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     This literature review investigates the impact of the personal development component in counselling training on student’s personal relationships. With counselling training, there unmistakably comes expectations of personal growth, self-awareness and is often a time of significant change (Folkes-Skinner, 2010). This transformative process is not just restricted to academic growth but also personal growth as students explore their values and beliefs, ways of relating to others, as well as examining their own sense of identity (Johns, 2012). The emphasis within person-centred therapy is on the attitudes and qualities of the therapist, such as, being congruent and genuine, demonstrating empathy and understanding and finally unconditional positive regard (Rogers, 2003). This change can be exciting and influential as well as disruptive and frightening (Truell, 2010). Whilst a large proportion of research suggest that these changes can enhance their personal relationships, there is very limited literature on the negative impacts which contributes to various predictors of relationship stress. What are the negative impacts of personal development on student’s interpersonal relationships? This literature review, reviews relevant research to answer the questions raised, discuss the arguments developed and contribute to the base of literature that is starting to form on the personal lives of counsellors.

     Considerable gaps exist in the literature on how training to become a counsellor impacts student’s personal relationship. The research will focus on the negative impact of counselling training on students’ personal relationships, interpersonal change in students as a result of personal development and student’s awareness of the possible impact on relationships, prior to or in the initial stages of counselling training. A search into the University of Wales Trinity Saint David’s library catalogues and databases included, Academic Search Premiere, Ebso Host, PsychArticles, Google Scholar and read the relevant available literature, using terms such as,
‘Personal development’, ‘counselling training’, ‘student counsellors’, ‘impact of personal development on student’s relationships’, ‘Personal lives of counsellors’, ‘change in counselling students’, ‘personal development in student counsellors’, 
produced research articles published before 2002 with a few studies after that date. A constructivism research philosophy will be embraced when exploring the impact of counsellor training on student’s personal relationships. With a view that all knowledge is constructed from human experience as opposed to discovered self-evident knowledge, which fits well with this literature review and the researchers own experience (Adon, 2016). The literature will be analysed holistically. Looking through a humanistic lens, at the whole person, with the view that the whole has an effect of all the parts of which it is made up (Herman, 1995). For this reason, we begin with the researcher’s reflexive statement.

     The researcher is approaching this literature review via the work of Alfred Schutz, a sociologist from the mid- twentieth century. He argued that, rather trying to avoid bias, researchers need to acknowledge it and use their reflexivity as a human being to add to the richness of the account the researcher offers when reporting the information that has been collected. Goffman, (1989) agrees, that to try to remove it from a given context could weaken the quality of the study (Lofland, 1989). This reflexive statement therefore aims to highlight the researcher’s subjectivity in her research. The researcher has chosen to begin with the idea of reflexivity, so that the reader is aware of her relationship to the research. Secondly, how her experience has shaped the research and finally, how the process has changed the researcher’s belief about the subject area (Palaganas, 2017).

     As a counsellor in training, the topic of personal development in counselling education is of great interest to the researcher and directly applies to the researcher’s own life. As the researcher is coming to the end of her counselling training, she naturally wants to stand back, reflect and make sense of the process of ‘becoming a counsellor’. As the researcher began to reflect on her own experience, there was one word that would summarize her journey to becoming a counsellor, and that was ‘change’. This change brought about enriched openness, growth, self-awareness, creativity and congruency (Johns, 2012). However, this process of change was not always easy or comfortable and had a negative and disruptive impact on her general well-being and personal relationships, leading to feelings of inadequacy, self-doubt, and in some instances questioning whether this is the right profession for her. The researcher believes, she chose to embark on this process of self-discovery and change, not her partners, family or friends. Wagner, 2015; Folks-Skinner & Wheeler, (2010) description of change and growth through entry phase of counselling education, suggests that training to become a counsellor is potentially painful, experiencing varied degrees of fear and anxiety. However, as students progressed through this process, they found comfort, trust, self-awareness and self-confidence. As the researcher tried to acknowledge her biases throughout the research process, the findings of the research could have been affected and driven by the researcher’s own experience, her tendency to search for clear answers and similarities and strong feelings towards this topic. Therefore, emphasising the importance of researcher reflexivity (Palaganas, 2017).

     

     Furthermore, the researcher’s initial beliefs about personal development were idealistic. Whilst there was an expectation to experience academic challenges, the researcher did not anticipate that the process of personal development would be as personally challenging as she later experienced it to be (Mackenzie & Hamilton, 2007). When the researcher started her journey to becoming a counsellor, many lecturers and other counsellors, informally ‘warned’ the cohort of the risks and costs of embarking on counselling training and suggesting that training courses ‘should come with a health warning’ and may impose strains on personal relationships, with some relationships surviving and some ending. This informal ‘warning’ was shared for a few reasons. To start with, it is widely known that throughout the history of counselling education, it has been observed that personal development is an essential element in counselling training and is widely known that students studying to be counsellors change as they progress through the educational process, as a result from their own experience in counselling training and from their observations of students in training, witnessing the stressors that impacted the students and their personal lives (Johns, 2012). 

     Whilst tutors were encouraging and helpful, however, some theorized that students need to go on their own journey and experience it for themselves. Peers in the same cohort, although understanding, may have been struggling with similar issues. Furthermore, even though the provision of PD group provides much support and encouragement, it can also be a place filled with tense dynamics, resulting in students not wanting to share or take risks unless they feel safe (Robson, 2008). On reflection, although the researcher welcomed this ‘warning’ and support, she felt that she was unprepared to what she was about to experience.  
    
     
     Raising an interesting question, ‘Was the researchers experiences ‘normal’? and sensing that something was missing during her training. In related research, Wagner, (2015) study identified that students emphasised the importance of educating and informing incoming students about the beginning stages of the process of counsellor development to demystifying what was contributing to their fear and anxiety. This is when the emerging idea for this literature review came into being. Some of the researcher’s biases that were experienced at the beginning of the research, such as searching for clear answers and similarities became less prevalent throughout the research process and she became to recognise and value the complexities of the process involved in the development of new counsellors and more importantly, found some comfort from the research, learning that her experience was in fact normal. This literature review begins by providing a definition of the concepts of ‘personal development’ to shed light on the topic of research.

     Over the years, research studies have confirmed what so many therapists of all theoretical orientations have known intuitively, is that the therapeutic relationship is the most important aspect in terms of client outcomes (Donati & Watts, 2005; Sleater & Sheiner, 2019). And this relationship is directly affected by the counsellor’s ability to be present as him or herself, thus recognizing the increased emphasis on self-awareness in counselling training with a focus on the importance of the ‘person’ of the therapist. Today, this view is reflected in the form of ‘personal development’ in counselling training and is seen as central to becoming a counsellor, and embodied in the mission statement of the British Association for Counselling Practice (BACP, 2020) which benefits both counsellor and client. To become a counsellor, students need to engage in self-awareness and self-discovery to help understand and recognise their own personality, thoughts and feelings, behaviours and attitudes to others to be able to work ethically and safely with clients (Johns, 2012). 
     This emphasis of personal development within counselling training is founded on the belief that therapist ‘can only take their clients as far as they have been themselves’ (Sinason, 1999). Despite the increased central position of personal development in counselling training, personal development remains the least acknowledged and that it remains a ‘poorly articulated’ area (Donati, 2002) that suffers from a surprisingly lack of literature. In Donati, (2002) study set out to investigate and address this imbalance, eighty-eight respondents, comprising trainer and trainees from four training institutions were surveyed in eight in-depth interviews. The findings found a considerable difference in the ways that trainers and trainees defined personal development, highlighting that the concept of personal development is widely used within the profession, however nobody can define it (Donati & Watts, 2005). However, tutors suggest that it is crucial to define personal development as this lack of certainty can cause practical and ethical problems for tutors and students (Johns, 2012). The findings supported the view that personal development during training is complex, broad and a holistic concept and process. 

     As the researcher has tried to gather knowledge in the topic area, it did little to alleviate the researcher’s curiosity, the researcher wanted clear answers, but the information was broad and complicated. It was clear that whilst some aspects of counselling training have been focused on, such as The professional development of counsellors (Ronnastad & Orlinsky, 2018), The motivators that people choose to become a counsellors (Barnett, 2007), The characteristics, qualities and personality traits that make a person best suited to counselling (Patterson, 2000) and The therapeutic relationship (Aveline, 2005). 

     The literature also refers to a different side of the counselling profession, the risks and hazards of working as a professional counsellor, including counsellor burnout (Emerson, 1996), vicarious traumatization, compassion fatigue (Baird, 2006) and The Wounded Healer (Adame, 2017) has been well documented. All the research highlights the previous point made that the ‘person’ of the therapist is also of significance. This is enough to raise concern given the ‘person’ is there professional tool and needs to be in ‘good shape’ in order to provide help to others. The impact of personal development and connecting with clients on the inner person, may also be influencing the personal lives of students in a negative way. Skovholt, (2005) discusses the concept of the ‘cycle of caring’, where the therapist are required to empathically connect/attach, get involved and stay close to, then detach/separate with a client, only to start again with another and then another. This ‘cycle of caring’ may have an impact on the personal relationships of students, including the lack of emotional availability to their partners (Rabu, 2016). 

     The negative impact of personal development on students was sparse and even less, on how it possibly impacted on student’s personal relationships. If we ignore the negative side of counselling training, we may be responding in ways that is either damaging clients or to ourselves and we are inadequately contributing to the problem. This leads to the gap in the literature that is aimed by this review. Here the researcher begins with a summary of past literature to establish context for the present study.

     

     An initial search of the literature revealed studies from an historical era. For instance, the following studies by Guy, (1987) and Faber, (1989) were conducted on the common stresses experienced as part of counsellor education. According to Guy, (1987) as a result of students academic studies, supervision, personal therapy and early client work, counselling students suffer a high degree of stress, increased risk of burnout, become more emotionally and intellectually tired and become more internally focused, causing trainees to loose themselves in endless analysis (Owen, 1993). This can then impact on the student’s personal relationships in a negative way.
     
     Merklin & Little, (1967) also discusses the effects of training on the personal lives of therapists, who found that students can experience short lived neurosis and psychosomatic disturbances. Legako, Lawrence & Sorenson et al, (2000) also comments on further negative consequences of counselling training, such as, isolation, depression, alcohol abuse and even suicide. Suggesting that counselling students are not immune to some mental health problems, including suicidality (Kleespies, Van Orden & Bongar at el, 2011) and that all aspects of counselling training such as personal therapy, supervision, early client work and academic studies could potentially impact students personal lives and relationships in a negative way. Controversially, other studies found that personal therapy to be a positive and enriching experience for students and helps to improve the emotional and mental functioning of the therapist and alleviates the emotional stress of the profession (Malikiosi-Loizos, 2013). And that personal therapy helps with handling their personal issues, dealing with difficulties experienced in their training and increase their self-understanding (Williams, Coyle & Lyons, 1999), which suggests that personal therapy could potentially have a positive effect on student’s personal relationship. However, Wiseman & Shefler, (2001), postulated a different view, as to whether personal therapy should be a mandatory requirement during counselling training and has long been debated and is still being discussed. 

[bookmark: _Hlk39848553]     In counselling training, it is expected for students to gain a significant level of psychological maturation and personal awareness to be able to help clients do the same (Malikiosi-Loizos, 2013), however can be another source of stress for counsellors in training. Faber, (1989) identified that students in counselling training become more psychologically minded, however it comes with a price: and can specifically interfere with spontaneity, self-esteem, emotional health, and emotional responsiveness. Furthermore, therapists who adopt a highly psychological perspective, are contributing to other’s perceptions as emotionally neutral or detached in their interpersonal relationships (Faber, 1989). Controversially, other studies argued that, counsellors who are involved with constant self-examination and examination of relationships, tend to take more responsibility in their personal relationships (Hall, 2006) and can externalize conflict. Psychologically mindedness thus requires the student to step back and observe oneself, meaning if the counsellor gets into conflict with you, they wonder if they are really in conflict with themselves and dragging you into it. This could potentially have a positive impact on student’s interpersonal relationships,

     Supervision was suggested to be another major stressor of counselling training and is typically mandatory for students and plays an important role in their personal and professional development (BACP, 2020). Supervision is seen as a place where students can reflect, feel contained and holding what might otherwise spill over into other areas (Henderson, 2018) but it can also have a detrimental effect on students well-being, leading to feelings of distress, self-doubt and at times wanting to leave the profession (Wilson, Davies & Weatherhead, 2015), suggesting there are helpful and unhelpful aspects of supervision, which could potentially impact on the students personal life and relationships. From the short review above, a key finding emerges: It is clear to see that the demands of the work on oneself and those at home can be in conflict. This is an important finding in the understanding of how training to become a counselling can have an impact on students’ personal lives and relationships. Based on these historical studies, whilst training to become a counsellor can be an inspiring and powerful time of growth for students, it also can be a time of filled with many stressors which could potentially impact on the student’s personal relationships.
     
[bookmark: _Hlk39343199]     Looking further at the literature on the personal lives of counsellors, two studies available appear to be key. First, a study by Truell, (2001) examining the negative and stressful aspects of counsellor training and methods of reducing harm. Truell, (2001) interviewed 6 newly graduated counselling students from a U.K University. Research methods that helped guide the study included, in-depth semi-structured interviews, grounded theory, ex post facto research, and action research methods. Truell, found that training to become a counsellor can cause significant disruption for the trainee and their spouse. Legako & Sorenson, (2000) study supports Truell, (2001) and Guy, (1987) in that the stresses of academic commitments and long hours required to study had a detrimental effect on their relationship, stating that this pulled the student away from their relationship. Additionally, the results indicated that training led to a change in self-expectations in students, which led to feelings of depression, anxiety, sadness and excessive crying. 

     However, students also reported some positive changes in their relationships. Students reported in becoming more selective of their friends and having a lack of intolerance of ‘superficial’ relationships. From these studies, becoming a counsellor involves students to become well-developed in their interpersonal skills, which forms a fundamental part of their counselling training. As such, it is not surprising that the effect of any practice of these skills on family, friends and partners is liable to have significant social repercussions. Evidently, practicing the skill of empathy on those they interact with including personal relationships, would presumably notice the difference and have a noticeable affect (Dexter, 1996). Suggesting that counselling training involves the student in becoming more influential in interpersonal relationships and can come to affect the student in a personal way. These results tie well with previous research, wherein training to become a counsellor, can add extra pressure on student’s personal relationships which could create problems.

     Another study by McAuliffe, (2002) explored how students in one counselling programme changed as a result of their educational experience. McAuliffe, (2002) interviewed fifteen students in a semi-structured way. Twelve students were interviewed in a focus group and three other students from a senior internship were interviewed individually. A text analysis computer programme was used, and the responses were clustered identifying three broad change themes a) increased reflexivity, b) increased autonomy, and c) valuing dialogue. Interestingly, previous studies have almost exclusively focused on gathering their data through individual or in-depth interviews, with results suggesting that training to become a counsellor has positive and negative effects on student’s relationships. However, McAuliffe, (2002) found that training to become a counsellor brings about only positive change, including improved interpersonal relations and greater tolerance. 
     Could this be because the data was collected in a semi-structured way, using a focus group? Focus groups are widely used within qualitative studies for revealing through interactions the richness of participants feelings, beliefs and attitudes of their experience, which may not be achievable using other methods such as interviews (Litosseliti, 2003). Controversially, the data collection and analysis through focus groups could potentially be influenced and manipulated by the presence, role, perceived background and biases of the group facilitator and participants (Litosseliti, 2003). For this reason, it would be sensible to suggest that focus groups not to be used as the only source of information. 

[bookmark: _GoBack]     The act of journal writing is often used in counselling training to help students refine ideas, beliefs and process their own experience to enable them to become more self-reflective. Journaling has also been incorporated in previous studies, reflecting on the experiences of student counsellors (Hill, Sullivan & Knox et al, 2007) and has long been accepted as a valid method of accessing rich qualitative data (Hayman, Wilkes & Jackson, 2012). Information from students journals could provide a more rich sense of the students experiences, specifically regarding their feelings and concerns about becoming a counsellor and how it has impacted on their personal relationships, having access to important thoughts and feelings that might not surface within focus groups or interviews. Whilst the results from these studies are interesting and help shed light on the experiences of student counsellors, these studies were done over nearly twenty years ago, we cannot assume that it is reflective of student counsellors today. Many changes have occurred since then, such as, economic climate, professional training and practice standards and counsellor’s theoretical orientations, making a comparison to today’s counselling students outdated. 
     More recent research includes, two key papers which suggest a different view, each one unique in bringing forward different methodology and exploring key aspects of the impact of counsellor training on student’s personal relationships. Murray & Kleist, (2011) conducted a qualitative analysis of the impact of counsellor training on four student’s couple relationships. Student’s took part in three rounds of interviews, at the beginning, middle and end of training and the evidence was analysed using a grounded theory methodology. Findings indicated, an obvious impact on counsellor training on student’s personal relationships. Students reported, having a greater understanding of their relationships as a result of their training, found that these changes led to an enhanced sense of connection with their partners and expressed a great deal of gratitude for the support that was provide by their partners ( Murray & Kleist, 2001). Highlighting that, the support that is received by their spouse is critical in the relationship. However, some interesting questions that naturally arises is, what are the partners perceptions of the impact of counselling training on their relationship? as only counselling students themselves were interviewed in this study and what if the students spouse found this transformative process difficult, which could affect the support their spouses provide, therefore could potentially influence the outcome. This assumption might be addressed in future studies.

     There are several strength’s in this study, which produced rich and unique results of student’s experiences in counselling training and how training has impacted on their relationships, furthermore, provided a flexible framework of possible expectations and consequences for counselling students and their partners. However, the use of grounded theory has its implications and whilst some of the experiences and processes speak to similarities, other components of the grounded theory could lead to the discovery of differences. 
Perhaps students engaged in making interpersonal changes finds that these changes lead to the deterioration of their couple relationships instead of an enhanced sense of connection. While this study produced significant results showing that counselling training can have a positive effect on student’s personal relationships, a closer look to the literature reveals several gaps and shortcomings. 

     There are limitations related to the sample and generalizability of results. Out of 86 enrolled counselling students at master level, who were emailed soliciting participants identifying themselves as a partner in a couple relationships, twenty-two volunteers responded. However, out of twenty-two students, only four students were purposefully selected. Although Murray & Kleist, (2011) states that the sound size rested in achieving saturation of data instead of the number of participants themselves and is widely used for qualitative research. With such a small sample size it is difficult to generalize these findings to the larger counselling student population. Also, all participants were purposefully selected which increases the potential for bias in selection and potentially influence the outcome (Palinkas, 2015). This could affect the results in determining the impact of counselling training on the student’s personal relationship as positive rather than negative. As well as this, a limited representation of participants also emerged along the continua of race and sexual orientation. All participants identified as Caucasian, married and in a heterosexual relationship. No unmarried, divorced or separated counselling students were included, nor gay, lesbian and bisexual students volunteered or participated. Furthermore, all participants in this study were from a university in North-western United States; whilst accepting its relevance, this also limits the generalizability of these findings, McLeod, (1999) states that there is a need for more research in England.
     In the Kennedy & Black, (2010) qualitative study, six professional counsellors were asked how their training and professional practice has affected their personal lives in semi-structured interviews. Recruitment methods included purposeful sampling by randomly selecting professional counsellors from the Yellow Pages. The method of thematic data analysis was used. Seventeen themes emerged from the analysis. These included, 1) Better Relationship with Self, 2) Improved Communication, 3) Greater Self-Awareness and Self-Understanding 4) Better Interpersonal Relationships, 5) Evaluation of Integrity of Self, 6) Increased Acceptance of Others, 7) Richer Life, 8) More Presence, 9) Better Boundaries, 10) Better Self-Care, 11) Better Understanding of Immediate Family Members, 11) Clarification of Values, 12) Interweaving of Personal and Professional Lives, 13) Selective Investment of Personal Energy into Relationships, 14) Sense of Gratitude, 15) Decreased Personal Resources, 16) Increased Spiritual Connection, and finally some students reported certain 17) Financial Aspects that emerged (Kennedy & Black, 2010).

     Overall, the results suggested that the participants experienced positive improvements to their relationships and in their lives in general. However, this study suffers the same limitations associated with the Murray & Kleist, (2000) study, is the self- selection bias which may have influenced the results. Regarding the limitations of purposeful selection, it could be argued that the professional counsellors that chose to participate in the study, had been positively affected by their training experience, whilst those whose personal lives had not been affected or had a negative experience, were not interested in participating. As well as this, due to the purposeful sampling by randomly selecting professionals from the Yellow Pages, counsellors who are unemployed or counsellors in training were excluded. Future studies could fruitfully explore this issue further by replicating this study using different sampling and recruitment strategies, a greater number and variety of participants, which will further strengthen the current findings.

      It is important to highlight the fact that the effects of counselling training described in the literature suggests that training involves transformative learning and development. This is particularly important when investigating how counselling training can impact on student’s personal relationships. Transformative learning and development, as a theory originally developed by Mezirow, (1991) and is based on the principle that personal experience is an integral part of the learning process. It suggests that a learner’s interpretation of the experience, creates meaning, which leads to change in behaviour, mindset and beliefs (Mezirow, 1991). Stemming directly from Rogers, (1951) concept of self-actualisation. Rogers, (1951) wrote: ‘it is a very paradoxical thing—that to the degree that each one of us is willing to change himself, then he finds not only himself changing; but he finds that other people to whom he relates are also changing’. Hence, it is fair to assume, that the transformative process of personal development in student counsellors are likely to experience abrupt changes in their personal relationships. Interestingly, Rogers, (1951) himself admits that outcomes are not always positive, and that sometimes there is a failure to self-actualisation. Williams & Irving, (1996) shares Rogers view, that for a person to fully reach their potential and to self-actualise, greatly depends on their interactions with their environment, which needs careful structuring, nurturing and support (Rogers, 1951), therefore, the probability of negative outcomes. This means the environment in counselling training must be ‘right’ (Williams & Irving, 1996). 


     This is consistent with what has been found in previous studies, that students training experiences are clearly influenced by their tutors, peers and education programme (Hill, 2007; Guy, 1987), as well as the level of support provided from their spouse (Murray & Kleist, 2001). Suggesting that an unsupportive environment, can be damaging to counselling students, which can undoubtably impact on their personal relationships. What these studies have demonstrated, is that counselling training and entering in the process of personal development can be risky as there is evidence that a negative outcome is a possibility. Few studies suggest, that due to this risk, counselling educators needs to pay more attention to the negative impacts of counselling training on student’s personal relationships. When equipped with this knowledge, tutors can foresee possible challenges for students (Murray & Kleist, 2011) to educate and inform incoming students about the impact of counselling training on their personal relationships (Wagner & Hill, 2015), minimise the negative outcomes (William & Irving, 1996) and establish educational structures to best support and nurture their development.
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