Louise Hosking
1705313

Introduction
My name is Louise Hosking and for the last four and a half years I have been engaged in the BA Youth and Social education Programme with the University of Wales Trinity St David. Throughout this programme I have studied various different theorists to support my own observations of young people and have learnt that there is usually a reasoning behind all behaviours. I have witnessed first-hand the positive impact that engaging in youth work has on young people and how youth work builds resilience amongst the young people that engage (see case study 1 and 2). I have discovered that youth work is a protective factor within a young persons life and if carried out correctly can help build a strong foundation before transitioning into adulthood. A protective factor is anything that positively impacts a child or young person.
This assignment aims to draw on theory and experience to illustrate and analyse the potential for youth work practise to enhance resilience and well-being amongst young people. Firstly, to determine how we enhance resilience and well-being we need to understand what each of these terms mean. There are two types of well-being, objective well-being, which focuses on what people have (access to resources and opportunities) which constitutes the objective conditions of the good life, and subjective well-being which is a self-reported measure of well-being, typically obtained by questionnaire. It is how people experience and evaluate their lives and specific domains and activities within their lives. Resilience is defined as the capacity to recover quickly from difficulties and/or toughness, it’s the ability to spring back into shape when exposed to any form of adversity. Levels of resilience often determines the well-being of an individual as well-being is the state of being comfortable, healthy and/or happy, therefore if a person is able to quickly spring back from adversity then they are likely to be in a happier state of mind, improving their well-being. Young people’s well-being is measured by a series of forty-one questions covering all eight aspects of well-being. These eight aspects are: self-esteem, resilience, emotional well-being, friends, family, community, school and overall life satisfaction. 
The following section of this assignment will look at theories behind resilience by Michael Rutter (1999), Norman Garmezy and Michael Ungar (2013). These three theorists began researching in the 1970’s and generated a field of research on resilience. The concept of resilience was significant as it signified a change in focus from mental illness to mental health. With this change in focus, these theorists looked at the protective factors that promote good mental health and positive development even when exposed to risk and adversity.
The theorists behind Resilience
Michael Rutter (1999)
Rutter was a psychologist and family therapist who pioneered the science of child resilience. He believes that youth workers form part of the social ties outside the family unit and it is these ties that help to mitigate negative experiences within family life. Rutter defined resilience as an “interactive concept that is concerned with the combination of serious risk experiences and a relatively positive psychological outcome despite those experiences”. Rutter has established several principles for resilience theory, one principle is that resilience is not related to an individual’s psychological traits. He believes that individual differences in resilience may be due to genetic effects that make some people more or less susceptible to change and emphasises that it is the environment, not the child that is responsible for these differences.

Norman Garmezy
Garmezy was a clinical psychologist and the founder of research into resilience. He defined resilience as being “designed to reflect the capacity for recovery and maintained adaptive behaviour that may follow initial retreat or incapacity upon initiating a stressful event” (Garmezy, 1991). Garmezy believes that resilience is linked to a low number of risks but a higher number of protective factors. Through his research he developed three models to explain resilience: Compensatory Model, Protective vs Vulnerability Model and the Challenge Model. The Conpensatory Model contradicts Bronfronbrenner’s theory as this model shows a child who experiences high conflict at home but has a loving close relationship with a grandparent can still be resilient as the relationship with the grandparent can compensate for the home environment. 
Michael Ungar
Ungar (2013), is a family therapist and a resilience researcher, he is the founder of the International Resilience Research Centre and co-ordinated his research into resilience across fourteen countries. Ungar states that it is the features of the individual and the environment that are responsible for levels of resilience. It was through his research across fourteen international countries that had experienced risks such as war, poverty and marginalisation, that Ungar identified seven tensions of resilience: Access to material resources, Relationships, Identity, Power and control, Social justice, Cultural adherence and Cohesion. Ungar believes that these tensions exist in all cultures but young people will resolve them in a culturally relevant way.


What is cultural resilience?
Cultural resilience is a cultures capacity to maintain and develop identity and critical cultural knowledge and practices. An individual’s culture will have an impact on how they communicate their feelings and cope with adversity.
The following section of this assignment will explain the purpose of youth work, what youth work is underpinned by, the values of youth work and how engaging in youth work can support young people in reaching the outcomes set for them by Welsh Government, ensuring their resilience levels are improved and their well-being needs are being met in the process.
What is the purpose of youth work?
The key purpose of youth work was agreed by the youth work sector in 2008 and is to “enable young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential” (LSIS, 2012 p.4). Youth workers work alongside formal education providers, parents, families and wider communities to develop young people’s personal, social and emotional skills, equipping them with the resources they need to succeed in their transition from childhood into adulthood. Youth work is a service that has specific characteristics. These characteristics include the voluntary engagement of young people, an informal/non-formal educative approach to support young people’s wider learning and development and the participation of young people which allows them to share responsibility in the learning processes and decision making that directly impacts them. It is through this “informal and non-formal educational approach, effective youth work practice builds the capacity and resilience of young people and can change their lives for the better” (WG, 2007) Youth work is based on informal learning, based on association and recreation and young people being given the chance to make friend. Youth work is known as a social and pedagogical intervention in the third socialisation environment and is usually described as work done with young people aged between eleven and twenty-five years old, it involves young people voluntarily engaging in clubs and activities and/or with youth/support workers outside of a formal environment. “The main objective of youth work is to provide opportunities for young people to shape their own futures” (Youth Work Essentials, no date) and it is this objective that helps to build resilience in young people. Youth work is about giving young and socially excluded people a safe place to go, it is about helping young people become active, positive participants within the society of which they are part of and although youth work benefits those individuals who are socially excluded, it also adopts a universal approach to all young people. It is available to all young people between the age of eleven and twenty-five and helps build future generations into active members of society and improves their quality of life (WG, 2017). Youth work contributes to young people’s learning and development and enables young people to be active partners in developing opportunities and activities that will positively impact and help shape the rest of their lives. It also gives young people the opportunity to be creative and express themselves through many different activities and it builds young people’s confidence, self-esteem and enables them to discover their own identity (LSIS, 2012 p.5).
Biljana Vasilevska Trajkoska (no date), states that youth work plays an extremely important role in promoting positive mental health, defined by the World Health Organisation as “a state of well-being in which the individual realises his or her own abilities, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to his or her community”,  in young people which improves their psychological resilience. Being resilient does not mean that a young person will not experience adversity but it means they will have efficient coping mechanisms to deal with these issues successfully without becoming overwhelmed and compromising their own well-being. Glen Schiraldi (2017) states that resilient young people have various strengths to enable them to recover quickly from adversity, these strengths include the ability to stay calm under pressure, the ability to regulate stress levels, self-esteem, optimism, happiness, adaptability, rational thought processes, love and compassion. Schiraldi (2017) states that these characteristics help young people cope with everyday challenges. 
As youth is the transitional period between childhood to adulthood, it is considered to be one of the most significant stages of development a person faces. It is a stage when a person faces many challenges in which they need to be prepared for and equipped with the correct tools to deal with these challenges in an appropriate manner. It is important for youth workers to understand these significant stages of development so they can best support young people through the processes. It would also be beneficial for youth workers to understand the brains developmental stages as this can determine how and why young people are behaving in certain ways. By observing these behaviours, youth workers can gain knowledge about what stage of development the young people are at and implement strategies to support them. Youth work promotes and supports positive youth development and encourages active youth participation within society. Youth work plays an important role in supporting the Welsh Governments commitment to help every young person reach their potential. By understanding the three broad themes that identify the numerous outcomes for young people, as set by Welsh Government, youth workers can implement strategies to support these themes. The themes are: active participation, wider skills development and enhanced emotional competence. The outcomes reached through active participation include enjoyment and achievement: making a positive contribution to the club or project in which they are a part of, to their neighbourhood, community and society: improved health, fitness and well-being: developing new and enhancing existing practical skills: learning to manage risks in supportive situations (WG, 2007 p.7). The outcomes of wider skills development include learning to learn: team building: communication: problem solving: decision making: becoming able to influence services and policies which have an impact on their lives. Enhanced emotional competence outcomes include: increased levels of confidence and self-motivation: improved self-awareness, motivation and self-worth: gaining the ability to develop and sustain relationships, empathy and consideration for others (WG, 2007 p.7). A combination of these themes defines the youth service and its contribution to young people’s learning. To reach these outcomes we need to ensure that the activities and programmes on offer to young people are exciting and appealing as this would be the reason individuals engage in youth work in the first place. All youth work must meet the needs and interests of young people which can be achieved by following structures stated within the National Occupational Standards of Youth Work (LSIS, 2012, p.6). It is the National Occupational Standards for Youth Work in Wales (NOS) that underpins all youth work practice along with Youth Work in Wales: Principles and Purposes (YWWRG, 2018) and The Five Ways of Well-being (2008). By implementing strategies to support the themes set out by Welsh Government and ensuring the outcomes remain realistic, youth workers are building resilience in the young people that they engage with. The National Occupational Standards gives youth workers a functional map for youth work which identifies the five first-level functional areas that need to be undertaken to ensure the key purpose of youth work is achieved (LSIS, 2012 p.6). These first level functional areas form the values and principles that underpin all activities within youth work.. The five functional areas are: working with young people and others, facilitate the personal, social and educational development of young people, promoting inclusion, equity and young people’s interest and well-being, developing youth work strategy and practice, develop, lead and manage self and others (LSIS, 2012 p.6). Although youth work differs across the four nations of the United Kingdom, the youth work values stated above remain the same and are at the core of all youth work. It is expected that any individual working within the youth sector will work within these values (LSIS, 2012 p.10). To ensure that we meet the standards required to support young people, build their resilience and maintain their well-being, the youth service must regularly review their guidance and ensure it is still relevant to recent practice.
The following section of this assignment will examine Jean Piaget’s cognitive theory and how understanding this theory will help youth workers improve the resilience in young people.
Jean Piaget (1936)
Jean Piaget (1936) was the founder of Cognitive Theory. He was the first psychologist to make a systematic study of cognitive development. It is important for youth workers to understand Piaget’s theory while supporting young people as they need to understand the thought processes that a young person experiences. By understanding these thought processes, youth workers are able to offer support that has been adapted to suit the stage of development in which a young person is at while still promoting resilience and well-being. Youth workers are better equipped to support young people going through the transitional stages of development if they understand Piaget’s theory behind cognitive development. By making these transitions as easy as possible for young people and providing them with the necessary tools to positively deal with these changes, their resilience and general well-being is being improved. The seminal ideas of Piaget are a little dated but are still relevant to youth practice today.
Bronfronbrenner was another theorist, but instead of looking at cognitive development, he looked at how a young person’s environment impacts their resilience and well-being. The following section will examine Bronfronbrenner’s theory of the Ecological Systems.
Bronfronbrenner (1979)
Urie Bronfronbrenner was a theorist that developed the Ecological Systems. This is a framework which psychologists examine an individual’s relationship within society. This theory focuses on the “quality and context of the child’s environment” (Paquette and Ryan, 2001). Bronfronbrenners theory states that there are four systems of the environment that directly effects a child’s development. These systems are: Microsystem – family, siblings, work, school and peers: Mesosystem – family, siblings, work, school and peers: Exosystem – extended family, neighbours, mass media and parents work environment: Macrosystem – laws, social conditions, economic system, culture and history.
According to Bronfronbrenners Ecological theory, if the relationships within the Microsystem and/or Mesosystem breaks down then the individual will not have the tools to explore and develop the relationships within the other systems. The reason for this is because the individual is directly involved and impacted by these systems. An individual is not directly involved by the Exosystem or Macrosystem but does feel the positive or negative impact of these systems. Based on this theory, the relationship between a young person and a parent or main care giver is known as a primary relationship. This is because this relationship is between the young person and someone that can provide a sense of caring that will last a lifetime and will directly influence the young person. Bronfronbrenner believes that youth workers form part of a secondary relationship with young people and although engaging in youth work, the youth worker will never be able to fulfil the role of the primary adult.  Although Bronfronbrenner’s (1979) model is not perfect and is always being developed, it is still relevant to understanding relationship behaviours today as our society has changed from an industrial model to a technological model resulting in family life in this country “taking a back seat to the needs of the work place” (Harvard Business review, 2018), often negatively impacting the youth of today as the family relationships form part of the Microsystem, which becomes damaged.
Based on Bronfronbrenners theory, the following section of this assignment is of two case studies, one of a young boy from a very troubled, unstable background that engaged in youth work and one of a young female from a very loving and stable background. Both young people were the same year group in school and engaged in youth work at different stages of their lives. Each of the young people were given the same opportunities and experiences within the youth setting but each reacted differently to these experiences resulting in very different outcomes. Both these case studies are from my own personal youth work practice.
We use case studies to focus on an individual or a group of young people in order to gain knowledge and an insight about how and why they act the way in which they do. Case studies are often used in exploratory research and can help generate new ideas to support young people while ensuring their well-being needs are being met.
I have used the pseudonym of young person ‘A’ and young person ‘B’ in order to ensure confidentiality throughout these case studies. 
Case Study 1
Young person ‘A’ is currently an eighteen year old male. He has been exposed to numerous Adverse Childhood Experiences (ACE’s) throughout his life including domestic violence, parental incarceration, parental separation, alcohol dependency, drug misuse, mental illness, physical and emotional neglect. This young man does not have a very good relationship with his mother as he often “goes off the rails” and is a “bad influence on his younger siblings”. This resulted in mum refusing to let him live at her house and kicked him out when he was only fourteen years old. Young person A then went to live with his dad and his dad’s partner. Both these adults were dependant on drugs and alcohol and had a very volatile relationship, often becoming violent, resulting in police involvement. Dad was also dealing drugs which meant the property was often raided by police, in the presence of young person A. During this period of the boys life, he joined a local youth centre but refused to engage with any of the youth workers. After a few weeks of attending the youth centre, young person A started to engage with one of the female youth workers. This engagement began by playing a few games of pool then progressed every week onto different activities. Young person A showed signs of a temper but very rarely acted on it and interventions and coping strategies were put in place to help him deal with the feelings he had. Young person A kept moving between mum and dad as mum would kick him out but then dad would be sent to prison so he would have to return to mum. After attending the youth centre for a few months, young person A stopped coming, he moved in with dad permanently and was strongly influenced by dads behaviour. Although young person A engaged in youth work, the primary relationship he had with his dad was so strong the interventions that were put in place to help him seemed to have failed and as an eighteen year old he is continuing to reoffend and be in trouble with the police,  is dependent on drugs and alcohol and has severed ties with other family members. 
This case study supports what Bronfronbrenner believes, the primary relationship (dad) will always remain the strongest even if it is toxic. The secondary relationship (youth worker) will not replace the influence that the primary adult has on the young person. 
Young person A has faced so much adversity in his life that his resilience levels are high. This supports what philosopher Lucius Annaeus Seneca (no date) stated, “difficulties strengthen the mind, as labour does the body”. It is also believed that resilience is a useful and highly adaptive trait especially in traumatic circumstances. “The best way to develop resilience is through hardship” (Premuzic and Lusk, 2017). Young person A has faced so much adversity in his life that he has high levels of resilience because if he did not spring back into shape then there could have been devastating consequences. He has faced so much adversity that his mind automatically goes into fight or flight mode, and in order to survive he must fight, which builds resilience. In this case, youth work allowed young person A to experience adolescent life in a safe and secure environment without exposure to adversity, even if just for a while, but his resilience levels were already well developed.
The following case study is also based on personal experience. It is about a young female that engaged in youth work within the same youth centre as Young person A. for the purpose of this assignment we will refer to this person as young person B.


Case study 2
Young person B is currently a nineteen year old female from a very stable and secure home. She lives with mum, dad, brother and sister and has not been exposed to adversity at any point in her life. She was the first born child of her parents and also the first born grandchild for both families therefore was “wrapped in cotton wool”. Young person B had everything done for her by her parents and grandparents and as a result had very low resilience levels. This is because she had never had to face or deal with problems herself. She began engaging in youth work activities within the local youth centre at ten years old and her resilience has grown considerably. If young person B did not like something or got into a disagreement with somebody then she would often get really upset and cry but as her engagement in youth work progressed this became less and less often. She began to think for herself, create solutions to issues that would arise and became fully able to spring back from any difficult situations and handle them accordingly. Youth work has had a huge positive impact on young person B’s life, she has grown in confidence and self-esteem and has continued to develop into late adolescence. Although young person B was raised in a stable and loving home her resilience levels were very low as she has never had to deal with any sort of adversity or negativity therefore did not have the tools she needed to face future difficult situations.
In this case, youth work has given young person B numerous opportunities to engage in activities that have allowed her to develop personally, socially and emotionally. She has developed her own voice and does not now rely on anybody else to represent her.


Conclusion
Through doing my own research into resilience theorists and through my own personal experiences within youth work, it is clear that resilience is mainly built from experiencing hardship and adversity. Levels of resilience can then be maintained and improved through engaging in good, effective youth work. The youth service must continue to help build and maintain resilience in young people, not through adversity but through offering young people numerous experiences in which they may face challenge. This will allow them to face situations and make decisions on how they will respond to these challenges while in a safe environment. The NOS states that youth workers “enable young people to use their learning to enhance their future development” (LSIS, 2012 p.31) and “support young people to identify and achieve aims” (LSIS, 2012 p.43). By following this guidance we are continuing to support young people to reflect and learn from their own and others actions and we continue to build their resilience by identifying and resolving problems as well as celebrating achievement and success (LSIS, 2012 p.43).
 As a youth worker, one of the key points to becoming successful is that we know the young people that we engage with as individuals. We do not assume that all young people are the same. Youth workers need to follow the National Occupational Standards for Youth Work in Wales to ensure that all guidelines in supporting young people are followed to help them reach their full potential but the youth service needs to be aware that the standards may become outdated. 
The youth service as a whole needs to ensure that we get the balance right on building resilience as research by Rob Kaiser (2017), suggests that overused strengths eventually become weaknesses, meaning that individuals can become to resilient for their own good. Kaiser states that too much resilience can cause individuals to become obsessed with unattainable and unrealistic goals resulting in disappointment, this would counteract resilience. According to Kaiser, too much resilience could also have a negative impact on young people as it could make them more tolerant of adversity.
If youth workers are familiar with the values that underpin youth work and follow the guidance within the National Occupational Standards, young people will develop to their full potential. Each of the standards within the NOS represents a different aspect of youth work practice. Standard LSI YW09 is about supporting young people in their understanding of risk and challenge, it has a focus on providing challenging opportunities to promote young people’s understanding and ability to manage associated risks. Providing these challenges and developing an understanding of risks encourages resilience in young people. They will have the life skills they need to progress through adulthood and they will have the tools that they require to diffuse any difficult situations that they may experience in the future. Good, effective youth work and youth workers builds resilience by offering young people as many experiences as possible and allows them the opportunity to resolve any issues while in a safe environment. Research (Ungar, 2013) shows that in situations of adversity, “resilience is observed when individuals engage in behaviours that help them to navigate their way to the resources they need to flourish”. Youth work provides opportunities for young people to engage in different behaviours therefore builds resilience continuously. 



Recommendations for practice
· Youth work must remain universal and inclusive of all young people, this will support them to develop life skills and resilience.
· Continue to empower young people in making decisions that directly impacts them.
· Allow all young people to express themselves in any way in which they see fit unless it is going to cause harm. If this is the case then work with them on alternative coping strategies.
· Continue to educate young people outside of the more formal setting of the classroom, in a place that they feel safe and have chosen to be in.
· Allow young people to participate in all aspects of engagement, including what activities they want to engage in.
· Youth workers must ensure continued professional development so their own practice remains relevant.
· Continue to support people in evaluation the impact of youth work activities (LSIS, 2012 p.63). This will identify how activities impact their development and how they may be enhanced to develop them further.
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