise Canva for presentations.

· The atmosphere was engaging, and the lecturer brought energy through his movement around the class, his body language and gestures and his use of humour. The class was actively contributing without the need for prompting. The movement ensured the lecturer was visible for both in-person and online students throughout this hyflex lesson.

· The lecturer demonstrated advanced knowledge on the content covered and displayed engaging and well-planned presentation slides for support.


	What I have learned:

	












	· The importance of reiterating points and ensuring clear understanding. This values the progression of all learners and ensures nobody is left behind.

· Utilising non-verbal techniques is valuable to drive energy and engagement. Lecturer B frequently moved around the classroom and articulated points through body language and hand gestures which increased the performance element of his delivery and heighten student engagement.

· Be mindful of question placement. Lecturer B often asked questions at the point he had set a practical task for students to complete which distracted them and resulted in feeling of pressure as they couldn’t appropriately focus on the given activity.


	

	Targets to improve my own practice (mapped to professional standards):

	
	
· Increase the performance of my classroom delivery by more frequent movement around the room to engage students and drive participation through heightened energy. The professional standard = Plan and deliver effective learning, teaching and assessment.

· Analyse my use of questioning in lesson and determine if any changes may be required in line with my observations of Lecturer B’s placement disrupting flow. The professional standard = Plan and deliver effective learning, teaching and assessment.
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