Keanna Emily Dayman 1800391
A written assignment showing how a series of learning opportunity can be inter-linked to demonstrate progression in an area of learning and experience.
[bookmark: _GoBack]Assessment for learning is defined as “any assessment for which the first priority in its design and practice is to serve the purpose of promoting pupils’ learning” (Wiliam, 2009, p.8). This conveys that assessment for learning (AfL) is an assessment that works to develop pupils’ learning through strategies such as, peer and self-assessment. Moreover, it works to inform planning to meet the pupils’ needs and create independent learners (Welsh Assembly Government, 2010; Clarke, 2019). Within this essay, I will be discussing assessment for learning and the effects that it has on the learner, the teacher and the classroom. I will consider its strengths and limitations and how pupils’ learning is affected by using AfL. This is further reiterated by Black and Wiliam’s report “Inside the Black Box” that states formative assessment is an “essential component” in regard to raising pupils’ standard of work (Black and Wiliam, 1998, p.139). This demonstrates the necessity for formative assessment within the classroom.  Finally, I will be examining the Areas of Learning and Experience (AoLE) within the context of learning episodes and focusing on AFL due to its increased demand in the new draft curriculum. For example, Donaldson’s 37th recommendation identifies the importance of formative assessment in the light of teaching and learning (Donaldson, 2015). 
Within this essay, the benefits and limitations of AfL will be critically analysed to understand how formative assessment can lead the teaching within the classroom. There are many benefits identified in using formative assessment such as, providing the teacher with the knowledge of how to progress learning through strategies for example, formative feedback.  However, there are still limitations to using AfL for instance, the additional time consumed from the learning by implementing strategies. An example of this, is the greater wait time proposed by AfL.  However, this extension enables pupils to think deeper and removes the superficial answers given through pupils only having a limited time to configure an answer (Black et al., 2002). Furthermore, it will work to identify the key principles and strategies of AfL. For instance, the use of peer and self-assessment to develop pupils’ awareness of how to self-correct and develop independently. This develops pupils in becoming their own teachers through self-regulation as Hattie (2009) stated this has the biggest effect on student learning alongside teachers becoming learners of their teaching.  An example of the AfL strategies examined within the learning episodes are whiteboards, a walking gallery, hot seating, basketball not ping pong and diamond pyramids. The multitude of strategies enable each lesson to be assessed to ensure the correct outcome has been achieved thereby, continually informing the teaching (Donaldson, 2015).
Numerous strategies will be assessed in the light of the three learning episodes ranging across three Areas of Learning and Experience. The three AoLEs examined within the lessons are: Humanities; Language, Literacy and Communications; and Mathematics and Numeracy (Welsh Government, 2019a).  The Mathematics and Numeracy lesson will be based upon income and budgeting for a holiday. Moreover, the Humanities learning episode will expand across two learning episodes with a focus on Language, Literacy and Communication in the second. The Humanities learning episode will focus on a geographical enquiry using the AfL strategy of big questions. Finally, the subject of oracy within the Language, Literacy and Communication AoLE will be used to orally debate the big question. These learning episodes will provide the basis of the pupils’ progression within the differing AoLEs. 
The learning episodes will be based on progression step three for year six pupils aged eleven. The 25-pupil class will consist of a range of mixed ability pupils including pupils with an additional learning need of dyslexia. Grouping the pupils in mixed ability groups will enable the pupils to benefit from each other’s learning through collaboration and peer assessment (Welsh Assembly Government, 2010). The pupils will be supported by the teacher and an additional teaching assistant to aid the class and specifically those with additional learning needs. 
The lessons will progress on from previous learning in Mathematics and Numeracy on how to find a quantity from a percentage, as well as the previous initial learning of income and budgeting which will be enhanced and assessed within the learning episode. The Humanities lesson will introduce a new topic of sustainability to the class with an enquiry focus on deforestation as agreed upon previously by the class. However, the topic will continue across two learning episodes within Humanities and Language, Literacy and Communication. The learning episodes will be appropriate for the class as indicated within the progression steps for the classes’ age and differentiate dependant on the pupils’ needs. 
Within this literature review, I will be working to understand the main concepts and approaches of assessment for learning and how the use of strategies for instance, questioning can affect learning in such a way that pupils’ standards raise exponentially. This is further conveyed by Black et al. (2002. p.1) who claimed that “there have been few initiatives in education with such a strong body of evidence to support a claim to raise standards”. 
Assessment for learning is based upon four principles of questioning, formative feedback, sharing success criteria and peer and self-assessment. These principles are used within the cycle of understanding pupils’ current abilities and acting upon these finding to adapt planning and teaching to support the pupils’ needs and enhance their capabilities to the next step in their learning journey (Black & Wiliam,1998). AfL is an inclusive learning process between the teacher, the pupil and their peers in which pupils can understand what is required of them from sharing the success criteria (Wiliam, 2009). Moreover, it creates pupils who understand and use feedback and peer and self-assessment to progress their learning. This develops pupils as confident, independent learners supporting the purpose of ambitious, capable Learners (Assessment Reform Group, 1999; Donaldson, 2015). An example of effective AfL is using the snowball challenge within the Humanities lesson to gage pupil understanding of deforestation and identify a method from these findings to progress the pupil from what they currently know to what they could know with support. This correlates with Vygotsky’s constructivist theory of the Zone of Proximal Development (ZPD).  The ZPD is the gap between what a pupil can already do independently and what a pupil can do with support. This could be used within AfL through the teacher understanding where a pupil is through AfL strategies such as, questioning and scaffold the learning to support their needs to develop understanding (Pound, 2006). 
Despite AfL not being new within the classroom, formative assessment can now be considered of greater importance within the new draft curriculum with a higher focus on creating lifelong learners who are able to reach their potential through AfL (Welsh government, 2019e). Donaldson (2015) emphasised the importance of formative assessment within the new draft curriculum. He stated assessments should be planned and justified to determine the next action for pupils and support the pupils in leading the learning at their own pace through the progression steps (Donaldson, 2015). Welsh Government previously identified a weakness of AfL as the formative assessment misconceptions held by teachers. This limits the effectiveness of the AfL cycle which should be consistently working within the classroom to create ambitious, capable learners (Donaldson, 2015). Wiliam (2009) also conveyed the importance of assessment for learning as it provides an additional 8 months of learning to the academic year significantly more than that of reduced class sizes or that of greater teacher content knowledge only providing an additional 6 months combined. 
This review will identify numerous benefits of formative assessments within the classroom. For example, AfL is beneficial for currently lower attaining pupils as it enables them to understand how to progress through being provided with constructive rather than superficial comments. This installs a can-do attitude that all can succeed rather than breeding a culture of competition, which reduces the pupils’ confidence. Thus, enabling teachers to plan with slight differentiation due to the gap between those of currently lower attaining and higher attaining pupils being reduced as well as enhancing all pupils’ abilities (Black & Wiliam, 1998). An additional benefit of AfL is that it creates pupils who take responsibility for their learning as active participants as this is when pupils are most likely to raise standards and progress (Assessment Reform Group, 1999). Donaldson further echoed the importance of formative assessment within the draft curriculum in identifying the use of AfL as one of the twelve pedagogical principles (Impact Wales, 2018). An Estyn case study also conveyed the benefits of using AfL strategies which consequently, developed the pupils’ self-efficacy as well as promoting pupils to provide specific and beneficial peer feedback to improve learning within the classroom (Estyn, 2018). 
There are few limitations within AfL itself however, many of the limitations regarding formative assessment come from its application. For example, teachers need to understand and implement the strategies effectively through altering the planning to accommodate the pupils’ needs and adapt to meet the assessments findings for it be formative and improve pupils’ standards (Wiliam and Black, 1998; Assessment Reform Group,1999). However, this can be remedied through additional training and ample examples of effective practice being implemented to understand the principles and benefits of formative assessment (Donaldson, 2015). A final limitation of formative assessment is the misconceptions between formative and summative assessment. Summative assessment is associated with data collection, comparisons and exams rather than purposeful formative assessment in which pupils are assessed to provide the next steps in their learning. This misconception can cause teachers and pupils to become apprehensive of formative assessment due to the belief that assessment is already being used (Assessment Reform Group,1999). However, it is importance to recognise the benefits of formative assessment under the umbrella of summative assessment as without the use of formative assessment pupils would not be able to progress in their summative assessment or reach the next progression step. As Sadler stated, formative assessment removes the “randomness and inefficiency of trial and error learning” (Sadler, 1989.p.120).                         
Furthermore, the lesson incorporates the principles of questioning, formative feedback and peer and self-assessment which will be evaluated to understand their impact on teaching and learning. Firstly, formative feedback benefits both the teachers and pupils as it enables the teacher to immediately visualise the learning of the pupils and determine whether an intervention is required to redirect the teaching to ensure learning progresses (Hattie, 2009). Furthermore, questioning benefits the pupil as they are provided with the constructive feedback to self-improve and develop rather than marks or ego-focused comments which withholds the pupils’ opportunity to improve and can cause complacency within the pupils (Hattie, 2009; Cambridge Assessment International Education, n.d.). Donaldson (2015) recognised a success of AfL as creating an environment in which pupils feel they can fail and develop through their mistakes which may benefit pupils of currently lower attaining in particular by removing the pressure of marks (Hattie, 2009; Black et al., 2002).
Furthermore, questioning is also used within the lessons as it enables the teacher to establish any misconceptions held by the pupils. There is also a range of question types which enable the pupils to develop in different ways. For instance, using the AfL strategy of big questions to ask the statement question “do you agree with deforestation if it provides essential resources?” will create active participants through providing their views and developing critical thinking skills (Clarke, 2008). However, the limitation of wait time is also identified as pupils have approximately 0.9 seconds to answer a question thus, reducing the depth of understanding able to be conveyed by the pupils. To increase understanding and encourage deeper thinking it is suggested that teachers should strive for a wait time of three seconds (Cambridge Assessment International Education, n.d.). The final limitation of questioning is that teachers may hint or provide alternative questions to steer pupils to the answer they want if pupils take a long time to answer, rather than providing a poker face and exploring the learning thus, removing the benefits of questioning (Welsh Assembly Government, 2010). 
Finally, the benefits of peer and self-assessment will be investigated to understand the impact they have on the lessons for example, pupils foster a responsibility for their work as they are aware that their peers will be evaluating their work.  This enhances the pupils’ ability to self-assess, to understand what they need to accomplish to meet the success criteria however, if pupils are unsure how to critically evaluate their work and others against the success criteria the productiveness of the principle is limited. Yet, this can be achieved through starting with a simple peer and self-assessment strategy of traffic lights (Cambridge Assessment International Education, n.d.; Black et al., 2002).  Peer and self-assessment are often more beneficial for the pupils as they are more willing to take other pupils’ feedback as it is provided in a way pupil understand. Moreover, pupils can often feel they can ask further questions when receiving feedback from their peers rather than interrupting the teacher’s feedback. This activates the pupils as resources for each other’s learning and develops the pupils’ abilities to peer assess and collaborate (Wiliam, 2009).
For formative assessment to be successful, clear and purposeful planning must occur with justification for every element within the lesson (Black & Wiliam, 1998). When planning the learning episodes numerous factors were considered such as, the AoLE, AfL and the resources used to support the learning. Within the first learning episode, the what matters statement “the number system is used to represent and compare relationships between numbers and quantities” was selected under the Mathematics and Numeracy AoLE (Welsh Government, 2019b, p.18). Within the lesson, the AfL principle of formative feedback was selected with the strategies of constructive comments, mini whiteboards, 2 stars and a wish and examples. 
The lesson will work to develop the pupils’ knowledge and understanding of incomes and budgeting in relation to planning a holiday involving transport, accommodation, activities, duration and spending money (Appendix 1). This is beneficial in providing pupils with “authentic contexts for learning” as identified by Donaldson as one of the twelve pedagogical principles as well as promoting the purpose of ambitious, capable learners (Impact Wales, 2018; Donaldson, 2015). This lesson was inspired from a Mathematical lesson observed on placement in which I observed the pupils engaging effectively with the activity and benefiting from the learning occurring demonstrating why I chose the lesson as inspiration. However, I have adapted the lesson to benefit the pupils’ needs and meet the criteria of developing the pupils’ knowledge of incomes and budgeting. 
There are numerous factors that contribute to a successful lesson such as, resources, support and differentiation which will be analysed within this section. Firstly, the AfL strategies of whiteboards, examples and constructive comments will benefit the pupils in their groups by providing immediate feedback to enable the pupils to fully understand the lesson before progressing on to their own pieces of work (Donaldson, 2015; Cambridge Assessment International Education, n.d.).  Moreover, using examples and activity descriptions pupils are able to gather a concrete understanding of the teacher’s expectations (Sadler, 1989). This creates a safe environment in which all pupils and especially those of currently lower attaining feel confident that they can progress and reach their full potential through having a clear understanding of the work following feedback as conveyed within the literature review (Donaldson, 2015; Cambridge Assessment International Education, n.d.). Furthermore, using groups, the pupils will be able to actively support each other and participate within the activity through each pupil being given an area of focus within the task as well as being supported by the teacher and a teaching assistant. The pupils will work in ability groups within the lesson to ensure all pupils can develop because if pupils believe the gap between them and the goal is too strenuous pupils will feel withdrawn through the goal being unattainable. However, a goal can also motivate and determine pupils to progress. Thus, conveying the importance of teachers understanding the pupils’ abilities (Sadler, 1989). 
The lesson will work across a mathematics morning which will enable the pupils to progress through the challenge and complete the resource sheet, which scaffolds the learning by providing options for pupils to plan their holiday at their own pace. Finally, constructive comments and two stars and a wish will be implemented to assess the activity and will allow the teacher to conveying to the pupil’s areas of development they require. (Hattie, 2009). This will be used in the following lesson to demonstrate to the pupils what and how they can progress causing the feedback to be formative through the pupils acting upon the comments (Wiliam and Black, 1998; Assessment Reform Group,1999). 
Furthermore, the second learning episode examined surrounds the Humanities AoLE in which a geographical enquiry will be conducted under the what matters statement of “Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves” (Welsh Government, 2019c, p.20) (Appendix 2). Within the learning episode, the formative assessment strategies of basketball not ping pong, big questions, hot seating, snowball challenges and group responses will be used under the principle of questioning.
The learning episode will work to develop pupils’ geographical enquiry skills to understand the arguments for and against deforestation. The lesson will commence with the use of a snowball challenge activity to allow the teacher to understand the current knowledge of the pupils and what they need to implement to ensure progression occurs (Welsh Assembly Government, 2010). The main activity will consist of four stations working across a carousel in which the pupils will enquire about deforestation using a range of resources for instance, books, iPads, documentaries and a hot seating activity. This will enable the pupils to collect facts and information surrounding deforestation to develop their views on the big question “do you agree with deforestation if it provides essential resources?” Furthermore, the big questions will enable the pupils to think deeper about their understanding of deforestation through having enough time to answer the big question as well providing the pupils with the opportunity to investigate the questions they hold about deforestation (Cambridge Assessment International Education, n.d.). This will ensure the pupils have a good foundation of understanding before progressing to the debate and thus, will not limit the pupils’ understanding. 
Moreover, the subject of deforestation was selected by the pupils from the theme of sustainability which demonstrates the pupils leading the learning to investigate their interests which allows pupils to maintain interest in their learning (Barnes, 2015). The lessons are based within Barnes’ (2015) theme-based cross-curricular approach. This approach is beneficial in the lesson as it enables numerous subjects to be developed under the theme of sustainability.  This approach provides pupils with the opportunity to lead the learning to investigate their areas of interest within sustainability to create authentic opportunities for learning (Barnes, 2015). Furthermore, using a thematic approach pupil will be able to gradually develop their understanding through different subjects which can be assessed through the AfL such as, the debate (Barnes, 2015). 
An effective lesson is multifaceted with differentiation, tasks and duration of the lesson all effecting the lessons outcomes. The lesson will span across the afternoon to provide the pupils with enough time to engage with the stations and develop their argument to answer the enquiry. Within this lesson, the teacher will work as a facilitator of the learning to support the pupils to become active participants in the learning through questioning deforestation as conveyed within the literature review (Black et al., 2002). Bloom’s Taxonomy also works within the lesson through the teacher using evaluation with the pupils to develop their views on deforestation and uses the enquiry to provide evidence to support their arguments and answer the big question (Welsh Assembly Government, 2010). Moreover, this AoLE lesson was selected to develop the pupils as ethically, informed citizens who understand sustainability (Donaldson, 2015). The pupils will work independently with the support of differentiation for instance, scaffolding will be used to provide pupils with adapted enquiry sheets to meet the needs of the pupils and structure their argument in preparation for the forthcoming debate.  Finally, the use of basketball not ping pong and group responses allow the teacher to receive immediate feedback as previously conveyed within the literature review. This will allow the teacher to alter the course of the lesson to meet the needs of the pupils and assess their understanding within the plenary. (Cambridge Assessment International Education, n.d.).  
The final learning episode analysed is based within the Language, Literacy and Communication Area of Learning and Experience (Appendix 3).The lesson will occur under the what matters statement of “Learners who speak and write effectively are prepared to play a full part in life and work” with Humanities cross-curricular links in the what matters statement of “Events and human experiences are complex, and are perceived, interpreted and represented in different ways” (Welsh Government, 2019c, p.32; Welsh Government, 2019d, p.45).  The AfL principle of peer and self-assessment is used within the lesson and more specifically the strategy of a walking gallery, peer marking, and diamond pyramids will be used to progress the lesson and develop the pupils’ abilities to self-improve. Peer assessment for example, the walking gallery can allow pupils to interact with numerous others’ work which can provide alternative information and support pupils to develop their understanding (Sadler, 1989). Moreover, formative assessment is used to react to the needs of the pupils from minute to minute as this is identified as the method of which produces the greatest impact in pupils’ achievements and engagement (Wiliam, 2009). Peer and self-assessment were selected for this lesson as it enabled the pupils to evaluate the debate in a manner which allows the pupils to reflect on both their arguments and the arguments of their peers which allows pupils to become independent evaluators who can assess their own development (Sadler,1989).
The hour-long lesson will provide pupils with the opportunity to enhance their oracy skills to argue a view using reasoning and examples through debating their previous enquiry on deforestation. The lesson was also selected as it develops the pupils as ethical, informed citizens who can express their views as well as respect alternative views (Donaldson, 2015). Peer and self-assessment are used throughout the lesson as it creates responsibility for the pupils as they are aware that their work will be assessed by their peers. For instance, using the walking gallery and debate reflection, the pupils will reflect on the argument and come to a consensus to which they felt verbally conveyed their opinions best using reasoning and examples to argue the big question (Cambridge Assessment International Education, n.d.). Moreover, the AfL strategy of diamond pyramids will be used within the introduction to support the pupils in structuring their enquiry information into their most persuasive points hence, developing critical thinking and evaluation. Finally, the AfL strategies were selected as they enable the teacher to comprehend if a pupil understands the success criteria and what is expected of them, as a goal can only be achieved if a pupil knows what is required of them to reach it demonstrating self-assessment as crucial in learning (Black et al, 2002).  
The lesson will incorporate differentiation, support and reflection which benefits the pupils learning. The class will be separated into two mixed ability groups structured in the form of for and against the big question and works collaboratively to support each other’s learning as conveyed within the literature review (Welsh Assembly Government, 2010). This is supported by Dewey who believed education comes from stimulation from social situations (Pound, 2006). The pupils will lead the debate with the teacher being the facilitator of the learning providing the big question. This allows the pupils to take control of their learning and offer arguments and counter arguments to the debate (Donaldson, 2015).  
In conclusion, the essay presents regular formative assessments as the heart of effective teaching (Black and Wiliam, 1998). Moreover, AfL was used throughout the learning episodes to provide pupils with effective methods of assessments and improvements. There were many benefits highlighted through the literature review for instance, the great impact that formative assessment has on pupils of currently lower attaining (Black & Wiliam, 1998). Furthermore, the essay expresses the great impact that formative assessments have on teaching and learning as teachers are able to develop in their understanding of how to progress the pupils learning through precise and focused progression (Sadler, 1989). However, through reviewing AfL it enabled me to understand the limitations to formative assessment such as, that of the additional training required to ensure teachers can effectively implement strategies for instance, big questions (Donaldson, 2015). Despite this review of AfL, I would still question the effectiveness of some AfL techniques in providing comprehensive analysis of pupils’ abilities. For instance, I would question the extent to which traffic lights benefit teachers in understanding how to progress the learning. 
In summary, I would state that formative assessment is highly beneficial in providing both teachers and pupils with a clear understanding of how to develop in their skills, abilities and knowledge. Furthermore, I would agree with the Assessment Reform Group (1999) in their argument that for formative assessment to be a strength within the classroom then AfL needs to be integrated into every aspect of teaching and learning as a powerful tool to raise standards and develop lifelong learners. Moreover, Wiliam (2009) stated that if teachers are serious about improving pupils’ standards then implementing and exploring AfL is crucial. Overall, I would argue that AfL is an imperative practice within the classroom in which every teacher, pupil and peer should be involved to develop their understanding and progress under the new draft curriculum. 
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Appendix 1
	Student-teacher
	Keanna Emily Dayman 
	Class:
	25 pupils 

	AoLE or Subject
	Mathematics and Numeracy 
	Date:
	06/10/19

	Lesson Focus:
	Money:  income and Budgeting for events 

	Meaningful links to Curriculum 
	Mathematics and Numeracy 
What matters statement:
1. The number system is used to represent and compare relationships between numbers and quantities.

	Meaningful links to:
Cross Curricular Responsibilities
	Numeracy- 
· Transfer mathematical skills to a variety of contexts and everyday situations.
· Identify the appropriate steps and information needed to complete the task or reach a solution.
· Make comparisons between prices and understand which is best value for money.
Literacy- 
· Contribute purposefully to group discussion to achieve agreed outcomes.

	Personal Targets (Linked to QTS and identified in weekly review)



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Progression step 3 
· I have demonstrated an understanding of income and expenditure, and I can calculate profit and loss. I have created and evaluated budgets for activities and events.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Success criteria 
· I can create a budget using a set income.
· I can plan activities/events using a set budget. 
· I can evaluate the success of using a set budget to plan events and activities.




	Methods to demonstrate learning:
·  A budget sheet activity.
· The pupils will reflect on their work following formative feedback. 

AfL Strategies used within the lesson:
· Whiteboards 
· 2 Stars and a wish 
· Examples 
· Feedback using constructive comments 


	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	
Opening phase  (with links to  prior learning)
	· The lesson will commence with the teacher explaining the lesson and its success criteria.
· This will continue with the use of the AfL strategy of whiteboards to ask questions to the pupils concerning money and income as well as asking pupils to demonstrate how to find a budget from an income. This will allow the teacher to identify areas of weaknesses before the commencement of the main activity. 
· For instance, the questions asked can include: 
· What is an income?
· How can you calculate a budget using percentages?
· How does an income effect a holiday budget?
 

· Following the questions, the teacher will introduce example questions to model how the activity can be completed. 
· The example strategy will be effective in removing misconceptions before the activity begins as well as providing pupils with examples of good quality work. 
· The teacher will ask the pupils will explain the activity to provide the teacher with confirmation of their understanding.
	· The pupils will be tasked to answer questions about their previous learning on budgeting and income using whiteboards. 
· This AfL strategy will allow all pupils to contribute and not be afraid of being singled out to answer a question. 
 




· The pupils will be tasked with working alongside the teacher to complete the modelled question on their white boards. 
· The pupil will explain the process modelled by the teacher with support of other pupils within the class.  
	· Whiteboards (25)
· Whiteboard pens and rubbers (25)












· Task examples 

	

Teaching & Core Learning
	· Following the introduction, the pupils will be placed into ability groups to enable the pupils to support each other’s learning.
· The pupils will be provided with the activity sheets and asked to designate an aspect of the planning e.g. spending money or transport to each of the pupils to ensure all pupils are involved and benefit from the learning.

 



The task:
· The pupils will be provided with an income for a profession such as, a teacher.  They will be asked to work out a 5% holiday budget from the income over 6 months using their prior knowledge of finding quantities from a percentage.
· For example, 5% of £24000 a year. A person earning £2000 a month with a 5% budget would equate to £100 a month and £600 over 6 months. 
· Using the budget, the pupils will have to use the predetermined options sheet to plan a holiday. This will involve planning the transport, accommodations, activities and duration of stay as well as budgeting to ensure spending money remains.
	· Within the main activity, the pupils will be tasked to work in groups of four to effectually communicate and complete the activity however, the pupils must complete their own sheets. 




· The pupils will have to use an income to calculate a budget and plan a holiday which incorporates transport, accommodation, duration, activities and spending money. 
· Pupils will be provided with constructive feedback throughout the lesson to ensure pupils are progressing to meet the success criteria.
	· The differentiated holiday budget sheet including the incomes. 


	
Plenary
	· To conclude the lesson, the pupils will be asked to explain their holiday to the class thus, enabling the teacher to review the pupils learning.
· Following the lesson, the teacher will provide feedback using constructive comments and 3 stars and a wish to progress the learning for the subsequent lesson.
 
	· To conclude, the pupils will be asked to engage in the learning and explain their holiday and budgeting to the class. 
· The pupils will use the constructive feedback to self-develop their work and progress. 
	· The pupils’ examples. 














Appendix 2
	Student-teacher
	Keanna Emily Dayman 
	Class:
	25 pupils/ year 6 

	AoLE or Subject
	Humanities   
	Date:
	12/10/2019

	Lesson Focus:
	Humanities- Geography enquiry on deforestation 

	Meaningful links to Curriculum 
	Humanities: 
What matters statement:
· Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves. 

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy- 
· Show understanding of main ideas and significant details in different texts on the same topic.
· Collate and make connections, e.g. prioritising, categorising, between information and ideas from different sources
Digital Literacy-
· Cite all sources when researching and explain the importance of this, e.g. create simple lists for the referencing of digital and offline sources; discuss the rights and permissions associated with this.
Curriculum Cymraig-
· Learning about sustainable development in Wales and the wider world. 
· Understanding that opinions on issues such as sustainability can be expressed through the decision-making process in Wales.

	Personal Targets (Linked to QTS and identified in weekly review)


	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Progress step 3: 
· I can explore the differences between facts, opinions and beliefs.
· I can find and collect a range of evidence to support my enquiry with some independence.
· I have experienced enquiries focusing on my locality, Wales and the wider world in the past and present.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Success criteria 
· I can identify what deforestation is and how it effects my locality. 
· I can gather information regarding a topic, deforestation, using numerous digital and independent resources. 
· I can provide evidence to support my views on deforestation. 




	Methods to demonstrate learning:
· Questioning to feedback understanding.
· A fact file created around deforestation.

AfL Strategies used within the lesson:
· Basketball not ping pong
· Big questions
· Hot seating 
· Snowball challenges 
· Group responses



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	
Opening phase  (with links to  prior learning)
	· The question of “do you agree with deforestation if it provides essential resources?” will be revealed to the pupils accompanied by a discussion of deforestation and what the pupils would like to find out.
· Provide the pupils with ample time to discuss the big question and what they would like to investigate. 
· Following the discussion, the pupils will work in their tables to complete a snowball challenge to allow the teacher to gage the pupils’ knowledge of deforestation before the enquiry. 
· Pupils will be asked to present their initial views before the enquiry to enable the pupils to see if their opinions alter following research.
· The teacher will then explain the lessons objectives and success criteria to ensure pupils are aware of what is expected from them. 
	· The pupils will discuss deforestation and present group responses to their discussions and what they would like to research. 
· A snowball challenge will be used by the pupils to convey their current understanding of deforestation to allow the teacher to understand how to progress the pupils learning. 
	· Snowball challenge sheets.

	
Teaching & Core Learning
	· To enable the pupils to research for their enquiry there will be four stations placed within a carousel in which pupils can complete self-research and assisted research.
· Questioning will be used throughout the lesson to ensure pupils understand the teaching. Furthermore, questioning will be used to support the learning with appropriate timing being given to enable the pupils to have time to complete their enquiry. 
· The four stations are:
1. A short documentary station on deforestation. 
2. Books and articles appropriate to deforestation.
3. iPad for independent study.
4. Hot seating activity station.
· Pupils will work across the stations to gather information in support and against deforestation.
· Hot seating will be used within the lesson to provide pupils with information as the teaching assistant will act as a scientist to provide information on deforestation from prepared information cards as one of the stations of the carousel. 
	· The pupils will work independently within the enquiry using every station to improve their arguments about deforestation. 
· The pupils will move across the four stations gathering information in support of their argument across the debate. 
· Differentiation will be provided in the scaffolded support sheets provided to the pupils. 
	· Fact file/ enquiry support sheets. 
· Hot seat information cards.


	

Plenary
	· The AfL strategy of basketball not ping pong will be used to summarise the information gathered from the enquiry. 
· The teacher will pose the questions to the class with it continuing to be answered through pupils passing a blow-up beach ball throughout the class.  
· The teacher will use the AFL strategy to assess learning and remove misconceptions in preparation for the debate lesson. 
	· To conclude the pupils will complete another snowball challenge to allow the teacher to understand the progress made by the pupils across the lesson.
· Moreover, the pupils will work within a basketball questioning activity using a physical beach ball to develop questioning and learning in the classroom.  
	· Blow up beach ball. (sensory learning through physically passing a beach ball around the classroom when answering the question).
· To be safe pupils will be informed to pass the ball in a safe manner to the next pupil.
· Snowball challenge sheet.















Appendix 3
	Student-teacher
	Keanna Emily Dayman 
	Class:
	25 pupils 

	AoLE or Subject
	LLC and humanities  
	Date:
	06/10/19

	Lesson Focus:
	Oracy: debating deforestation

	Meaningful links to Curriculum 
	Language, Literacy and Communication
What matters statements:
· Learners who speak and write effectively are prepared to play a full part in life and work.

Cross-curriculum Humanities link:
What matters statement:
· Events and human experiences are complex, and are perceived, interpreted and represented in different ways.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy- 
· Express issues and ideas clearly, using specialist vocabulary and examples. 
· Respond to others with questions and comments which focus on reasons, implications and next steps.

	Personal Targets (Linked to QTS and identified in weekly review)



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Language, Literacy and Communication Progression step 3:
· I can talk about issues and express ideas clearly, reasoning and giving examples and using subject-specific and context-specific vocabulary.
· I can explain information, ideas, my own and others’ points of view.

Humanities Progression step 3:
· I can give evidence for an argument or viewpoint and present counterarguments. I have been able to infer people’s opinions, viewpoints and interpretations from sources and evidence. 



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Success criteria 
· I can communicate my views effectively using reasoning.
· I can express my views and the views of others. 
· I can use examples and key vocabulary to support my communication and argument. 


	Methods to demonstrate learning:
· The debate will be used to meet all the success criteria as well as using peer and self-assessment to reflect of the debate. 


AfL Strategies used within the lesson:
· Diamond Pyramid 
· Walking gallery 
· Peer-making  



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· The lesson will follow on from the Humanities enquiry lesson. 
· To begin the lesson the pupils will create a diamond pyramid using the information gathered from the humanities enquiry. 
· The pyramid will allow pupils to have a structure for the debate going from their strongest argument to their weakest. 
· Following the pyramid, the pupils will create a walking gallery in which pupils will benefit from seeing each other’s arguments.  
· The pupils will then be asked to choose their favourite pyramid and communicate to the class the reason they believe to be the most convincing argument. 
· Furthermore, the walking gallery will allow the teacher to evaluate the understanding of the pupils to ensure the pupils are prepared for the debate or if the lesson requires alterations. 
	· The pupils will use their humanities enquiry information to create a diamond pyramid to structure their argument.
· The pupils will use the walking gallery to gather further information and peer assess the pyramids.

	· The enquiry information.
· A diamond pyramid structure sheet.  

	

Teaching & Core Learning
	· The main aspect of the lesson will consist of a verbal debate in which the pupils will listen and respond to information with counter arguments using their oracy skills to convey their argument.
· The pupils will use reasoning, key vocabulary and examples to debate their side of the big question “do you agree with deforestation if it provides essential resources?”
· It is important the debate is preformed and controlled in an appropriate manner with all pupils respecting other opinions and information. 
	· The pupils will work in mixed ability groups to complete the debate. 
· The pupils are separated into for and against groups. 
· Pupils will take turns vocalising their arguments to ensure all pupils can participate and voice their views. 
	· The pupils diamond pyramids sheets.
· To be safe the teacher needs to explain the importance of respecting each other’s views to ensure all pupils have their opportunity to convey their views. 

	

Plenary
	· To conclude, the pupils will be asked to assess their own and each other’s arguments to come to a consensus to which was the most convincing argument. 
· Furthermore, pupils will be asked to peer assess each other’s work stating a good argument and an interesting example etc.  
· Following the debate pupils will provide constructive comments on the other teams’ argument as well as their own. This will be directly linked to the success criteria. 
	· The pupils will self and peer review the debate to identify the strengths and weaknesses of the debate. 
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