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This assignment is focusing on the current issues in physical education for children who have autism. The assignment will be investigating the issue with critical reviews by using journals, articles and also the governments views and actions. Firstly, the assignment will be focusing on autism itself to highlight background knowledge, secondly the focus will be on what research has been done around the areas discussed and what is said about the issues which autistic children face when in their physical education lessons. The assignment will then end with the critique of the research found to summaries what needs to be done to improve the needs of autistic children and then an overall conclusion of the assignment. 
Physical education is a valid part of a child’s learning when in school, it has the benefits of not only health and wellbeing but skills which can be used all through life. It is import that most sporting activities are down as a team and these skills are transferable with communication skills of all ages. Focusing with autism, physical education has many benefits.

Autism spectrum disorder (ASD) is a developmental disability which affects a person with how they communicate with other people as well as how they experience the environment around them, autism has a strong connection with Asperger syndrome which has the main effects of social interaction, communication, interests and behaviour (NAS, 2018).  Caring for someone with ASD can often be difficult, this can include teachers, parents, guardians or anyone who has responsibility over the person at that time (NHS, 2018). The main issue which is around autism and physical education is inclusion, as it’s trying to include all children in the class together and allowing them all to work together and do the same activities together. Autism is coming more common in a person’s life, there was 120% increase in the prevalence of autism from 2002 – 2010. This figure alone shows how many more people have autism and why it is so important for physical education to adapt and work with autism.

Barriers which can affect autistic children include, Higher rates of obesity, Social impairment, Poor motor skills, Sensory stimulation, Depression and high stress levels and Isolation. All of these are key factors which must be taken into consideration when teaching and planning a physical education lesson. There are also benefits which include behavioural improvements, Improved attention span, Social behaviour, improved Learning and overall fitness, these factors can be helpful in a lesson as you can see the children improving constantly. There are strategies for success when working with children with autism so that they can get the most out of the physical education lessons these include, Pedagogical strategies, Social stories, preparation of the environment, providing visual supports and adapting the curriculum and teaching style to suit everyone’s needs.
Children on the autism spectrum all have their own individual needs and abilities and face different challenges on a daily basis. Many children in mainstream schools have now been diagnosed with having autism but some children may not actually have autism and can have learning disabilities like ADHD which can be related to autism. One education professional that has worked with children finds that they might be working with children who have autism but haven’t been diagnosed yet. Some of the signs of recognising autism are: tend to have an obsession, experience difficulty in communicating, struggle to process what is going on around them, have a dislike to anything that gets done differently and might be average or above average intelligence but are unable to transfer that academically.

There are many interventions and approaches that can be used for children that are on the autism spectrum. One approach that is used is called the pathological demand avoidance or as it is sometimes known PDA. This approach has starting points, the use of visual aids, use of the child’s intense interests, negotiation and choice. By using this approach, it has been said that it can lead to the pupil’s anxiety to be reduced and improve the pupil’s everyday school experience.

Young children that are on the autism spectrum need to have routine for them to be able to understand and process what is going on around them, for example when a child has an unstructured time this could unsettle them, and they might find it difficult to process what is going on. Another issue that is common with autistic children is that they might find it hard to socialise. The reason for this is that they need longer to process the information, this can also lead to their peers bullying them as they have a lack of autism awareness. Children may also have a lack of interests or even poor organisation and planning skills which can affect them to participate in physical activity during the school day. Sensory information is another factor that can affect children in wanting to participate in physical activity as one or more of their seven senses can be affected. These senses can be intensified which is called hypersensitive or they can be under sensitive which is called hyposensitive. These senses can vary all based on the child’s mood and levels of stress. All this can lead to the children having anxiety and behavioural problems which relate to meltdowns. Children on the autism spectrum struggle to show how they feel which can then lead to them behaving differently in school and at home.

It is not always clear to understand what has triggered a child with autism’s behaviour in schools as there are many factors that can trigger it such as anxiety, frustration or sensory sensitivity. Schools in general need to be able to recognise what can trigger these issues and therefore they teachers can then start to put appropriate support in place for the children on the autism spectrum. 

There are many ways schools can help children on the autism spectrum. 
Below is listed 15 ways that have been seen as beneficial to support children with autism.
· to create a routine that all parties agree on or use a routine that has already been created by them.
· if there are any changes to their routine make sure that there is adequate time to prepare them for the change of routine.
· introduce visual aids to help them communicate and also understand their school day routine.
· make sure that communication is clear and allow the children time to process everything.
· Social understanding might be developed through the use of social stories. 
· make the environment more comfortable for the children.
· to prevent any form of bullying as soon as possible, if a child is struggling to say what is happening or happened then maybe ask them to draw a picture to explain.
· Put on an autism awareness and acceptance course. 
· try to incorporate the child’s interests in to the lesson.
· do a behaviour diary to monitor the child’s behaviour and maybe find out what triggers their behaviour.
· to introduce the incredible 5-point scale.
· have a quiet room in place for when the child / children start to feel anxious. 
· introduce social skills programmes.
· allow the child to have a form of signal to the teacher that they need to leave the classroom if they start to feel anxious.
· Most importantly it is vital to build a good relationship with the parents or carers as they might have certain ways in which they deal with challenges at home that could be used within the school environment. 
By the schools using these to help the children it will make them feel better about participating in physical activity and not feel as if they are being excluded or even refuse to participate. It is also important that the schools realise that by using one method might not work on every child who has autism and that every child is different and that they might have to try a different approach.
It is always important that the teachers are aware in a class, even if they have made the plan well to suit autistic individuals when the actual lesson is going on the child may not feel comfortable, so it is also vital that the teacher has their attention also on the individual or having another member of staff in the room with them. 
There are seven frameworks and strategies that can be used to help children with autism these are:
· SPELL – is a charity framework to help people understand and respond to the individual needs of children on the autism spectrum.
· SCRETS – this framework is used to help build competence in a social communication, emotional regulation and transactional support.
· TEACCH – this approach is used to help get the best out of the children, it also uses the best methods known so far for educating and teaching autonomy. Another advantage of this approach is that it can be used alongside another framework.
· SULP – this approach is used to help children on the autism spectrum to help develop personal, emotional and social development through communication and thinking skills.
· Sensory Diets – this method will help the children to get through the school day by putting in place a personalised activity plan.
· Positive behaviour support – PBS as it is also known as is in place to help supporting autistic children who are displaying or might be showing signs of behaviour which can be challenging.
· Yoga – yoga is yet to be confirmed if it is beneficial for children with autism but a school in Daldorch House has found it to be a great help and now offer a yoga class on a regular basis.
The inclusion Lab (2017) believe that there are ways to include children with autism into physical education lessons, these include; presume competence where you don’t assume that the child will not be interested or fully capable to take part, give the child a chance to participate and work towards setting goals so that they can do what all the other children are doing. Giving Visual cues this focuses on photos, drawings, demonstration as it is easier for them to see and learn. Keeping instruction brief and clear there is no need to over complicate what the activities are it is about teaching in a way which takes no time out of the lesson and children can understand quickly and enjoy. Vary tasks having a main aim to demonstrate a certain aspect like a bending knee then carrying that task over many different exercises so that boredom does not set, and learning is constantly being done. Addressing sensory challenges making sure that the needs of the children are being met, having a quiet lesson or having equipment that the children like to relax them when up against a possible challenge. Looking for teachable (emotional) moments and sharing the child’s emotion with them showing joy, excitement and also empathy and understanding. Finally using special interest rewards so that the focus on the child in on something which they would like, rewarding for a task which has been done successfully. These methods are used throughout school and personal lives and other research has shown that they do work. It allows the autistic child to be the best that they can be and gives them the opportunity to be like others around them as well as having the same opportunities.
There is more than can be done to help children on the autism spectrum and back in 2015 the Autism Education Trust (AET) had received funding to help set up a Progression Framework. The framework was designed to specifically meet the needs of the children on the autism spectrum. Wittemeyer et al (2011) was the one who identified that more work was needed in this specific area in the report of Educational Provision and Outcomes for People on the Autism Spectrum. Wittemeyer et al, (2011) also stated that schools should use data that is collected from the school’s assessments and not to rely on just what the National Curriculum describes. 
In 2015 the National Curriculum levels were removed, and changes were made to the OFSTED Framework. OFSTED, (2014) states that schools do keep a record and monitor the progression of children on the autism spectrum in their academic subjects but do not focus on the development of their personal and social skills.
In 2015 the final report of the Commission on Assessment without Levels states that schools should find different ways to track the progress made by the children on the autism spectrum to see how they are developing with communication, social skills and physical development.
The progression framework is also designed to help identify goals and to evaluate the progress made not only to the children but also to the parents. In 2015 Education, Health and Care Plans were introduced so the children’s and parent’s involvement were to identify outcomes and review progress through person-centred approaches (DfE/DoH, 2015).
Fittipladi-Wert & Mowling (2013) state that visual supports for students with autism is an important factor in physical education lessons, they believe that the help of visual support allows the children to perform to the best of their ability and makes it easier for them to understand what is expected of them within a lesson, linking this with centres for disease control and prevention (2007) found that Autism is 1 in 150 so it is growing and more and more people are being diagnosed so it is essential that teachers know how to include all individuals. Another researcher Alderman et al (2013) believe that enhancing motivation is a key factor. Getting the children into the right frame of mind before, during and after the lesson, this is enabling the children to get into the right mood and enjoy the lessons more. Both hold valid points which work well with students but sometimes it could depend on how the child is feeling for how they are reacting in class. 
Pangrazi (2001) adds to this research in that all children taking part within a physical education lesson should not only be educated but also empowered so that they learn the necessary skills to be able to enjoy the benefits of regular activity. This then brings into consideration another aspect, is physical education and physical exercise more beneficial to children with autism? It is believed that as long as the necessary steps are taken and children are able to enjoy the physical education  lesson or activity then it does help people with autism to flourish, learning new things and improve in their own ways with better understanding, setting goals and also being involved with others, as sporting activities involved a high amount of time being around others as well as team work so while it is helping to expand knowledge it is also helping the abilities of social skills ( Youth Support Trust, 2008). 

[bookmark: _GoBack]Another factor which has been known to help children with autism is social stories. Sant (2013) believes that making a social story within the lesson will make the child more aware and give them a better experience within the lesson. This is allowing the child to use their imagination while taking part in realistic tasks. Even though the research into social stories isn’t very high, Ali and Frederickson (2006) concluded that many studies don’t show the title of social stories but hold points along the line of social stories so believe that they have the ability to work. Also, a research paper has shown that the social story intervention was found to show great potential in being an effective way to approach subject areas when in physical education and any classroom environment.
There doesn’t seem to be a definite answer of what is right for children with autism, from all the research gathered all studies have shown strengths to their work and all seem to benefit children in at least one way. If all the idea were to be used together then there is no reason why a child with autism can’t succeed like other within the class. It is showing that physical education provides ground for overall health and wellbeing improvements as well as being another way to learn skills. Physical education holds much experience for the children and can be an easy way for students to learn as most lesson especially in primary school are based on visual learning and practical learning which is more suited to children with autism. Physical education holds great success and by being able to adapt and work with all children it is leaving great success.

In conclusion it is clear to see what schools are already doing in physical education to make the class suitable for all, but there does seem to be more that can be done. When focusing on a child who is autistic in a main stream school then the teachers must always include them. From above inclusion is the main issue around autism as they can find it hard to interact and become involved, but this can easily be helped with the teachers planning. Overall more work can be done within main stream to schools to involve everyone and learning about the children that an individual works with is essential.
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