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Research into the educational achievements of looked after children shows poor educational experience and low attainment. The aim of this research is to determine why Looked After Children (LAC) educational achievements are poor in comparison to children who are not in care.   The study will explore social, personal, health and financial factors such as care quality, education expectations, corporate parenting skills, gender of children, role of partner agencies and the duty of local authorities in relation to LAC. The research will also examine if these factors have an adverse impact on the education of LAC.  
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[bookmark: _Toc510082897]Chapter 1
[bookmark: _Toc510082898]1.1 Introduction
The term ‘looked after children’ (LAC) is used to mean those children who are looked after by local authorities (LA) under the policies and guidelines set by the state. Under the Children Act 1989, a child is ‘looked after’ if he or she: is provided with accommodation for a continuous period of more than 24 hours or is subject to a care order or placement order. The definition of LAC varies slightly between England, Wales, Scotland and Northern Ireland; but generally, it is used to refer to children living in local authority or voluntary sector children`s homes or living in foster care. Theoretically, LAC also comprises those children living at home under a “care order” and those who are remanded or detained (Green et al, 2005)
In Wales, LAC are those provided with accommodation by a local authority away from their families, either at the request of their parent(s) or in accordance with a “care order” made under section 31 of the Children Act 1989 which places a child in the care of a designated local authority (Wales statistics, 2015). 
There are currently 94,000 children in care in the UK. 34% of care leavers were not in education, employment or training at age 19 compared to 15.5% of the general population (ONS, 2015).
The Children Act 1989 offers an all-inclusive framework for the care and protection of all LAC, together with those staying away from home. The Children and Young Persons Act 2008 includes the statutory framework for LAC in England and Wales and guarantees that LAC get great quality care and the support they need (Department for Education, 2014). Children and Families Act 2014 asserts that children in care are given the choice to stay with their foster families until their 21st birthday (Community Care, 2014).
[bookmark: _Toc510082899]1.2 Background
There are five stages of education in the UK: Early years, Primary, Secondary, Further Education (FE) and Higher Education (HE). Early years covers three to four-year olds, which takes place in state run schools as well as voluntary and privately-run settings. The primary stage includes nursery (under 5years), infant (5-8 years, also key stage 1) and Junior (up to 12 years, also key stage 2). The secondary stage includes 11-year olds and above.  Education is compulsory for all ages between five and sixteen. In Wales there is an informal assessment after Key Stage 1 (by teachers) and a formal assessment at the end of Key stage 2 in the form of a General certificate of Secondary education (GCSE). FE and HE are not compulsory (Gov.uk, 2015).
The educational underachievement of LAC was first highlighted in the mid-1960s by among others Pringle (1965), who compared the education results in both LAC and non-LAC. There are fundamental reasons for the educational underachievement of LAC such as poor educational outcomes, including poor school attendance, the lack of adequate support and reinforcement, and the non-existence of adequate support with emotional, mental and physical wellbeing (Timpson, 2012). There are viewpoints that the LAC may come from families where education is given low priority (St Claire & Osborne, 1987; also cited in Harker et al, 2003). Numerous LAC have educational and behavioural complications, comprising of special educational needs that may affect their educational advancement.  Some LAC experience educational and behavioural difficulties and exclusion occurrences as well as related issues which lead to the LAC needing care in the first instance (Harker et al, 2003). 
Berridge (2007) highlights that former Prime Minister, Tony Blair, confirmed that at the time £2 billion was spent on LAC yet, only 8% went on to gain a minimum of 5A-C grades in their General Certificate of Secondary Education (GCSE) qualifications and only 1% went on to university. According to Jackson & Mcparlin (2006) a good education is fundamental to social mobility and transition to adult life. Hence the LAs should do their maximum to support LAC education so as to match with peers (Jackson et al 2006).  
LAC comprise a small percentage of school populations, frequently below 1%, though this can vary significantly with location as some areas have been identified as ‘deprived areas’ which often have a higher number of children needing care interventions (Sebba et al, 2015). Data collected from deprived/ or less economically well-off areas compared to data from more affluent areas is expected to yield different results and the contributing factors to educational outcomes may affect individual LAC in varying degrees. 
It has been suggested that the LAC’s educational achievements can be affected by the fact that structural features of the care and education systems may preclude the education of LAC to be regarded as a priority. The teaching staff are under pressure to support the entire class not just LAC’s, which could lead to lower achievements due to lack of support rather than ability (Harker et al, 2003). It is necessary to view LAC difficulties in context as LAC constitute a tiny minority of children who fail to reach their academic potential or experience a limited capability in terms of obtaining academic qualifications.  

[bookmark: _Toc510082900]1.3 Justification
The poor achievement and future prospects of LAC in comparison to non-LAC is of concern due to the rising number of children ending up in care and the implied disparity in the future prospects of LAC. This disparity is in the educational achievements and gaining employment. In the UK this has been a topic of concern for over 30 years (Jackson et al, 2013). The difference between the academic achievement of LAC and non-LAC widens with each progressive key stage and into higher education. To counter this, there has been a concerted effort LA’s in the form of legislative action and policy development to improve the educational outcomes of LAC (Mannay et al, 2015). This has also led to higher expenditure in the implementation and running of the resulting strategies both at local and national levels. Despite this effort, the overall achievements for LAC do not show significant improvement. To understand whether the current strategies in place are appropriate, it is important to investigate the reasons contributing to poor educational achievements.
[bookmark: _Toc510082901]1.4 Aims and Objectives
The aim of the research is to investigate the factors leading to poor educational achievements of LAC in comparison to those who have not been in care. This research will also discuss the social and educational challenges faced by LAC and how these challenges have been addressed by LA and educational bodies. Lastly the effectiveness of measures and policies adopted to improve LAC’s achievements will be assessed and recommendations given.
Objective 1: Identify the factors leading to poor performance in LAC
Objective 2: Determine how and why these factors cause poor outcomes.
Objective 3: Identify the policies and strategies that have been employed by LA to mitigate those factors to improve LAC educational outcomes.



[bookmark: _Toc510082902]Chapter 2: Methods and Methodology
[bookmark: _Toc510082903]2.1 Introduction
The purpose of this research is to investigate the factors that affect the educational outcomes of LAC by examining the research findings of six key articles. Whiteside, et al (2012) highlighted that when using secondary data ethical issues must be considered so as to avoid endorsing the researcher’s pre-conceived ideas and biases which can arise from using subjective sources or poorly gathered data. The collection of secondary data for LAC is sometimes difficult because some information might be not current, or some information may be lost (Marlow, 2007).
 The six articles which have been selected contain findings from participatory research of the LAC themselves, or a combination of participatory research and recorded school data on LAC. 
The journal articles consulted were:
1. The Educational Progress of Looked After Children in England: Linking Care and Educational Data by Judy Sebba, David Berridge, Nikki Luke, John Fletcher, Karen Bell, Steve Strand, Sally Thomas, Ian Sinclair, Aoife O’Higgins (2015).
2. Understanding the educational experiences and opinions, attainment, achievement and aspirations of looked after children in Wales by Dawn Mannay, Eleanor Staples, Sophie Hallett, Louise Roberts, Alyson Rees, Rhiannon Evans and Darren Andrews (2015)
3. Wales Audit Office: The educational attainment of looked after children and young people by Steve Martin, Claire Flood-page, Joy Rees, Huw Lloyd Jones and Carol Moseley under the direction of Alan Morris (2012)

4. A better education for children in care: Social Exclusion Unit Report (2003)

5. Theory and explanation in child welfare: education and looked‐after children by David Berridge 
6. Who Takes Care of Education 18 months on? A follow‐up study of looked after children's perceptions of support for educational progress by Rachael M. Harker David Dobel‐Ober Sofie Akhurst David Berridge Ruth Sinclair (2004)
Taylor et al, (2013) assert that qualitative research often works by collecting people’s views and using them as clues about the subject being studied. Its purpose is to understand and represent the experiences of people as they encounter, engage and live through situations (Cresswell, 2007).
Qualitative research starts with a research question but the prediction is not tested in the same way as in an experiment; rather the data gathered and analysed eventually produces patterns or correlations which can be used to make an informed decision on the subject being researched.

[bookmark: _Toc510082904]2.2 Systematic Review 
A systematic review attempts to put together all empirical evidence that fits pre-specified eligibility criteria to answer a specific research question. It uses explicit, systematic methods that are selected with a view to minimize bias, thus providing more reliable findings from which conclusions can be drawn and decisions made (Oxman, 1993)
 The objective of this systematic review is to present a balanced and impartial account of the factors that have been identified as affecting LAC`s education in comparison with non- LAC and how they have been addressed by LA’s. Systematic Reviews advocates the complete and transparent reporting of research (Schunemann, 2015). 
Online research will be carried out through electronic databases such as SCOPUS (Elsevier) and Google Scholar. A combination of Boolean operators (AND, OR) were combined with keywords such as ‘children in care’, ‘LAC educational achievements’ etc, when sourcing for information online. The search was restricted to England and Wales as they have both adopted similar strategies and policies. A screening of titles and abstracts from articles will then be carried out in order to ensure that they arel studies that focused on the educational experiences of LAC. Studies to be included will be those published in English, published after 2000 (though their work/citations can include earlier work) and participants were of school age while in care or care leavers.
A meta-analysis reference is a survey in which results of all the included studies are related enough statistically such that the results can be combined and analysed as if they were one study (Mulrow, 1994). Preferred Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) will be used in this research. PRISMA is an evidence based method of reporting and analysing systematic reviews. The aim of PRISMA is to advance the value of systematic review protocols (PRISMA, 2015). It provides a means to allow a transparent and comprehensive recording of systematic reviews and meta-analysis. The six key journal articles were identified using peer reviews, publication date and subject of study among others, as the selection criteria. 
 
[bookmark: _Toc510082905]2.4 Ethical Considerations
Any empirical research involving human subjects must take ethical aspects into consideration. Singer and Vinson (2001) identified four key principles in the conduct of empirical studies: informed consent, scientific value, confidentiality and Beneficence.
The studies used in this piece of research involved working with young vulnerable people and highlighted the importance of gaining informed consent from participants and responsible adults.  As such, the subjects would have had access to all relevant information about the studies, before making their decision to participate or not. In order to make this decision process clear and explicit, consent should have been given in writing. 
The subjects must be sure that any information they share with researchers remains confidential. Aspects on confidentiality are: Disclosure after agreement, Data privacy Data anonymity and Anonymity of participation. All these must be discussed with the subject prior to participation. The researcher is obliged to adhere to all confidentiality aspects, which includes storing and accessing the data during and after conducting the research.
The journal articles used met the ethical standards in participatory research studies. This was addressed in the articles themselves, which gave a summary of how the research was conducted and the consent and privacy of the subjects sought.

[bookmark: _Toc510082906]2.5 Creation of Themes
On assessing and analysing the key texts, it became apparent that successful outcomes in education were measured solely on examination results. It was therefore necessary to highlight the dangers and complexities of doing benchmarking using grading only. A range of factors affecting the LAC education were also identified in the research. The factors were grouped depending on their source, though this is not taken to mean they are not inter- linked. The themes address the objectives in chapter 1 and aim to answer the questions posed.
Theme 1: Measurement of educational performance in UK
Theme 2: Factors which contribute to poor performance in LAC 
Theme 3: Identifying the policies and strategies that have been employed by LA’s to mitigate adverse factors so as to improve LAC educational outcomes.




[bookmark: _Toc510082907]Chapter 3: Thematic Analysis of Literature
[bookmark: _Toc510082908] 3.1:  Introduction
The Social Exclusion Unit’s report, ‘A Better Education for Children in Care’ (2003), found that some of the reasons LAC underperform is due to lack of support and time spent out of school due to placement changes. LAC face many obstacles in their learning and educational development. Cameron (2007) reportss that LAC agree that their performance has an influence on their effectiveness in adult life.
Harker et al (2004) investigated LAC’s perception of support for education and noted factors perceived as supportive included encouragement to do well, practical support such as a place to do work or appropriate housing for care leavers at university, continuity within schools and within placements, financial support for care leavers, and support in the form of educational advice and emotional support
Berridge et al (2007) found that that the reasons for the low attainment of LAC are complex, do not depend on a single factor, and include family background, pre-care experiences, the stability and permanence of school and/or care placement, the level of planning and efficiency by professionals when implementing decisions, and poor communication between social workers, carers and schools.
  Wales Audit Office (2012) believe that there is little coordination of care providers for LAC in Wales, which inhibits educational progress of LAC as compared to children not in care in Wales. To enable LAC to achieve effective learning results, Local Authorities as corporate parents must determine a robust commitment to assist each child to attain best learning standards.

[bookmark: _Toc510082909]3.2: Measurement of educational performance in UK
 The attainment of 5 A*- C GCSEs is the benchmark used to measure successful educational outcomes (Social Exclusion Report, 2003). In 2010, 26.1% of LAC in England achieved the benchmark of five GCSEs grades A*- C, compared to 75.3% of the general population (Nuffield Foundation, 2015)
It has been argued that low educational achievement serious consequences for the future life chances (Jackson, cited by Berridge 2007). However, Berridge argues it is not the only yardstick of success in life; as educational achievement does not equal a successful and fulfilled adult life, though it is increasingly important to obtain qualifications and skills in a competitive economy.
Nuffield Foundation (2015) suggests that beyond measuring ‘outcomes’ there is a strong case for measuring ‘progress’ to understand achievements. Equally, Mannay (2015) suggests that transforming achievement is not easy because measurement of outcomes for LAC is complicated and current performance indicators of final GCSE grades do not truly reflect progress made.


[bookmark: _Toc510082910]3.3: Factors which contribute to poor performance in LAC 
Berridge (2007) notes that family breakdown, poverty and entry into the care system are closely linked with educational failure. Many children in care have poor experiences of education and very low educational attainment. Most enjoy school, and almost all think it is important. But they are more likely to be bullied, excluded or miss long periods of schooling (Social Exclusion Unit report, 2003). Factors affecting educational performance of LAC can be grouped into four general categories: Individual, Family, Environmental and Corporate. These factors all link to each other and often overlap, leading to poor performance.

[bookmark: _Toc510082911]Individual factors
Gender, age, disability, depravation and English as a second language are main factors that have been identified as affecting school performance. 
There are more boys (55%) than girls in care (45%) according to the Office of National Statistics (ONS, 2015). The ONS also reports higher grade achievement in girls compared to boys.
 Over 80,000 children spend some time in care in the UK. Of these, nearly half are under ten years, and a fifth are under five (Mannay et al, 2015). Early childhood experiences are crucially important for children’s long-term development and their achievements in later life (Jackson and Martin, cited by Harker 2004).
McClung et al (Cited by Mannay 2015) are of the opinion that lack of satisfactory support with emotional, mental and physical health and wellbeing contributes to the low educational achievement of LAC, compared to non-LAC. Berridge, (cited by Nuffield 2012) emphasised how behavioural difficulties and complex learning problems experienced by LAC had been inadequately investigated, leading to poor support and low achievements.
 In a study of LAC who had attained ‘high achievements’ Pithouse and Rees (cited by Mannay, 2015) noted that resilience can act as a protective factor, which promotes motivation, self-esteem and achievement.
[bookmark: _Toc510082912]Family/Corporate Parent
Jackson and Sachdev (cited by Harker, 2004) noted that when LACYP’s achievements are recognised by a significant adult, it boosts their confidence, gives other young people good role models and can change the perceptions of teachers and social workers. They go on to say that stated that if learning is valued within the residential home, then LAC can achieve within education.  Additionally, if the foster carers themselves had had a good educational experience themselves, they were most likely to improve LAC’s educational achievements.  Berridge (2012) maintains that LAC attitudes and motivation may be influenced by exposure to successful and inspirational individuals.
In a study of children and young people who had been in foster and residential care placements by Harker et al (2004), it was identified that there had been an absence of any significant relationships between LAC and adults, which contributed to the young people’s low educational achievements.
A child is moved into care when it is considered necessary for their safety and wellbeing. Finding a suitable placement where a child’s current and future needs (physical, mental and emotional) are met, is therefore important in ensuring that the LAC wish to remain in these placements. Placement instability is a significant factor relating to the ‘unsuccessful’ educational achievement of LACYP. Harker et al. (2004) discovered that 70% of young people had experienced a change in placement and concluded that this high level of instability affected their school achievement. Allen’s study (cited by Mannay, 2015) identified that when young people experienced a placement move, very often the new school they attended was following a different curriculum from that of the previous school.

OECD data (2010) shows that the UK came 19th among European nations for the proportion of children living in relative poverty.
 It has been found that children in the UK’s poorest communities are over 10 times more likely to enter the care system than those from the wealthiest areas. Approximately one in every 60 children in the most deprived communities was in care compared to one in every 660 in the least deprived. Bywaters et al. (2016) found that LA rates of child welfare interventions were correlated with deprivation. The factors leading to children going into care stem from a breakdown of the family structure, necessitating the need for interventions.
Deprivation as measured by the income deprivation affecting children index (IDACI) and free school meal (FSM) legibility is strongly associated with poorer performance on average, at every Key Stage (DSF,2009). Material deprivation can influence educational outcomes in many ways, including by reducing the number of educational resources that families can provide for their children, and by adversely affecting the home environment.

[bookmark: _Toc510082913]Educational Factors
Educational factors such as motivation, aspirations, attendance, exclusion and bullying, contribute to low educational achievement of LAC compared to those children who have not been in care (Social exclusion report, 2003). 
LAC are more likely to be in lower performing schools, which are schools achieving below Key Stage 2 and Key Stage 4 standards. Attending lower achieving schools can have a negative impact on LAC’s educational attainment. (DfE, 2011). In addition, one third of LAC are in special schools or other educational placements with much lower outcomes. Special Education Needs (SEN) schools are designed to meet the needs of a child who has a difficulty or disability which makes learning harder for them than for other children their age. Around one in five children has SEN at some point during their school years. 
Mannay et al (2015) go further to study about teacher expectations on LAC. The study revealed that there is a considerable variance in teacher expectations on the likelihood of handing in homework regularly. It was found that some teachers did not expect LAC to deliver work on time. Davey (2006) identified that key professionals tended to take a rather pessimistic view of the education potential LAC and did not vigorously promote their inclusion or achievement.
According to the SEU (2003) low attainment is exacerbated through being excluded from mainstream school and missing long periods of schooling. LAC go through several and frequently unforeseen changes of home. LAC are unnecessarily moved out of school or are out of school for extended times. There is also a wide-ranging deprivation of shared information among Social Workers and Education Services in LA (Jackson cited by Nuffield foundation, 2015).  

[bookmark: _Toc510082914] 3.4: Key plans employed by LA to mitigate adverse factors so as to improve LAC educational outcomes.
Andrews (2014) believes that Local Authorities (LA) have the obligation to fulfil the needs of LAC so as to achieve their potential.
Birth parents have been shown to continue to exert significant influence on LAC, therefore social services are encouraged to work in partnership with parents as much as is applicable i.e. as long as the LAC’s welfare is not compromised by contact with parents. In addition, pupil support for LAC with emotional, social and mental health difficulties has been implemented through schemes such as ‘emotion coaching’, ‘nurture groups’ and ‘peer to peer support’ (Rose et al, 2014). 
For Brodie (2010), in order to improve educational achievement, listening to Looked after children and young people (LACYP) is vital. Moreover, pivotal to improving LAC’s educational achievement is ensuring that foster, residential and kinship carers provide practical support and meet the essential day-to-day emotional needs of LAC. Professional support, placement stability, pupil motivation, and school receptiveness, are all identified as key factors in sustaining achievement (Davey and Pithouse 2008).
Emotion coaching helps children and young people to understand the different emotions they experience, why they occur and how to handle them. As a result they achieve more academically in school, have fewer behavioural problems, are more emotionally stable and resilient. 
Nurture groups are mostly school run classes run by staff and parents which aim to remove barriers to learning through assessing the child’s social, emotional and learning needs and provide extra support when needed. This includes role modelling and demonstrations which provide practical learning. This extra support increases the ability to assimilate lessons thus improving performance.
Research and surveys have shown that many young people are able to offer insight into factors that affect their education. This is both LAC and non-LAC. School satisfaction surveys are also important in gathering information regarding the facilities and teaching quality experienced by the students. To this end many school policies incorporate student views and action plans are often carried out in partnership with the student. This has been shown to improve compliance which enhances discipline and allows for better learning, ultimately leading to good academic performance (Wales audit office, 2012)
Low socio-economic status has been linked to poverty and depravation, with a significant number of children (both LAC and non-LAC) shown to be at risk. The free school meal and flying start are some of the initiatives rolled out by LA to address the inequality. These initiatives were first rolled out in low economic regions but their success and popularity has resulted in their implementation in LA’s across the country. A major set-back is that they are restricted to certain postcodes, meaning children in need may be unable to gain access if they are not in the catchment area.
Placement stability is key in ensuring that LAC remain in the same schools and carers. Survey found that LAC preferred to remain in their old schools even if it meant long commutes. Foster carers need to be supported so as to continue to provide care, especially where challenging behaviour in the LAC has been identified. When the LAC was feeling safe, secure and valued, they were more willing to commit to learning (Nuffield Foundation, 2015)
According to the results of a survey of young people, teachers and school staff were identified as the main determinants of educational progress (Nuffiled Foundation, 2015). Through increased funding and additional training of staff, many LAC and non-LAC are able to access pastoral support services as well as one-to- one tutoring increasing their well- being and subject understanding.
To assess the effectiveness of the measures mentioned it would require a holistic review of their impact on other areas not just education- such as physical, emotional and mental wellbeing which also need to be met in order to foster learning.


[bookmark: _Toc510082915]Chapter 4: Conclusion and Recommendations
[bookmark: _Toc510082916] 4.1 Findings and Gaps in Literature
The poor educational achievements of LAC are widely researched topic and has ben of great concern (Nuffield Foundation, 2012). This low attainment in comparison to the general children population has been linked to several factors which have been shown to be complex and interlinked.
 Most of the research relating to looked after children and education is exclusively concerned with schooling up to sixteen years, with few studies exploring the educational experiences and views of young people post compulsory education.
There needs to be an in-depth analysis of the differences in educational achievements at key stages of compulsory and non- compulsory education. There is a need for investigation into the difference in educational outcomes at key stages between LAC and non- LAC and to determine at which stage there is a marked difference if any.
Studies have shown that support and interventions provide during the early years can affect learning outcomes (Welsh Government 2013).  According to research into early intervention in LAC, there is no significant difference in achievements of LAC children entering care while young in comparison to older LAC children (Nuffield Foundation, 2012). Further research is required to identify why these finding do not tally with the expected results.
Most collated data used in the comparison of educational achievements of LAC does not distinguish between the different school categories (public, independent, private, academies, etc) which may follow different curriculum, teaching styles and assessment tools. There is also limited information on the performance of LAC in SEN schools in comparison to non-LAC.

 

[bookmark: _Toc510082917]4.2 Methodological weaknesses
Boolean operators were used while conducting online searches. The researcher attempted to consult many pages by not restricting themselves to the first few ‘hit’ pages. However, human limitations meant that not all pages were consulted. A sample of at least ten random pages was used, which were chosen by even numbers.
There was limited access to materials such as books and journals via the school library, and some editions were sometimes outdated as the surveys were over ten years old and more current work had been done
Some of the research material consulted comprised of reports and publications by from work done by local authorities which carry an element of bias.
This research relies on secondary data. The primary data used in the publications sourced did not differentiate data collected from LAC’s from different care settings such as children’s homes, foster placements etc or how long the children were in care. In addition, the data included that from mainstream schools (excluding special schools) but does not differentiate between public, independent, private and academic schools and levels of achievement if any (Pithouse, 2006) 
[bookmark: _Toc510082918]4.3 Conclusion
The general finding is that LAC achieve less academically than those children who have not been in care. (Voices from Cymru, 2012). There has been a rising concern in the past decade concerning the low educational achievement of many children cared for by local authorities in the UK (Borland et al 1998).  Timpson (2012) is of the view that LAC go through several disadvantages in their education, and continue to be among the most at-risk adults in society, facing difficulties in becoming productive and effective adults
The factors leading to poor education achievement include; depravation, gender, placement break down and lack of support within the classroom and at home.
 The research brought to light factors such as LAC inclusion in decision making, corporate parent attitudes and support as essential in promoting educational achievement of LAC.						
Maxwell et al (2006) cited by McClung et al (2010) believes that placement instability remains intertwined to poor educational performance as LAC often have many placements and change school regularly, hence causing instabilities in care. Children in care experience lack of adequate support and encouragement from the people who look after them (Barnardo`s, 2006). The findings identified LAs as the corporate parents of LAC and must always initiate a workable plan to support each child in public care, to achieve the highest educational achievement (Harker et al 2003).  							 			
Wales Audit Office (2012) highlights that upright corporate parenting requires everyone involved in LAC to work together to bring the value of care necessary to achieve the utmost possible outcomes for LAC in all stages of their life, mainly in education and health. The findings also highlighted that the care system is failing LAC because there is a lack of shared information among Social Workers and Educational Services in LAs about each other`s services; as well as poor communication with the LAC (McClung et al, 2010).
The research revealed that educational factors such as lack of motivation, lack of aspirations, irregular attendance, exclusion and bullying, leads to poor educational attainment of LAC compared to those children who have not been in care (Timpson, 2012).  Harker et al (2003) asserts that numerous Social Services departments do not possess central records of schools that LAC go to and schools might not know that they have LAC on roll. Failure to consider education matters in situations of care placement changes, could end up in unwarranted moves by the school according to Jackson (1989) cited by Harker et al (2003). Elliot (2002) and Harker et al (2003) agree that lack of homework supervision affect LAC academic achievement. Finally, the research compared the experiences of LAC and non-LAC. Barnardo’s (2006) commissioned a National Opinion Poll in search of the opinions of 500 parents of children not looked after by LAs who had taken their GCSEs.  The results showed that generally parents of children not in the care system have much higher aspirations and expectations that their children will do well in school, and they offer support to their children to achieve academically. This does not always happen with corporate parenting. In all this research demonstrated the reasons why LAC’s educational achievement is lower than those children who have not been in care. 

[bookmark: _Toc510082919]4.4 Recommendations
It is recommended that looked after children`s opinion must be considered in identifying and meeting their educational needs (Department for schools, 2014) and corporate parents should do to ensure that the support of their children’s educational ambitions are in place (Guidance 2000). This is through a robust assessment plan of the learner’s educational learning needs (Barnardo`s 2006).  The child, school, parents or carers and Social Workers must work together to make sure that all LAC have access to education (Northumberland Council, 2012). 	This is vital in ensuring compliance which leads to a willingness to engage with the systems put in place leading to better outcomes.						
Education policies must bring about the provisions for assuring consistent school attendance, quality homework and reading assistance, effective observation of progress concerning the content of the personal education plan and operational cooperation among the home, the school and children’s services (NSPCC, 2015).
 The child’s assigned social worker, supported by the LA administration, must ensure everything possible is done to reduce disturbance to the child’s education (Department for schools, 2010).  It is essential to make certain that a change in school placement is not completed, except if it is suitable to the child’s educational requirements and if its suitability has been rationally verified by organizing a visit with the child to obtain their view point (Goddard 2000).
 In the case of a pupil being permanently excluded from school the LA has a responsibility to offer full time substitute education from the sixth day following the exclusion (Guidance, 2000). When a child becomes cared for, his or her Social Worker needs to make sure that the child’s needs and the services to fulfil them are identified in the Care Plan (Timpson, 2012).	
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Database searches
Online searches were conducted using key phrases such as ‘looked after children’, ‘education of LAC’, and Boolean operators. Articles were then selected by reading abstracts and/summary to identify if they contained relevant information. A score was then used to identify which articles strongly correlated with the information being sought so as to answer the research question.
The checklist used included the use of key phrases, abstract information, number of citation, article type, information on looked after children such as:   LAC education and legislation, reasons for low educational achievement of LAC, how to improve low educational achievement of LAC, 	LAC’s views on their low achievement, statistics of LAC educational achievement and the article publication date. The checklist that follows demonstrates this.
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n Summary of findings on Research Question 2

first  The DfE's (2013) Data Pack suggested that children in care do worse r

ris Stage 4 as compared with Key Stage 2 (i.c. the gap between them and all d
se as addressed in Research Question 6 below) but that the longer they are

r do. The analyses here suggest that this depends on age of entry and reason
54 Those entering care over the age of 9 did better the earlier they entered care.
i under the age of 10 did worst if they first entered young, left care and then

only around 2 years in care in total (more data would be needed to fully test this o
ifthey had been in care for the medium length of time (mean of 5 years). The ve
g (mean of 11 years in total), however, did not fare well.
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been inconsistent and impacted by, often. shortterm project funding
However, the Pupil Deprivation Grant could work to address the
current dispatites in attainment and the evaluation of this funding
programme wil offer new insights for policy and pracice.

'RQ2: Looked afer cioren, aspiration and ecucational experience.
The lteature review of material exclusively rom England and Wales
Suggested that overall LACYP have simiar aspiratons o thir non-
lookertafter peers, However, same sudies reporied that many.
LACYP did not express confidence in achieving ther aspirations and
hattheir career choices were less likely to be located in professional
roles than their non LACYP peers. This could be linked to academic.
findings that suggest that social workers have been ambivalent about
the educational aspirations of LACYP and care leavers: and that
career advice has been either absent o pitched at a very ow vl for
LACYP. The review aiso suggested that the level of support from
‘carers and the home leaming environment impacts on LACYP's
‘aspirations and attainment. Overall the flerature feviewed suggests
that signifcant; arole to playinraising

‘negatve expectations from social workers, carers, schools and he
‘career senvice actto imit LACYP's aspirations and future progression.
The review of the literature also suggested that the educational
experiences of LACYP can be detrimental to their attainment and
achievementin a number of key areas;

'+ Placement and school instabiliy
= Too much time out of school
» Alack of sufficient help with education

'+ Carers who are not equipped of expected to support with
leamning and development

o Lack of help with emotional, mental or physical heaith and

wellbeing.
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