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My understanding
Before studying this module in detail, safeguarding to me was about keeping children safe from an abusive situation. I did not know that child protection included bullying and emotional neglect. My understanding to date is that safeguarding involves the police and social services as well as the health sector, but I did not know that social services had as big an involvement as they do. Or that they can have they sway of major decisions to remove children, and about what happens to them afterwards. I did not realise that school is as involved in the process of protection. I thought the Health sector had more influence in the decision making. I understood from books and articles in newspapers about abusive situations and that some adults abuse their position of power to manipulate children, and that child protection includes sexual abuse, images and trading of children. As I understand it, children who have grown up in an abusive family home, where it was not brought to the attention of the authorities, can become abusers themselves when they are adults as this behaviour is normal to them. I am aware that some abusive situations are not brought to the attention of the police or services which is either due to poor communication of agencies or the person being abused is too afraid to come forward. I did know about the major events of abuse that have led to children and young people losing their lives but was not fully aware of the legislation that related to these events and what that meant to society. Now that I am a parent I am more aware of safeguarding and the issues related to it. I try not be a parent who keeps my children in away from opportunities where they will enjoy themselves and benefit from these opportunities, but certain situations require caution. 
What I’ve learnt
Children are the main focus of safeguarding but also adults are protected too, bullying in the workplace. Safeguarding is not always about the removal of children from parents and there are wider support systems in place to benefit the family. The Social and Well-Being Act 2014 states that the framework of the Act is to improve the well-being of people who need care and support, and carers who need support and transforming Social Services across Wales. The Act ensures that people of all abilities have access to suitable care, services and provisions. With regards to children in the school setting this Act relates to looked after children. The green paper Working Together to Safeguard Children 2015, provides guidance for organisations who deliver services for children and families including social workers, police, health professionals, adult services, education and voluntary and community sector. Within Rhondda Cynon Taff the Team Around the Family support network is known as Families First, 2017. The framework provides support for families irrespective of background, to meet their specific needs. To work alongside other agencies including school to provide support and guidance. Positive multi agency working is beneficial to provide a high standard of support to all involved. Children in need of support will require all agencies to be communicative and although they have different aspects to contribute about the situation but agreement of prioritise is key to provide suitable support (Beckett, 2013). Multi Agency working was brought into England and Wales in 2006, social workers have a central role within the system and are employed by local authority children’s social care agencies (Beckett, 2013). After the report into Maria Colwell brought about the change in multi-agency working as there were many failures through the system that led to her death. There was no child voice in her case and Henry Kempe wrote that “the child belongs to himself and is only in the care of his parents”. Confidentiality of those involved is key to ensure a trust relationship is built although there may be some information that will not be shared. All information is protected by the Data Protection Act 1998. All legislation is interlinked and underpins the previous policies with the lessons that have been learnt laid out and positive ways to move forward. In relation to the Children Act 2004 it underpins the Children Act 1989 and gives schools more responsibility of safeguarding and promoting welfare if children in their care Hallett and Prout, 2005). The behaviour of a child is more than likely a response to their situation and their need to vent their frustrations and anger or to make themselves heard. The voice of child has become a bigger focus when regarding their well-being, giving them the chance to express their opinion about their lives and future. There are several guidance documents and green papers which clearly state the child’s voice is valued and that they are being treated as a citizen who can contribute responsibly. Article 12 of the United Nations Convention on the Rights of the Child 1991, states that a child has the right to be heard in any judicial hearing affecting the child. They have the right to express their views freely and their views be given weight in respect of their age. Sitting alongside Article 12 is Every Child has the Right to be Heard 2011 published by Save the Children in partnership with UNICEF, 2011. This paper is designed to set out how Article 12 is to be implemented for agencies working with children. Giving children and young people the opportunities to express their views, opinions and feelings gives an insight into how they view their situation as they are central to family life. The Joshua Foundation has funded several projects and studies that help with the development of policies and practice (Roberts in Hallett and Prout, 2003). There is no guarantee that by listening to the opinions of children and young people will bring about changes or improve policies. Although Barnardo’s ran a project that involved young people to participate and give their opinions about the organisation, what they think of services provided and how they can improve them. Also, the question was raised “if young people are in danger of being exploited” and the answer was yes. So Barnardo’s devised a Code of Conduct to reduce this risk and protect the children and young people to operate effectively (Roberts in Hallett and Prout, 2003). I understood that there are a variety of agencies involved in the care of children, including charities. But, I did not know that the NSPCC had such a critical role in the protection of children. And, that they are the only body who can undertake investigations specifically authorised by the Children Act 1989 to initiate proceedings (Beckett, 2013). 
What have I been involved in – what would you do differently? Training? Disclosure?
When I first started interventions I worked with a child with single parent background and no contact with father. He was low ability and required support one to one. He disclosed about hurting animals during a 1:1 literacy catch up session and also that he played violent video games. I was relatively new to the job and was quick to pass this on to my Head, as it all did not quite make sense to me about why in class he was so quiet and, yet he was telling me about being so violent. But as it turned out he just had an over active imagination and an unclear view of reality and fantasy. I would more than likely do the same again in the same situation although I have a better understanding of what is expected from me in those situations. This is due to having more experience in the job and better understanding of the children I work with. The whole school received restorative training and I have level 1 safeguarding certificate. For the last few years the school has been receiving training regarding restorative approaches as one of the focus of our school action plan was to improve children’s well-being. This has resulted in me taking an active role as co-leader of the peer mediators. These are trained children who help guide and support their peers when they face arguments on the yard, they report back to the leaders at the end of play and we help them deal with unsolved issues. My experience of this so far is that the majority of issues the children face on the yard are minor squabbles and are fairly easily resolved. Using the restorative approach, the whole school use circle times to allow the children a safe space to talk if they feel the need to share. And, we use the circle time to address issues and gain the children’s view; for example, issues with name calling and children not being included in games we had circle times where ‘how to be good friend’ was discussed. More recently I have been involved with a child whose family circumstances have changed and he is bearing the brunt of step mum’s frustrations. The child has had a difficult family life, single parent family life no mum present. Step mum is new on the scene, she is not coping with the addition of 2 step children and as Dad works long shifts she is the main carer. Due to his behaviour at home and in school it has been recommended that Team Around the Family are to be involved to support them. In RCT Families First Performance Management Framework (Welsh Government 2017), is followed to support families in need. My role in this is to support the child at school and provide him with a safe environment in which he feels he can off load issues and problems without facing consequences. We are using THRIVE (The Thrive Approach, 2017) to provide strategies for him in school and at home so that we are all working together to provide support for them all. I feel that although I do not have THRIVE training it maybe beneficial to use this practice in future with other children. I will be undertaking further training to benefit my understanding and develop my professional practice by attending a course for Level 3 safeguarding in January through the University.

Reflect why is it important how do we reflect (model) sharing info reflection in practice
Reflection of our practice is beneficial to understand what we have done, how it affected our performance, how other people’s views will help us to focus and develop. Being able to critically analysis our practice helps us to understand our own behaviours and practice and gives us a higher level of understanding. To be able to develop and benefit our learning we need to be able to reflect on our practice and be honest not self-indulgent (Bolton, 2014). We all reflect in different ways and there is not a right way to reflect. We can reflect socially with our peers and with our work colleagues, by discussing what has happened to us throughout our working day (Boud, David, Cressey, Peter, Docherty, Peter, 2006) when we reflect we analyse our behaviour within our own values and we reflect without realising it as it is engrained in us to analyse what we have done and how we can improve. When we are children playing we may not get something right the first time but will analyse it and improve for example, building a den it may not stand the first time so the situation will be assessed and quickly reinforced. As children we tend to think and reflect on the spot but as adults we tend to be far more critical and struggle to see positives. 
By using reflective models such as Rolfe 2001 and Gibbs 1988 we can follow guidelines and steps that will assist us in reflecting on our practice. By analysing our practice, we can improve how we deal with situations and become better practitioners. By taking on constructive criticism of ourselves we can learn to enhance our understanding about our practice in relation to children.
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