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Introduction 

This report critically analyses the second micro teach and the contemporary teaching 

strategies used within it, this report follows Gibbs’ (1988) ‘Learning by doing’ reflective 

cycle in order to establish the positives and areas for improvement within the micro 

teach. The professional standards are highlighted and included throughout this report 

and an overview of the professional standards can be found in Appendix 1. 

Furthermore, this report also includes a critical analysis of peer assessment and an 

overview of the positives and negatives of it. Lastly, this report also evaluates the 

cross-cutting themes used throughout it with examples on how it was incorporated.  

Gibbs (1988) ‘Learning by doing’ reflective cycle 

This reports follows Gibbs (1988) reflective cycle which is divided into 6 stages which 

are: 

- Description  

- Feelings 

- Evaluation 

- Analysis 

- Conclusion 

- Action Plan  

Gibbs (1988) reflective cycle can be found in Appendix 2. 

Description 
The second micro teach took place in room 305 of the IQ building in the new SA1 

campus on the 26th of October 2018, for this specific micro teach we were only going 

to be teaching to a small number of students that we had already previously agreed 

on, leaving me with 4 students. Unlike the previous micro teach I did not have the 

advantage of being in the middle of the day, as for this time I went last which proved 

to be a bad decision, as most people were exhausted and did not dedicate that much 

attention to my session.  

My previous idea for this micro teach was to continue the last session and follow into 

Game Sense, however upon consideration, I thought it would be more appropriate if I 

did a more academic subject to show that I can do both physical and academic sides 
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of Sports Management, so therefore I went for Sports Development and 

Entrepreneurship (K1). This micro teach was split into 3 sections. (V1, K2 and K3)  

- Firstly, a small activity to get the students engaged from the start, the activity 

was to generate as many ideas for new inventions that would help make day to 

day life easier.  

- Secondly, all of the academic information was provided by using a PowerPoint 

presentation with relatable examples to generate discussion and to provide an 

insight into what academics are saying about the sports development and 

entrepreneurship field. (A2) 

- Lastly, the students had to in pairs, create and design an entrepreneurial idea 

regarding the sports market taking into consideration funding, costing, location, 

resources and feasibility and afterwards present it to the other team. (V2, A3, 

A4). 

Aim and Learning Objectives (L/O) 

The aim for this micro teach was to recognise various entrepreneurs and sports 

development projects and incorporate it to a business idea designed by the learners.  

The learning objectives were as follow: 

- L/O 1 – Give examples of entrepreneurs and sports development ideas 

- L/O 2 – Design, plan and explain a new business idea within sports 

development.  

Session Plan  
This session plan (A1) was more detailed following my last reflective practice as I had 

established that I needed to expand more on the professional standards which was 

my main focus for this lesson plan, by expanding on the professional standards I can 

ensure that I meet the activities, core knowledge and values that are desirable for the 

higher education teaching curriculum (Owens, 2007), the professional standards 

section can be found on the second page of Appendix 3.  Furthermore, this lesson 

also includes the cross-cutting themes and also contemporary teaching practices 

which both will be analysed further in the next section of the report. As this micro teach 

was not as physical as the previous one I did not require a specific risk assessment 

so instead I just stated that for this lesson we shall follow the university health and 
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safety regulations and also ensure students were aware of fire exits and protocols. A 

copy of the lesson plan can be found in Appendix 3.  

Contemporary teaching strategies  

Within this micro teach I had to incorporate 2 contemporary teaching strategies (V3): 

1. Programmed Instruction 

Programmed Instruction is a contemporary pedagogy that focuses on testing the 

students after providing them with information. The reasoning behind using this 

contemporary teaching practice is to ensure that all learners have the same knowledge 

and skill post lesson. (Emurian, 2007). This was achieved by integrating a question 

and answer approach at the end of the session to gather an understanding of the 

students’ knowledge on subject. (K5) 

2. Collaborative Learning  

Collaborative learning is when “students work with each other to form questions, 

discuss ideas, explore solutions, complete tasks and reflect on their thinking and 

experiences” (Sun et al, 2017). I achieved this by pairing the students up and allowing 

them to be as creative as they wanted while designing a sports development idea.  

I believe this contemporary teaching practice relates well with the cross cutting themes 

enforced in this micro teach. 

Cross Cutting themes 

The cross cutting themes for the period of 2014-2020 structured by the European 

Structural Funds in Wales are (Welsh Government, 2018) 

- Equal Opportunities and gender mainstreaming 

- Sustainable Development 

- Tackling poverty and social exclusion. 

Within this micro teach I incorporated employability and entrepreneurial skills (A5) 

which are transferable skills that are essential and can be used in future careers. 

(Emden and Becker, 2016). I incorporated these skills by creating a task that enforces 

team work, communication, presentation skills, initiative, problem solving, creative 

thinking and risk taking. The reasoning behind the group work task instead of individual 
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work was to reinforce the development of their transferable and employability skills. 

(Ayres, 2015, pp. 98).  

Linking with the cross-cutting themes recommended by the Welsh Government this 

micro teach also incorporated social exclusion as the students were instructed to 

produce an idea that integrates everyone. 

Lastly, the students were also asked to ensure their ideas were going to help the nation 

to be healthier and improve general well-being which links with an act produced by the 

Welsh Government called the “Well-being of Future Generations Act” which aims at 

producing a healthier Wales by 2050. (Welsh Government, 2015). 

Feelings 

Before the micro teach I was feeling calm and somewhat relaxed until I reached the 

library to print off my lesson plan and suddenly realised I had lost all the work I had 

previously done, however after I spoke to the librarian and the IT support they 

managed to find the work I had lost which provided with a sense of relief as I was 

massively stressing about it and also I was conscious that I was delaying the start of 

the first student to teach their micro teaching.  

As it was not the first time I was teaching I was feeling confident and relaxed as I had 

been practicing in my placement and also for this micro teach I decided, upon reflection 

from the previous micro teach, to trial run my presentation which realistically really 

helped me.  

Throughout the micro teach my focus was on the timings as I was aware that I had 

prepared an activity which was going to occupy the majority of the lesson and therefore 

I was time conscious during the academic and theoretical side of the micro teach. 

Conducting a second micro teach made me feel happy and proud as I was so confident 

and natural during it that it made me realise how much I had already grown during this 

process. However, I did feel disappointed during my micro teach as some of the 

‘students’ input levels and participation were low which annoyed me, on the other hand 

I do believe it provided me with the opportunity to practice with disengaged students.   

Linking back with the previous point I did feel upset and angry after the micro teach 

due to the attitude and input given because I had given hundred percent input  and 
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dedication to their micro teaches so I expected the same forthcoming and engaging 

attitude from them which was not the case.  

Afterwards, I did feel upset and expressed my concerns to Caroline over the lack of 

effort provided by my students, I also felt that it had not gone as well as I had previously 

planned and practiced. Furthermore, when it came to the feedback section not 

everyone helped and pitched in ideas for my feedback form which made me feel left 

out and also provided me with less observations than everyone else.  

The fact we were not being assessed by a lecturer also made me feel discouraged to 

put more effort as I was being assessed by my peers and therefore I saw it as an 

opportunity to be more relaxed and laid back in my teaching instead of being focused 

on the assessor, personally I would have liked to have been accessed by a lecturer 

as I could have obtained more detailed feedback then the one I obtained from my 

peers. The next session of the report analyses peer assessment in relation to 

academic sources. 

Retrospectively, I think I might have over exaggerated as everyone seemed to have 

enjoyed it and I do feel like it went better than I had firstly anticipated but the 

disengaged students clouded my judgement and impression from the micro teach.  

Peer Assessment 

“Peer Assessment is defined as an arrangement in which individuals consider the 

amount, level, value, worth, quality, or success of the products or outcomes of learning 

of peers of similar status.” (Topping, 1998, pp. 205). Peer assessment came into this 

micro teach as we were told that we were going to be assessing the other students 

within our group and also creating feedback for their micro teaches.  

I found it really hard to be critical and practical in assessing my peers as I see them 

as friends and did not want to be negative or upset them. However I did notice that 

peer assessment was a more relaxed and easier approach as it took the pressure of 

the micro teach because we were not been marked by a lecturer or a marker. There 

are some good positives that I think peer assessing provide students such as increase 

level of critical thinking and also their autonomy as well as enhance student confidence 

and learning. (Azarnoosh, 2013). 
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Conversely, I think as mentioned above that friendship bias is a potential downside to 

peer assessment however no concrete study has proven this so it could just be my 

own personal opinion. Furthermore, personally I do not like peer assessment because 

it did not provide me with a good amount of feedback and guidelines for my reflection.  

Evaluation 

I thought the lesson was satisfactory considering the difficulties I had in regards to 

attitude, input and concentration. I really do believe that if I had been in a different 

group it would have gone much better and perhaps would have provided me with more 

feedback and observations as my groups lacked in criticism. On a positive note, I did 

manage to gain some experience on dealing with disengaged students which has 

proven important as I have had some students that have been difficult to deal with in 

my placement.  Additionally, it did provide me with a different style of teaching so it 

was a good practice for my placement and also for future jobs I might pursue.  

I think that after the session I was underwhelmed and annoyed at how people behaved 

which clouded my judgment of how the session truly went, looking back at it now I 

believe that it was a successful lesson where people learnt something, created an idea 

and managed to present it to the other students.  

The only aspect of the session that I would do differently is the speed of delivery as I 

spoke clearly and slowly but however moved on the next topic quickly instead of 

spending more time especially in the more academic slides. 

Overall, apart from the speed of delivery I believe the session was successful and it 

proved that I could teach academically as well as practically.  

Analysis 

As mentioned previously the students negatively impacted the micro teach however 

the more I reflect and consider it the more I am actually quite glad that it was not 

perfect and that they were not as engaged as I wanted as it prepared me for those 

situations.  As a result of the peer assessment the students assessing my micro teach 

filled in an assessment form, which can be found in Appendix 4, outlining the positives 

and areas for improvement regarding my micro teach; has said previously they lacked 

in criticism and provided me with various positives and only one area for improvement 
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which made me slightly annoyed because when it was me assessing them I provided 

at least 3 so they can reflect for their action plan.  

I am really happy that for this micro teach I decided to test run the presentation and 

practice it as I had not done it before and it allowed me to have an understanding of 

how long I should take in each section. The PowerPoint presentation can be found in 

Appendix 5 (K4). Furthermore, it allowed me to realise that I was under time in my 

practice so I added an extra slide and task that I think was very beneficial to the 

subject. 

Conversely, the students did mention that perhaps I should have spent more time 

within the academic and theory slides, and therefore I would have had more time if I 

did not add the task and slides but overall I do believe that the task was necessary 

and the slide focusing on Richard Branson was a good way of seeing an example of 

entrepreneurship instead of me just telling them about it as some students learn better 

by doing and seeing then just telling. Overall, I believe that for this specific occasion it 

was beneficial to add the extra slides however it is dependent on the type of students 

and class that I teach to, but because this was a small class and very business/arts 

based I thought that visual examples would be more valuable.  

Conclusion 

With hindsight I believe I over reacted my feelings and thoughts towards my micro 

teach, I really thought that it had gone terribly and no one had learnt anything but 

looking back at it now I am confident that I delivered a great lesson that covered the 

contemporary teaching practices and involved cross cutting themes within it.  

The fact I went last did not help, however I am happy to have had the experience 

because not always is my lesson going to be first thing in the morning and it is 

important to know how to deal with tired and disengaged students which I think I dealt 

with well.  

Additionally, I am glad I expanded on my professional standards as it allowed me to 

understand them better and therefore meet my action plan from the previous reflection.  

Conclusively, my own judgement seems to be impacting my own opinions of my 

session delivery and I need to believe more on the way I teach and on the feedback 
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provided to me. Furthermore, I should not let disengaged students affect my delivery 

and my judgement. 

Action Plan 

Going forward, I will not be upset or annoyed by disengaged students as I have been 

a student before and I know that sometimes lessons are just not as interesting as 

others, but I will instead try and make my lessons as engaging and relevant as 

possible.  

Furthermore, If I was to deliver the same lesson again I would not change anything 

about it apart from perhaps spending an extra 2 or 3 minutes on the theory side but I 

personally believe that the task was more relevant and a good way of applying the 

theory into practice.  

Lastly, I believe moving forward that I should keep trial running my presentations and 

dedicating enough time for lesson planning as it has been highlighted by mentors, 

peers and assessors as a positive aspect of my teaching.  

Conclusion  

Overall, this report analysed my second micro teach in relation to Gibbs (1988) model 

of reflection, it also considered cross cutting themes and different pedagogies used 

throughout with a personal reflection on the session and the peer assessment. 

Additionally this report also outlines potential personal recommendations for future 

teaching that were generated from the critical reflection.   
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