
Social Care Wales

[image: image2.png]PRIFYSGOL CYMRY ————————
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David

N





GRADUATE CERTIFICATE in Consolidation of Social Work Practice

LEVEL 6 - 60 Credits 
LEARNER PORTFOLIO
(PORTH AGORED and UWTSD)
	Learner’s name: Audra Williams
· Learner’s University Registration Number: 1811330



WALES INSTITUTE for WORK-BASED LEARNING

2017-2018
Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
In line with the Codes of Professional Practice Social Care Wales (2019) I will identify and justify my agreed learning needs for working collaboratively with service users, carers and other professionals. Also, for applying analysis in assessments to inform interventions, intervention and application of professional judgement in increasingly complex situations.

Walker (2011) considers that social work practitioners need metacognition to enable them to recognise future learning needs, by critically reflecting upon past experiences. Reflection on my first year in practice leads me to consider that I was too protected, and not given enough opportunity to be involved in Child Protection Procedures, this resulted in my confidence being low. Working within the Child Protection arena is one of my identified learning needs.

I consider that I need to incorporate the Signs of Safety (SOS) model Turnell and Edwards (1999) into my practice in order to work more collaboratively with others. It is a model of practice which is being adopted by the Local Authority (LA) in which I am employed. SOS is a strengths based model that fits well with the principles of the Social Services and Well-Being (Wales) Act 2014 (Welsh Assembly Government 2014). It is intended that all social workers within the LA will use the model of practice, thus ensuring consistency of practice for other professionals, service users and carers. Research from NSPCC (2013) suggests that the model is empowering for service users as it focuses on their strengths, and as such, the model is engaging and aids relationship building. However, they acknowledge that there is little evidence on the success rate of the model, in relation to outcomes for the service users. 

Baginsky et al (2017) completed an evaluation of the SOS Model pilot schemes which took place in ten LAs in England. They found that there were definite improvements in collaborative working, and in the skills and confidence of the practitioners within the authorities. They also noted an improvement in the quality of the direct work which was completed with children and families. However, the high level of cases and the ability of the authorities to retain social workers, was a challenge in the implementation of the model of practice. These challenges are recognisable within my own LA, as the recruitment of, and retention of social work practitioners is difficult. I have completed a two day training course on SOS, but, reflection leads me to consider that whilst staffing issues remain problematic, it is unlikely that the implementation of the model, will be prioritised. 

In relation to the application of analysis in assessments and interventions, and applying professional judgement in more complex situations, experience of working within the SOS model, and within Child Protection Procedures will allow me to be more confident in these areas. I consider that my learning needs involve attending specific training in order to enhance my skills, such as training on court skills. This would improve my knowledge and confidence in these areas. Also, by utilising my supervision sessions with my line manager to discuss applying analysis in my work. Supervision can also be used to discuss having the opportunity to work on more complex situations. I can also seek the opportunity to observe the practice of more experienced colleagues and take the time to read good examples of reports and assessments in order to enhance my own skills in these areas.

WORD COUNT 550




Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  08/02/2019
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
The aim of this assignment is to critically reflect on my communication method and skills used during a direct observation (DO) of my practice. In order to do this, I will use Gibbs Model of Reflection (1998). 
The objective of the DO was to gather information in line with Section 21 of the Social Services and Well-being (Wales) Act 2014 Welsh Assembly Government 2016. A Multi-Agency Referral Form (MARF) had been received by the department from a partner agency, outlining concerns in relation to a family. Local policy states that information within the MARF is considered and if deemed necessary, the parents/carers will be contacted to gain consent for an assessment of their needs to be completed, in accordance with Part 3 Code of Practice (Assessing the needs of individuals Welsh Government (2015). I contacted the father by telephone and explained who I was and why I was contacting him. During the conversation I enquired about his language preference and whether he or his children had any communication preferences.

The family consisted of a single father and his 2 children who lived in a small rural community. The family were British, but not Welsh, and had only lived in Wales for a few years. To ensure confidentiality, the father will be referred to as, 4, his daughter as 6 and his son, as 7 General Data Protection Regulations 2018 (Great Britain. General Data Protection Regulations 2018) The concerns which led to the referral were related to 4’s substance misuse. The objective of completing the assessment was to identify whether the family had any support needs and whether the children were at risk of significant harm. To aid the assessment process, I used the Framework for Assessing Children in Need and Their Families Department of Health (2000). Through supervision with my mentor, I was able to ensure that I understood the process and procedures of assessing families and was aware of the legislation under which I was working. 

WORD COUNT 316




	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)
Before meeting 4 and his children, I ensured that I had read all the information that the department had on file about them, and that I had spoken to other professionals who knew and worked with them. The need for professionals to ensure more effective multi-agency working was one of the recommendations after the tragic death of Victoria Climbie Lord Laming (2003). This ensured that I had all of the available background information on the family, which made me feel more confident in my understanding and knowledge of the family’s situation and circumstances. Reflecting on previous experiences of completing assessments with families, I decided to use the exchange model of assessment, Smale et al. (1993) as I considered it to be far less oppressive than the procedural and questioning models of assessment, and allowed my practice to be person centred Social Care Wales (2018). Using this model made me feel that I was having a conversation with 4 and not interrogating him. When gathering information from families, I often feel I am intruding in their lives and this makes me feel uncomfortable. I always ty to empathise with them, by thinking about how I would feel if our roles were reversed. According to Horner (2012) the ability to emphasise and respect individuals, and the ability to display sensitivity to what they are saying are vital to a person centred approach.

During the DO, I spent time speaking with 4, 6 and 7 separately. This was necessary to ensure that neither of them was influenced by the other, and each was free to communicate with me, without worrying about upsetting other family members. I felt that the DO went well, I used different communication skills with each family member. Lishman (2009) considers using tools is an effective way to communicate with children. I used the Three Houses tool as a communication aid whilst speaking to the children. This proved to be an effective method, as it presented opportunities for me to encourage them to expand on certain aspects of their lives. 
Ecological systems theory Bronfenbrenner (1979) influenced my conversation with 4, poverty, lack of community resources, support networks and inability to navigate the benefits system, were all impacting factors on the family’ situation. My ability to express to 4 my understanding and acknowledgment of his frustrations were key to forming a relationship with him. Lishman (2009) considers that relationship building is key to effective communication between social work practitioners and the families with whom they work.

Using the analysis stage of Gibbs Model of Reflection (1998), allows me to reflect upon, how, having an understanding of ecological systems theory Bronfenbrenner (1979) enabled me to start to build a relationship with 4. This was vital when I discussed my concerns with him about his substance misuse, and how this was impacting on the care he was providing to his children and subsequent risks to them. By evidencing that I understood his circumstances, I was able to broach the subject, without him feeling that I was judging him, and this ensured that my practice was anti-oppressive. I was aware of the power differential between us and endeavoured to minimise this as much as possible, by using the exchange model of assessment Smale et al. (1993) and ensuring that he was aware that he had a right take risks, so long as those risks did not harm his children, thus adhering to the Code of Professional Practice Social Care Wales (2019). However, on reflection, I recognise that I felt conflicted between his right to take risks, especially when those risks involved an illegal activity (using illicit substances) and suspecting that his risk taking behaviour was negatively impacting on his ability to appropriately care for his children. I also felt sympathy, as 4 was isolated because of where he lived and the lack of available opportunities and resources.
By using active listening skills and paraphrasing Horner (2009) I was able to evidence to 4, my acknowledgement of how his geographical location had a direct impact on his ability to find employment through the winter months, due to lack of employment opportunities, and lack of public transport. Due to previous experience gained through my role, I was able to empathise with the issues related to claiming Universal Credit, which would result in him being without money for a period of time. 4 was able to recognise that I understood his reluctance to claim the benefit, as I was able to express to him how unjust I felt the process was. The ability to express my feelings and knowledge on the barriers and obstacles that he faced, allowed him to begin to trust me. Trust is a key component when communicating with service users and is the bedrock of forming meaningful relationships with individuals and their families Dalzell and Sawyer (2016).

Using the Three Houses tool as an aid to my conversation with 6 and 7 allowed me to gather information from them in a manner that was not oppressive. The children felt at ease as we were able to laugh at my attempts to draw houses. O’Loughlin and O’Laughlin (2016) state that the ability to engage children with play and laughter will assist when completing direct work with them. I was a stranger to the children, and using the tool definitely helped break down that barrier between us. It also enabled the children to talk about their hopes, dreams, wishes and worries in a manner which enabled me to communicate with them in a child centred manner.
In conclusion, I felt that the DO went well and I was able to evidence my communication and relationship building skills. I learned that using a tool, when completing direct work with children, helps alleviate the tension that they may be feeling. The tool supported me in discovering what I needed to know for the assessment, and also supported me to identify whether they were free from abuse and whether they were able to access the services and rights they are entitled to, as set out in the  seven core aims of the Children and Young People: Rights to Action Welsh Government (2018). All of the Welsh policy in relation to children has the United Nations Convention on the Rights of the Child (2018) enshrined therein.

Ensuring that I was knowledgeable on local and national issues allowed me to evidence an empathetic understanding of 4’s situation and circumstances. I was able to express my concerns in a manner which recognised the impact of social structures, and the barriers they present for many families with whom I work, in line with social work values and ethics BASW(2019).
Reflecting on the DO, I am able to consider what could have been done differently. I could have taken more time to build up a relationship with the family, but unfortunately, organisational timescales are an obstacle to this. 4’s initial reluctance to engage, evidenced by his avoidance tactics were also a barrier to the process starting sooner. I also feel that I did not emphasis to 4 enough, how concerned the department were about his substance misuse.
The sixth stage of Gibbs Model of Reflection (1998) involves considering how I would deal with similar situations in the future. I consider that through training and supervision, I will have more knowledge and confidence in using the Signs of Safety model of practice. This would allow me to identify the strengths and support within the family, as well as formulating a danger statement, which would ensure that families are fully aware of the perceived risks and concerns of the department and other professionals involved with them Turnell and Edwards (1999)

Word count 1290




Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	On time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	Well prepared

	  How has the social worker listened to you and respected your views and wishes?


	Yes

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes


	How has the social worker’s involvement met your expectations for this visit?

	She phoned and told me why she was visiting, I’m happy that I’ll get support with the children.

	Are there any other comments or suggestions that you would like to make?
	No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
The aim of this assignment is to critically reflect on a case study, based on an assessment with which I was involved. (I have been the allocated social worker for the young person in question, for a period of three months.) In order to accomplish this, I will use Gibbs’ reflective model to support me to critically reflect throughout the assignment Gibbs (1998). Whilst I was in the process of completing the assessment of a young person with whom I was working,  an incident occurred which required safeguarding procedures to be implemented. In accordance with the General Data Protection Regulations 2018 (Great Britain. General Data Protection Regulations 2018) the young person will be referred to as 3 throughout the assignment, to ensure his anonymity and to maintain confidentiality. The young person is a 13 year old male who is a child looked after under Section 31 of the Children Act 1989 (Great Britain. Children Act 1989). At the time, he was residing in a residential care home outside of Wales, 3 was very unhappy about this as all of his family members lived in Wales. 3 was of white, Welsh origin and spoke English, he had never lived outside of Wales before and was now living in a large city over one hundred miles away from his family, friends, and local community. To adhere to organisational policy, I was completing the annual assessment of 3, in order to identify his needs, preferences, views and wishes and to ascertain that his needs were being met, in accordance with Section 21 of the Social Services and Well-being (Wales) Act 2014 (SSWBWA 2014) Welsh Assembly Government (2016).

Just before Christmas, 3 absconded from his care home and the department were informed of this by the staff at the residential home. In line with the All Wales Child Protection Procedures Welsh Assembly Government (2015) this triggered a strategy discussion and meeting, held within the protocol of the Local Safeguarding Children Board, followed by enquiries under S47 of the Children Act 1989 (Great Britain. Children Act 1989). The strategy meeting was complex due to 3 living in a different Local Authority from that of the Local Authority which held parental responsibility for him. The strategy meeting was held via a conference call with all involved professionals, including, Police, health, education and youth offending services. Recommendations made by Lord Laming after the tragic deaths of Peter Connelly and Victoria Climbie, include more robust multi-agency working by professionals to ensure that children are safeguarded Lord Laming (2003). This report informed the Safeguarding Children – Working Together under the Children Act 2004, policy of the Welsh Government which also relates to the need for effective multi-agency working in order to ensure that all children are safeguarded Welsh Assembly Government (2007). Guidance on missing children looked after is also found in organisational policy and within the All Wales Child Protection Procedures Welsh Assembly Government (2015).

3 was missing for a period of two weeks, he was eventually found in the home of his father by the local Police Force. Strategy meetings were held daily (apart from bank holidays) in order for updates to be given, and for information to be shared between all involved agencies and professionals. One of the principles of the SSWBWA 2014 is about effective communication and information sharing to ensure efficient multi-agency working Welsh Assembly Government (2016).  Due to the locations involved there were three Police Forces participating in the strategy meetings and Section 47 enquiries. The Police force of the Local Authority with parental responsibility for 3, the Police force where 3 absconded from, and the Police force where it was thought 3 had absconded to. This caused complexity as each force considered finding 3 to be the responsibility of one of the other forces. According to Rose and Norwich (2014, p. 59) potential dilemmas of multi-agency working is the disagreement which can occur between professionals about specific roles and responsibilities. The author considers that this was evident in the strategy meetings that she attended. The fact that most of the professionals involved in the meetings were not in Wales also proved problematic, as they were used to working within the policies and procedures local to them. However the responsibilities and duties of agencies and organisations at a strategic level are set out under Section 10 of the Children Act 2004 (Great Britain. Children Act 2004) and are relevant in both England and Wales. Roles, responsibilities and duties of professionals working collaboratively are also found under Section 162 of the SSWBWA 2014 Welsh Assembly Government (2016).

I felt partly responsible for the fact that 3 had absconded from his placement, as I was aware of how unhappy he was living there, how much he missed his family, and how much he wanted to live in Wales. During the assessment process 3 was able to clearly articulate his views, preferences and wishes, I felt empathetic towards him, as I understood how difficult it was to be so far away from everyone and everything that was familiar. I also felt guilty and powerless, as I had little influence over the decision about whether he would be able to move back to Wales. Banks (2012) states that social work ethics and values should address cultural, societal and organisational injustices, to ensure that practice is anti-oppressive, anti-discriminatory and non-judgemental. Reflection leads me to consider that I was part of the organisational injustice afforded to 3, and yet had little influence within the decision making process. Novak and Jones (2014) consider that organisational barriers, such as funding, and bureaucracy prevent social work practitioners from being true to their values. However, I recognised that I was not as powerless as 3, and was aware that it was part of my role to advocate on his behalf Social Care Wales (2018). I had ensured that 3 had access to an advocate, in line with organisational policy. The advocate’s views had formed part of my assessment of 3. I had discussed 3’s wishes during supervision with my line manager, Social Care Wales (2019) state “ supervision is an accountable two-way process, which supports, motivates and enables, the development of good practice. As a result, this improves the quality of service provided by the organisation”. I applied to the resource panel as agreed during supervision and as per organisational procedure, in order to secure the funding and agreement of senior management, which would allow for 3 to move to a suitable placement within Wales. This was not a quick process, as it involved a considerable amount of paperwork to be completed, as well as having to await a slot at the resource panel. However, 3 had little faith or patience with the bureaucratic processes, and I felt that 3 absconding, was his way of making his voice heard.
Whilst completing direct work with 3, he told me that I was not meeting his cultural needs. He was living in a mainly Muslim area of the city, and all of the staff at his residential home were of Afro-Caribbean heritage. 3 stated that he felt isolated and misunderstood by his peers in school, and staff at the residential home. 3 was originally from a small rural community in Wales, and city living was alien to him. His comments made me feel uncomfortable, initially I thought he was being racist because of the inappropriate adjectives he was using to describe his situation. Bassott (2013) suggests that social work practitioners need to be self aware and have the ability to evaluate their own assumptions and values. Although on reflection, I felt that 3 was expressing valid points that needed to be addressed, and was not being racist. Brookfield (1998) suggests that the assumptions, views and opinions of social work practitioners are socially constructed, and an awareness of this enables social workers to be more critically reflective. Initially, I had considered cultural needs to apply to people from ethnic minorities, and had not considered applying them to a white, Welsh boy living in England. National Occupational standards and the Code of Professional Practice state the importance of ensuring that social work practitioners are aware of, and sensitive to the cultural needs of individuals Social Care Wales (2018). I considered that I had done everything that I could to ensure that everyone was aware of what 3 wanted, however on reflection, I feel that I was complacent and could have advocated more on 3’s behalf. Article 12 of the United Nations Convention on the Rights of the Child, states “Every Child has the right to say what they think in all matters affecting them, and to have their views taken seriously UNICEF (1989). The Human Rights Act 1998 states that everyone has the right to a family life (Great Britain. Human Rights Act 1998) and 3 was aware of this legislation, as he often cited it to me. Although he was a child looked after, he was entitled to a family life, which consisted of contact with his family. Due to ill health, 3’s grandfather was unable to travel to visit him, and due to 3’s challenging behaviour, facilitating contact at the grandfather’s home was not possible.

Considering theories on Loss and Grief allowed the me a greater understanding of 3’s situation, and how he was feeling. Goldsworthy (2005, p. 167) considers that a change in personal circumstances is akin to loss and that individuals will feel a sense of grief. Kubler Ross (1969) theory on loss and grief suggests that there is a process that individuals go through when they are grieving. However, I feel that Kubler Ross’ theory on grief  is too linear and does not consider the grief felt by an individual who has experienced a loss due to their change of circumstances. Papa et al. (2014, p. 294) states that Kubler Ross’ theory does not fit all scenarios, they recognise that feelings of grief is a common phenomenology for people who have experienced a considerable change in their life. The change in 3’s circumstances was vast for him, on a personal, familial and cultural level. Reflecting on this leads me to identify that I did not consider this, in enough detail when assessing his needs.

During the strategy meetings, I felt able to fully engage and was confident in my ability to participate, due to the fact that I understood the process, although did not have much experience of being directly involved. I was able to communicate effectively via the conference call, and felt that this was because I had met, and knew the voices of the professionals involved with 3. As I was aware of 3’s feelings, I was able to present these as possible reasons why he had absconded. This made me feel a useful and effective member within the multi-agency meeting. The National Foundation for Educational Research (2007) completed a review of the literature, and found that good communication is key to effective multi-agency working, along with clarity of the processes and an understanding of the roles of individuals within meetings. Although I knew the importance of keeping all agencies and professionals up to date with the situation, I felt that daily meetings were impacting on my other work commitments and this made me feel stressed, and resentful at having to attend.  Despite these feelings, I was able to recognise that had I not been present in the daily meetings, I would not have been aware of all of the latest facts, even though, I, personally had nothing to contribute, as all updates were received from the different Police forces.

I considers that the safeguarding procedures were followed, in line with all relevant legislation, policies and procedures. The Section 47 enquiries (Great Britain. The Children Act 1989) involved me speaking to 3’s family members. I felt that they were not concerned about 3, which was unusual for them. This led everyone to believe that they knew of 3’s whereabouts and were probably harbouring him. Due to this, I was not unduly worried about 3, as I considered this was preferable to him being alone in a big city where he would have been vulnerable and at extreme risk of exploitation. Barnardos  (2013) carried out research on children who run away from home in England. They found that the runaways are at risk from a number of factors, such as crime, violence and drugs, but are not at high risk from sexual exploitation. Although 3 being with his family was not ideal, I was sure that he was, at least having his basic needs met. Maslow (1954) Hierarchy of needs theory, implies that physiological needs being met are the most important for a person’s survival. Safety needs are the next most important, 3’s safety needs were being met whilst he was in his residential home, however, whilst he was missing, professionals did not know if they were being met at that time. Once a person’s physiological and safety needs are met, they need their love and belongingness needs to be met. I consider that this is why 3 ran away, he needed to feel a sense of belonging, which he could only get from seeking out the love and belongingness being in Wales with his family, could provide.  I consider that 3 is a resilient young person and would be able to manage his situation for a period of time. 

I believes that due to 3’s previous criminal behaviour and current challenging behaviour, he had been labelled by many of the professionals involved in his life. Teater (2012) states that individuals can experience discrimination and oppression due to being labelled. She adds that social work practitioners should strive to work from a strengths based perspective to ensure practice is anti-discriminatory and anti-oppressive. Despite organisational procedures, requiring social workers to emphasise the strengths of a young person, when seeking new placements for children looked after, the risks are also presented. So young people are often unintentionally labelled and this results in a loss of individualism, as they become part of a group, in 3’s case, he was labelled as having criminal and challenging behaviour. On reflection, I suspect that, on paper, I was guilty of highlighting the risks associated with 3 and not balancing them enough with his strengths. Resulting in the prospect of finding 3 a placement in Wales, more difficult. 

All social policy within Wales has the United Nations Rights of the Child (1989) embedded within. Children in Wales (2015) acknowledge that Welsh Government are committed to ensuring that children in Wales have their voice heard, and all Welsh social policy evidences a children’s right approach. The seven core aims within the Children and Young People: Rights to Action, policy Welsh Government (2015) and the Children’s Right Scheme Welsh Government (2014) are explicit in ensuring that children have their voices heard, they are afforded the best opportunities and given every chance to achieve their goals and reach their well-being outcomes. Despite this, I consider that in theory, although all organisational policies encompass these principles, they are not always implicit in practice. This is because social work often involves responding to risk, as resources and workloads are often barriers to giving individuals the service they require at the time it is needed. The Munro Review (2011) noted that social work practice is often defensive. Whittaker and Harvard (2016, p. 1158) consider that defensive practice is still evident, with social work practitioners more likely to respond to risks than to meeting needs. In many cases, such as 3’s, if needs had been met, crisis point would not have been reached.

 If 3’s request to live in Wales had been actioned earlier, he may not have felt the need to abscond, and thus, the safeguarding issue would have been alleviated. Watson and West (2006) consider that solution focussed and person centred practice is empowering for individuals. Although I thought, at the time of the assessment, my practice was person centred and solution focussed (listening to what 3 wanted and doing what was needed to allow him to live in Wales), it did not have the desired outcome for him. The only way that 3 felt empowered was to take the action that he did, which resulted in safeguarding procedures being implemented.

Machura (2016, p. 652) completed a study of multi-agency working in two Local Authorities in Wales and the involvement that they had with the Local Safeguarding Children Board. From the qualitative data, they found that information sharing between agencies and professionals is still inadequate. However, I thought that all of the professionals involved in the safeguarding procedures worked well together, despite the distance between them. Individual roles were defined by the chair of the meeting and everyone was aware of all of the available information. Howarth (2010) states that multi-agency working is effective when individual’s roles are defined, and because of the different skills and knowledge of the individuals involved. Although information sharing was good, I consider that 3 would have been located sooner, had the different Police forces not been in dispute with each other over which of them was responsible for finding 3. Garrett et al. (2016, p. 93) suggests that issues, such as professionals being reluctant to take responsibility, and individuals placing more importance on their own  knowledge base than that of their colleagues, are issues that can cause conflict at multi-agency meetings. Dalzell and Sawyer (2016) also recognise that conflict can occur at multi-agency meetings, due to the personal values, emotions and experiences of the individual professionals.

Communication was sometimes thwarted by the technology, internet connection was not always reliable enough to ensure that everyone was able to participate in all of the strategy meetings. Lishman (2009) considers that not all communication is verbal, and non verbal aspects can be missed when communication does not take place face to face. She also considers that communication between professionals from different agencies can be problematic if agency specific acronyms and jargon are used. This was an issue, and individuals had to be reminded to keep their conversation in language that was understandable to all.

Although all of the information gathered during my assessment of 3 informed the decision making of where 3 should live, the implementation of the decision for him to move back to Wales had proved to be difficult. Professional judgement, from myself, line manager and senior manager had all concurred that 3 needed to be moved to a residential home in Wales. Acting on the decision was challenging for a number of reasons. Limited placements of the kind needed to meet 3’s needs within Wales, and the cost of such placements was impacting on the organisation’s ability to find a suitable placement within Wales. 

I consider that if I had stressed the urgency of a placement move for 3, then the safeguarding issue would not have arose. However, I recognises that there were many factors which influenced this, including timescales and available resources. Also my lack of communication with my colleagues in the placement team, made me feel that I had been complacent.

After 3 had gone missing, the conflicts about responsibility for finding 3 within the multi-agency setting also impacted on the length of time that it took to find him. If I had been more bold, then I would have expressed my frustrations about this, and this could have resulted in 3 being located earlier. Banks (2012) considers that social work students and newly qualified social workers have low confidence levels, due to their inexperience as a professional and lack of experience in social work procedures.

I could have applied my knowledge about theories on grief and loss Kubler Ross (1969), labelling Becker (1973) and Maslow’s Hierarchy of need (1954) during the assessment process. This could have resulted in a much more evidenced based assessment of 3’s needs and had more influence on finding him a new placement sooner. However, I recognise that children looked after do not receive enough of social work practitioners’ time, due to them having to prioritise their workloads. In generic, children’s social work teams, practitioners generally have to respond to crisis and risk, which results in limited time to complete assessments on children who are looked after, and therefore, considered not at risk.

Going forward, I consider that there are several things I would do differently if the situation arose again. I would be less complacent in my role, and would spend time ensuring other professionals within the organisation where I work, were doing everything within their power to see that 3’s outcomes were being met. I would contact the placement team on a daily basis for an update of their search, and keep 3 informed. This would ensure that 3 knew that his voice had been heard, and that I had actively listened to him. 

I would also strive to be more effective in my role, and be confident enough to challenge other professionals, when I thought that they were not being as proactive as they should be. Or else, I would use the supervision sessions with my line manager to address my lack of confidence in such situations. I will also seek out training opportunities within my organisation to assist with my confidence levels.

When completing assessments in the future, I will endeavour to take the time to ensure that they are comprehensive and evidence based, in order to get a full understanding of the needs of the young people with whom I work. 

Word count 4323 



Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
The aim of this assignment is to explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding adults. Everyone has absolute and qualified rights under the (Human Rights Act 1998) and under the European Convention on Human Rights ECHR (2013). Also, there are nine protected characteristics under the (Equality Act 2010). Everyone also has the right to Data Protection (General Data Protection Guidance 2018) and the right to services through the Welsh language (Welsh Language Act 1993) and the Active Offer, part of the More than Just Words Policy of the Welsh Government (2018).

Adult safeguarding, like children safeguarding is everyone’s responsibility. It is a statutory duty under the Social Services and Well-being (Wales) Act 2014 (SSWBWA 2014) Welsh Assembly Government (2016) that any person, Professional, agency or organisation must report any safeguarding concerns about an adult at risk, to the Local Authority and agencies should share information in situations of adult safeguarding. The definition of an adult at risk is found in the SSWBWA 2014. Regional safeguarding Boards  were formed under the SSWBWA 2014 in order to improve practice, provide consistency of practice and co-ordinate strategic direction PTHB (2018). 

The relevant local policy can be found within the threshold guidance document from the Regional Safeguarding Adults Board. It sets out what are proportionate responses and safeguarding issues which need to be reported to the Police, such as human trafficking and domestic violence. The Local Authority has a duty to support the needs of adults, whilst maintaining the fundamental principle of adults at risk having the right of choice and independence. There are issues of consent and over riding consent to consider in adult safeguarding situations. Consent can be overridden in certain circumstances, such as if an adult is being coerced, then concerns can be raised, with the Police, for instance. It must be remembered that adults with capacity have the right to engage in risk taking behaviours CYSUR (2018).

If it is deemed that there are capacity issues with an adult at risk, an assessment of capacity can be completed by a relevant and qualified person. However, it must be assumed that an adult has capacity unless a lack of capacity is evident. If it has been assessed that a person does not have capacity, then best interest principles must be adhered to and due regard given to the five key principles of the (Mental Capacity Act 2005). Deprivation of Liberty Safeguards can only be used if the adult at risk is in a care or Hospital setting.

All adults at risk should be offered advocacy and an active offer of services through the Welsh language should be made. If an adult is deemed at risk, the processes to follow are outlined in local policy and procedures. On or before day seven of the process a decision must be made, as to whether the adult is in need of care and support, whether any action is needed and if so, by whom. It will also be decided if there is a need for Police involvement, if so a strategy meeting will be held with all relevant professionals and agencies, which may lead to a Section 126 enquiry under the SSWBWA 2014 Welsh Assembly Government (2016).

WORD COUNT 541

There is a stark difference between safeguarding adults and safeguarding children, adults are presumed to have capacity and the right to take risks and make decisions that put themselves at risk. Children, by definition of their age, are deemed as vulnerable and therefore in need of protection. Adults have a right to self-determination and therefore can choose not to ensure that they are safe and protected from harm Ann Craft Trust (2019). Part 7 of the SSWBWA 2014 is about safeguarding adults and children at risk, and empathises that it is everyone’s business. Section 128 is the duty to report adults at risk, Section 130 is the duty to report children at risk Welsh Assembly Government (2016). If a child is deemed to be at risk, this can trigger a child protection investigation under Section 47 of the Children Act 1989 (Children Act 1989). Legislation does not allow for children to be at risk, without safeguarding procedures being implemented. If, following a Section 47 investigation it is deemed that a child is at risk of significant harm, then child protection procedures will be implemented, the child will not have a choice. So long as an adult is deemed to have capacity, there will be no involvement from services, if they do not want it, even if they are at risk of significant harm, because adults have the right to choose whether or not to accept support. 

Safeguarding adults is far more complex than safeguarding children, due to an adult’s ability and right to choose how they live. Adults are entitled to put themselves in risky situations, if they so wish, they can choose to remain in harmful and/or inappropriate situations. In adult safeguarding situations there needs to be a balance between their rights, under legislation, such as (The Human Rights Act 1998) and society’s obligation to protect adults at risk as set out in SSWBWA2014 Welsh Assembly Government (2016). 

Although children also have rights, such as the right to a family life (United Nations Convention on the Rights of the Child), the duty to protect children from significant harm, takes priority. Children can be removed from their family and taken into the care of the Local Authority, if their family is unable to protect them from the risk of significant harm. An adult at risk cannot be removed from his home, even if they are at risk from the people with whom they live, so long as they are deemed to have capacity to make their own decisions.

WORD COUNT 416 



	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
There is a stark difference between safeguarding adults and safeguarding children, adults are presumed to have capacity and the right to take risks and make decisions that put themselves at risk. Children, by definition of their age, are deemed as vulnerable and therefore in need of protection. Adults have a right to self-determination and therefore can choose not to ensure that they are safe and protected from harm Ann Craft Trust (2019). Part 7 of the SSWBWA 2014 is about safeguarding adults and children at risk, and empathises that it is everyone’s business. Section 128 is the duty to report adults at risk, Section 130 is the duty to report children at risk Welsh Assembly Government (2016). If a child is deemed to be at risk, this can trigger a child protection investigation under Section 47 of the Children Act 1989 (Children Act 1989). Legislation does not allow for children to be at risk, without safeguarding procedures being implemented. If, following a Section 47 investigation it is deemed that a child is at risk of significant harm, then child protection procedures will be implemented, the child will not have a choice. So long as an adult is deemed to have capacity, there will be no involvement from services, if they do not want it, even if they are at risk of significant harm, because adults have the right to choose whether or not to accept support. 

Safeguarding adults is far more complex than safeguarding children, due to an adult’s ability and right to choose how they live. Adults are entitled to put themselves in risky situations, if they so wish, they can choose to remain in harmful and/or inappropriate situations. In adult safeguarding situations there needs to be a balance between their rights, under legislation, such as (The Human Rights Act 1998) and society’s obligation to protect adults at risk as set out in SSWBWA2014 Welsh Assembly Government (2016). 

Although children also have rights, such as the right to a family life (United Nations Convention on the Rights of the Child), the duty to protect children from significant harm, takes priority. Children can be removed from their family and taken into the care of the Local Authority, if their family is unable to protect them from the risk of significant harm. An adult at risk cannot be removed from his home, even if they are at risk from the people with whom they live, so long as they are deemed to have capacity to make their own decisions.
WORD COUNT 416 



Section 6
Developmental Review (b)
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	27/11/2018

	2
	07/02/2019

	3
	19/03/2019

	4
	18/06/2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

I have been providing some mentoring support to the learner for the final months of their Porth Agored Award due to their previous mentor leaving the local authority.  I did not undertake the observation of practice.

Discussions and meetings with the learner evidence that their workload and the complexity of their work has increased significantly over their last year of practice and they acknowledge that they may have been ‘too protected’ within their first year of practice.

The learner discusses the inability to meet all of their desired outcomes due to workload challenges, however their writing and knowledge base shows that learning and development have taken place over the last twelve months.  The conversations that I have had with the learner about the cases within their portfolio acknowledge their professional development over the period of the award.
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner 

2. Learner’s University Number:
Address for Correspondence:

Telephone:
E-mail:

Date of Professional Qualification: 
Date of registration with Social Care Wales:
3. Name of Learner’s Agency:

Agency Contact details:
Name:

Address:

Telephone Number:

E-Mail address: 

4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only (
Mentor’s details

5. Mentor’s details:

Name:

Address:

Telephone Number:

E-Mail address:

	6. Observer details 
Name:
Work Address: 
Professional Qualification and date of qualification:

Email and telephone number:




Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	

	Name of Team/Agency 
	

	Name of Mentor 
	

	Name of Line Manager 
	


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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