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Word count – 2551
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.  
The following report will focus on the information and materials contained within a school’s School Development Plan (SDP), with the sole focus on a single action point. The report will create a centralised tracking document to evaluate the schools progress to achieving its aim of improving the quality of teaching. Subsequently, this report will focus on how this specific target was identified, addressed and how effectively it has, and currently is being measured through several processes including self-evaluation, stakeholder involvement and evidence-based analysis.
The SDP is from English-medium, mixed 11 to 16 secondary school situated in the county of Carmarthenshire. At the time of the last inspection there were 892 pupils enrolled at the school (Estyn, 2016), based on the previous inspection, the school was deemed to be good in two inspection areas and excellent in the other three areas (ibid). Over the 17.5% national average, 23.5% of students qualify for free school meals. In the school, 47% of students reside in the 20% poorest areas of Wales. Finally, 44% of students were listed as having extra needs at the school, 4% had a declaration of special educational requirements, and 98% of students were of white British descent.
Literature review 
Firstly, the basis of a SDP is to act as a template for measuring, guiding, and fostering student achievement (Dunaway, Kim, & Szad, 2012). While literature on SDPs starkly differs in focus between the US and the UK, it is widely accepted in Wales and the rest of the UK that an SDP is a ‘school’s strategic plan for improvement’ and sets out specific actions a school will take to continually ‘improve learner outcomes’ (Welsh Government, 2014, p.3).
Moreover, during the process of school development, self-evaluation is seen as a key mechanism (European Commission, 2020). For years, Demetriou and Kyriakides (2012, 2020) have argued for the need to establish continuous formative evaluation mechanisms in order to assess the gains students have made and the impact of SDPs on achievement over time in order to help teachers, schools and educational systems identify changes in their effectiveness status in terms of both dimensions of educational effectiveness (Demetriou and Kyriakides, 2020). Previous research also found that groups which developed self-evaluation mechanisms in relation to educational theory and research had the biggest impact (Demetriou and Kyriakides, 2012). This suggests that school growth planning should be a longer-term undertaking with a theoretical and empirical foundation rather than a quick fix. The Welsh Government (2014), which claimed that one academic year is insufficient to "embed practise and measure successes," supports this. Additionally, this case is strengthened by Davies and Ellison (2003, p. 2), who claim that while short-term planning works well in the majority of institutions, there is proof that it is "prescriptive" and "reductionist." This context can then be used to influence both medium- and short-term planning by agreeing on long-term objectives for the school. In light of Schildkamp's (2019, p. 257) argument that school administrators and teachers should begin the process of school development with "clear and measurable goals," this is significant, as by setting long-term objectives, it will be possible to collect information that will be useful for carrying them out.
Furthermore, the importance of SDPs is evident through Busher, Harris and Wise’s (2000, p.137) argument that there is a positive link between improving the quality of teaching and school development. Therefore, it may be suggested that SDP progression is co-dependent on the continued professional development of teachers and likewise, teachers are drivers of school development through a whole-school approach, and progress is not solely the outcome of efforts by schools’ leaders. In the view of Chakraborty and Biswas (2020), key to improving teacher performance is appropriate performance assessment, in order for teachers to reflect on their current position and set measurable goals to improve. This action has a knock on impact, with evidence demonstrating an enhanced level of teaching quality and practice, which has in turn helped teachers become more engaged in fostering research and developmental activities. Ultimately, this will affects the educational outcomes (Elliott, 2015). In order to improve the quality of teaching overall, Chakraborty and Biswas (2020) argue that there should be a consistent approach of performance appraisal for the faculties. When employees are improve and there is acknowledgment of their positive performance outcomes, along with new opportunities being provided for their career development, they become more productive, which motivates them to perform well (Robertson-Kraft, 2014).
Moreover, on how to incorporate whole school approaches into SDPs, there are differing opinions. Education Scotland (2018) holds that students should actively participate in school development, and Bridghouse and Woods (1999, p.109) agree that students have the "principal claim to attention" as stakeholders in a school. The Welsh Government (2016, p. 7) adds that family and community engagement is an essential part of development planning in order to foster an "ethos" of worth towards the community. While the viewpoint put forward implies that parents and children should be included in the SDP, Education Scotland notes (ibid, p. 6) that inspectors discovered some schools had a "narrow view" of pupils rights.
Moving on, the success of SDPs it has been argued also is partly reliant on the experience of teachers that implement them. Fernandez (2011) explores the relationship between SDP quality and school performance from a range of teachers with varying experience, from the results it may be concluded that schools with more experienced teachers were better placed to develop well thought-out SDPs and implement them. However, in the view of Weber & Weber (2001) there is a lack of correlation between the level of experience teachers have and successful development SDPs, as previous research has shown that schools with experienced staff who are highly sceptical of reform efforts can actively resist organisational change. 
Developing an action point 
The basis of a SDP is a four-stage cycle, whereby the first stage focuses on self-evaluation, primarily an opportunity for schools reflect upon their recent performance using both quantitative and qualitative data to identify both school strengths and areas for improvement (ESTYN, 2014). For the schools SDP that is the focus of this report, which will be referred to as school X, the process of self-evaluation was narrowed during the schools previous Estyn report. In three of the inspection areas school X were given judgements of excellent with the remaining two being good. Following the report publication, the school were able to identify that they wanted to improve the quality of teaching. The school specifically identified the need to create a programme of teacher development, focusing on the development of the school’s knowledge principles, in line with the work of Barak Rosenshine (2012). The school identified, the need to create a robust development programme for staff and began to put in place a staggered schedule for a robust programme and evaluation dates to measure progress. Thus, this self-evaluation provided an outcome which provided teachers and leaders with opportunities and time to access training on how they are able to support learners (Welsh Government, 2021, p.51).
Furthermore, for the second stage, the Welsh Government (2014, p.5), outline that ‘all school partners and stakeholders. In regard to school X, this stakeholder group included, the Headteacher, senior leadership team, curriculum leads and all departmental teaching staff. School X placed particular importance on this stage, to ensure that a set of common approaches in line with Rosenshine’s (2012) principles was agreed and implemented in all classrooms, ensuring equality of opportunity for all pupils. This set of agreed principles amongst all staff is essential to ensuring all staff at every scale has the same commitment to the school’s improvement. The school went even further and involved the pupils themselves, with their feedback guiding further learning development of teachers. There is no mention of parents being involved in this process, however, the involvement of parents would add very little to how the quality of teaching would improve at school X. 
Many SDP’s diverge at this crucially important stage, schools typically must decide which ‘developmental priorities’ need to take ‘precedence’ over others Harris (2013, p.37). School X identified four key categories for improvement in their SDP, all the be continually evaluated over a three-year period. Each category had goals which would be addressed and evaluated in the short-term and some in the long-term. These goals ranged from further developing strategic partnerships to increased use of bilingualism in lessons. However, jointly decided by stakeholders, improving the quality of teaching was decided to be a leading priority, as it would progress other priorities not solely in its own category but all categories. In addition, this priority would require the most time from all stakeholders overall whereas other categories would only need a select few to progress. 
To help the progression of this goal, at stage three, the school set out clear times for training, implementation and evaluation, all to be measured over the short, median and long-term as this consistent evaluation was deemed imperative to the SDP. It was at this stage that detailed learning session were presented by senior leaders of the school, to inform the practice of all teaching staff. Resources were provided, for staff members to read, adapt to their subject area and given time to implement into their lessons before raising any concerns or put forth suggestions on how to improve the consistency and quality of teaching. Following the provision of materials, tracking was introduced, recognised by the school as a key measure to evaluate the progress of teachers and students (Harpham, 2020). Observations were also carried out by the senior leadership team to see how well staff, used the resources and knowledge provided and the impact this had on student engagement and progress.
Lastly, the school regularly monitored the progress of its goal, treating the SDP as a ‘live document’, in accordance with the Welsh Governments advice on SDP’s, School X regularly reviewed and monitored their progress adapting their approaching if and when needed (Welsh Government, 2014, p.17). The reviewing impact stage has not been wholly completed as the staggered approach to achieving the goal has meant only certain stages had been completed at the stage of writing this report. School X have effectively completed the training, implementation and observations/evaluations of three of Rosenshines (2012) principles, with the remaining strand being completed by June 2023. The effectiveness of the school’s implementation approach is evident, with measurable gains in pupils progress, teacher satisfaction and positive responses from pupil feedback. The school is on its way to achieving the goal of improving the quality of teaching, however, over the three-year cycle, this goal now needs to the contribution of other goals in its category, currently there is no plan on his this will be achieved.
Reflection and evaluation 
The SDP of school X is scheduled to take place during the period 2022-2025, some goals such as improving the quality of teaching, will be implemented in the short term, but continually evaluated through the medium term and onto the long term. Short term gains, supporting long term improvement has been explained by Davies and Ellison (2003) to enhance future perspectives, which is essential for future goal setting. Initially, it was documented that staff positively engaged with a robust programme of professional learning, leading to a good level of consistency and implementation during lesson observations. However, the school did not outline how the current data collected will be repeated and when further observations will be carried out. Although, it is evident that teachers have incorporated the professional learning into their lessons, there is no certainty that in the future teachers will not revert to their old ways. Consistent observations need to be carried out through all departments over the course of the SDP to ensure the pedological principles of Rosenshine (2012) are incorporated during the length and breath of the SDP right up until its finalisation in 2025.
Throughout the process of improving the quality of teaching, the school did very well to include a range of stakeholders, during the process of setting the goal development, the training for teachers, the implementation of lessons learnt and the feedback from the lessons. In addition, the school strengthened its data set and evidence of improvement through the development of a whole school pupils work scrutiny feedback. Through the consistency and the subsequent quality of feedback from pupils, the evidence base for improvement was strengthened and staff members were able to identify which approaches worked best for the school and if there were specific classes which the varying approaches worked best for different groups of pupils. As Bridghouse and Woods (1999), Education Scotland and the Welsh Government identify, there is vital importance in including children in matters which concern them.
Moreover, Busher, Harris and Wise (2000) note a link between teacher development and school development. Given the increasing range and complexity of leadership and management responsibilities in schools, the school have made valid contributions to developing the potential of its teaching staff, by investing time and recourses in them, the school have not only developed in the immediate term but also invested for their future development, as even if teachers without any additional responsibilities are not currently in senior positions, their own development is becoming increasingly important for effective management in schools (Woods et al. 2004). Lastly, school X effectively developed the potential of their teachers by providing the learning opportunity and resources to improve the quality of teaching, likewise, evident through the feedback provided by teacher, school X also increased teacher confidence and skills withing teachers’ current roles. The improved ability and confidence provides school x with a more skilled workforce should leadership or head of department positions become available for internal candidates. 
Conclusion 
Finally, this report has been produced from a SDP created by school X, of which, the aim improving the quality of teaching represented a key focus. To fully evaluate the SDP and the school’s approach to addressing their areas of improvement, this report has engaged with a variety of relevant literature on school development, how well the school undertook a self-evaluation process, the link between, teacher professional development and overall school professional development and the involvement of the pupils themselves. Furthermore, this report has detailed how, in order to improve the quality of teaching the school developed a whole-school approach beginning with training for all teachers on Rosenshines (2012) principles to make their practice more effective and for all teachers to develop their knowledge on how pupils learn best, leading onto an implementation and observation stage, shortly followed by a feedback on implementation both from a senior leadership team and the pupils themselves. This report is able to conclude that while the school made great gains in regard to teacher development and confidence, evidenced through both the implementation of learnt material and pupil feedback, the schools approach lacked a long-term evaluation plan for sustained improvement. As mentioned, the school identified the ability for the improved quality of teaching to positively impact other aims, but once the target was achieved and teaching had improved there is no structure to continually evaluate it for the remainder of the SDP, posing the threat of teachers reverting to their old methods of teaching.  
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