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How is special provision for ASD being implemented in mainstream education?
This essay will be focusing on a learning Resource Centre for pupils with autism. The LRC is a specialist provision which pupils on the Autism Spectrum can access. The pupils who have additional learning needs find it extremely difficult to cope within the mainstream school provision. Research carried out in autism and education in a University in London also state that from the feedback given, parents, teaching staff, children and young people with autism articulated that mainstream education is extremely difficult, particularly for the prominent minority who have further communication, behavioural and intellectual needs ( Croydon, et al, 2019, p.1). 
The essay will focus on pupils who have been excluded from mainstream education and the policies, procedures that surround their alternative learning needs for inclusion in education. It will review the hurdles to inclusion and how the LRC use professional techniques to support inclusion into mainline education. A growing problem in Great Britain for young people with complex and additional learning needs is exclusion from mainstream education. The Department of Education (DFE) carried out a literature review in (May 2019) on the continuing exclusion of certain children with special educational needs in England. Statistics strongly show that children who have special educational needs make up 14% of the nationally funded school students (DfE, 2018b) but account for nearly 50% of permanent exclusions (DfE, 2018a) The same data show that pupils with SEN support are 6x more likely to be given permanent exclusion compared with pupils with no SEN and pupils with any other type of SEN are around 5x more likely to receive a fixed period exclusion. The statistics show that pupils with Social Emotional Mental Health (SEMH) have the highest ratio of exclusions and that pupils with Specific and Moderate Learning Difficulties and Autistic Spectrum Disorders also have alarmingly high rates (DfE, 2018a). This is backed up by Brede et al. (2016) at University College London in a study conducted for the National Autistic Society (Graham, et al, 2019).
Local authorities across the country by law, have a duty of care to provide and support these young people with an education. In order for these young people to access education and have their individual needs catered for specialist provisions have been set up. Causes of children being absent and not included in activities are due to conditions such as physical, medical and general illnesses. These can all have an adverse effect on a young person’s education. There are many different illnesses that can exclude pupils from mainstream school and activities, for example if a pupil has a physical disability and is in a wheelchair they will be excluded from sports activities and areas of the school if not accessible. Many other disabilities can exclude children from different activities such as school trips but others can be completely excluded from the classroom due to sensory and behaviour issues. Findings in a literature review on social exclusions identify that there is  possibly more than one factor  that causes exclusion and they are more than likely inter- related. (Gill et al, 2017) establishes there is evidence that growing amounts of children are experiencing converging exposure to exclusion. These include children with mental health. SEND and poverty. Children who have to face these difficulties alone can be a factor of exclusion but, if they have to deal with other factors such as bullying, family problems or bereavement which can then be a trigger their emotional state causing behavioural issues which becomes a multiplier of effects and exclusion.
Menzies (2015) points out children who are from minority ethnic groups, poverty and  have SEND are classed as number of groups of ‘ pushed out learners’. Cole (2015)  speculates that exclusion for some pupils can be a product of mental health, social and educational problems combined. Which can then lead to them going onto crime, facing life challenges, family breakdowns and mental health issues.
An alternative curriculum will help a child back into education, who has had a significant amount of time out of education. These pupils will also need a lot of support and may be put on a pastoral support plan (PSP) to enable them back into education gradually. Long periods of time out of education can have a detrimental effect on a child’s development, education and future in employment. There are many different factors that have been discussed where children would require support for their education and put them at a disadvantage to their peers. There are other pupils who are at the higher end of the spectrum for additional learning needs, these pupils are called more able and talented (MAT). These pupils need work differentiated at a higher level as their level of work is not challenging enough and can cause them to disengage from school because they will become bored as the work is too easy. MAT pupils succeed more in education and go onto university and thrive in employment. If these pupils are not supported, they may become isolated as they will not engage with their peers and be involved in group work. 
‘Every child has a right to an education despite their additional learning needs or disabilities’ states article twenty-eight of the United Nation Convention on the right of the child (UNCRC) and the Human Right Act. Also supporting inclusion challenging exclusion 2008-2014 states that:
“Legislation in the UK prohibits discrimination in education and supports inclusive education. The UK also has obligations under international human rights law to provide inclusive education for all children.”
It is also every schools and local authority duty of care to provide inclusive education and involve every pupil in education no matter their needs. The Education Act started to understand Special Educational Needs (SEN) in children in 1944 and this act stated that it was by the pupils IQ and the decision of the local authorities whether or not they had an education. Many pupils were unable to have an education because their IQ’s were too low and these pupils were then passed onto the department of health and social services. Many pupils failed through this system as education was not their expertise so they did not have an education provided for them. This was not deemed fair based on whether or not they had an education on an intelligence test as most children with ASD and Asperger’s have high IQ’s so would be able to access an education but would need a lot of support which would not be provided. Inclusion and special educational needs were only just discovered at their time, it was categorised by the Education Act (Special Educational Needs 2005/2006) as being the medical model, for example disabled, blind and deaf persons. The model suggests that the disability is the problem and not that there is a disability that needs to be catered for and that society needs to accept the disability (University of Leicester, 2008).
These models are very conflicting in ways, but with integration and inclusion they are very similar. In 1944 children who had special education needs (SEN) were taught in specialist schools if they were even able to have an education. However, over the years there were many changes made to the Education Act and SEN pupils were gradually integrated and included into mainstream schools and education. The Special Education Needs and Disability Act (SENDA, 2002) made sure that no child with a disability would be discriminated against in any educational setting (Woollard, 2012), so all schools had to ensure inclusive education in their settings came into being.
Education for children with special needs changed rapidly in 1978 with the Warnock report, this report recommended that all children should be set the same educational targets whether they have special educational needs or not. Furthermore, the report did suggest that children with SEN would receive additional support so they would be able to meet the aims (Forward in partnership for children and young people with additional needs, 2012). Other changes that were made when the Warnock report was published were mainstream schools to set up provisions for SEN children to access and be inclusive in mainstream. Also statements were introduced through the Warnock report theses were reports of the children’s needs and diagnosis and what support they needed in order to access education (Warnock et al, 1978). When the Warnock report introduced the integration process for children to access mainstream education it was reported by Hegarty that in 1987 a higher level of children was accessing main stream education. After the Warnock report was produced, the Education Act 1981 stated that they would put as much support and help in place for children who need it. 
In Wales, the Special Educational Needs Code of practice was implemented and they set out guidelines on what support was needed for the children. Some recommendations that were made were to make a flexible teaching approach, to enhance and develop their social competence and emotional maturity, help to acquire and gain skills for interaction with others and use comprehending and language for their communication needs. They also set out guidelines which stated that all SEN children should have an Individual Education Plan (IEP) and every child’s progress should be recorded on these. It also stated that to ensure all the children’s individual needs are met, all schools and education settings must provide a full national curriculum which would be flexible and their learning opportunities were enhanced and an appropriate level (Special Educational Need Code of Practice for Wales, 2002).
In 2012 the Welsh Government found that the legislation around SEN was over thirty years old, and there was a variety of evidence to prove that it needed reforming. Due to the legislation needing reforming the Welsh Government introduced The Forward in Partnership for Children and Young People with additional learning needs. Furthermore, this document made sure children with SEN were not missed in education. Latterly, ‘Guidance- Inclusion and pupils support’ was published by the Welsh Government in 2016 and this document stated:
“Inclusion is a process through which all pupils access common opportunities in ways relevant to their needs, and which ensures that they fully belong to the school community” (WAG, 2016).
As there were many problems around inclusion the document ensured guidelines for effective inclusive practice. It put strategies and support policies in place for children with SEN, it made sure that the child’s voice was listened to ensuring that decision making was made by the child and that they were involved in their educational needs. The document also set out plans that every child should have access to mainstream for inclusion with their education and peers, and the curriculum needs to be differentiated so that the needs of the child are met via extra-curricular activities. Other proposals made by the document were that multi- agency working was of utmost importance, meaning that all information was shared and transferred with all agencies involved with a child to ensure their full potential in education is reached. That regular meetings also take place between all agencies have up to date information on the child they are involved with. 
Furthermore, all local authorities in education and schools were to ensure they include all children with disabilities no matter their needs and that they adapted their policies, practice and culture around this. The document also highlighted the importance for all staff working with children with SEN to be correctly trained and have the correct skills and knowledge. Lastly, the document stated the great necessity for children in different educational settings. This being a transition from primary to secondary or secondary school to college or university, this will ensure that the child can acclimatise themselves with the new setting and have familial involvement with the school. 
This essay will now take into consideration the issues discussed within the document ‘Guidance- inclusion and pupils support’ (2016) and will focus on a provision and will show how it meets the requirements. Pupils that are aged between eleven and eighteen and have been diagnosed with ASD will access a division attached to a mainstream school called a Learning Resource Centre (LRC) in Pembrokeshire. This secondary school has 1,200 students in total. There are a high number of eFSM and LAC pupils in school that are legible to free school meals. The school get given a budget from the pupil deprivation grant for these pupils which enables them to employ extra teaching assistants and learning coaches to assist these pupils to achieve their full potential like every other learner (School X pupil deprivation grant, 2019).  
In a beautiful corner of South West Wales there is the county of Pembrokeshire. Its main industries are hospitality, tourism, agriculture, engineering and oil (trip advisor, 2019). The provision is funded by the Welsh Government and is a statutory provision which means the funding is given to the local councils and the money is then shared into different budgets for each school within the county (Pembrokeshire County Council, 2019). The learning resource centre is managed by the local authority but is attached to a mainstream secondary school to promote inclusion. There are only thirty- two limited spaces within the provision for pupils of secondary age and these placements are for children all over the county of Pembrokeshire diagnosed with ASD. Not all children with ASD will access the LRC as they have to be given a placement through a process called an Inclusion panel. This is where medical and personal information of the child are sent to professionals within the local authority to discuss. 
The professionals that discuss the information are the Educational Psychology Service, a nominated person from the child’s school and the Inclusion Service and will consider placement within the LRC (Pembrokeshire County Council, 2019). To maintain the inclusion for the children into mainstream they can leave the LRC and go directly into the mainstream secondary school via a secure door. Learning support assistants are attached to the pupils through timetables and provide one to one support in all mainstream lessons. If the pupils find it hard to cope with the mainstream curriculum or encounter an overload of sensory issues within the mainstream environment, then they can return to the LRC and work in an appropriate group or class within the LRC. Within the LRC there is an alternative curriculum provided for the pupils who find it hard to access their mainstream curriculum level, numeracy and literacy sessions are provided at the pupil’s level. The numeracy and literacy are assessed and monitored alongside the literacy and numeracy framework. This is to make sure the pupil is accessing the correct level for their ability. These numeracy and literacy sessions are for pupils who do not access the mainstream. Some pupils may not access the mainstream at all due to their needs, this could be global delay or sensory issues with their diagnosis of Autism. These pupils will be placed full time within the LRC and will access an alternative curriculum and the hidden curriculum provided by the LRC. 
The alternative curriculum provided by the LRC are Agored Cymru courses, these enable the pupils to gain achievements and qualifications. Agored Cymru courses are offered at differing stages. These qualifications teach the pupils life skills and basic literacy and numeracy skills. They learn about how to set up a bank account and how to manage their money in numeracy, and skills in cooking lessons. They do this by practising how to weigh ingredients out and learning the cost of the ingredients. Agored Cymru teaches a lot of life skills for the pupils to use later on in life and is assessed alongside the literacy and numeracy framework to make sure the pupils are accessing the correct levels for their age.
The LRC is a multi-agency provision and it works with a lot of outside agencies to ensure the support and welfare of the pupils needs are their highest priority. Numerous pupils within the LRC are assisted by the Children with Disabilities Social Care Team, they are connected with each pupil’s education and welfare. They will attend all meetings about the pupil and will share any information required, annual reviews and pupil support plans are discussed by the school, social workers and families. The LRC works with Agored Cymru and S.W.E.E.T which is a Personal Social Development course which teaches eight different units on many life skills and helps the pupils into further education and employment. This course is part of the alternative curriculum to the mainstream curriculum for those pupils who cannot cope.
Some children who access the LRC are in care which means they are looked after children; these children are supported by the Looked after Children Social Care Team. These social workers attend all meetings to do with the children and share any information between the different schools and counties in which the child has been placed in care. Autism Advisory Teachers are another agency that is involved with the LRC they give information and updates from the local authority and can give support and information on Autism. For the purpose of inspections, the Autism Advisory Teacher sets targets for the LRC to ensure the education and care is at its highest standard. Other outside agencies that are involved include the Occupational Therapy team, Speech and Language team and also the Advisory teacher for hearing difficulties, these outside agencies attend the school for extra support for pupils that have more complex needs such as sensory support and for the pupils that require extra support. 
‘There is a strong emphasis on inclusion for children with additional learning requirements’ states the school prospectus 2019-2020 (School X, 2020). ‘Children will attain their full potentiality through the school being 100% committed to empowering them’ states the school’s inclusion policy. It also states that the school ensures that all children will be given support who have additional learning needs. The policy also states that all their education will be specialised to their individual needs, it also mentions complimentary curriculums such as vocational programs and skills courses. 

Furthermore, the policy maps out plans to train staff to further their careers (see appendix 1). The factors that are relevant to the Welsh Government guidance are stated in the inclusion policy such as diversifying the curriculum to the individual requirements of the student. Although, there are some factors that were not highlighted in the schools inclusion policy that are within the Government guidance statute. These factors also include the translocation process from primary school to Secondary, which is not mentioned, and the same for the transition process from Secondary to college or University, as this is also not mentioned in the inclusion policy. (School X, 2020).

Additional Learning Needs is also a policy that discusses inclusion, the policy states the same articles as the schools inclusion policy such as including all pupils in education and altering  the curriculum to suit their individual requirements. The significance of this policy is that it states the importance and the success and support of the transition between different schools and promoting the importance of working in partnership to share all information about the students. Another factor that is not mentioned in the inclusion policy but that is mentioned in this policy, is the support that children with more learning requirements receive during times of recess, and the support that is giving and needed for the pupil to be able to attend school adventures and other social inclusion programs (school X). 
There are hurdles for children with additional learning requirements to access mainstream education, the Welsh Assembly Government have put guidelines into place and schools have created policies regarding access to mainstream education. There are seven hurdles to inclusion into education and an article written by UNESCO explains them, the barriers are physical, socio-economic, language/communication, attitudes, the curriculum and teachers. Within schools, funding is a large problem regarding additional learning needs. This means that pupils with ASD may not have the help that they need, which could also mean that these pupils are limited to resources, which could result in these pupils being excluded from many activities and accessing the mainline curriculum. Also, with limits to funding, the staff may not be trained to standard and may not be able to assist the pupil and their individual needs appropriately. Children who originate from poor backgrounds, may have a poor attendance record which could also coincide with having a poor standard of health, due to their socio-economic status, which could result in them not being able to afford the resources for their education. Teachers can be a barrier to education for the pupils, as many teachers may have been in their profession for numerous years and have become set in their preferred methods of teaching and are against changing them, and also may not be trained correctly in dealing with pupils with additional learning needs. Unfortunately, regarding pupils with additional learning needs are often negative as they see their needs as poor behaviour and dismiss them when they are in the classroom. Finally, the physical barriers that affect education could be the school building itself, which has no ramps, or small doorways that are not wheelchair accessible, but also the environment of the classroom, as the classroom could be noisy and over stimulating for the pupil. (Murphy, 2015)

The author of this essay has worked within the LRC as one of the learning support assistants which means that one supports the pupils in key stage four in years nine, ten and eleven, there are also another two classrooms. One classroom has years seven and eight, the other classroom is used for Agored which is the alternative curriculum that is provided in the LRC for students that do not attend mainstream lessons. There are thirty-one places within the LRC but due to lack of provision we are over the numbers, we currently have thirty-seven pupils on our register. School X is the only secondary school in the county that has an LRC and secondary provision. There is a huge waiting list for pupils to attend, but due to the small number of places that school X are able to provide many students that require this provision are having to attend mainstream school and lessons without the appropriate support so due to this these pupils are at high risk of exclusion and not getting the help needed. The children within the centre range from the age of eleven to eighteen years old. They all have a diagnosis of autism spectrum disorders along with a variety of different conditions and complex needs. The other conditions that pupils have a diagnosis of alongside their ASD are dyslexia, ADHD, ODD, PDA and XYY syndrome. There are seventeen pupils in the LRC that are school action plus and twenty who have a statement. A statement means that this student has financial funding for support. There is also a pupil who is looked after and has access to the LRC and there are a few pupils that are eligible for free school meals. In the LRC there are twenty-eight members of staff who all provide different levels of support, as well as this some of these members of staff teach different subjects such as numeracy, emotional literacy support, cooking, art and S.W.E.E.T (School X LRC Prospectus, 2020).
Autism Spectrum Disorder (ASD) exists as a large spectrum, these range from low functioning autism, high functioning autism, and Asperger’s syndrome which makes them more able and talented. Recently, the condition pathological demand avoidance syndrome (PDA) also comes under the autism spectrum umbrella. When looking at a diagnosis the professional will look at several factors and impairments such as communication difficulties, flexibility of thought, emotional and social difficulties. These impairments make it difficult for these children and they find it hard with no routine, how to socialise, language and emotional responses. With most children with ASD their cognitive development is delayed but it is generally not the case with Asperger’s syndrome (Dogra et al, 2009). 

After working with children with ASD for numerous years one feels that the main area that causes concern for a lot of pupils is socialising and interpersonal communication. Through observations one has seen that the main difficulties are that they can only engage peers in conversation with one sided topics, some also take the things that another person has said literally which can cause an issue if they do not understand. They find it difficult to express emotions through body language and facial expressions and have trouble understanding what is said to them or the meaning of what has been said to them. It is also found that these children have a language delay and no sense and no social rules. It has also been found that these difficulties can cause the pupils with ASD to have no friendships, feeling lonely and become socially isolated. A decision was decided to observe a selection of pupils to see how they developed relationships. The findings were that they were able to form friendship with other pupils within the LRC but they were not typically developing friendships for their age group.   Having a conversation with one of the pupils who is thirteen, we spoke about friendships and if he felt that he had any friends. He claimed he did not possess any friendships but he did want to have friends, he found that when he went to join a friendship group and join in discussions, he had no interest in the topic being discussed so he would leave the group discussion. One also went to his mainstream lessons where he was supported by a fellow learning support assistant, she encouraged him to interact with other pupils of his class. He would talk to them if they were in a small group but he would become frustrated if he felt that no one was listening to him and at this point he would start to shout at them, also if the conversation was not about one of his interests or about him, then he would appear to be very bored and would come across as very rude. At this point one decided one would have a discussion with the pupil about why he had become rude during the conversation with classmates. He felt that he did not find them interesting and he did not feel that he could be friends with them because of this. After this interaction it was noted that he was unable to interact with his peers as he was unable to comprehend that all decisions were not all centred on him and his particular points of interest. After this observation, a decision was made to speak to his centre head to find out if this was a regular occurrence with his social skills, on discussion it was found that yes this was a regular thing and he also exhibited this behaviour with his peers in the LRC. It was also noticed that children do not just exhibit these behaviours at school with their fellow pupils but also at home with their parents. Due to these parents feel that they are unable to achieve communication and interaction from their child and many parents have found this hard (National Autistic Society, 2020).
It is found that children with ASD suffer from sensory issues, and due to this they may exhibit challenging behaviour if they feel that they are becoming too overwhelmed with sensory information. It is found that if the classroom has too many stimuli such as colourful presentations and displays within the classroom they are found to become easily distracted. Children with ASD have been found to display many varied behaviours and it has also found that if they become too overwhelmed, they will display a high level of challenging behaviours these could be anything from damaging property, hitting, kicking, and throwing chairs and tables and also self-harm. As well as displaying challenging behaviour, they can also display low level disruption within a classroom setting. The behaviours that can be displayed at this time are not listening to rules, tantrums because they did not have their own way, wandering around the classroom, shouting out, crying and also absconding. These behaviours can be triggered by many things such as anxiety, lack of routine, work not being differentiated, bored and also bullying from other children, this can be in mainstream and sometimes in the LRC (NAS, 2020).
According to statistics from ‘Ambitious about Autism’ in 2018- 2019 the majority of children with ASD were accessing mainstream school, there statistics were seventy six percent accessing mainstream and the other twenty four percent of children with ASD accessed specialist provisions. As there were a high number of children accessing mainstream education with a lack of support it had been reported that many of the children with ASD had been excluded from education completely. ‘Ambitious about Autism’ also stated that the staff had no specialist training in ASD so did not know how to support the children.

The LRC mission statement is.
‘To create a positive learning environment that allows pupils to reach their potential, both educationally as well as socially and communicatively enabling them to lead full active and independent lives according to their capabilities’ (LRC, 2020). 

Many ASD children find it difficult in education and it very hard to deal with due to their specific needs. It has become expected that these children are to access the curriculum and conform to the level of their peers. The LRC is run differently, they work at a level that meets the child's specific needs to gain their qualifications. There is also an alternative curriculum which is AGORED Cymru, this ensures that the child will leave with qualifications in literacy and numeracy as well as other courses and there is also a SWEET qualification available as well. There are also children within the LRC who leave with GCSE’s and are able to move onto the sixth form or college where they will progress onto a level, whereas the others are able to attend college to complete an independent living skills course. Some of the LRC former pupils have gained employment and have thrived within the work industry being more hands-on. It has been found that not all children are suited to LRC provision so at this point they may be home schooled or use a different provision which is more suitable for their needs but the only issue is that these placements are few and far between in this county.
Once the pupils are accepted into the LRC from their primary schools there is a transition program which they follow to prepare them for the move from year six into senior school. There is also a lot of work that is required by the Head of the LRC to ensure that the transition works well. They will attend all school action plus and annual review meetings to get all relevant information for the pupils from the professionals that have been working with them, they will also visit the pupils in their school setting.  It is expected that the primary schools will pass on all the information that they have gathered while the pupil has been in the school, the information that will be sent will include individual education plans, statements, risk assessment, school reports, positive handling plans, health care reports and any other specialist interventions such as speech and language reports or occupational therapy.
 By ensuring that all of the information is shared it gives LRC staff to prepare for the students arrival and to ensure that strategies, training and any equipment is in place. The transition period commences at the beginning of the summer term, the transition period consists of the pupil accessing the LRC for an hour a week with their support staff from their primary school. The process continues with them then accessing the LRC for one day a week without their primary school support staff in preparation for September when they will start full time within the LRC.  As well as having time in the LRC the pupils will be given a full tour of the schools as well as completing a transition book (see appendix 2), the booklet encourages the pupils to share information about themselves such as their likes and dislikes and any interests they have. Parents also play a role in the transition process; they are provided with forms to complete. These look at the best way to support the pupil as well as any other relevant information that the staff of the LRC needs to know in preparation for their pupil centre plans (PCP). The plan contains all the information on the pupil which includes any guidance on the best way to support the pupil. The completed plan is stored on the school network as well as in the pupil file which is available for all staff to read. By getting the information early it gives staff both teaching and support time to prepare for the pupils arrival. It is also giving teachers time to differentiate the work to cover their needs, it also gives them time to plan the seating of the pupils as there may be factors that are needed such as close to the door so it is an easier exit for the pupil. There is also other information that is stored about the pupil on the network such as pen pictures. These are different from their PCP as these contain pupil’s information and their individual needs as well any behaviours they may display and how these are managed as well as information about their diagnosis (see appendix 3). There are also positive handling plans (PHP) but not all pupils have these as they are only for pupils that need team teach interventions. PHP’s give staff information about the behaviours that are displayed by the pupil when they become agitated, it also explains triggers to the pupil’s behaviour and the ways in which they are de-escalated in different situations. It also looks if team teach is required and what holds are best to use with that specific pupil and when intervention is needed (see appendix 4). Alongside these are the pupil’s risk assessments, these include the pupils medical needs and also who is at risk. A risk rating is then completed and from this a risk assessment and strategies are put in place to reduce the risk.
As well as all the paperwork above every child in the LRC has an individual development plan (IDP) this looks at targets for the pupils. These are reviewed on a termly basis. These should be read by all staff but teachers often have many pupils in their classes that have different needs so it would be unrealistic for them to remember everything so they are readily available on the network.  As pupils in the LRC they have bespoke timetables to ensure that their needs are met, this could be with mainstream courses as well as Agored qualifications. The pupils are either supported 1:1 or 2:1 when accessing their mainstream classes and at the end of the day the LSA will write in a home school diary which is used as communication between home and school.

On reflection from all the evidence that has been collected it is clear that the LRC has many systems in place to provide its pupils with an education which is both mainstream as well as an alternative curriculum this ensures that the pupils have an inclusive education and that the provision that is provided is working and that it follows most of the Welsh Assembly Government guidelines. However, on review I feel that there is one provision that is not being achieved which is adequate and appropriate training and development for staff. The LRC has a vast number of staff that unfortunately do not have the training to support children with ASD as well as other additional learning needs. Under investigation I found that team teach training is either not up to date or that some staff have not attended the classes at all, this in turn can pose a high risk to staff as well as the pupils.

The underlying focus of this essay was to look at how pupils with ASD can be included into mainstream education and also to look at barriers that these pupils have to face on an everyday basis when attempting to gain an education. The essay also looks at the Welsh Assembly Government guidance on ALN as well as inclusive practice as well as critically evaluating the LRC. IT was found that they follow these guidelines well. It was found that there is a great amount of inclusive practice and that the pupils are gaining achievements and qualifications, I feel that there are high and too many expectations put on these ASD pupils when they attend their mainstream education. Typically children without ASD or any other ALN find it a struggle to cope with the stress of exams as well as their everyday education as there is too much emphasis and pressure when it comes to results and figures, this in turn puts too much stress on the pupil. In recent years there has been an increase in cases of mental health from anxiety and depression. There have now been interventions put into place to assist with this both in school as well as the Welsh Assembly Government. The Government has now recognised this and have stated that mainstream education is not the way forward for all pupils (Welsh Government, 2016).



[image: ]Appendix 1







Appendix 2
                   PCP                 
LRC: Transition (Pupil to complete)                     
Name:________________________                          Date:_________________________ 
Important people in my life.			    







What I like to do.
At home						      At school

	




What are the things that make me happy?     Things I do not like to do.







What I like to do for fun/ in my spare time.


        
PCP
Parent/Guardian: Please complete for your son/daughter.     
Name:_______________________________                           Date:________________
What is important to him/her now! 				  







What do you admire about him/her?


    





What does he/she not like?

If upset, what helps to calm him/her down.








 





















Appendix 3
Autism Department

 Pen Picture for pupil x U14 DoB 01/02/2006
Statement (LRC)

Pupil Needs

· Pupil X has a diagnosis of ASC, Dyslexia and ODD
· Difficulties with accepting instruction from staff
· High anxiety levels
· Difficulties coping with changes of plan at the last minute.
· Behaviour difficulties
· Difficulties with self-regulation
· Sensory sensitive to noise and some textures
· Literacy difficulties - presents as Dyslexic lacks confidence in spellings and needs support with this.
· Difficulties processing language - particularly when anxious

Individual Support Strategies
· He needs a differentiated curriculum and access to in class support and Google classroom.
· Teaching and support staff will need to modify their language in order to ensure his comprehension. Simple instructions and visual prompts should be used to support his understanding of spoken language.
· He should be allowed extra time to complete work. Tasks should be broken down into manageable chunks.
· He will need appropriate levels praise and encouragement to build on his confidence as a learner.
· Use dyslexia friendly strategies in class and monitor his progress.
· He has regular support from LRC.
· Staff will need to monitor him closely.  Report any concerns to LRC.

Dyslexia Friendly strategies
· Use displays to remind pupil X of key words for a topic. 
· Provide writing frames and vocabulary for written work. 
· Allow and encourage students to use colour and diagrams to reinforce written work. 
· Give extra time for reading and completion of written tasks. 
· Avoid asking students to copy from a board. 
· Provide key-word ideas before asking to read from textbooks. 
· Many dyslexic students have auditory and visual memory deficit. When helping pupil X to write give him time to think and chunk into small sections.
· Concentrate on a few subject specific words for spelling correction. 
· Give plenty of guidance for tasks to be completed at home. 
· Use of a word processor as pupil X  types well.
· Build on learner confidence and use positive re-enforcement. 
[bookmark: _gjdgxs]

ASD Support

· Use clear, unambiguous language. Pupils on the autism spectrum can at times struggle to understand non- literal language, idioms, sarcasm etc.

· ASD pupils respond best to rules and routines. Tell ASD pupils what to do, not what not to do.

· Ensure instructions are clear and unambiguous. Some pupils struggle to process language. More than one instruction THEM.

· Pupils may appear to have understood, grasped what is being said or taught but it is always worth double checking. At times they may be too embarrassed to ask or may have misunderstood.

· Pupils may appear rude or pedantic. It can be difficult to establish whether this is as a result of their condition or not. It is important to remember that they do have ASD, and this can impact on their reactions and responses to things. 

· Wherever possible use visual aids to help explain points AND USE PUPILS SPECIAL INTERESTS IN A POSTIVE WAY.

· Make clear to the pupil what is expected by writing on the board/hand out a list of what needs to be achieved by the end of the lesson.

· Allow extra time for processing verbal instruction and copying information from the board/books. 

· Autism impacts on social skills, so group work may be difficult for some pupils.

· Many pupils with autism experience anxiety at some level. Some do not show this outwardly at school.  Reassurance and taking the time to go over key points can help.

· Inference and deduction work (speech and language) can be difficult for pupils with autism. Also, work where they are asked to express their emotions or explore the emotions of others can be problematic for them. They may need guidance with this. 

· If you are aware of a pupil who appears to be persistently anxious or restless there are some strategies that can help using cards/visual aids to facilitate communication or remind pupils of desired behaviour etc. Contact the LRC.



























Appendix 4

Positive Behaviour and Handling Plan

Name:					Date of Plan:			Review Date of plan:						
What does the behaviour look like?  



	Stage 1 Anxiety Behaviours
	Stage 2 Defensive Behaviours
	Stage 3 Crisis Behaviours

	





Response:






	





Response:
	





Response:

	Stage 4 Recovery 
	Stage 5 Depression 
	Stage 6 Follow up

	






Response:







	






Response:
	






Response:



What are common triggers?
	










Praise Points / Diversions and distractions
	1.                                                             
2.
3.                                                             
4.
5.                                                              



De-escalation skills
						Try		Avoid		Notes
Verbal advice and support					           _____________________
Giving space 								_____________________
Reassurance							 		_____________________
Help scripts									_____________________
Negotiation									_____________________
Limited Choices 								_____________________
Humour									_____________________
Remind Consequences							_____________________
Planned ignoring								_____________________
Take up time									_____________________
Time-out  									_____________________
Supportive touch								_____________________
Transfer adult 								_____________________
Success reminded  								_____________________
Simple listening								_____________________
Acknowledgement								_____________________
Apologising									_____________________
Agreeing 									_____________________
Removing audience								_____________________
Others									_____________________

Preferred method Physical intervention?
		
Intermediate 				Try		Avoid 	Notes 
Friendly escort         							_____________________
Single elbow		            						_____________________
Figure of four				 					_____________________
Double elbow								_____________________
Single elbow in seats							_____________________
T Wrap									_____________________
T Wrap to seats								_____________________
Seats to T Wrap								_____________________
T Wrap to ground								_____________________
Cradle 							 		_____________________

Advanced
Front Ground Recovery							_____________________
Back Ground Recovery							_____________________
Shield										_____________________

Are there any factors to consider when debriefing? E.g. Communication aids, staff etc. 
	Hear
Explain
Link
Plan
	



Parents/Carers:				Name:
Teacher					Name:
Social services (if applicable)		Name:
Educational Psychologist			Name:
Case Worker					Name:
Young Person				Name:
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Policy overview

‘The Govemors and staf of the School are comitted to the education of all
‘pupils/students by making suitable provision for those pupils/students with
additional learning needs. Ysgol Harri Tudur / Henry Tudor School
celebrates diversity and all kinds of achievement.

We strive to meet the individuality of each pupil ensuring they reach their
full potential through effective teaching and support. Pupils/students are
encouraged to develop independent learning skillsthat will prepare them for
the wider community and adultlife - removing barriers to achievement

‘Pupils/students with additional leaming needs will:

> Receive high quality provision within the resources available

> Have access to a broad and balanced curriculum, in mainstream
education as far as possible.

> Be encouraged to be involved in every aspect of school lfe: social
inclusion is seen as integal to the self-development of every child at
the school.

In its access statement,the school policy is o welcome any pupil with
additional learning needs who wants to attend Ysgol Harri Tudur / Henry
‘Tudor School, accepting that the building may impose physical constraints
‘and given that appropriate support is available. Each admussion will be
considered on its own merit. The school reserves the right to argue against an
adumission where the school is named on a statement of educational need on.
the grounds that admission would be ncompatible with the needs of the
child

On the transfer of a pupil to Ysgol Harri Tudur / Henry Tudor School, the
ALN department wil note the advice of previous schools and take nto
consideration any statement provision before enrolling a pupl into one of its
leaming support centres.
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