Steve Griffiths 27 August 2023.
Reflection on supervising MSc Project Groups: MN- D019 MSC Business Project Academic Year 2022-23. Steve Griffiths (Supervisor).

A reflection on reflections?

1.0 Introduction
My rationale for writing this is to experience what my students will have to undertake as part of their assessment for this module. I understand their concern that they write the highest quality analysis that they can. I also recognise that the “Personal Reflection” as the last part of the assessment might be neglected in preparation, the write up and research to underpin their analysis. Therefore hope that this brief will be of some use to the groups, however with the warning that it does not follow exactly the format or content that they need to address.
As with any of my writing I found the process of referencing and checking sources the most tedious, but necessary. I have used other referencing systems but am now converted to Swansea University’s use of APA (Victoria University, 2023).

2.0 Student Task.
Students must write a reflective report covering their experience on the module and writing the other two sections of the assessment.
Dr Sam Buxton (Module Coordinator) has provided copious backup information for the students, including detailed handbook, a guide to format and examples of past student work.
The reflection generates 30% of the grade and therefore will clearly differentiate between the good and the not so good students. The format of the report seemed quite flexible as evidenced by the examples of past student work. Which sometimes looked like a structured report, sometimes resembled an essay, using a diverse range of subheadings.
The structure of the report seems fairly flexible. Students are encouraged to focus on two aspects in order to achieve deeper analysis and reduce the uncertainty of what to write. However the marking criteria section gives some key headings that I recommended students respect and act on (see Appendix 1). 
These include: 
· Feelings
· Evaluation
· Analysis 
· Action plan

Therefore I would encourage students to use these as a minimum.
Feelings might not be familiar to students in an academic management learning context; therefore this element might be a challenge to some students.
I have recommended that students consider this task to be an academic demand, therefore need to reference quality sources and provide a rational debate. Similarly feelings can be evaluated and managed in the context of self-improvement.
My reflection will be my personal reaction as a supervisor of four MSc groups. It is not a template to be copied by my students since it has a different rationale.

3.0 My feelings about my management of the module and role of supervisor.
In recent years my role has drifted into management rather than teaching or research, working extensively in international markets for the University of Wales. However I welcome the opportunity to return to the classroom and share whatever I have learnt over my career.
I have benefited from the warm welcome from University colleagues and have very positive and enthusiastic students.
I worried that some of my subject coverage was a little dated, although I have taught and managed masters programmes for many years and have attempted to refresh my subject knowledge. I also continue to publish conference papers.
Inevitably every University has a different format for projects, the expectation of tutor support and the assessment levels targeted. This might even vary module to module. Therefore getting into the Swansea University mind set is a challenge. 
My guide is to return to the stated module outcomes and grade criteria. I have attempted to share any ambiguities and resolve an action plan with my students, whose attendance has been good. However I believe that I have called too many meetings with students which might have diverted them from the research task and might also give a feeling of being “spoon fed”, diverting the responsibility for completion from the groups to me. I have tried to disabuse them of this possibility.
I have shared some of my articles, other resources and write ups of the outcomes of group sessions. I have attempted to respond to emails. However since my university contract arrived late, I used my private email for communications. When my university email was restored, I continued to do this, because I feared losing the connection with groups if I had to migrate communications to a new email address. University email is more robust and secure; however I do not believe this is a major concern.
Had I started the role earlier I would have joined Dr Buxton’s earlier module briefing meetings. I did attend one which was helpful, but also I realise the presence of another tutor might put off any lecturer trying to deliver a presentation.
Tutorials were always positive and good humoured. I worried about the way few students took notes and when I reviewed draft work, some of it did not seem to be informed by our discussions or material I had sent to help them by email.
In tasks reviewed and draft written work groups displayed a diverse range of styles and approaches. I wish I had had the opportunity to teach other modules to try to address these issues earlier. However some in the groups were new entrants, some were at the last stage of the programme so this might be a naïve hope.
I have shared ideas on what they might include in this task, such as personal branding formats (Lundberg, 2020), starting to write their cv., use LinkedIn (2023), sources that they can interacted with and encouraged them to write Learning Logs (noted by Vong, 2016) to document their learning (see Appendix 2). (I am happy to be students’ friend on LinkedIn, but not other SNS).   
These features could be a logical link to knowledge/skill and career development, evidence of their mature personal appraisals and commitment to personal development. 

As a past anti-racist and anti-sexism campaigner, I hope that my teaching style and content is not biased. However as a man of the “baby boom” age and from the UK culture (in work and education) lingering attitudes and vocabulary will always need to be scrutinised. I am sensitive to the threats of racism, sexism, homophobia, cultural discrimination, offensive/inappropriate language or behaviours. I hope my style is approachable, inclusive and helpful. While I often play a “devil’s advocate” role playing attitudes which I do not share, I believe my students are sophisticated enough to differentiate this technique to stimulate debate, from someone who is biased. 
In terms of political or attitude bias, my approach is to be clear when I am using my personal opinions or ethics, to state that there is a lack of consensus and that other views are welcome. I enjoy subjects which offer “shades of grey” and try to communicate that most topics may have a nuanced evaluation depending on time, geography, ethical/political/religious and other social influences and conditioning. 
Even in relatively liberal sectors disadvantage might continue as Śliwa et al. (2022) relate in their analysis of UK business school professional advancement. My concern has been shared with my classes, who are 100% international students, adding a positive dimension to the discussions, but who might feel alienated by an older generation tutor with different life experiences to their own. 
I accept that some students may find this confusing, wishing for a more direct certain approach. I often offer differentiated approaches; the ‘basic needs to pass’, the ‘criteria to get a distinction level’ expectation. However I also believe that business and management studies often ignore these variations of interpretations with a danger of teaching too little the spectrum of views on many subjects. This is an observation detailed in Seeck et al. (2020), the School of Post-Modern Management Theory (Clegg and Kornberger, 2003; Cruse, 2015) and Critical Management Theory (Alvesson and Willmott, 2011; Klikauer, 2015; Longman and Clarke, 2023), which I do not always agree with but often throw in to stimulate discussion.

I did not get a negative feeling from the sessions but have also not directly reviewed this with the groups.

4.0 Reflective reports, writing and use in learning: sources and analysis.
I have used reflective learning in module delivery and assessment. I am not an expert but have covered it in my own teacher training and in Continuous Professional Development (CPD). 
The main reason for including this section is to help my groups use some academic sources to back up their reflective reports. They need not go into depth but could usefully “name drop” some models and theories.
Dr Buxton has offered the model of Gibbs (1988) as a prompt to students. I think it is a push for them to think conceptually and to review their learning as a process. Even though the task is “personal” reflection, it can be put in context of the task undertaken and engage with the literature of the benefits of reflection.
[image: Gibb's reflective cycle of decription, feelings, evauation, analysis, action plan, cocnlusion]

Figure 1: Gibbs’ Reflective Cycle (Gibbs, 1988)
There are many theories of reflective learning, writing and the nature of the process. For me the insertion of “feelings” is the most challenging part of this model. Like many functional disciplines, management can be delivered in a technical, neutral, unemotional way, applying models in a clinical manner. Feelings may seem inappropriate. Much of the development of these models originates in education, arts, humanities, literary criticism, cultural studies, etc. where emotive discussion and feelings are standard topics. It is not unusual for business/management to appropriate the tools of other disciplines. However, students in this module may need some guidance on what feelings are appropriate for this task.
[bookmark: _Hlk144099790]There are diverse models and their application varies. Different disciplines have different requirements and styles. Gibbs is just one example. The use varies for different levels of understanding and familiarity of use. 

They also vary depending on their purpose, see University of New South Wales (2023). The task here was to reflect for assessment, therefore care was recommended in staying close to the group research task evaluation and a personal response to the learning experience.
My groups are not familiar with this task, although those in the later stages have had a similar reflective report to write in other modules. Therefore the task is good and useful, but the likely delivery might not be of the highest quality depending on the experience and maturity of the students.
Reflections may take many different forms (University of New South Wales, 2023). One aspect noted by several practitioners (University of Edinburgh, 2020 and Victoria University, 2023) is the relative informality of the writing. As a personal reflection it is necessary to use of the first person, which is unusual in academic writing. This does mean a juxtaposition in the set of tasks of this module, from traditional academic to more personal and free form formats, a challenge to some students.
Students are asked to reflect on their experience, learning, emotions and then make a judgement about improvements to facilitate their own personal development. This is intrinsically a useful exercise, and the Personal Reflection process is well documented in educational learning literature (Eslit, 2023 ). It is applied to all subjects and is updated for new technologies (Khalilova, 2023). Bergmark (2023)  even looks at reflections in the context of collaborations for learning, relevant o this module task. The collective v individual dynamic would be interesting to reflect on, but does have implications for the power dynamics also, some out of the control of some students.
Therefore it is good that students are confronted with this influential process and tool.
However, it is interesting to see that there are sometimes negative features. Particularly if students are apprehensive about being totally honest about their feelings, indeed stating possible negative reflections on the programme that is being studied. As Timmins et al. (2013) conclude, the personal reflection was valuable and their students did benefit, but there was evidence of discomfort when expressing true feelings, when future results or career prospects might be affected. 
The tension in the demand for honest feelings and the needs of privacy, and fears of lack of trust in the teacher, or other authority reviewers, is apparent in education, health studies, psychology and in services to vulnerable clients (Alt et al. 2022; Amos and Epstein, 2022; Vanner, 2023). In business apart from financial security discussions, it is not a large debate in management pedagogy. The implications that sensitive information might emerge from personal reflection needs to be planned for and support offered to students, as discussed by Guo (2022).
In practice my advice to groups was to be honest, be positive and think hard about personal development plans, rather than use the task for criticism or grand standing.
Ryan and Ryan (2013) and the 4Rs of reflective thinking offer a cumulative, developmental approach to the process, which is common in Creative Arts, Health and Education. Their Experiential learning includes any ‘real-world’ activities including practice led activities, placements and internships as well as direct studies, giving mature students the scope to show off their understanding. 
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Figure 2: The 4 R’s of reflective thinking (Ryan and Ryan, 2013).
[bookmark: _Hlk144111928]In Fig. 2, the first stage is problem recognition, also detailed by Schön (1983). At this stage recognising problems or admitting to them might be a problem for some. Fig.2 also shows the final higher developmental stage demands some experience and maturity. I would be surprised if students in this short task, with word target penalties and little training in reflective writing can achieve the higher “Reconstructing” stage. Therefore would be similar to the findings of Vong (2016).
If students can be encouraged to see reflection as ongoing, it might improve performance. For the module following Schön (1983), who respects learning through action/by doing, we might have inserted the need to reflect:
· Before the group task 
· During the group task 
· After the group task 

[image: No alt text provided for this image]
Figure 3: University of Birmingham, Academic Skills Centre.
In order to demonstrate the dynamics and evaluate how attitudes and skills had changed. It is relevant to the group and individual learning that took place. However this might have acted as a diversion, from the other two tasks which generate 70% of the grade!
The process can be applied to all professional and even academic learning, see Figure 4, applied to teaching.
[image: ]
Figure 4: Schön (1983) Applied to teaching. Source: Global Citizen (2021).

Therefore the rationale for this reflective task to my students is to promote their self-knowledge but also be part of the assessment process. I have used this in past teaching and approve of it here. They are asked to consider their feelings, but I encouraged them to focus on their learning and the impact for their future educational achievement and career aspirations. It provides a direct opportunity for students to create their own achievement related to but separate from their group activities.
There might be good or bad things involved in reflection. The process offers structure, a starting point for evaluation, assessment of the process and summative review. However they can be too restrictive and constraining, implying a definite process and sequence, give the impression it is always summative and may not always be applicable (University of Edinburgh, 2021). There are many constraints (University of Cambridge, 2023). However students once aware of these may be able to confront and overcome them.
Nevertheless it is a good way to start and there is no choice but to do it for these students. Starting with the basics like the OU/UNISON (2023) checklist and then developing more analysis and sourcing, was recommended.
For Gibbs (1988):
 ‘It is not sufficient to have an experience in order to learn. Without reflecting on this experience it may quickly be forgotten, or its learning potential lost.’ 

Action Plan
1. Demand groups report their meetings and the outcomes.

2. Monitor more closely the active participation of group members.


3. Review written report at an early stage to identify potential problems. (This must be balanced by the need to only view drafts of each section once, or the work becomes too influenced by the tutor).

4. Incorporate reflective and action learning more into my teaching.


5. Conduct interim course reviews to monitor student progress and the usefulness of my teaching style.

6. Attempt to network with other supervisors to share ideas and develop a common approach and standards.
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Appendices.

Appendix 1: Details from the MN- D019 MSC Business Project Handbook

Key Marking criteria will include: 

· Description – description of the issue or experience (critical incident) that you are reflecting on.
· Feelings – explanation of your thoughts and feelings on your chosen experience 
· Evaluation – evaluative discussion on what was both beneficial and detrimental about the experience. 
· Analysis – that identifies honest insights into the underlying root cause of the issue or difficulty, related to supporting theory and examples from practice.
· Conclusion – which identifies multiple options for improving practice in the future. These are evaluated as to the extent to which they address the root causes of difficulty identified in the analysis section and clear options chosen to take forward.
· Action Plan – detailed action plan and outstanding feed-forward which commit the learner to tangible actions and improvements in a given timeframe. 
· Quality/Scope of Literature Review: use and referencing of established knowledge to inform the evaluation and analysis of the critical incident, problem, or issue, as well as identify options for improvement. 
· Understanding: Assignment demonstrates students have understood key topics and reflective practice
· Readability - ability to convey key message(s) concisely in each of the key areas listed above.


Please choose from TWO of the following five options to reflect on: 

· Understanding the project brief
· The data collection approach
· Completing the objectives
· Completing analysis of secondary data
· Working as a group
· Working independently

The word limit is 2000 words; this is a maximum limit and is for the main text. 

Appendix 2: SG examples of personal Learning Logs with blank, containing guidance.

Students, please note these logs are bigger than the ones I normally keep which are rarely more than 75% of an A4 sheet.

Please use this template for your logs

LEARNING LOG RECORD SHEET:    Your name  Date

	SOURCE/FULL REFERENCE
Make sure you use the advice on referencing conventions. Please use Harvard referencing. Try to find some unusual sources to test your understanding. Ask for advice if unsure.


	DESCRIPTION

Logs are written largely for yourself.
However I have used them to grade academic modules, some professions insist on seeing them for CPD. 


Description does not generate the highest marks. However you need enough detail so that this log will be of future use, to save you having to read the original source all over again. One or two “juicy” quotes only, because direct quoting uses up the word count and still requires you to explain the meaning of the quote. In general try to paraphrase the article, putting it into your words, including an explanation.



	ANALYSIS (CONCEPTS, EXAMPLES, STATUS OF SOURCE, CRITIQUE etc)

This means “have an argument”. See the same article, idea, concept from two or more points of view. The weighting of the grade will be enhanced very much in this section.

Even if you can’t quote definite schools of thought, you can say “One point of view might say…another would think the opposite because…”. Always try to back up your statements. Simply saying “I don’t like this article…” is not enough. 

Why don’t you like it? It is fair to critique the source by evaluating (in other words, make a judgement) the likely target audience. In other words if you analyse a Sun article (I would recommend you aim a little higher and do a report on one of the quality newspapers to up your game), you might disclose that the reading age of the Sun’s articles is about 9 years. In which case don’t expect high levels of analysis or vocabulary (Gotcha!). If you are reviewing an FT article, used by city stockbrokers to influence multimillion £ deals, you might demand higher levels of delivery. 

If you are analysing a lecture or presentation it is fine to evaluate whether the speaker communicated or had an accessible style, using your own feelings, but also what was the content and did the speaker give different perspectives?


	USEFULNESS/FUTURE RESEARCH/ACTIVITY PLANNED

This is interesting to see if you plan to apply it to your studies e.g. in other modules or think that it could be used as a base for a dissertation or project in your final studies. 

Where do you take the theme of this source further e.g. other articles by the same author or a search on the same topic.

If you use other sources in your discussion put a short reference list in this section.





Learning Log on Drink Brands an environmental concern. 09 May 2021.
LEARNING LOG RECORD SHEET:  Steve Griffiths  Date: 09-05-21
	SOURCE/FULL REFERENCE

Beckett, F. (2021) Drink brands that won’t cost the earth. The Guardian, 08 May. 
https://www.theguardian.com/food/2021/may/07/drink-brands-that-wont-cost-the-earth-sustainable-beer-wine
(Accessed 08-05-21)


	DESCRIPTION

Fiona Beckett writes a drinks column for The Guardian newspaper every Saturday. I read it normally to get recommendations for what wines to buy. This article sparked my interest. I thought it could be turned into some sort of research, if only for an assignment or as an example.

It covers the way the drinks industry is responding to consumer demands to be more environmentally friendly. Especially Gen-Z. It identifies several brands of various types of alcoholic drinks, with brands claiming to be ecologically friendly.

The links to various organisations were useful. I left the hyperlinks in the online version of the article, so I could share with my classes.

For information on generations study. Links are interesting e.g. the one to another Guardian generations article which shows the different generations’ attitude to the environment. Gen-Z is the most sensitive.
https://www.greenbiz.com/article/why-younger-generations-are-more-willing-change-name-sustainability

I had never heard of BCorp, but it looks like a campaign membership group.
https://bcorporation.uk/

Similarly Resea is another campaign organisation.
https://www.reseaproject.com/

The drinks featured are only a small number of what is available. A better wider view in needed to get a full picture.


	ANALYSIS (CONCEPTS, EXAMPLES, STATUS OF SOURCE, CRITIQUE etc)

The Guardian is a left leaning newspaper. It supports the UK Labour Party in general elections and does not generally like the Conservative Party, including the current UK government. This means this source can be politically biased. It also campaigns for social and environmental causes. Its readership tends to be liberal leaning middle class. 

The article challenges some of the claims to be ‘on the side of the angels’ of these brands.

Perhaps the donations to environmental causes/initiatives at 1% etc are not generous when the prices of these products can be very high. The implication is that richer people who can afford these prices will not notice as much as poorer people. Is this a case of the poor cannot afford to be environmentally concerned?

Beckett does comment on this. She does introduce the concept of paper “bottles” which would have an impact if all adopted them. (One of the products quoted here is in paper bottle form).

However a wider debate on standard packaging would be interesting. This article is therefore limited to the specialised high price segment of the market.

It might not be the main objective of this article but there is a debate to be had about glass v canned drinks. This would be applicable to a very wide range of products affecting all people and many industries.

· Glass can be easily recycled (but only a small % recycle whole bottles). Most a smashed and melted down, using more energy, when they are not just thrown into land fill. Glass is also heavier to transport and breaks more easily, with resulting wastage.

· Canned drinks can be easily recycled, since aluminium is relatively expensive, so there is an incentive to recycle to reclaim the scarce metal. It is less heavy for transport and fits square packaging to get more into the transport spaces.

However many drinkers prefer glass, saying they can taste metal in canned drinks. In the past there were also worries about contamination in canned products. Glass is easier to sterilize.

Given the impact on lower transport costs and revenue possible from recycling, it might be a case of “Good Business is Good Ethics”. However campaigners need to educate industry to what is in its own self-interest and make consumers care enough to use their economic power to impact on products sold.

The replacement policies e.g. for every number of bottles, planting trees or seaweed etc, mean that still pollution is happening. Perhaps the objective should be to stop creating the pollution in the first place.


	USEFULNESS/FUTURE RESEARCH/ACTIVITY PLANNED

Some of my international students may feel alienated from this topic and these examples. 

The products listed are alcoholic, therefore to the disadvantage of Muslim students or “tea total” students. Even when alcoholic drinks are allowed/accepted most international cultures do not have the drinking culture that we have in the UK. Especially amongst students. UK students therefore would be very comfortable with this case study.

This cultural difference itself might be interesting to research. I have made comments to classes about my travel in Muslim majority countries where alcohol was available e.g. Indonesia, I drank Bintang beer. There is a non-alcoholic version. Is this acceptable to Muslims? To what extent are Muslims involved in the alcohol supply business? For example 75% of the Halal meat industry in Malaysia is owned by non-Muslims! Business is business…..

How powerful in the environmental demand by customers? Researching the reality and the likely power of this as a driver to help clean the planet would be good. Alternative measures tend to be government regulation since voluntary efforts to clean up were thought to be too weak or non-existent.

Recognition of the green products and willingness to pay an environmental premium price by consumers would be interesting to evaluate. General consumer adoption theories could be adapted e.g. AIDA model etc.

I might have to explain what these products are and what alternative cheaper prices are available in UK to my international students. For example Calvados is normally an apple brandy made in Normandy in North France. A supermarket 75cl bottle of unbranded Gin would be around £13.00. ‘One Gin’ quoted here sells for £35. Beckett does rate them as selling a nice tasting product and giving a generous 10% to environmental causes. https://www.thespiritofone.com/ However they are at the expensive segment of the market.

My ongoing research into different generations…Baby Boomers to Gen-alpha, could use this as a way to see if we can differentiate generations on this issue.

There could also be a comparison of different national cultures on this issue and these products. Hidden Sea https://thehiddensea.com/pages/story-new is an Australian product and campaign intuitive. The Aussies do have a good reputation on ecology, however there are very few of them in a very big country. They are also quite affluent.

As Beckett says any food or drink product needs to taste good or else it will not sell regardless of its ethical policies, so it will be interesting to see how this industry develops.




This is an old log inserted to show that I do revisit old logs. It covers a non-academic publication, but it might provide examples or a stimulus for more academic research.

LEARNING LOG RECORD SHEET:    Steve Griffiths 02-10-14

	SOURCE/FULL REFERENCE
Men’s Health (2014) Food and Sex Issue, London, Hearst Rodale Ltd, October, pp.1-194


	DESCRIPTION

I do not normally read ‘Men’s Mags’ but was attracted by the cover of Men’s Health (MH) which I bought at Tesco’s’ magazine section.
Compared with other more laddish magazines, this was quite a healthy, well researched and sensible read. There seemed to be few really sexist comments, pictures or features. Apart from a story on ‘Meet your match’ about couples who train together, which contains 7 types of women who engage in different types of sport, with very attractive pictures of sweaty athletic young women, there are hardly any pictures of women at all. There is a story on Made in Chelsea’s Millie Mackintosh, who I had never heard of, but who seems a very nice young woman, with a great workout programme. A story recommending the best indicator of sex drive in women, being their hips and quoting Shakira, one of my favourite singers, had no pictures of her at all. There are food features on healthy food selection, preparation and training regimes. ‘Never get ill again, guide to chillies, natural food Viagra, becoming a kitchen ninja’, recommended health lifestyles and balancing exercise and food intake. It is not totally purist as it does recommend a beer and pack of crisps after running a marathon! Most of this issue was on nutrition and exercise. The front-page pitch article on Jason Momoa (star of Game of Thrones), charts his career from Baywatch Hawaii, Conan the Barbarian to Batman Vs Superman. He turns out to be driven, unconventional in his training methods, meat eater extraordinaire, but also a family man and quite modest. It ends with ‘Warrior Workouts’ apparently derived from the interview but probably put together by a professional trainer.

[image: NEW &amp; SEALED MEN&#039;S HEALTH MAGAZINE JASON MOMOA (GAMES OF THRONES) OCTOBER 2014]


	ANALYSIS (CONCEPTS, EXAMPLES, STATUS OF SOURCE, CRITIQUE etc)

I am not the target audience for this magazine. It is clearly aimed at fit young men who want to make further physical gains and who are not content to be couch potatoes. I found it boring in its repetitive advice on nutrition and exercise. I assume, if this is a typical issue, the repetition would be overwhelming, so that I am unlikely to buy it again. Anyone who knows a little about food and exercise probably knows 50% of what is offered in this issue e.g. strenuous workouts require carbohydrate intake or else you burn up muscle and hit the fatigue barrier. Don’t eat lots of fatty food. Don’t drink too much alcohol or smoke at all, if you want a good sex life. The business model for this magazine involves creating front covers to entice those who want to be fitter to buy. (Like my gym membership that is a commitment to pay money, but not always to exercise). The cover price of £3.99 is not too high and compares favourably with other mags that have the same glossy quality. Their real income, I suppose, is the advertising fee for the very glossy advertising. My guess is that 20-25% of the magazine is advertising, features related to product promotion or Infomercials. All the big designer brands are here, Rolex, Chanel, Omega, Armani, Dolce & Gabbana, Mont Blanc etc. Key adverts are for watches, aftershave, cars, clothes, food supplements, sport and grooming products. The men portrayed are fit young (but not teenagers), very handsome, and well groomed. I have done some analysis of female beauty images in the past, including the allegations of fashion body fascism and the ‘Size Zero’ debate. I would be surprised if the images and advice of MH were to lead to many negative consequences (although there are no references to body building, steroids and their negative effects, a major problem in South Wales). The image is of healthy eating and exercise to achieve natural gains. There are few sexist images of women. Perhaps this might be related to a possible target audience in the gay men’s community.



	USEFULNESS/FUTURE RESEARCH/ACTIVITY PLANNED

Many possible ways to expand on this analysis. Proper ‘content analysis’ would require a more accurate measuring of the mix of features, advertising, pictures etc. Counting pages or column inches/centimetres. Also of interest is identifying the use of well know models and actors who endorse products to illustrate stories. Celebrity endorsement and its effects/successfulness would be interesting. A comparison with other men’s and women’s mags would be interesting to gauge the impact of price, advertising, quality of writing, impact on reader behaviour. Evaluating the actual readership, which could be different to the people who buy the magazine, could look at the “reach” of the magazine and its adverts. (Some readers read other people’s magazines or read in the dentist or doctors’ waiting rooms).

Addition February 2021

In fact Jason appears many times in this and other magazines, in all the years since this was written. 
https://www.google.com/search?rlz=1C1JZAP_enGB874GB876&sxsrf=APq-WBsE470nSTsLGYB5-QkwY9DbYGA-Ag:1645647472147&source=univ&tbm=isch&q=men%27s+health+jason+momoa&fir=xjoOJL9Ney4NfM%252C7sAqfJ1DUYgJdM%252C_%253BPkcE0brCcOzxuM%252CWb_naerAJnFzZM%252C_%253B8bywKbT5xBAwfM%252CPoyXeFSQU0uvLM%252C_%253BKSOagw-hPLGBsM%252C5GlTE1l20c0-wM%252C_%253BV1q1kwucjBpkTM%252CbnjE32Z3N6P6cM%252C_%253BI72AjwKVJUOF5M%252CrkA0Eo-vI-43EM%252C_%253Bn-JB8TGXqwtFjM%252C1LC76_E5z99QvM%252C_%253BgihUNMx2iTCSWM%252CDIw-5fUO_K46yM%252C_%253BQJiHBDtRKYjURM%252C61__9tqbEh_dLM%252C_%253BU9idviq10Ps1KM%252CBbGklpm4HiontM%252C_&usg=AI4_-kR3mW24zIGuL4AkOrSf_8fmje1VYw&sa=X&ved=2ahUKEwjEm4LI0pb2AhUBlFwKHRUZDJMQ420oAHoECAQQCQ&biw=1536&bih=754&dpr=1.25#imgrc=pmG1XEBzjILezM





[bookmark: _Hlk144114134]Appendix 3. University of Edinburgh (2020). Reflecting on experience. https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience

A range of models that can be used to prompt and structure reflection on experience.
· Private reflections can take on any form and language you want. You can be as creative or structured as you want as long as you ensure you go through the reflective process of self-questioning.
· Reflection for an assignment often requires a particular language and structure. You should therefore always follow the guidelines provided by the staff who assess the assignment. Moreover, here you might want to keep somethings private – that’s okay. You should never share something you are not comfortable with.


	Academic reflective writing is NOT…
	Instead…

	Just descriptions of what has happened
	Descriptions should be used as foundations for learning.

	A personal diary where you can say anything and use any language
	Academic reflective writing requires structure and formal language.

	A place where you get marks for self-disclosure – while reflection is personal, you will not get a good mark by merely sharing challenging experiences or personal trauma
	The experiences you share must be used actively to promote learning AND be appropriate for the audience. An assessor will probably not be comfortable reading your darkest secrets. Private reflections may include such content, but for academic refection it is unlikely to be appropriate. Reflections should be appropriate both for your boundaries and the boundaries of the person reading them.

	A place where you get marks for complementing the course or teacher assessing you
	Include the course and the teacher if they have affected you but be sure to uncover what about them worked or did not work for you, and how you can use this knowledge in other contexts.

	A place where you reference learning uncritically
	You should evidence how you have learned something, what it means for you, and how it will be used in the future.

	A nuisance or waste of time
	Done correctly, formalising and structuring reflection can help you surface and evidence your personal learning and development, which in turn can help you to communicate your abilities and experiences effectively.



Appendix 4:  University of Cambridge (2023) Study Skills. https://libguides.cam.ac.uk/reflectivepracticetoolkit/barriers 
Perhaps one of the biggest barriers to reflection is you! Unfortunately this is one of the hardest to overcome but it can be done. Being reflective takes a certain level of self-insight which can be uncomfortable for some people, especially if you are not used to it. The good news is that this can be achieved with some practice. If you are new to reflection you might need to try lots of different methods before you find the one(s) which works for you so don't get disheartened if something doesn't work first time - you can reflect on why and move on to something else!
What are the main barriers to reflection?
No time
Whether you are studying, working or both it can be hard to find time to complete your existing to-do list so why add another thing? Doing proper reflection takes time but you need to think of this as an investment in your education, your professional development and your own mental wellbeing.
Organisational culture
Not everyone works in an organisation which is open to the idea of being reflective - something which is particularly difficult in the workplace. A lack of support from management who don’t see reflective practice as a valuable activity can be hard to navigate. Try to outline it in terms of the return on investment they will get if they give you the resources you need to reflect. Think about what they will get out of it, whether this is a new approach to a project or just happier staff!
Lack of skill
Many people who are new to reflection are worried that they are doing it wrong or don’t know where to start. Some of the popular models of reflection set unrealistic expectations that the process needs to be undertaken in a certain way. It is important to remember that reflection is a very individual process and there is no one ‘right’ way of doing it. You can follow which ever course suits you. It may take some experimentation before you find the way that works for you, but half the fun is trying!
Environment
For some people, finding a physical location to be reflective can be a challenge. You will need to be in a certain mind set in order to practice reflection and it can be difficult to find an available place for this. Some people need a busy environment whilst others will need somewhere quiet and empty. If you are new to reflection then you may find that you need to experiment to find the right environment for you but once you have then you can work to find somewhere to practice your reflection. Try the Cambridge Spacefinder site to give you some ideas of where you could work depending on your preferences.
Motivation
A lack of time and support can take a toll on your ability to reflect, especially if you are reflecting on something you have been doing all day. The last thing you will want to do is to go home at night and think about it! Even the best reflective practitioners experience this feeling at some point so if you don't worry.
Yourself
Perhaps one of the biggest barriers to reflection is you! Unfortunately this is one of the hardest to overcome but it can be done. Being reflective takes a certain level of self-insight which can be uncomfortable for some people, especially if you are not used to it. The good news is that this can be achieved with some practice. If you are new to reflection you might need to try lots of different methods before you find the one(s) which works for you so don't get disheartened if something doesn't work first time - you can reflect on why and move on to something else!
https://www.cambridge-community.org.uk/professional-development/gswrp/index.html
Appendix 5 :  Types of reflective writing assignments. University of New South Wales (2023)
A journal requires you to write weekly entries throughout a semester. May require you to base your reflection on course content.
A learning diary is similar to a journal but may require group participation. The diary then becomes a place for you to communicate in writing with other group members.
A logbook is often used in disciplines based on experimental work, such as science. You note down or 'log' what you have done. A log gives you an accurate record of a process and helps you reflect on past actions and make better decisions for future actions.
A reflective note is often used in law. A reflective note encourages you to think about your personal reaction to a legal issue raised in a course.
An essay diary can take the form of an annotated bibliography (where you examine sources of evidence you might include in your essay) and a critique (where you reflect on your own writing and research processes).
a peer review usually involves students showing their work to their peers for feedback.
A self-assessment task requires you to comment on your own work.


Appendix 6: University of Birmingham
Reflection: What is it, how to do it and why it'll serve you well
Reflective writing tips
 
	Reflective writing is ...
	Reflective writing isn't ...

	Written in the first person
	Written in the third person

	Analytical
	Descriptive

	Free flowing
	What you think you should write

	Subjective
	Objective

	A tool to challenge assumptions
	A tool to ignore assumptions

	A time investment
	A waste of time




Suggested terminology:
· The most important thing was...
· At the time I felt...
· Late I realised...
· It was likely due to...
· After thinking about it...
· I wonder what would happen if...
· I learned that...
· I'm still unsure about...
· I need to know more about...
· My next steps are...

Appendix 7:  OU and UNISON (2023) 
Reflective questions to ask yourself:
· Strengths – What are my strengths? For example, am I well organised? Do I remember things?
· Weaknesses – What are my weaknesses? For example, am I easily distracted? Do I need more practise with a particular skill?
· Skills – What skills do I have and what am I good at?
· Problems – What problems are there at work/home that may affect me? For example, responsibilities or distractions that may impact on study or work.
· Achievements – What have I achieved?
· Happiness – Are there things that I am unhappy with or disappointed about? What makes me happy?
· Solutions – What could I do to improve in these areas?


Appendix 8: Developing Schön (1983) Reflection before, during and after a learning process. 
· Before an experience 
· During an experience 
· After an experience 

Lewis, H. (2017) Replaying your teaching can boost performance. Early Years Education Eye. https://www.earlyyearseducator.co.uk/features/article/replaying-your-teaching-can-boost-performance 
[image: A red and white checklist with black text
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What do you think might happen? 
What’s happening now, as you make rapid decisions? 
What are your insights immediately after, and/ or later when you have more emotional distance from the event? 

What might be the challenges? Is it working out as I expected? In retrospect how did it go? What do I need to know or do in order to be best prepared for these experiences? Am I dealing with the challenges well? What did I particularly value and why? Is there anything I should do, say or think to make the experience successful? Is there anything I would do differently before or during a similar event? What am I learning from this? What have I learnt?
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Level Stage Questions to get you started
1 |Reporting Report what happened or what the issue or incident involved.
and Responding | Why is it relevant?

Respond to the incident or issue by making observations, expressing
your opinion, or asking questions.

2 |Relating Relate or make a connection between the incident or issue and your
‘own skill, professional experience, or discipline knowledge.
Have | seen this before?
Were the conditions the same or different?
Do | have the skills and knowledge to deal with this? Explain.

3 | Reasoning Highlight in detail significant factors underlying the incident or issue.

Explain and show why they are important to an understanding of the
incident or issue.

Refer to relevant theory and literature to support your reasoning.
Consider different perspectives. How would a knowledgeable person
perceive/andie this? What are the ethics involved?

4 | Reconstructing

Reframe or reconstruct future practice or professional understanding.
How would | deal with this next time?

What might work and why? Are there different options?

‘What might happen if...?

Are my ideas supported by theory? Can | make changes to benefit
others?
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Reflection before, during and after
1 a learning process (Schén, 1983)

What do you think What's happening
might happen? now, as you make
rapid decisions?

What might be the Is it working out
challenges? as | expected?
What do | need to Am | dealing with the

know or do in order to  challenges well?
be best prepared for
these experiences?

Is there anything |
should do, say or think
to make the experience
successful?

What am | learning
from this?

What are your insights
immediately after, and/
or later when you have
more emotional distance
from the event?

In retrospect how
did it go?

What did | particularly
value and why?

Is there anything |
would do differently
before or during

a similar event?

What have | learnt?
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A REFLECTIVE PRACTICE MODEL FOR TEACHING

BEFORE CLASS

Setting a direction for action
includes naming the purposes
and values of the activities being
designed. What issues might
arise? What are the teaching
moves to foster the
activities?

| offer extra credit

to students who reflect
on required readings before
class. | read those reflections
to understand what students
find valuable, and things they

want to learn more or

need more examples.

DURING CLASS

Thinking on your feet
requires a dual focus of
delivering content and having a
reflective conversation on the
delivery. Such practice-in-action
is essential for just-in-time
adjustments, being dynamic,
and observing for new
insights/solutions.*

1 utilize “talk the walk.”

For example, in face of
teaching missteps, | learned to
tell myself: “you missed a shot, now
move in to get the rebound.” When
in a flow, | tell myself to place
missteps in the “replay center.”
| also tell myself to call a “time
out” when things are off-
track.

ARTER GLASS

Reflection In The
Acquisition Of
Artistry

Future Action To
Develop Knowing-
In-Action Capabilities

Source: Donal Schon 1983,
1987, 2008.




