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1. INTRODUCTION 
The purpose of this research activity is to critically analyse the lives of children in foster care and whether they are achieving or not achieving in education and have lower life chances. This research will explore some of the risk and resilience factors associated with LAC and will include exploration of a range of risk factors such as:

· attachments issues

· educational background of families

· attitudes to LAC in the education system

· Implications of ‘moving within care’ and education – interrupted schooling

In addition, examples of best practice, what works and what needs changing will be considered.

Research Question

· What, if any, is the association between LAC and low educational achievement?
· What are the risk and resilience factors for LAC in education?
· What is the role of the care system for LAC in education?
· Can going into foster care rather than ‘staying with the original family’ improve Education and life chances?
The Aims of this activity are to investigate why children in care are under achieving in education and have lower life chances and to highlight reason or reasons for this potential under achievement. It is also aiming to look at the advantages and disadvantages of residential and foster care specifically in regard to educational engagement and achievement. To critically explore any research that has already been carried out in this area.
The research methods I intend to use will be desk and computer based and conducted on campus, and at the university library as well as my home. I intend to use published Government statistics and research papers in the field such as research papers published by Cardiff university in the relevant area. I will be using academic books to gain background information and academic journals which are peer reviewed and contain original research. I will also be accessing websites like fostering network etc, who’s information and research are available to the general public and I will be complying with the data protection act 2018. All the research will be done in an ethical manner and will conform to UWTSD, BSA, and BERA ethical guidelines and not contain personal information. All research will be carried out following the guidelines set down by the Universities ethics and integrity code of practice. The dissertation will be referenced using cite them right (2019) in Harvard style using double line spacings. 
2. LITERATURE REVIEW 
2.1. Introduction
The aim of this literature review is to gain an understanding why children in foster care and residential care under achieve academically (Mannay et al 2019, Nuffield Foundation 2016) and have poorer outcomes than the rest of the population. This fact is not in question because previous research and national statistics highlight overwhelming evidence. While there is a broad agreement that LAC under achieve academically, it remains controversial whether this should be the only gauge used for positive outcomes Berridge (2012).

This review will explore the historical overview of foster and residential care and look at underpinning theories why children in care have poorer outcomes in all aspects of life, and often face stigma. Some of the theories that will be explored include attachment theory Bowlby (1989) and Maslow (1943) Hierarchy of needs and seek to establish if these theories are correct could they have an impact on a child’s education. Contact arrangements for children in care with birth family have always been a controversial subject amongst professionals with many questioning whether there are any benefits. It will examine whether good contact can be positive and actually make a difference to a child’s life, despite many social workers predicting otherwise (CASCADE 2015). 
The Education Act (1944) was seen as an important piece of legislation that tried to tackle the inequalities in education by removing barriers to participation and increasing the number of grammar school places, and the introduction of the 11 plus exam, where theoretically if children had the ability they could attend grammar school but in reality many children didn’t attend because of the additional costs involved.
According to Francis (2008), such was the impact of the Education Act 1944, that after its implementation it made a lot of unease about the segregation of some children into special schools that some people questioned the whole concept. Francis argued that despite this unease it was not until the Warnock report (1978) that any meaningful change happened with the introduction of the term `special educational needs` and the closure of many special schools. The focus was now on inclusive education. 
(Blackburn and Marsh 1991) argued that for the first decade after the 1944 Education Act was introduced there was a move towards equality, but since then there has been a significant decrease in equality. They were of the opinion that social stratification (Marxist Theory) plays a big part in these inequalities, not only in education, but these inequalities exist in every concept of our lives with people from the higher classes having more life opportunities in general. 
2.2. History of LAC
According to fostering network (2019) there are currently over 83,000 children in the United Kingdom in the care system with nearly 80% being placed in foster care and the rest either being placed with family members, special guardianships or institutional care. These high numbers mean that at any given time 3% of the childhood population are in care, despite contemporary Government policy of early intervention and supporting families to stay together. These numbers have increased year on year but accelerated after the death of baby P (2007). Foster care and residential care as we know it today as not always been an option.

People have looked after other people’s children since time as begun for various reasons, but according to Higginbotham (2017) Christs Hospital in London had a very strong claim to being the first institutional children’s home in 1546, set up in a building that was previously a monastery but was given to the people of London by Henry V111’s dissolution of religious establishments in England. Assessing the public morality of that time, i.e. the social construct within which children were considered to be `in need` and should be placed in institutional care. Reflective of contemporary fiscal policy which having been affected by austerity measures sees third-sector charitable organisations (church) acting as providers of care for children in need. The hospital was set up for orphaned children and the poor and at that time a hospital was actually a refuge. Higginbotham stated that the poor law Authorities set up some of the earliest children’s homes in Bristol and London for destitute or homeless children. Family care (2018) stated that foster care as we know it today where people are paid to look after children happened in 1853, when children were taken from a workhouse by the reverend John Armistead in the county of Cheshire and placed with families. Contrasting this with contemporary foster-care policy guides provision towards non institutional based care provision where children are only placed in institutional care if all other avenues have been exhausted.  According to family care their foster parents received money from the local authority that were known as `unions` at the time, and this was equivalent to what it would cost to keep a child in a workhouse. Fostering didn’t become regulated until the Children and young person Act (1908) when foster carers had to become registered with the local authority.

Many of the organisations that were set up to give children a home was founded by the church including the waifs and strays society and the National children’s home which is now known as Action for children. At that time the medical model was dominant where the care experts `know best`, the social model now challenges these presumptions.  Action for children (2019) stated that it has been helping to care for children for over 150 years and it was founded by the Reverend Thomas Bowman when he rescued two young boys from going into the workhouse in 1869.  According to Barnardo’s (2019) they have also been in existence and have helped children for over 150 years, and were founded by Thomas John Barnardo after seeing the plight of children in London while doing his medical training there. He originally set up a `ragged school` for children to be educated for free in 1867 and shortly after in 1870 opened his first children’s home, but it was only for boys originally, this was in line with the social construct at that time of males being more important in society, so require the education. Barnardo’s motto is “No child should be turned away” this came about after a young boy that was refused entry starved to death on the streets. At the time of Barnardo’s death in 1905, there were 96 homes looking after 8,500 children.

Many organisations including Barnardo’s and the Fairbridge society felt they were doing the right thing by sending orphaned and pauper children as well as children of single mothers who were forced to give their children up because of the social stigma, to live in overseas territories including Australia, Canada and New Zealand believing they would be having a better life and often they were maltreated. Modern society are now much more accepting of single mothers, but at that time to have a baby out of wedlock was seen as a sin that brought shame on the family. The Guardian (2017) claims that even the catholic and Anglican churches were involved in the process as well as local authorities and this went on up until 1967 when the last ship sailed. The Library and archives Canada (2019) stated that between 1869-1932 over 100,000 child migrants were shipped to Canada from Great Britain where they were often seen as cheap labour and were put to work on farms and expected to do domestic duties. According to the Guardian, the Australian Government issued an apology in 2009 for the cruelty that happened to child migrants that landed on their shores, and in 2010 the then British Prime Minister Gordon Brown issued an apology for the “misguided” programme and said that this country is truly sorry to the families and child migrants involved.

Higginbotham (2017, p. 238) claimed that the death of a 13 year old boy in foster care in 1945 led to the Curtis report (1946), Clyde report (1946).  The Curtis report recommended that the ideal solution for children that were placed in care was adoption but failing this foster care should be a second choice. At that time fostering was known as boarding out, and they had the view that `boarding out is to be the preferred option to institutional care for children that are suitable to board out’. The Clyde report made similar recommendations to the Curtis report but argued the case for the abolition of poor houses whilst still recognising the need for institutional care for certain children. According to Action for Children (2019) following the Curtis report there was a gradual change in this country towards fostering out and adoption and during the 1950’s and 60’s many children’s homes closed in the United Kingdom.

The Children’s Act (1948) came out of the Reports and it placed a duty of care on local authorities to be responsible for children under 17 who could not live with parents or guardians because of abuse or neglect, and the local authority were given the power to intervene in the `welfare interests of the child`. Under this Act every local authority were now required to have a children’s officer and a children’s committee.

The Narey report (2016) noted that the profile of children in residential care today is very different now to what it was decades ago, and three quarters of the children placed there are between the ages of 14 and 17. Narey argued that children who are placed in residential care today now have far more issues than children placed there in the past, including behavioural and emotional difficulties, with 62 percent having mental health problems and 74 percent showing aggression or violence in the past six months. Aligning this with a theory, Bowlby (1989) argued an attachment theory that all children require a secure base, most children come into the care system because of neglect and abuse and have suffered trauma in their lives. Bowlby believed that children who have received inconsistent parenting and neglect at an early age find it difficult to form secure attachments and can suffer from mental illness and be hypervigilant. Other symptoms include the inability to empathise with others and a loss of spatial awareness. Surely if Narey’s report is correct that children are coming into residential care at an older age with more issues, why are they left with their birth parents for so long. Current Government policy is to provide intervention services and leave children with their birth parents whenever possible, it could be argued that the financial cost of keeping a child in care is a contributing factor in this policy in these times of cuts and austerity. Narey questioned the whole future of residential care and stated that there had been a decline in the number of children sent to residential care over the last few decades and he put it down to a poor image, the financial cost and the endless cases of abuse that have been reported over the last few years.

2.3. LAC and Education 
The Education Act (1944) focused on removing the inequalities that were evident in education, even though the number of places had increased in grammar schools often parents from poorer backgrounds had to reject the offer their child had received because of the additional costs involved. Local authorities now had to provide different categories of school that included secondary modern, grammar and technical. The Act introduced the 11 plus exams, where places could be allocated on a child’s ability and the leaving age increased to 15. According to the BBC (2014). This Act also meant that all secondary children would receive free education for the very first time. Despite the Education Act (1944) aiming to provide a level playing field and removing inequalities in education, children in this country from more affluent areas are more likely to attend better performing schools than their peers. When it comes to higher education LAC are grossly underrepresented with success stories few and far between. It is widely accepted by professionals that the vast majority of children who come into the care system are more likely to live in poverty compared to their peers. (Blackburn and Marsh 1991) however linked poverty and inequalities to social stratification (Marxism), their view was that not only does class pay an important part in education but also life chances.  
According to Mannay et al., (2019) research suggests that Children who are placed in care in the United Kingdom tend to achieve poorer outcomes educationally in comparison to children that are not placed in the care system. The current literature available on educational attainment of LAC also suggests that children entering the care system are already playing catch up, with many parents having achieved low educational attainment themselves, and not seeing education as a priority. So, it could be argued that the educational engagement of LAC may have exited even before the child has entered the care system and from that point on, they are disadvantaged and playing catch up. Current studies including one carried out by The Joseph Rowntree Foundation (2007) appear to support this notion, the research also found that socio -economic differences can play a big part and influence a child’s learning. The research suggested that children from a dissimilar background develop contrasting attitudes even though they may share a lot of things in common. The (DfES 2006) in Scotland however claim  that a good indicator of educational attainment is the number of children who qualify for free school meals, with only a quarter of children who are eligible actually gaining five GCSE’s compared to nearly half the overall population.
According to the Joseph Rowntree Foundation (2010) it is common knowledge that children that grow up in poor families achieve less qualifications than their peers and are less likely to be socially mobile. Findings of their research suggested that parents’ attitudes and behaviour towards educational attainment play a major part in childrens’ life chances. The study found that by the age of 3 children from poorer backgrounds already scored lower in cognitive tests compared to their peers and this gap widened as they got older.
A study carried out by (Sutton et al 2007) found that children at an early age develop an awareness of social difference and its’ limitations. They found evidence that stereotyping happens at a young age with some children identifying as chavs while others identified as posh, but both groups were well aware of social difference, with the more disadvantaged group likely to experience detention while the more advantaged group likely to have richer experiences of school and the curriculum. Wikeley et al (2007) believed that children who engage in out of school activities tend to develop more confidence, and as a result have a better working relationship with their tutor seeing learning as a partnership.  It could be argued that LAC are more likely to live in poverty before they go into care and as a result are less likely to participate in out of school activities than their more affluent peers. As a result of not being able to participate in these outdoor activities, it could be suggested that many LAC children have been denied these valuable early learning opportunities.
Wikeley asserted that children who grow up in more deprived areas are less likely to have help with their homework, with some children from these areas having no support at all, while children who grow up in more affluent areas are more likely to have parents that will go that additional mile because they recognise the importance of education.
Most children that come into the care system are already known by social services and are often on the radar even before they are born, with sometimes generations of the same family known to have entered the care system at some point in their lives. Roberts (2019) states that 5% of girls in state care at present are pregnant by the time they are 18 years old compared to 0.8% of the general population. Roberts believed that this could have a large impact on educational attainment with care leavers often living in poverty and facing more health inequalities, with many children leaving the care system already stigmatised by society because of their time in care. The National Statistics (2019) highlighted the fact that nearly 50% of the prison population has been through the care system at some point in their lives, if these figures are correct a lot of LAC face a very bleak future being overly represented in our prisons, it could be argued that the system is failing these people. 
According to Stein (2006) children leaving care have an `accelerated and compressed journey to adulthood` and are expected to become independent at an earlier age than somebody who hasn’t experienced care. Until recently children were expected to leave foster care at the age of 18 because of government policy of not providing financial assistance to foster carers after this age. It could be argued this is not something that would happen with foster carers birth children, who would normally leave home when they are ready.
Aligning the above with a theory, Thomson (2006) made the claim that some people in society can face multiple oppressions. Thomson’s Personal, Cultural, Structural model provides a theoretical framework to understand oppression. It could be argued that children in care can face oppression on a personal, structural and cultural level and often face more than one oppression. Thomson suggested that on a personal level people are oppressed by an individual’s beliefs, attitudes and feelings and on a cultural level people are oppressed by cultural norms and social values. He suggested that oppression on a structural level is sewn into the very fabric of modern society.
Children in Wales are 11.2 times more likely to be placed in care compared to children in England, with children in the Borough of Neath Port Talbot 3 times more likely to enter the care system in any given year. Elliot (2019) noted the vast differences in children in care of the 22 Welsh Authorities with Monmouth having fewer children in Care per 10,000 people than over the border in England.  Historically Monmouth is far more affluent than Neath Port Talbot, which is a very deprived area with lower wages and poor quality housing.
Under the Children’s Act (1989) the local authority became responsible for safeguarding any LAC in their care and they had a duty to promote the child’s education, no matter where they are placed or educated. The Act also states that the local authority also has the responsibility to promote the welfare of the child and to ensure they are not disadvantaged in any way compared to their peers.
“Looked after children deserve the best experiences in life, from excellent parenting which promotes good health and educational attainment, to a wide range of opportunities to develop their talents … to have an enjoyable childhood and successful adult life. Stable placements, good health and support during transition are all essential elements, but children will only achieve their potential through the ambition and high expectation of all those involved in their lives.” Children’s Act (1984).

Despite this legislation, The National Statistics (2017) tell us that 11.44% of LAC face a temporary exclusion from school compared to 2.11% of their peers. If these figures are to believed some LAC miss a significant amount of schooling and are disproportionately overrepresented and challenges the Government’s policy of `inclusive education`. A number of recent studies suggest that for a child to achieve well academically they need stability, but the fact is many children in care are put in multiple placements and are often separated from siblings and are expected to move schools to fit in with their foster carers and local authorities budgets.
Berridge (2012) argued that education should not be the only gauge used when measuring positive outcomes for children in care but, admitted that educational attainment can affect future life chances. According to the National statistics (2017) over 59% of LAC in England have a special educational need compared to 17% of non-LAC, the statistics suggest that looked after children do poorer at every stage of the curriculum. LAC in the whole of the United Kingdom tend to underachieve in education and have poorer outcomes than non-looked after children (Jackson and Cameron,2014; Mannay et al., 2015).
Children in care in England are also 10 times more likely to have a statement of special educational needs than non-looked after children. Statements of special educational needs were introduced after the Warnock Report (1978) which also saw the closure of many special schools for children with disabilities. Warnock believed that all children should be educated in mainstream schools unless there are exceptional circumstances. In an interview with the Telegraph (2005) Lady Warnock believed that the introduction of statements was her `disastrous legacy` and that statements of special educational needs were inconsistent amongst Local Authorities, and often areas with the most deprivation having the lowest number of statements.
National Statistics (2019) stated that 3% of the general population of children has a statement of special educational needs compared to 21% of looked after children. If these figures are correct LAC are disproportionately overrepresented. According to the Welsh audit office (2012) LAC also face significant disadvantage in higher education with only 2% of children who have been in the care system actually entering higher education compared to 50% of the population in general. Berridge (2007) believed that the concept of underachievement in looked after care was not fair because it did not take into account the background, socioeconomics and adversity faced by LAC.
The Donaldson Report (2015) aims to transform the educational framework in Wales and its vision is to “shape a successful and exciting future for the children and young people of Wales”.  The report recommended a curriculum that can be moulded to local needs with well-being at its’ core. This report also made recommendations that the curriculum be divided into six areas that include expressive arts, health and wellbeing, humanities, languages, literacy and communication, mathematics and numeracy and science and technology. Other suggestions were that a wider skills base is needed for today’s society and should include critical thinking and problem solving, as well as digital competence for the modern world and a greater emphasis on the Welsh language. Over the last decade `well-being` has underpinned most of Welsh legislation and policy, including The Social Services and Well-being (Wales) Act 2014 and The Future Generations Well-being (Wales) Act 2015 where Wales claims to lead the world. Despite a decade of well-being policy and legislation research suggests that Wales are lagging behind the rest of the United Kingdom in many areas.
The National Audit office (2014) found evidence that the Department of Education are letting children down by not meeting objectives and providing good quality care for children in residential and foster care. They argue that children are not being put in the right placements first time round and this is having a detrimental long-term effect on children’s education. The National Audit Office voiced concern that 34% of children in foster care had more than one placement in the past 12 months and the majority of children in residential care were placed more than 20 miles from home. “Children’s early experiences can have long term impacts on their emotional and physical health, social development, education and future employment” National Audit Office (2014). Aligning this with a theory Bowlby (1988) recognised the importance of secure attachments with primary care givers, if children are being moved to multiple placements these attachment needs are not being met, with so many placements breaking down within the first year it could be argued that social services matching meetings are not fit for purpose and often children are placed with a particular carer for convenience and not because it’s a suitable match.
CASCADE (2015) carried out statistical and literature review and also interviewed 39 children in care between the ages of 7-16 years to determine their experiences and opinions of education. Key findings of the research identified the lack of stability within placements, carers not equipped to support learning, and professionals being pessimistic about the educational ability of LAC. Other barriers to learning identified included disruption to their day by social workers and LAC meetings being held in school time which they are expected to attend, with the result of missing lessons. A few of the children also identified the lack of funding by the Local Authority to provide basic IT equipment. Some of the children believed that foster carers should have a basic set of skills to help them with their schoolwork.
The whole concept of taking children into the care system is to better their lives, achieve more positive outcomes and to protect them from neglect and abuse, but the fact is educational attainment overall remains very low. With many children facing barriers to their education (Connelly and Chakrabarti 2008) and many children being bullied and stigmatised just because they are in care. The Social Exclusion Unit (2003) were of the opinion that there are five key reasons why LAC do not do well in school and achieve low academic attainment, these included not having their emotional, physical and mental health needs met Maslow (1943) and not having the support they need if they fall behind. Other reasons included too much time spent out of school due to exclusions and carers not offering enough support or encouragement to help the child succeed.    
2.4. Risk and Resilience: Implications for the Education of LAC
Schofield and Beek (2005) believed that the notion of resilience provides a theoretical framework of why some children thrive in the face of diversity. Rutter (1999) argued that resilience is a far-reaching concept that links to Psychosocial risk experiences and as a close tie with Attachment Theory. The majority of children who come into care normally do so because of abuse and neglect and often don’t have their basic needs met Maslow (1943) many will have attachment issues (Bowlby 1988, Ainsworth et al., 1971) and find it hard to form relationships and suffer with anxiety, and hypervigilance as well as other mental health issues.
Recent studies have explored the risk and resilience factors that can have long term consequences on children’s well-being. Atwool (2005) argued that resilience theory and attachment theory run parallel with each other even though they are two separate pieces of knowledge, they complement each other. Fonagy (2003) believed that a secure attachment in the early stages of a child’s life helps develop the reflective function that is seen as a critical link in interpersonal communication.
Children that come into the care system have their lives totally turned upside down, because the life they had previously was the norm to them and suddenly they are placed in a totally alien environment to them with many professionals in and out of their lives and very limited if any contact with birth family. Even though many children in the care system have a strong desire to have regular contact with birth family.  According to Simkiss et al 2012 many children in care feel that social workers put barriers in place to stop them having contact with birth family which results in the child being resentful, but he believed not all children feel the same way, with some children actually not wanting contact blaming their birth parents for the situation they are in.  More often than not children that are placed in long term care are expected to change schools for logistical and financial reasons because of local authority cuts. This could be linked back to the medical model-`State knows best ‘because the children have no say in where they are placed or what school they attend. Schofield and Beek (2005) implied that a single significant event in a child’s life such as a change of school, different contact arrangements with birth  families or new attachments with new care givers as the potential to alter the life course trajectory of the child for the better or worse.
Matson and coatsworth (1998) argue that attachment is key in the four main areas of resilience including an individual’s traits, a family that’s supportive, connections that are positive with agencies and adults, and culture. They believed that these individual characteristics are unlikely to reach their full potential in a child without at least one positive relationship with a primary care giver that makes them feel valued and loved. Fonagay (2003) asserted that many adults do not have a clear understanding of the significance of constructive relationships and secure attachment can play in the role of resilience.
Despite current legislation including the United Nations Convention on the rights of the child (1989), Social Services and Well-being (Wales) Act 2014 part 10 Advocacy Stating that a child’s wishes and feelings should be taken into account when decisions are being made about them, these are often ignored with many LAC not being offered an advocate even though local authorities have a duty to offer one. According to the Government (2016) 55% of LAC have never heard of an advocate or ever been offered one. It could be argued that the majority of LAC are not having their feelings and wishes taken into consideration and  are being let down by policies and legislation that are not being adhered to thus affecting their well-being. 
Maclean and Harris (2015) believed that a risk assessment can be seen as a key part of social work practice and it focuses on two parts the risk a person poses to other people and the (vulnerability) Risk the person is exposed to. Maclean and Harris were of the opinion that risks people are exposed to are not necessarily negative and can actually develop confidence, skill and resilience, but the question is identifying what risks are safe to expose people to and what risks are not.
The Nuffield Foundation (2016) recognized that attitudes towards LAC in education can create barriers including not being aware of what support is available and foster carers not having confidence in engaging with the education system because of previous negative experiences.  The Nuffield foundation stated that there is enormous variation between foster carers, with some carers being proactive and devoted to getting the best education for the child and other carers who are preoccupied with other issues in the child’s life. Other practical barriers included social workers not being able to devote enough time to education because of the pressure of time restraints while doing care plans.
According to The Children’s Research Network (2015) for young people in care to go to university is still considered  an extraordinary achievement, they stated that 31% of children leaving the care system achieve no formal qualifications compared to just 2% of their peers. Research carried out by Connelly and Jackson (2015) suggests that young people in care can succeed in higher education but have got to travel a bumpy road to get there. The research highlighted that placement stability plays an important part in educational success, with children that have been in multiple placements less likely to go to university, the research also supported the notion that the young people who actually went to university  have an inner determination to succeed despite facing adversity.  
2.5. LAC and Education: Innovations that Work

According to Rees and Munro (2019) the educational attainment of LAC has been a cause of concern for the last few decades. They argued that the benchmark for educational attainment for children in care is (GCSE’s), but many children in care actually leave school before sitting these exams. Rees and Munro stated that previous studies had shown that a stable foster care placement can be a `fertile ground for success’. However Simkiss (2012) argued that many LAC that have experienced success in education have had encouragement off foster carers to attend and do well at school, but acknowledged that not all foster carers provide this support even though it can be key to success. (Martin and Jackson, 2002) were of the opinion that foster carers that have more qualifications were more likely to offer support and encouragement to LAC compared to foster carers who had little if any qualifications. Their research found that the family backgrounds of high achieving LAC and pre-care experiences were very similar to low achieving LAC, however the children that had achieved high academic attainment had positive relationships with social workers, foster carers and teachers.

Although contact arrangements with birth family can sometimes be a controversial subject and considered an element of risk in foster care, previous research studies have found that it can have many benefits (Biehal, 2007; winter and Cohen, 2005). According to Moyers et al., (2006) regular positive contact with birth families can actually benefit the child’s education, but the fact is many social workers do not actively encourage contact with birth family even though research has found it has many benefits including the improvement of well-being and educational attainment.
Although a considerable amount of research has been focused on educational attainment of LAC, less attention has been paid to what LAC feel is important to them. Rees and Munro (2019) conducted research and found the most important thing to LAC was `happiness`. “Any attempt to improve the educational Outcomes of children in care without attending to these issues is unlikely to succeed” Rees and Munro (2019). These findings would align with current Welsh Government legislation that aims to promote well-being (Social Services and Well-being Act (Wales) 2014; Future Generations (Wales) Act 2015). Simkiss et al (2012) suggested that many LAC feel unloved which can make a significant difference to a child’s well-being and impact on their self-esteem.  Many of the children that participated in their research believed that this unmet need may make a difference to future outcomes and have a lasting impact. Other concerns included not having someone to talk to, with many LAC not trusting professionals who they believed were judgemental and didn’t always keep things confidential. Although many of the children were in foster care, the ones that felt they were most disadvantaged educationally were the ones in residential care.
The Nuffield foundation (2016) were of the opinion that current studies by academics appear to support the notion that educational needs of LAC should be made priority alongside care needs and early intervention being key in improving outcomes for LAC. According to the Rees Foundation (2014) LAC have very complex needs and not one single intervention can address all these needs, but a more targeted approach is needed involving the carer, school and social worker. The Rees Foundation suggested an innovation that works for LAC is a stable long-term placement, but the unfortunate fact is that many LAC experience multiple placements, often because they are not placed with the right family to start with. 
3.  DISCUSSION 

3.1. Introduction
Being a foster carer for 10 years and witnessing children in care under achieving academically compared to their peers (mannay et al 2019) led to the question, why do they underachieve? It was decided not only to look at the children’s time in care, but to look at their early life experiences to see what kind of background they had grown up in and whether this could have impacted on their education. Current research on LAC suggests that the vast majority that come into the care system are more likely to have been living in poverty and not having their needs met Maslow (1943) compared to their peers. A hot topic around foster care and training is attachment theory Bowlby (1988) it was decided to explore this further to establish whether it could be a contributing factor in the low academic attainment of LAC. It was decided to also examine societies attitude towards LAC to see if they were treated any differently to their peers especially in the education setting.
3.2. Pre-care experiences of LAC
Current studies appear to support the notion that pre- LAC are more likely to have experienced poverty while living with their birth parents and many children not having their basic needs met Maslow (1943). According to Simkiss (2012) in England 56% of LAC will have entered the care system because of abuse or neglect and are often the 2nd or 3rd generation of the same family to have entered care with most being known to social services.  It could be argued that if 2nd and 3rd generations of the same family are entering the care system, surely current policy is not working. A high percentage of these children will have attachment issues leaving them unable to form secure attachments. According to Sinclair and Gibbs (1998) the majority of children that enter the care system are between the ages of 13-15 years old, therefore had spent the majority of their childhood living with their birth parents. Stein (2013) suggested that it was totally wrong to just blame the care system for low educational attainment amongst LAC. Stein believed that a number of factors influenced educational attainment, including the educational and care system coming up short as well as personal and social circumstances. The Joseph Rowntree Foundation (2007) conducted research to find how the link, if any between education and poverty and the attitudes of children from different background. The research highlighted the link between socio-economic differences, finding that they play an important part that can influence a child’s learning. Steptoe et al (2011) not only linked poverty to poor educational outcomes, but argued that a person’s health is intrinsically linked to poor educational attainment and a person with more qualifications is more likely to live longer. 
The Joseph Rowntree foundation found that children that live in poverty were more likely to have developed negative attitudes towards learning that are often passed on by their parents who do not see education as being important. Children from more affluent backgrounds however, were more likely to have a positive attitude towards education and were more likely to have support from home.  Children from the more affluent families were more likely to have had more diverse life experiences compared to children that live in poverty. The children from the two backgrounds also perceived social difference. It is common knowledge amongst teaching staff that many children who are on the at risk register go into school in the morning on an empty stomach (Maslow 1943), it could be argued that the last thing on that child’s mind is education. Even though contempory Government policy is that of providing breakfast clubs, the fact is many children who live in poverty do not attend and are more likely to be late for school. Many breakfast clubs are attended by more affluent families who drop their children off on the way to work and see it as a baby-sitting service.
According to The Office for National Statistics (2013) just over a third of children that live in poverty do not have internet access. The BBC (2013) claimed that this lack of access to digital technologies played a major factor in school performance with children from more affluent families gaining higher grades in examinations. Clearly children living in poverty are not playing on a level playing field. It could be argued that in the current climate of covid -19, children that are living in internet poverty are the ones that are being disadvantaged the most because of no face to face teaching and lack of access to the internet that affects performance and the divide is only getting wider. 
3.3. LAC and Attachment Theory
Although a considerable body of research has focused on the low educational attainment of LAC, very few studies have specifically focused on attachment theory and its impact on learning. Bowlby (1988) believed that new-born babies make an early secure emotional attachment with a primary care giver and without this secure attachment they are unable to make sense of the world around them. Bowlby was of the opinion that this early attachment is critical in a child’s development and any lapse in this attachment due to the primary care giver cannot meet the child’s needs for whatever reason, results in the child having a greater risk of social difficulties, emotional and behavioural problems.
It is widely acknowledged that a high proportion of children that come into care have attachment issues, these attachment issues can impact a child for life including education, with many of these children being hyper vigilant and not being happy in large groups of people finding it overwhelming. Surely being in a class environment with many other pupils and lots going on is not a good place to be if you have attachment issues. “Children and young people with attachment issues may fear failure and so will not put themselves in a position they may fail, school work is, by its nature, commented on along with suggestions of improvement, these children may interpret this as failure” National Children’s Bureau (2008).
The National Children’s Bureau (2004) believed that the emotional effects of not forming a secure attachment can lead to a lack of empathy and the child may not experience the full range of emotions often finding it hard to make friendships which can have a significant effect on their learning. They asserted that some of the social effects can lead to the child being solitary and disengaged. Children who have attachment issues like to be in control, often displaying anti-social behaviour. This could go a long way to explaining why children in care are disproportionately represented in school exclusions.

Recent studies carried out including one by Schore (2001) have focused on attachment theory and its significance in brain development. According to Schore in the first 3 years of a child’s life, brain development is rapid and it develops neural pathways that allow more complex parts of the brain to establish themselves, and any disruption of this process can lead to neurodevelopment abnormalities. Perry and Pollard (1998) however argue that a secure attachment by a primary care giver is crucial and absolutely necessary in this process for normal brain development, and a poor attachment can lead to a child that cannot self-regulate. “Within secure attachments, such self-organisation may be seen as the gift caregivers offer to their children: to enable the self to achieve differentiation and integration in acquiring flexible and adaptive means for self-regulation” Seigel (2001).
Bowlby’s (1988) attachment theory provides strong evidence and is significant in answering our question: Why do LAC under achieve in education? Knowing that a high proportion of LAC have attachment issues and have not had a secure base whilst babies. It could be argued that poor attachment not only effects the educational attainment of LAC, but it affects every aspect of their lives.
3.4. Attitudes Towards LAC in Education
Even though legislation including the Children’s Act (1984) are meant to promote the education of LAC, attitudes have not always been helpful with 11.44% of LAC facing a school exclusion compared to 2.11% of their peers, it could be argued that these exclusions lead to a significant amount of lost learning time contributing towards poor educational attainment. Research carried out by Mannay et al (2017) found that some foster carers and teachers often had a negative attitude towards LAC and education, believing that LAC should not be setting their sights on going to university, but LAC should be more realistic and set the bar lower. Many professionals assumed that just because children are in care, they had lower intellectual capabilities. Another child in the study commented on being taken into care and treated differently by teachers who moved her down a set and put additional support in place even though she thought she did not need it. The research also suggested that by treating LAC as exceptional and in need of extra resources not only compounds the problem, but it actually leaves the children open to stigma, by making them stand out as different even though many LAC don’t see themselves as different and have the same aspirations as their peers. Pecora (2012) however asserted that even though LAC have the same aspirations at a young age by the time they get to young adults those aspirations have been eroded because of multiple placements and disrupted learning.
Despite these findings by Mannay et al (2017), you could argue that this research has a bias in the sample of foster carers it interviewed. All of the foster carers were invited to attend by the Fostering network after completing training days with the organisation, it could be said that these foster carers are more engaged and not a random sample that could have influenced the results. Also, many of the children interviewed were recruited from Voices from care Cymru, but many of these children also volunteered for the organisation. It could be argued that children who are not involved in this formal network have no representation in this study. In addition, all the participants who took part in the research were in mainstream school, but in reality many LAC attend units because of their additional needs.
3.5. Conclusion
The purpose of this research activity was to critically analyse the lives of children in foster/residential care and whether they are achieving or not achieving in education and have lower life chances compared to their peers. This research set out to explore some of the risk and resilience factors such as attachment issues, the educational background of families and the attitudes towards LAC in the education system, also the implications of `moving within care` and education-interrupted schooling. The aims of the activity were to investigate why children in care are under achieving in education Mannay et al (2019) and have lower life chances and to highlight some of the reasons for this under achievement. The intention was to explore any research that has already been carried out in this area.
The research methods that were used included computer and desk-based activities that were conducted in the university library as well as my home. It was set out to explore published government statistics and research papers in the relevant area. It was chosen to use academic books to gain background information and academic journals which are peer reviewed and contain original research, all data complied with the Data Protection Act 2018. All research was done in an ethical manner conforming to UWTSD, BSA, and BERA guidelines and did not contain personal information.
According to fostering Network (2019) there are currently 83,000 children in care in the United Kingdom with the vast majority being placed in foster care, with the remaining LAC either living with family members, in residential care or special guardianships.  According to the Welsh Government (2015) there are 5,415 children in care in Wales, which has increased by 20% in the last decade.  O`Higgins et al (2015) argued that the educational attainment of these children remains a concern, with inefficient policies and practices leaving these children with less desirable outcomes compared to the general population. It could definitely be argued this is the (medical model) in Play `state knows best`. Historically residential care was more popular with organisations like Barnardo’s providing children’s homes, but over the last few decades there has been a large decline in children’s homes partly due to institutional abuse, with foster care being the preferred choice. However, experts still recognise the need for care homes for children that cannot be placed or don’t want to be placed with foster families. 
Many children were shipped to commonwealth countries, with the government believing it was the right thing to do, but in hindsight it was a disastrous policy with many of the children being used as slaves and losing their true identity, yet another example of the medical model at play `state knows best`.
4. CONCLUSION AND RECOMMENDATIONS 
General overview of methods to be used and comments plus possible additional research that may be needed.

The aims of this dissertation were to establish reasons why LAC under achieve academically compared to their peers. The question has been answered by reviewing a wide range of literature in the relevant field, starting from a historical perspective to the modern day. It soon became evident that even though statistics proved beyond doubt that LAC underachieve academically, there was not a single issue why LAC underachieve, but a more complex picture emerged of many reasons including living in poverty before going into care, birth parents attitude towards education and some foster carers unable to support LAC because of lack of training.
It quickly became apparent that many LAC have attachment issues (Bowlby 1988; Children’s Bureau 2004).  These attachment issues relate to the lack of early care given by a primary care giver and a failure to bond. Bowlby believed that this lack of early attachment has lifetime consequences, leading to a child who is hypervigilant and unable to form secure attachments, and also more at risk of having a mental illness. Current research suggests that poor attachment not only affects academic attainment but also can affect life chances.
Another theme that emerged was early childhood and poverty, with the majority of LAC having experienced poverty from an early age, birth parents attitude towards education also played a large part with these attitudes towards education being passed on to the next generation. Research revealed that children from more affluent families were getting more support with homework and also participated in more out of school activities that enhanced their education. Sinclair and Gibbs (1998) asserted that a large amount of children enter the care system between the ages of 13-15 years old, even though our question is why do LAC underachieve academically, it could be argued that by the time they have entered care, academic achievement has already exited. Looking at things from a Marxist perspective, class plays a large part in your educational attainment with children from the higher classes more likely to be higher achievers and having more opportunities.
Other themes that emerged included positive contact with birth parents that made children happy and as a result was beneficial to the child, even though many social workers frown upon contact and see it as a pointless exercise and don’t realise the benefits. Rees and Munro (2019) were of the opinion that any attempt to improve educational attainment without attending to the child’s happiness first would be a fruitless exercise. Attitudes towards LAC in the education system were also identified as a problem with LAC being disproportionately represented in schools exclusions.
Previous research on educational attainment of LAC is not without its flaws, even though Cascade (2015) interviewed participants from care, 98% were from foster care and only 2% of the participants were from residential care even though in reality the National Statistics (2015) tells us that children in foster care at that time stood at 80% with the remainder of children either being in residential care, placed with family members or special guardianships. A final thought, at any one time in the United Kingdom 3% of our childhood population are in the care system, Berridge (2012) made an interesting point, he believed that success for children in care should not only be measured by academic achievement, but more about happiness because children in care face so many disadvantages compared to their peers.
Recommendations:

1. Any future research on the educational attainment of LAC should not only look at their time spent in care, but should also investigate the child’s early years and its impact on their attainment. Even though current policy and legislation aims to improve academic attainment of LAC, there has been very limited if any progress made since the 1944 Education Act that was supposed to mean that all children were playing on a level playing field. The fact remains that children that live in poverty are disadvantaged by the education system and a fresh look at current policy and legislation is needed. The current socio-economic strategy needs to be reviewed to reduce the number of children entering the care system in the first place. Many children have had to wait up to 18 months to access children’s and adolescent mental health services (CAMHS), knowing that LAC experience more mental health problems because of attachment issues this needs to be addressed as a matter of urgency. Although the United Nations Convention on the Rights of the Child as been in place since 1989 it as not always been implemented and should be given top priority.
2. More training is needed on attachment for teachers and headteachers to fully understand the impact it can have on a child’s life and to only consider school exclusions as a last resort. All councils provide in depth attachment training for foster carers, I suggest that headteachers should tap into this resource and should make it a key part of teacher training to understand why children with attachment issues behave the way they do and not just see the child as naughty and non-compliant. By encouraging different agencies to work closer together it would provide a better understanding of each other’s roles and more of a joined-up way of thinking that would be beneficial to LAC. The fact is that many LAC entering the care system are already suffering with mental health issues, even though research suggests that early intervention is key, support services for children leaving care are not always adequate with many children feeling they are left to defend for themselves. Ongoing practical support is needed for LAC to reach their full potential and improve their academic attainment.   
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If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	NA

(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   


	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.

NA

(this box should expand as you type)


SECTION F: Scope of Research Activity

	Will the research activity include:
	YES
	NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box

For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
SECTION G: Intended Participants

	Who are the intended participants: NA
	YES
	NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.


	☐
	☒

	Other – please indicate here:

NA

(this box should expand as you type)
	
	


	Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?


	NA

(this box should expand as you type)

	Who will the participants be?


	NA

(this box should expand as you type)

	How will you identify the participants?
	NA

(this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 

	NA

(this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will participants be paid?
	☐
	☐
	☒

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	If YES to any question, please provide full details 

	NA

(this box should expand as you type)


SECTION H: Anticipated Risks

	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

NA
	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

NA

(this box should expand as you type)
	How will you mitigate the Risk to Participant
NA

(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	NA

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:

Close connection with subject area and could involve emotional areas

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:

Seek support from student services counselling unit.

(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University: incorrect information being in the public domain

(this box should expand as you type)
	How will you mitigate the Risk to  University:

Ensure that all statements are fully evidenced/referenced and that the dissertation is written in an professional academic style.

(this box should expand as you type)


	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐


SECTION I: Feedback, Consent and Confidentiality

	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	NA

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	NA

(this box should expand as you type)

	Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	NA

(this box should expand as you type)


SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	NA

(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	NA

(this box should expand as you type)


	Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:


	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	NA

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	NA

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	NA

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	NA

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	NA

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)


	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐


SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Kevin Siddley
	Date: 09.10.19




For STUDENT Submissions:

	Director of Studies/Supervisor:
	P Morgan
	Date:
20/11/2019

	Signature:
	pp. Dr C Lohmann-Hancock
	


For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	
	


	Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration
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